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the literature in terms of family involvement and discuss and compare the
family involvement dimension of the Primary Years Program (PYP),
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which are early childhood education programs and approaches around the
world. For this purpose, a review study has been conducted.
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Introduction

Following the change in the perception of child in the world, childhood has started to be seen as a separate
developmental period. Scientific research into childhood and child education has pioneered the development
of contemporary programs and approaches in education. Developed and developing countries have aimed to
implement reforms at the system level, create modern institutions and develop new programs and models in
education for more quality and effective education (Karip & Koksal, 1996). Reynolds (1998) identified the eight
principles of effective programs as follows: targeting children and families at high risk, initiating program
involvement at early ages, providing comprehensive children development services, active and multi-
dimensional parent involvement, child-centred program approach, teacher-children ratios, development of
staff and teachers through continuous training, and systematic evaluation and monitoring.

Considering the entire life of an individual, some periods are considered as more critical than others in
terms of development. The early years of life, called early childhood, are very important for the next life of the
individual. Experiences offered the child in the early childhood will affect all aspects of the child's development
in addition to his/her learning experience. The main objective of early childhood education is to develop and
implement a quality education program considering the developmental characteristics and needs of children.
Early childhood education, which cannot be left to coincidences, should be managed by serious, systematic and
scientific organizations (Ari, 2003). In order to achieve the ideal objectives of pre-school education, student-
centred programs based on children's interests, needs, abilities and developmental characteristics should be
designed besides-improving the physical infrastructures of the pre-school education institutions and qualities of
their teachers and this program should incorporate family involvement into the education (Disek & Donmez,
2012). To develop children's social-emotional skills, self-care skills, motor skills and cognitive and linguistic skills
as a whole and to direct these skills towards their interests and abilities, family support is needed along with
the quality pre-school education (Demirel, 2005). A quality early childhood program cannot yield intended
results without family involvement. Morrison (1978) defined family involvement as a process which will
eventually catalyse the potentials of families to explore family strengths and skills and to use them for the
benefit of both themselves and their children (cited in Erkan, 2015).

The studies regarding family involvement suggest that children who have effective communication and
cooperation with their parents and teachers are academically more successful in school life, can easily adapt to
the school and show positive behaviours and attitudes more frequently compared to other children (Epstein,
2011; Henderson, Mapp, Johnson & Davies, 2007; Sheldon, 2003). Family involvement studies also contribute
to early literacy, early improvement of mathematical skills and social-emotional development of the children
(Van Voorhis, Maier, Epstein, Lloyd & Leung, 2013). Marcon (1999), who conducted a study on a group of four-
year-old children continuing in pre-school education from low-income families, stated that family involvement
develops children's expressive language skills, academic skills, and playing behaviours positively. In a study
conducted by Rimm-Kaufman, Pianta, Cox and Bradley (2003) based on teacher reports about 223 children, it
was found that children whose families were participating in the education were more prepared for school
than their peers, achieved higher success in language and mathematics and interacted with their friends more
often. Studies show that family involvement significantly contributes to all aspects of children development.

Temel, Aksoy and Kurtulmus (2015) examined the family involvement studies in early childhood education
in seven dimensions: family education activities, family communication activities, participation of parents in
educational activities, individual interviews, home visits, participation of parents in management and decision
making processes and family support program. Family education activities include educational meetings and
conferences; family communication activities include phone calls, booklets, tape recordings, photos,
announcement panels, newsletters, letters and correspondence, portfolio files, meetings, school visits, arrival
and departure times, Internet and suggestions boxes. The participation of parents in school trips, material-
making activities or daily activities such as language and music represents the participation dimension of
parents in activities. Individual meetings cover providing information about the children’s developmental
tendencies, informing parents about children’s strengths and weaknesses which should be supported and
informing parents about special issues. With home visits, teachers have the opportunity to observe the home
environment, home responsibilities and child-parent relationships of the child. In the involvement process of
parents in management and decision-making processes, which is the final dimension, the opinions of the
parents are consulted on new issues and those considered to be suitable are implemented (Temel et al. 2015).
Early childhood programs and approaches around the world can give more importance to different dimensions
of family involvement, or include different adaptations and implementations according to their philosophy,
objectives and goals.
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Although there are studies analyzing early childhood programs and approaches individually in the literature
(Aslan, 2005; Camlikaya, 2007; Giiler & Yaltirik, 2011; Inan, 2012; Korkmaz, 2005; Mutlu, Ergisi, Ayhan & Aral,
2012; Oguz & Koksal Akyol, 2006; Weiss, 2013), there are also a few studies that examined the approaches
together. The study conducted by Tuncer (2015), examined Open Education, Waldorf, Montessori, Reggio
Emilia, Primary Years Program, High Scope and Head Start programs and approaches in terms of their plans and
practices, the roles of teachers, features and materials of the pre-school education and compared them with
MEB 2013 Preschool Education Program. Yasar-Ekici (2015) analyzed Reggio Emilia, High Scope, Waldorf and
Montessori approaches comparatively in terms of theoretical basis, the educational environment and the role
of teacher.

