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Oz

Bu calismanin temel amaci dgretmenlerin merkezi programi nasil smif uygulamasina
doniistiirdiiklerini incelemektir. Bu c¢alisma fenomonolojik (olgusal) bir cergeve iginde
tasarlanmustir. Ozellikle, Tiirkiye’deki ti¢ farkli lisede gorev yapan yedi kimya 6gretmeninin
yurt c¢apindaki programin smif uygulamasinda kullanimi siirecindeki deneyimleri nitel
goriismeler yoluyla arastirilmistir. Bu 6gretmenler maksimum gesitlilik 6rnekleme ydntemi
kullanilarak segilmistir. Ogretmenlerin yurt capinda uygulanan programi nasil algiladiklarini
ve sinifta nasil uyguladiklarimi belirlemek amaciyla arastirmacilar tarafindan yar
yapilandirilmis bir goriisme formu olusturulmustur. Elde edilen verileri analiz etmek igin nitel
icerik analizi kullamilmistir. Sonuglar “merkezi program algis1”, “programin &gretmene
yiikledigi rol algis1”, “merkezi programin diistiniilen programa doniisiimii”, “i¢sel faktorler”,
“digsal faktorler” ve “programin geri yansimasi” temalarinin, 6gretmenlerin merkezi programi
simif uygulamasina doniistiirme siirecindeki deneyimlerini yansittigini gostermektedir.

Anahtar Sézciikler: Merkeziyetci program, programun doniisiimii, Ogretmenlerin
deneyimleri, olgubilim ¢alismasi

Abstract

The main purpose of this study is to investigate how teachers transform the centralized
curriculum into classroom practice. This study is designed within a phenomenological
framework. Specifically, the experiences of seven high school chemistry teachers from three
different high schools in Turkey during the implementation of nation-wide curriculum into
classroom practice were studied through a qualitative in-depth interview. These teachers were
selected based on maximum variation sampling method. A semi-structured interview schedule
was designed by the researchers to determine how teachers perceive a nation-wide curriculum
and implement it class. A qualitative content analysis approach was used to analyze the data
obtained. The results show that the themes of “perception of centralized curriculum”,
“perception of teacher role attributed by curriculum,” “transformation of centralized
curriculum into thought curriculum,” “internal factors on transformation”, “external
influences,” and “reflection back on the curriculum” reflect teachers’ experiences of
transforming a centralized curriculum into classroom practice.
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Introduction

A common definition of curriculum is nonexistent among educators (Marsh & Willis, 2003). Portelli
(1987) states that there are more than 120 definitions of curriculum in the literature. Among these
definitions, curriculum can be broadly defined as learning experiences provided to students under the
auspices of the school. This definition implies both planned and unplanned knowledge, skills, and
attitudes (Sowell, 2005). Based on the objectivist approach, Kerr (1968) defines curriculum as the learning
which is planned and guided by the school. This approach is also called top-down model. On the
contrary, Stenhouse (1975) defines the curriculum as “an attempt to communicate the essential principles
and features of an educational proposal in such a form that it is open to critical scrutiny and capable of
effective translation into practice” (Stenhouse, 1975). This approach is called process or down-top model
(Galton & Blyth, 1989).

Educational systems of nations present differences in the way they develop and implement the
curriculum in the school system. These systems have both advantages and disadvantages. While the
locus of control in national curriculum is on the government, the school based curriculum gives more
flexibility and voice to individual schools. The national curriculum is a framework used by all schools to
ensure that teaching and learning is balanced and consistent. It includes the objectives to be attained, the
subjects to be taught, the knowledge, skills and understanding to be acquired in each subject. It ensures
that every pupil develops the knowledge, understanding, skills and attitudes necessary for their self-
fulfillment and development as active and responsible citizens. It also communicates the expectations for
learning and attainment explicit to pupils, parents, teachers, governors, employers and the public, and
establishes national standards for the performance of all pupils in the subjects it includes. The national
curriculum provides an arrangement of learning areas for all pupils, without considering social
background, culture, gender, differences in ability and disabilities. Along with Turkey, Singapore, China,
France, Hungary, Japan, Korea are some of the countries that have implemented national curriculum
traditionally. There are also some countries that move in the national curriculum direction. In 1988, the
UK has introduced its national curriculum in schools, and restructured teacher education system to train
teachers in line with the new curriculum.