As a result of literature review, it has been found that there are many studies carried out on the different
dimensions of the approaches. However, these studies have not included family involvement. From this point
forth, the dimension of family involvement in Primary Years Program (PYP), Montessori, Reggio Emilia, Creative
Curriculum and Te Whariki programs have been comprehensively analyzed and compared in this study. It is
believed that the comparative analysis of family involvement dimensions of different early childhood programs
and approaches will significantly contribute to the literature. Moreover, by explaining family involvement of
different approaches in details will provide a guideline for pre-school teachers, researchers, program
developers and policymakers to provide quality services for children and their families and will contribute to
the development of quality pre-school education programs.

In this study, a literature review was conducted by examining the relevant national and international
literature for the purpose of analyzing the family involvement aspects of the Primary Years Program,
Montessori, Reggio Emilia, Te Whariki and the Creative Curriculum which are among early childhood education
programs and approaches. Fink (2009) defines literature review studies as the evaluation and synthesis of the
existing sources and documents by researchers by using systematic and explicit methods. There are several
types of review articles. The review article can identify a phenomenon, rearrange an existing theory, or create a
new one. Regardless of the type of review, the objective is to organize, integrate and evaluate previous studies
by scrutinizing the literature to clarify a specific problem or subject. Such articles do not follow a standard
format as in research reports. It consists of introduction, body and conclusion sections instead of introduction,
methodology, results and discussion parts. The introductory section should specify the basic structure and
purpose of the article. The introduction is of great importance as it is supposed to attract readers' attention
(Morrison, 2004; Weed, 1997).

Family Involvement in Early Childhood Education Programs Abroad
The literature review of the family involvement dimension of early childhood education programs and
approaches examined in the study are as follows:

Primary Years Program (PYP)

The PYP, which was developed by the International Baccalaureate Organization (IBO) in Switzerland in 1968,
defined the importance of family involvement as support of the family for the school in every aspect. In this
program, students, parents, teachers, other school personnel and administration are the stakeholders of school
community. Schools regularly contact with parents to inform them about the events in the school to encourage
parental support (IBO, 2014). Parents are informed and participative in Primary Years Program. It is very
important for families to know the system and develop similar approaches at home for the effectiveness of the
program. A student who questions, analyzes and reaches a conclusion at school should take part in the
decision-making process at home by demonstrating these skills; otherwise, his/her acquisitions cannot be
transformed into behaviours and stay limited merely with activities at school. This objective of the program is
to create family environments which, in general, have improved the ability to think together and the skills of
reasoning in family life. The activities carried out by children are shared with their families during portfolio days
(Camlikaya, 2007).

Parents support the learning process of students in Primary Years Program. It is important to inform parents
about what happens in the class and school. Teachers can ask for evidence on the children's learning at home
environment to help parents be informed about what happens in the school. Sharing the works of children
throughout the year helps to improve the communication between children and families for the development
of learning and acquisitions. Parents are invited to school to exchange opinions on the works of students, which
gives them the message that their comments and opinions are valuable. Communication between teachers and
parents can be in the form of written notes, telephone calls, meetings, and conferences. Conferences are held
where children can talk about the research topics they chose. Parents get an idea about the learning process of
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their children by participating in such conferences. Additionally, the program organizes meetings for parents.
Parents are informed about their children's learning process, needs and school curriculum in these meetings.
The exhibitions organized at the end of the school year are an important indication of integration of students
and parents into the program. The year-end exhibition is a product of a large collaboration. Parents contribute
to the evaluation process with teachers and children through exhibitions (IBO, 2002).

Montessori Approach

Family involvement plays an important role in this approach developed by Maria Montessori in the early
20th-century in Italy. In order for children to fully benefit from Montessori education, it is important for
parents to understand the purposes of pedagogy and to support their children's holistic development. The
quality and level of cooperation with parents vary from country to country in this approach. For instance,
parents are invited to schools to observe and contribute to their children's learning and development in the
United Kingdom. Furthermore, parents contribute to the learning process of their children by providing
teachers with some information about their activities at home (Isaacs, 2012). Many Montessori schools offer
training programs to the families. In this approach, training programs based on the Montessori philosophy are
developed and parental involvement programs in learning process are prepared for parents (Danisman, 2012).
According to Villegas and Biwer (1987), family involvement in the program aims to facilitate the integration of
different ages in the class, the development of academic skills; and to improve the positive attitudes of the
families towards the school (cited by Temel & Toran, 2017). The school regularly communicates with families
about their children’s academic, physical and social development within the scope of the program. This
communication usually takes place in the form of family-teacher meetings and written reports (Korkmaz,
2005). Additionally, practitioners working with the young age group inform parents about the daily routines of
their children such as sleeping patterns, dietary habits, toilet habits, and participation in activities on a daily
basis (Isaacs, 2012). In order to create a positive school atmosphere, it is aimed to go beyond cooperative
relationship with families to establish quality relationships between the school and families (Korkmaz, 2005).
Strategies such as regular meetings, school journal, special days, family training programs, admissions of new
families, open board meetings, yearbooks, and cooperation with family associations have been implemented
during the studies conducted for this purpose.

Reggio Emilia

The Reggio Emilia approach, developed in Italy by Loris Malaguzzi after World War Il, regards families as
educational partners. Home and society should be recognized as important learning environments in children's
lives. Coordination between teachers, parents, and children are highly valued and the concept of 'learning
group' is considered as a very important aspect of the Reggio Emilia approach (Giudici, Rinaldi & Krechevsky,
2001). Parents are children's first and constant educators. The collaboration between practitioners and parents
in early childhood has a positive influence on children's development and learning. Rinaldi (1985) lists the
opportunities of family involvement as class meetings, small group meetings, individual parent-teacher
meetings, themed meetings, meetings with a specialist, study sessions, laboratory work, holidays and
celebrations (cited by Sahin, 2017). Bennett (2001) states that parents can also participate in the training
program by making various arrangements in the learning environment (planting trees in the garden, preparing
materials for the class, etc.). According to the approach, there are important messages behind showing respect
towards parents as partners. Parents can positively contribute to children's learning and development by
providing permanent and comprehensive learning settings. Parents have the right to play a central role in
deciding on the care and education of the child at all levels. Successful relationships between parents and
teachers have beneficial and long-lasting effects on children's education. Teachers should pay attention to the
information given by parents about their children. In the Reggio Emilia approach, "Parental Rights" concept
defines what parents can expect from the school and vice versa. It also underlines that parents should be a part
of the school structure, rather than only playing a limited role in a certain part of the school structure. The
school is aware of its responsibility to show parents how they understand and evaluate the children (Thornton
& Brunton, 2009).

Teachers carefully listen to the words parents have chosen to describe their children, especially at the
beginning of the program. This information given by parents will help to prepare the appropriate environment
and support for the children in order to adapt to the educational environment and benefit efficiently from
learning experiences. Parents and children attend the acquaintance meetings and acquire information about
the school before the beginning of kindergarten. This approach expects teachers to pay attention to cultural
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differences and create a learning environment where all children can receive positive messages. Some parents
may have difficulty in understanding the approach; in this case teachers should be aware of the fact that these
parents may need more encouragement and support.