School-based curriculum development (SBCD) emerged in 1970’s as an international trend departing
from top-down curriculum to down-top curriculum. In SBCD, instead of a national or centralized
curriculum, individual school districts and to some degree teachers are responsible for making the
curriculum decisions. As Skilbeck (1984) defined it, SBCD refers to “the planning, design, implementation
and evaluation of a program of students’ learning by the educational institution of which those students
are members” (p. 2). The aim of SBCD is to get more applicable curriculum innovations by the
involvement of the teacher. By this way, individual students’ needs and the communities’ needs are
considered. It is important to consider that there are many variations of SBCD. SBCD may be in the form
of getting new curricular products or adapting already existing curriculum materials with respect to
school characteristics (Walton, 1978). It can be achieved by individual teachers, group of teachers or a
whole school staff. Furthermore, it can be long-termed, medium-termed, or short-termed (Marsh, 1992).
Researches about SBCD revealed some challenges such as lack of time, lack of expertise, lack of finance,
externally imposed restrictions and threatening school climate (Marsh, 1992).

The most important advantage of national curriculum is that it establishes a unified educational front
by standardizing the educational system. In addition, it enhances certification of teaching standards.
However, it is often criticized that planning and resource allocations become political because members
of society such as students, parents, educational experts, and governments have different expectations
from the educational system. Therefore, the group who keeps the control of power has the right of
making decisions on educational issues (Duhou, 1999).
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School based curriculum development gives rise to an ability to respond to the needs of class in a
better way and staff’s better awareness of the curriculum. In Bezzina’s study (1991), it was reported that
teachers perceived the principal as an important aid, the supplier of time and school climate. In addition,
time was perceived as a barrier for the teachers because of perceptions of competing priorities and staff
burnout. However, there is always a risk that the curriculum development process may be a time
consuming and cost-cutting exercise because schools ask for the curriculum to be developed in a very
short time period. Therefore, the participants cannot find enough time in order to reflect the curriculum
critically, and thinking about the alternatives (Hannay, 1990).

The research on curriculum development and implementation practices plays an important role in
assessing the effectiveness of the curriculum. There are many studies which investigate the factors that
affect the implementation of the curriculum in the classroom. Roehrig, Kruse, and Kern (2007) stated that
the transformation of the curriculum was strongly influenced by the teachers’ beliefs about teaching and
learning and the presence of supportive network at their school sites. According to Fullan (2001),
characteristics of the change itself, local factors (teachers’, principals’, and district administrators’
characteristics), and external factors (parents and community, government policy) were very effective in
implementation of reform initiatives. In the literature, specifically factors influences science teacher
practices in the classroom are also deeply investigated. These factors are determined as teachers’
conceptual knowledge of their discipline (Carlson, 1993; Kruse & Roehrig, 2005, cited in Roehrig et al.,
2007), structural knowledge of science (Brickhouse, 1990; Duschl, 1987, cited in Roehrig et al., 2007), and
lack of reform-based pedagogical skills (Adams & Krockover, 1997; Shulman, 1986, cited in Roehrig et al.,
2007).

As indicated above, the literature presents many reviews of centralized vs. decentralized educational
systems in terms of their advantages and disadvantages, different ways of adapting them, and outputs
they produce. These reviews present implications, challenges and opportunities and threats in relation to
many aspects of these systems like teacher training and hiring, curriculum design, supervision, and
assessment. In addition, the literature holds many studies investigating how curriculum is transformed
into classroom instruction. However, most of these studies represent decentralized educational systems
such the one in the US exploring ways and which teachers understand and implement curriculum in their
own classrooms. But what about the centralized educational systems? What kind of challenges do they
present for teachers in understanding and transforming it into classroom practice? The studies
investigating the transformation process of centralized curriculum into classroom implementation are
just few. Turkey’s educational system presents a good example into understanding how this
transformation takes place. Therefore, the main purpose of this study is to investigate how teachers
transform the centralized curriculum into classroom practice.

Method

Design of the Study

This study is designed within a phenomenological framework. A phenomenological study describes
individual experiences related to a specific phenomenon or concept (Creswell, 1998). In our case, a
specific phenomenon, transformation of curriculum into practice, was investigated. Specifically, the
experiences of high school chemistry teachers during the implementation of nation-wide curriculum into
classroom practice were studied. The researchers examined the teachers’ curriculum perceptions and
implementation process of written curriculum through a qualitative in-depth interview.