Teachers should inform parents about the layout of the classroom environment, what has been done in the
learning environment and what happened that day. In this approach, documentation has an important role.
Parents arriving at the end of the day to get their children will receive a diary that includes photos taken by the
teacher throughout the day and recorded child comments. In this way, parents might begin to talk with their
children about their activities in the kindergarten on that day. Moreover, portfolios or other products that
children prepared individually or as a group are shown to parents on their arrival and departure times and
these products are sent home at regular intervals (Edwards, 2002). In this approach, it was emphasized that by
giving an ID card which includes photographs of the employees, the building plan, and typical day-trips to the
parents, parents would feel like a part of the environment. Parents participate in group meetings with
teachers, workshop trainers, and pedagogues to discuss and share ideas on projects and topics related to the
class. Parents also play a role in the management of centres by participating in early childhood councils
(Thornton & Brunton, 2014).

Creative Curriculum

The Creative Curriculum was developed in the United States in 1979. According to this program, home and
school are two important worlds of the child. Children interconnect these two worlds every day. If a positive
and respectful communication is established between home and school, the child would feel safe. However, if
the relation between the family and school are severed due to lack of interest, understanding or cooperation,
the child will be negatively affected. A teacher who believes in the role of the family in children education and
is aware of what the child can accomplish with family cooperation can establish a right partnership with the
family. The Creative Curriculum has addressed five issues that are significant for teacher-parent cooperation.
These are getting to know families, hosting families, communicating with families, establishing partnerships
with families in child learning and guiding them when the families have difficulties. Within the scope of getting
to know families, the program emphasizes the importance of understanding cultural differences of the families
and differences that may affect school relations such as different family structures, differences in personality
and characteristics of parents, differences in the education level of parents, socioeconomic status and health
problems. It is underlined that getting to know family members is a prerequisite for the child's development
and during this process family members should not be generalized or labelled.

According to the program, the initial communication with the family is crucial. The first meeting with the
families provides the teacher with great benefits to recognize the parents and establish positive relationships.
The first contact with family members may be in the form of a home visit or a meeting during the school
register. To obtain information about the family during registration, the school may ask the family to fill out
forms or might ask parents some questions during the meetings. It can be useful to identify families with
special talents and interest during registration for better communication with children in the classes. Home
visits are of paramount importance in the program. Parents feel more comfortable in their own environment
than they do at school. Home visits at the beginning of the school year are the first step of connecting school
and home for a child who doesn’t have not any previous experience in school settings. The program underlines
that teachers should inform the families before the visits to decide on the time together. Teachers should
encourage parents to talk about themselves by asking questions and they should aim to get to know parents
not to judge them. According to the program, hosting families is important to make parents feel a sense of
belonging to the program. Introducing the setting and program created at school may cause parents to feel
that they belong to the process and play a role in the program. The environment should carry positive
messages. Teachers can create a pleasant environment to host the families. Post and suggestion boxes can be
placed at the class entrances for each family. Reading sources can be recommended for parents. A notice board
can be created to announce program events. When a child participates in a program for the first time, parents
wonder what their children will learn. The "Parental Guide to Pre-school Education" is offered to parents in the
Creative Curriculum. The content of this guide which describes the philosophy of the program and its aims for
the child is briefly explained to the parents and they are asked to read it later. The families are invited to the
class to share their interests, how they have spent the day, and the expectations of the first day of the school.
However, "Letters to the Families" at the end of each session of the Creative Curriculum explains what the
children will do, how the teacher supports the children, and how families can help this process at home.

Another important component of the family involvement dimension of the Creative Curriculum is
communicating with families. The trust between teachers and parents develops over time and relies on

27



Cansu Yildiz, Mine Canan Durmusoglu — Uluslararasi Egitim Programlari Dergisi, 8(1), 2018, 23-38

experiences gained through a positive and respectful framework. Just as in other programs, teachers in the
Creative Curriculum have the opportunity to communicate informally with parents during arrival and departure
times every day. In addition to the informal communication, there are also official ways to communicate such
as daily or weekly newsletters, telephone calls, e-mail, Internet, class website, appreciation notes, diaries and
automatic telephone messaging systems. Furthermore, not only parents but other family members can also be
included in the program. Grandparents can devote more time than parents, participate in a program by reading
books, teaching games, and helping special activities in the class.

Parents can participate in the program by making various arrangements or additions to the learning
centres. They can share their cultures (cooking events, presenting artistic objects, singing, storytelling, etc.),
their professions or skills. Teachers organize meetings with parents to provide information and share programs.
During the meetings, families express their evaluation on the program and contribute to the improvement of
the program. The teacher also provides solutions to the families having various problems and being under
stress. As a result, the families know that the sources of the program are open to them for the solution (Dodge,
Colker & Heroman, 2008).

Te Whariki

The Te Whariki program was developed in 1996 by the New Zealand Ministry of Education. Collaboration is
a fundamental concept in the early childhood philosophy of New Zealand. Te Whariki emphasizes the central
position of parents. This program deems the family as one of the collaborators in early childhood education. It
aims to expand children's knowledge by maintaining a strong connection between family, school and the
environment (Zhang, 2013). Te Whariki's early childhood services include play-oriented and community-based
kindergartens administered by both teachers and parents. According to Te Whariki program, children learn and
develop when their culture, their knowledge and the society they live in are internalized and when the adults in
their lives support them by working together. It is important that teachers and parents develop meaningful
relationships and respect each other's aspirations and expectations for the development of children. Children's
learning and development are facilitated when culturally appropriate means of communication are used and
when the parents, people, and society participated in the curriculum. In this program, cultural diversity and
different family structures are respected. The teacher should have information about the families of the
children in order to reflect these structures properly in the program.

How the family is treated is important for the success of children in their first years. Parents and students
are welcomed. Activities such as a shared lunch, trips or outdoor activities enable parents and teachers to
gather. It is essential for teachers to work closely with parents to support the transition of children to the
school environment and to communicate regularly with parents about their children’s changing interests,
needs, and development. The program has a reference library where teachers can inform the parents about
nutrition, physical activity and growth of their children. The portfolios, which include children's photographs,
products, teacher observation records and children's learning stories-provides parents with opportunities both
to get an idea about their children's learning process and to contribute to the process with their own
observations and recommendations. When programs are planned, the needs and opinions of early childhood
providers, teachers and parents are taken into consideration in order for children to receive quality education
and services (New Zealand Ministry of Education, 1996).

Discussion, Conclusion and Implications

It is seen that family involvement in early childhood contributes to the child's overall development,
supports the child's readiness for school, enhances positive behaviours, and contributes to the future academic
success in the school (Epstein, 2011; Henderson et al. 2007; Rimm-Kaufman et al. 2003; Sheldon, 2003).
Considering the significant benefits of family involvement for children; family involvement seems to be an
important dimension of a successful and effective program. In general, although there are minor differences in
the extent of family involvement depending on the philosophy and principles of the programs, it is seen that all
the programs analyzed have considered family involvement as an important dimension of their programs. All
programs include family involvement activities that will strengthen family-school communication and
collaboration, such as family meetings, individual meetings and portfolios including photos of children,
teacher's observation records, and children's learning stories. Although the objectives of the programs vary
according to the approaches and philosophy of the programs, all programs accept the family as the first and
most important educator of the child (Temel & Toran, 2017).

The Primary Years Program emphasizes family’s knowledge on the system and their comprehensive support
for the school. According to the program, it is very important for families to have a good knowledge of the
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system and develop similar approaches at home for the effectiveness of the program. A student who
questions, analyzes and reaches the conclusion at school takes part in the decision-making process at home by
using these skills. Exhibitions, where children share their work at the end of the school year, are an important
aspect of family involvement for the Primary Years Program (Camlikaya, 2007; I1BO, 2002). According to the
family involvement understanding of the Montessori program, contacting regularly with parents about the
academic, physical and social development of children or their situation during the day is an important aspect
in the program.