Participants

The research participants for the study included seven chemistry teachers from three different high
schools in Turkey. These teachers were selected based on maximum variation sampling method which
involved the purposeful selection of a wide range of cases in order to get the detailed description of the
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studied phenomenon (Patton, 2002). The participants represented a variety of teaching experience in
chemistry (from 12 to 31 year), content area backgrounds (degrees in chemistry science and chemistry
education), and school characteristics such as demographics (two urban, and one suburban), school type
(two public, and one private), school size (one small, one medium, and one large). All teachers
participated voluntarily in the study.

Data Sources

Interview was used as a data collection method. An interview is a purposeful conversation between
two or more people to get information (Bogdan & Biklen, 1998). Individually conducted interviews were
audio taped and transcribed. A semi-structured interview schedule was designed by the researchers to
determine how teachers perceive a nation-wide curriculum and implement it class. The questions in the
interview were related to issues like teachers’ understanding of the chemistry curriculum, teachers’
planning before the lesson, how teachers use curriculum in lesson preparation and classroom
implementation, and the flow of the chemistry lessons. A total of 17 interview questions were used and
each interview lasted approximately one hour.

Data Analysis

A qualitative content analysis approach was used to analyze the data obtained. This process
involved several phases: First, the transcribed responses of the participants were carefully read to identify
the meaningful data units based on the purpose of the study. The units were labeled through the
concepts borrowed from the literature or the terms used by the participants themselves. These labels
helped identify the themes underlying the participants’ opinions, perspectives and experiences. Through
these themes, the data were organized and interpreted to reflect teachers’ experiences of transforming a
centralized curriculum into classroom practice (Creswell 1998; Patton, 2002).

Findings

The results of the study were presented under six themes, “perception of centralized curriculum,”
“perception of teacher role attributed by curriculum,” “transformation of centralized curriculum into
” “external influences,” and finally “reflection

"o

thought curriculum,” “internal factors on transformation,
back on the curriculum.”

Perception of Centralized Curriculum

Teachers’ perceptions in relation to the centralized curriculum can be assessed under several
subthemes: yearly plan, textbook, timing, restrictions and academic notions. Teachers perceive the
centralized curriculum as yearly plan because they use it at the beginning of the semester in order to plan
the course topics through weekly sessions for the whole academic year. This plan aims to bring
standardization among the teachers and the schools in terms of what they teach and when. In addition,
these plans serve for the aim of checking whether the instruction flowed according to the predetermined
schedule. So the centralized curriculum is perceived as source to plan weekly sessions throughout the
semester and the academic year.

Centralized curriculum is also perceived as textbook by some chemistry teachers. They feel that the
current textbooks are insufficient as instructional materials and so they have an expectation from the
curriculum that it serves teachers like a textbook. For example, one participant said that “chemistry
textbooks do not cover the topics in a detailed way. Furthermore they do not provide sufficient daily life
examples, exercises and questions that would extend understanding of the topics covered.” Since the
textbooks are not of good quality, they use the curriculum guide as an instructional resource. From this
perspective the curriculum is not perceived as sufficient. This is understandable since the curriculum is
not meant to serve as a textbook. As a result, teachers determine the extent and the order of the course
content by using their teaching experiences and additional sources. These findings indicate that the
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perception and the use of the national curriculum in chemistry create an unintended impact on what
teachers do and how they assess its adequacy. The unintended impact is the use of the curriculum in
place of the textbook, and the assessment from this perspective is that the curriculum does not provide
them with sufficient content coverage.

Timing is another issue in relation to the perception of centralized curriculum for teachers. Teachers
argue that although the curriculum provides a general outline of topics, it does not specify the order and
extent of the content, as a result there might be differences in the order and extent of coverage based on
the experience of teachers and the level of students. This perception can be seen clearly from the
statement of a teacher that

. the curriculum does arrange the time schedule specifically. If a course
session coincides with a national holiday for example, the schedule changes. In
order to catch up with the predetermined schedule, I have to go faster in my
instruction because I must finish teaching the content on time.