In the Montessori approach, informing families about the program facilitates the integration of different
ages in the class and the development of academic skills and also develops positive attitudes in families
towards the school. Montessori schools aims to establish quality relationships between school and family.
Family involvement activities include regular meetings, school newspapers, special days, family training
programs, new family admissions, open board meetings, annuals and cooperation with family associations
(Danisman, 2012; Temel & Toran 2017). In the Reggio Emilia approach, "Parental Rights" concept defines what
parents can expect from the school and vice versa. It also underlines that parents should be a part of the school
structure rather than playing a limited role in certain part of school structure. The approach underlines the
importance of documentation. Through documentation, parents can have an idea of what their children are
doing at school with a diary which includes photos taken by the teacher throughout the day and recorded
children comments (Edwards, 2002; Thornton & Brunton, 2014). The Creative Curriculum integrates families
into education by using a variety of methods in order to enable parents to understand, evaluate and support
their children's development. Families take responsibilities for providing materials for the program, sharing
their cultures (cultural material, clothing, food, songs, stories, picture sharing, etc.), sharing their professional
experience or skills, participating in an activity and designing a program (Dodge et al. 2008). The Te Whariki
program, as other programs, considers the family as one of the partners in early childhood education.
According to Te Whariki program, children learn and develop when their culture, their knowledge and the
society they live in are internalized and when the adults in their lives support them by working together. In this
program, cultural diversity and different family structures are respected (New Zealand Ministry of Education,
1996; Zhanq, 2013).

When the programs and approaches are evaluated together, it can be seen that the common features of
Reggio Emilia and the Creative Curriculum are home visits, inviting the families and various arrangements of
parents in the class to contribute to the learning process. While experience sharing and interactions with
parents at school are emphasized in all approaches, the Reggio Emilia approach is a step forward compared to
the other programs with its documentation system and the Primary Years Program stands out by its year-end
exhibitions. The Primary Years Program and the Montessori approach underline the families' understanding of
the program for the efficient implementation of the program. In terms of cultural differences, Reggio Emilia,
the Creative Curriculum and Te Whariki give importance to the acceptance of the cultural structures of the
families by educators and the positive treatment towards the families in order to ensure children’s highest level
of development and progress.

When schools develop their own educational programs, the quality and efficiency of their programs will
increase if they use different family involvement studies of early childhood education programs and
approaches. In this context, all stakeholders should work in cooperation to develop a family involvement
dimension of a quality preschool education program. Curriculum designers and educators need to analyze
family involvement studies of different early childhood education programs and approaches in details and
incorporate the suitable ones for their own culture, for children and for their families into their programs.
Schools and educators should be provided with the necessary infrastructure and equipment. Legal regulations
for the education policies of a country should be implemented by the decision makers and law makers of the
education ministries of the countries. The development of early childhood education programs of good quality
supported by the effective implementation of school, family and community cooperation should strengthen
the educational policies of the countries. Early childhood education programs in the world should be
considered within the cultural context of the children and the family. Effective family involvement in the
program should be ensured and programs should be planned and implemented within the social policies
achieving social inclusion. Quality family involvement activities result in raising children who are fair,
responsible, happy, in good physical and mental health condition. Those children also have equal education
opportunities. In this way healthy, happy and productive families are formed. These families also provide
important contributions to the development and improvement of the society.
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TURKCE SURUM

Giris

Dinyada c¢ocuk algisinin degisimi ile gocukluk ayri bir gelisim dénemi olarak gorilmeye baslanmistir.
Cocukluk dénemine ve g¢ocuk egitimine yonelik yapilan bilimsel arastirmalar, egitimde ¢agdas program ve
yaklagimlarin gelistiriimesine oncilik etmistir. Gelismis ve gelismekte olan (lkeler, daha kaliteli ve etkili bir
egitim icin sistem duzeyinde reformlar gergeklestirmeyi, modern kurumlar olusturmayi ve egitimde yeni
program ve modeller gelistirmeyi hedeflemislerdir (Karip & Koksal, 1996). Reynolds (1998), etkili egitim
programlarinin sekiz prensibini, ylksek risk altindaki cocuk ve aileleri hedefleme, programa katilimin erken
yaslarda baslatiimasi, ¢ocuk gelisimi hizmetlerinin kapsamli olarak saglanmasi, aktif ve ¢ok yonli ebeveyn
katilmi, gocuk merkezli program yaklasimi, 6gretmen ¢ocuk oranlari, personelin ve 6gretmenlerin egitimlerle
diizenli gelisimi ve sistematik degerlendirme ve izleme olarak siralamistir.