Designing instruction through considering all aspects of the curriculum including timing and
content is not an easy task for the teachers since they feel the pressure of supervisors who oversee
teachers’ plans and teaching based on the concepts and the principles of the curriculum. This results in a
perception that the curriculum is restrictive. This perception is observed mostly among inexperienced
teachers since they report having anxiety about reporting to the supervisors. This restriction forces
teachers to skip topics without making sure that students really understand them.

Teachers argue that the curriculum is sometimes unrealistic, that is, it does not take into
consideration of what teachers deal with in practice. Teachers think that the curriculum is prepared by
academicians who are not practitioners in class, resulting in a theoretical and unrealistic curriculum. For
instance, one of the teachers stated that “Academicians insist on including certain topics in the
curriculum without taking our opinions. However we are in the classroom and we have a chance to
observe everything during the implementation of the curriculum. They are not! So the curriculum
should be the determined not only by academicians, but also by teachers.”

Moreover, some teachers state that the curriculum does not define clearly the teacher role, learning
environment, language and content coverage. Therefore, additional help was required in the classroom
such as the use of teacher book, laboratory book, exercise book, guidance from experts, and in-service
education. When they had difficulties in implementing the curriculum, they required other sources to
overcome these obstacles. When they could not find resources and help, they preferred not to consider
the curriculum.

Role of Teacher Attributed by Curriculum

Teachers’ role definition as they draw from the curriculum included codes like ‘being strict,” ‘direct
presenter,” ‘user of inquiry method,” and ‘facilitator.” Teachers thought that the curriculum promoted a
strict role for teachers in establishing a quite classroom environment in order to implement instruction.
As a result they assumed the role of a direct presenter. Some teachers said that they acted as a facilitator
in the class as well. The facilitator teachers reported that discussion in class improved students’ learning.
Therefore, they mentioned that the subjects in the curriculum should be given in such a way that students
could find a chance to learn the subject by discussing with each other. According to some teachers, their
role changed from class to class independence of the curriculum. The students’ levels were reported as a
critical factor because implementing the centralized curriculum in all classes in the same way was
impossible. They said that the important factor that determines the teachers’ role was not the curriculum,
it was the classroom context. However, most of the teachers said that the curriculum did not attribute any
role to the teachers. One of the teachers said that “it is not already necessary to address the teacher role in
the curriculum. The role of a teacher is formed based on his/her experiences.”
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Transformation of Centralized Curriculum into Thought Curriculum

Teachers reported their experiences of transforming centralized curriculum into thought curriculum
in the way they carried out teaching and learning activities, review of previous lessons, explain new
topics, give daily life examples, do exercises, make summary, give homework, prepare notes for students,
take field trips, prepare daily and yearly lesson plans. When the teachers transformed the centralized
curriculum into thought curriculum, they carried out various activities. For example, many teachers
started the lesson by reviewing the previous lesson. They tried to create a discussion environment or ask
questions to make the students understand the topics better. After a brief review, they explained the new
topic by giving daily life examples, making students take notes, and doing exercises about the topic. Field
trip was another activity during transformation of centralized curriculum. It was a way to help students
apply what they learn in class and explore what is available outside the classroom in relation to the
curriculum.

In the curriculum transformation process, teachers prepared daily lesson plans in order to organize
the activities to be carried out, the content and extent to be covered, the examples to be solved, and
timing. These daily lesson plans could formally or informally be prepared like small notes, interesting
examples, or only the questions. Either formally or informally prepared, all the teachers agreed that the
daily lesson plans were necessary and useful to teach the subjects determined in the curriculum.

Besides daily lesson plans, the teachers used yearly lesson plans to systematize the classroom
practices. In Turkey, preparation of yearly lesson plan is also an obligation of the Ministry of National
Education. Many teachers utilized yearly lesson plan to have a general view about the content and
timing. However, some of them thought that it was not necessary and it was only an obligation. The
teachers thought in this way also prepared daily lesson plans informally.

Internal Factors on Transformation

Experience of teachers, students’ level, and curriculum were explored as internal factors affecting the
transformation of the curriculum into practice. Teachers” experiences highly influence this transformation
process. Teachers with a teaching experience more than 15 years were successful in interpreting the
curriculum, organizing the classroom activities, applying curriculum with respect to students’ level. For
example, a teacher with 12 years teaching experience stated that she could not comprehend the content of
the curriculum and the ways to use it. However, as she became more experienced, she could transform
the curriculum into practice more effectively. Students’ level was one of the other factors affecting this
process. If students” level was high, teachers could implement their intended lesson plans. If it was not,
teachers had difficulties in the implementation process. For example, a teacher said that “if my students’
level is low, I cannot give all content determined in the curriculum. I can give only the key points of the
concepts with respect to their levels. Furthermore, I skip some challenging topics when I decided that
their level is not sufficient to grasp them.”

The other internal factor on transformation was the curriculum itself. Since the centralized
curriculum did not consider the variations in students’ characteristics, differences in curriculum
implementation occurred. Teachers transformed the curriculum with respect to regional differences,
school types, students’ socio economic status, etc. However, the teachers claimed that a more detailed
curriculum would be more useful in planning and implementing classroom activities.

The teachers utilized their teaching experiences and considered students’ level when transforming
the curriculum. For instance, one of the teachers said that “since the curriculum does not include any
information about classroom activities, I determine them. For example, while giving homework to the
students, I consider their level. If the level of the students in a class is high, I assign challenging works. In
the opposite situation, I want the students to solve problems which are similar to those I went over in the
classroom.”
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External Influences

Besides internal factors, many external factors such as university entrance examination and
collaboration with others were effective in transformation of the curriculum. In Turkey, high school
students at the end of the twelfth grade are selected and placed in universities through a centralized
exam. The content of this exam is determined by considering the centralized curriculum of the country.
Since the university entrance exam directly determines student placement in universities and thereby
their future career partially as well, it is of great importance for the students. Therefore, teachers take into
consideration this exam while implementing the curriculum in class. In our study, because the students
were responsible for all the curriculum content, the teachers were worried about covering the whole
curriculum. This responsibility affected the classroom activities to be conducted, the number of exercises
to be solved, the content and extent of the topics, time allocated for laboratory activities. For example, one
of the teachers explained that “the students are motivated for solving many exercises to get a high score
at the university entrance exam. Therefore, the lessons in the laboratory are not effective for the students.
The students prefer to study for the exam instead of doing experiments in the laboratory and many
activities to internalize the concepts in the classroom.”

In addition, although there were some problems in the implementation of the centralized
curriculum, many teachers thought that curriculum should be centralized instead of school based because
of this exam. Role of collaboration was reported to be another external influence in curriculum
transformation. Teachers made collaboration with their colleagues, students’ parents, and department
head in order to implement the curriculum in a more effective way. To determine the content of the
course, to prepare the questions to be solved in the classroom, to discuss the effective teaching methods,
the teachers shared their experiences with their colleagues. In order to be successful in chemistry, the
students should have basic computational skills. Therefore, it was found that the chemistry teachers
made collaboration especially with mathematics teachers during the curriculum implementation. In
addition, chemistry teachers collaborated with the department head, biology and physics teachers while
organizing classroom activities. During these collaborations, some experienced teachers reported to resist
in suggestions and criticisms because they gave more importance to their experiences than the
curriculum.

Reflections Back on the Curriculum

The last theme related to transformation of centralized curriculum was determined as reflection back
on the curriculum. When the teachers met some problems during the transformation process, they
reflected on these points in order to resolve them for the next semester. For instance, one of the teachers
mentioned that “the most encountered problem while transforming the curriculum is timing allocated to
each topic. In the last year, I allocated three weeks for ‘reaction rate’” topic. However, it took me more time
than I had planned. Therefore, I noted this trouble and at the beginning of this semester, I considered it
while preparing yearly lesson plan.” Perception of static curriculum was another issue under this theme
that the teachers often commented on. The teachers thought that they had no control on shaping
curriculum because to cover topics in the curriculum was an obligation for the teachers.

Discussion and Conclusions

This study analyzes teachers’ experiences of transforming a centralized curriculum into classroom
practice through in-depth interviews with chemistry teachers from different schools. The results of the
content analysis indicate that teachers’ experiences are categorized as perception of centralized
curriculum, perception of teacher role defined by curriculum, transformation of centralized curriculum
into thought curriculum, internal factors on transformation, external influences, and reflection back on
the curriculum.
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Teachers tend to perceive centralized curriculum as a major source for their yearly plans since the
curriculum provides them with an outline of topics and a timeline for covering these topics throughout
the term and the academic year. Teachers expect these inputs from the curriculum since the centralized
curriculum aims to provide standardization among the teachers in terms of the content to be covered and
timing. Teachers see the curriculum as an alternative to textbooks because the current curriculum
provides them with instructional activities, forms, exercises, etc. From this point of view, the curriculum
is seen as a resource to plan the order of the topics and timing. At the same time they criticize the
curriculum in its guidance for content coverage and timing. In this respect they experience difficulty in
transforming the curriculum into classroom practice. They suggest that curriculum should cover teacher
role, learning environment, and the content of the course, and provide precise guidance for them. This
tendency among teachers implicates that they are used to be guided clearly by the curriculum and when
the guidance is not clear, they experience problem. This tendency separates them from other teachers
who perceive curriculum as restrictive and complain about inflexibility (Bezzina, 1991; Hannay, 1990).
The dependency on the curriculum is also evident in their complaints about lack of time and knowledge
in using the learning activities covered in the curriculum. According to Roehrig and Kruse (2005), this is
common among teachers.

Teachers’ perceptions of their role as specified in the curriculum also provide implications for the
way they transform the centralized curriculum into classroom practice. Teachers think that curriculum
attributes a strict role to them since they should establish a productive learning environment to carry out
the instruction in class. Teachers view themselves as a presenter in the classroom because of the necessity
of following the instructions as stated in the curriculum. In addition, they sometimes assume a facilitator
role in the classroom because they lead discussion during the class sessions. The literature indicates that
teacher has a critical role in the implementation of curriculum in the classroom (e.g. Fullan, 2001; Roehrig
& Kruse, 2005; Roehrig et al., 2007). On the other hand, the role of teachers is not attributed by the
curriculum but it is attributed by the level of the students in a class. Students’ level determines what
teachers do to implement the instruction in their classes therefore the way of transforming centralized
curriculum into classroom practice is not same in all classes.

Transformation of centralized curriculum into thought curriculum emerges as teaching and learning
activities during a class session. Teachers transform centralized curriculum by reviewing previous lesson,
explaining new content by giving daily life examples, making students take notes, and doing exercises
related to the topic. Another way for transforming curriculum is field trip which provides an opportunity
for students to explore the things, which they learned in classroom, outside. Furthermore, preparing
daily (formally or informally) and yearly lesson plans with the aim of organizing all teaching activities
contribute to the transformation of centralized curriculum into classroom. Therefore, it can be concluded
that teachers transform curriculum as daily and yearly lesson plans to know either what they do or in
which order they do them.

The results of the study showed that there are internal and external factors affecting transformation
of curriculum. Internal factors on transformation involve experience of teachers, students’ level, and the
curriculum. It was reported in this study that as the teachers’ experience and students’ level increases,
implementation of the curriculum can be more effective. Teachers with little experience in teaching may
experience difficulties in commenting on and applying the curriculum. In addition to teachers’
experience, their beliefs about teaching and learning were determined as an important factors affecting
transformation (Roehrig et al.,, 2007). Since students’ levels affect the implementation process and
centralized curriculum is not highly sensitive to students’ characteristics, curriculum itself was also
determined as another internal factors affecting transformation of curriculum.
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As well as the mentioned internal factors, some external factors affecting transformation of
curriculum were stated. In Turkey, students are placed in the universities with respect to their scores in
the countrywide university entrance examination. Attending and graduating from a respectable
university helps them to secure a promising future career. Therefore it is not surprising that both
students and teachers give great importance to university entrance examination and it affects the
transformation of curriculum. During the implementation of curriculum, chemistry teachers collaborate
with colleagues, students” parents, and the department head. This collaboration seems to be a critical
factor in the transformation process. Fullan (2001) argued that besides local ones, external factors such as
parents, community and government policy were very effective in implementation of reform initiatives.

Reflection back on the curriculum was reported as the last theme related to transformation of the
curriculum. Under this theme, it was determined that reflections about “timing” and “perceptions of
static curriculum” were more emphasized. Past experience of teachers in the implementation of
curriculum appears to be a critical resource both for themselves and for their colleagues (Parke & Coble,
1997). In this study teachers indicated that they record the experiences especially about the problems in
timing and share them with their colleagues. Teachers in this study thought that they have no control on
shaping of the curriculum. However, as Ben-Chaim, Joffe and Zoller (1994) state, “the successful
implementation of an innovative curricular program is dependent on the full active participation of the
teachers involved in the decision-making process associated with the curriculum reform” (p. 365).
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Genis Ozet

Merkeziyetci Ogretim Programlarinin Sinif-i¢i Uygulamaya Déniistiiriilmesi: Ogretmen
Deneyimlerinin Analizi

Uluslarin egitim sistemleri, program gelistirme ve bu programi okullarda uygulamalarina gore
farklilik gostermektedir. Bu sistemlerin hem avantajlar1 hem de dezavantajlar1 vardir. Ulusal programda
kontroliin hiikiimette olmasina karsin, okul tabanl program bireysel okullara daha fazla esneklik ve s6z
hakk: verir. Ulusal program ogretim ve 0grenmenin dengeli ve uyumlu olmasini saglamak igin tiim
okullar tarafindan kullanilan bir taslaktir. Ulasilacak hedefleri, 6gretilecek konular1 ve her bir konuda
elde edilecek bilgi, beceri ve anlamlar igerir. Her 6grencinin aktif ve sorumlu vatandaslar olarak gelisimi
icin gerekli bilgi, anlama, beceri ve tutumlar gelistirmelerini saglar. Ulusal program sosyal alt yaps,
kiiltiir, cinsiyet, yeterlik ve yetersizliklerdeki farkliliklar1 dikkate almaksizin tiim 6grenciler icin 6grenme
ortamlarinin diizenlenmesini saglar. Tiirkiye'nin yam sira Singapur, Cin, Fransa, Macaristan, Japonya ve
Kore Ulusal programi geleneksel olarak uygulayan tilkelerden bazilaridir.

Program gelistirme ve uygulama {izerine yapilan aragtirmalar programin etkililigini
degerlendirmede 6nemli rol oynamaktadir. Programin smif i¢inde uygulanmasini etkileyen faktorleri
inceleyen bircok calisma vardir. Fakat merkezi programin smif uygulamasma doniisiim siirecini
inceleyen calismalar smirli sayidadir. Tiirkiye'nin egitim sistemi bu doniisiimiin nasil gergeklestigini
anlamak agisindan iyi bir 6rnek sunmaktadir. Bu ¢alismanin amaci, 6gretmenlerin merkezi programi
nasil sinif uygulamasina doéniistiirdiiklerini incelemektir.

Bu calisma fenomonolojik (olgusal) bir gerceve iginde tasarlanmistir. Spesifik olgu olarak programin
uygulamaya doniisiimii incelenmistir. Ozellikle, Tiirkiye’deki {i¢ farkli lisede gorev yapan yedi kimya
Ogretmeninin yurt ¢apindaki programin smif uygulamasinda kullanimi siirecindeki deneyimleri nitel
goriismeler yoluyla arastirilmistir. Bu 6gretmenler maksimum gesitlilik 6rnekleme yontemi kullanilarak
secilmistir. Secilen 6gretmenler, kimya 6gretimindeki deneyimleri (12 yilliktan 31 yilliga kadar), kimya
alan bilgisi alt yapilar1 (kimya ve kimya egitimi mezunu) ve calistiklar1 okulun, demografik bilgileri
(sehir merkezindeki iki okul, sehir ¢evresindeki bir okul), okul tiirii (iki devlet lisesi, bir 6zel lise), okul
bliyiikligii (bir kiiglik, bir orta biiyiikliikte ve bir biiyiik okul) gibi Ozellikleri agisindan farklilik
gostermektedir.
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Ogretmenlerin yurt ¢capinda uygulanan programi nasil algiladiklarini ve sinifta nasil uyguladiklarin
belirlemek amaciyla arastirmacilar tarafindan yar1 yapilandirilmis bir goriisme formu olusturulmustur.
Gortismedeki sorular &gretmenlerin kimya programini anlamalari, 6gretmenlerin ders oncesindeki
hazirliklari, 6gretmenlerin dersi hazirlarken ve simnifta iglerken programi nasil kullandiklar1 ve kimya
derslerinin akig: ile ilgilidir. Elde edilen verileri analiz etmek icin nitel icerik analizi kullamilmuistir.
Oncelikle, katilimailarin verdigi yanitlar calismanin amacina bagli olarak anlamli veri birimlerini
belirlemek igin dikkatlice okunmustur. Bu birimler alan yazinda yer alan kavramlar ya da katihmalar
tarafindan kullanilan terimler yardimiyla smiflandirilmistir. Bunlar, katilimcilarin diisiinceleri, bakis
acgillar1 ve deneyimlerini kapsayan temalar1 belirlemede yardimcr olmustur. Bu temalar sayesinde,
Ogretmenlerin merkezi programi smif uygulamasia doniistiirmedeki deneyimlerini yansitmak iizere
veriler diizenlenmis ve yorumlanmistir. Sonuglar “merkezi program algisi”, “programin Ogretmene
ylikledigi rol algis1”, “merkezi programin diisiiniilen programa doniisiimii”, “igsel faktorler”, “dissal
faktorler” ve “programin geri yansimasi” temalarinin, Ogretmenlerin merkezi programi siuf
uygulamasina doniistiirme siirecindeki deneyimlerini yansittigini gostermektedir.

Ogretmenler, dénem ve akademik y1l boyunca islenecek taslak konulari ve bu konularin islenmesi
icin gerekli zaman ¢izelgesini sagladigindan, merkezi programi yillik planlar i¢in temel bir kaynak olarak
algilamaktadir. Merkezi program igerik ve zamanlama agisindan Ogretmenler arasinda bir standart
olusturmay1 amagladig icin 6gretmenler programdan bu girdileri beklemektedir. Ogretmenler programi
ogretim etkinlikleri, formlar, alistirmalar vs. sagladigindan ders kitaplarinin alternatifi olarak
gormektedir. Bu agidan, program konularin siralamasini ve zamanlamasini planlamak icin bir kaynak
olarak goriilmektedir. Ayn1 zamanda, Ogretmenler programi kapsam ve zamanlama yonlendirmesi
agisindan elestirmektedir. Ogretmenler sinuifta verimli bir 6grenme ortami saglamalari gerektiginden
programin kendilerine otoriter bir rol yiikledigini diisiinmektedir. Programda yer alan konular takip
etme gerekliligi yiiziinden kendilerini sunucu ve dersteki tartismalara yon verdikleri icin yoneten
(kolaylastiran) kisi olarak gormektedir. Ogrencilerin seviyeleri dgretmenlerin siuflarda ders islerken
yapacaklarini belirlemektedir. Bu yiizden, merkezi programin smif uygulamasina dontisiim sekli tiim
siniflarda ayni degildir. Ogretmenler, 6nceki dersi gézden gegirerek, giinliik hayattan verdigi 6rneklerle
yeni konuyu aciklayarak, ogrencilere not tutturarak ve konuyla ilgili alistirmalar yaparak merkezi
programi smif uygulamasma doniistiirmektedir. Ogretmenler yapacaklari seyleri ya da bunlar1 hangi
sirada yapacaklarini bilmek i¢in programi giinliik ve yillik plan olarak doniistiirmektedir.

Programin doniisiimiinii etkileyen icsel faktorler 6gretmenlerin deneyimleri, 6grencilerin seviyeleri
ve programdir. Ogretmenlerin deneyimleri ve &grencilerin seviyeleri arttikca programin uygulamasi
daha etkili olabilir. Ogretimde tecriibesi az olan 6gretmenler programi yorumlamada ve uygulamada
zorluk yasamaktadirlar. Tiirkiye'de, iilke genelinde uygulanan iiniversite giris smavi programin
déniisiimiinii etkileyen digsal bir faktordiir. Iyi bir {iniversiteye girmek ve buradan mezun olmak onlara
umut verici bir gelecek saglamaktadir. Bu yilizden, hem 6grencilerin hem de 6gretmenlerin {iniversite
giris smavina ¢ok onem vermeleri ve bunun da programin doniisiimiinii etkilemesi sasirtici degildir.
Ogretmenlerin programi uygularken edindikleri deneyimler hem kendileri hem de meslektaslar1 icin
kritik bir kaynak olarak ortaya ¢ikmaktadir. Bu ¢alismada, 6gretmenler 6zellikle zamanlama konusunda
yasadiklar1 problemlerle ilgili deneyimlerini aktarmuslar ve bu deneyimleri meslektaslariyla da
paylastiklarim1 dile getirmiglerdir. Ayrica, programin sekillenmesinde hicbir etkilerinin olmadigin
diisiinmektedirler. Bu nedenle 6gretmenlerin, programin olusturulmasi ve yeniden yapilandirilmasi
siirecinde aktif rol almalar1 6nerilmektedir.
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