Bireyin tim yasami disunuldigiinde bazi donemlerin gelisimsel agidan daha kritik dénemler olarak ele
alindig1 gérulmektedir. Erken gcocukluk dénemi olarak adlandirilan yasamin ilk yillari, bireyin sonraki yasami igin
oldukga 6nemlidir. Erken ¢cocukluk déneminde, ¢ocuga erken yaslarda sunulacak deneyimler, cocugun 6grenim
hayatinin yaninda ¢ocugun gelisiminin tiim alanlarini da etkileyecektir. Erken ¢ocukluk egitiminde temel amag,
cocuklarin gelisim o6zelliklerini ve ihtiyacglarini géz 6ninde bulundurarak kaliteli bir egitim programinin
hazirlamak ve uygulamaktir. Erken cocukluk egitimi, tesadiflere birakilamayacak kadar ciddi, sistemli ve
bilimsel bir organizasyon ile yonetilmelidir (Ari, 2003). Okul Oncesi egitimin ideal amagclarinin
gerceklestirilebilmesi icin okul dncesi egitim kurumunun fiziksel 6zellikleri ve 6gretmen niteligi gibi boyutlarin
yaninda gocugun ilgi, ihtiyag, yetenek ve gelisim Ozelliklerine gore hazirlanmis, aileyi de egitimin igine alan
O6grenci merkezli bir program olusturulmalidir (Disek & Donmez, 2012). Cocuklarin sosyal-duygusal
becerilerinin, 6z bakim becerilerinin, bilissel ve dil becerilerinin, motor becerilerinin bir biitiin halinde
gelistirilerek, ilgi ve yetenekleri dogrultusunda yonlendirilebilmeleri igin nitelikli bir okul dncesi egitiminin
yaninda aile destegi de gereklidir (Demirel, 2005). Nitelikli bir erken ¢ocukluk programi aile katilimi boyutu
olmadan disiiniilemez. Morrison (1978) aile katilimini, ailelerin glglerini ve becerilerini kesfetmek ve onlari,
kendileri ve c¢ocuklari yararina kullanmak amaciyla potansiyellerini harekete gecirecek bir siire¢ olarak
tanimlamistir (Cited in. Erkan, 2015).

Aile katihmina iliskin yapilan ¢alismalar incelendiginde, ebeveynleri ve 6gretmenleri etkili iletisim kuran ve
isbirligi saglayan ailelerin ¢ocuklarinin okul yasantisinda akademik olarak daha basarili olduklari, okula daha
kolay uyum sagladiklari, olumlu davranis ve tutumlari daha sik sergiledikleri goriilmektedir (Epstein, 2011;
Henderson, Mapp, Johnson & Davies, 2007; Sheldon, 2003). Aile katihmi ¢alismalari ayrica, ¢cocuklarin erken
okuryazarlik, erken matematik becerileri ve sosyal duygusal gelisimlerine de katkida bulunmaktadir (Van
Voorhis, Maier, Epstein, Lloyd & Leung, 2013). Marcon (1999) disik gelirli ailelerden gelen ve okul oncesi
egitim kurumuna devam eden dort yas cocuklari ile yaptigi arastirmada, aile katiliminin gocuklarin ifade edici dil
becerilerini, akademik becerilerini, oyun davranislarini olumlu yonde gelistirdigini ifade etmistir. Rimm-
Kaufman, Pianta, Cox ve Bradley (2003) tarafindan gergeklestirilen, 223 ¢ocuga iliskin 6gretmen raporlarina
dayanan arastirmada, aile katilimi gdsteren ailelerin gocuklarinin akranlarina gére daha yliksek okula hazir
bulunusluk becerilerine sahip olduklari, dil ve matematikte daha yliksek basari elde ettikleri ve akranlari ile
daha sik etkilesim kurduklari belirtilmistir. Yapilan arastirmalar, aile katilimi ¢alismalarinin ¢gocugun tiim gelisim
alanlarina 6nemli katkilari oldugunu gostermektedir.

Erken cocukluk egitiminde aile katihm calismalarini Temel, Aksoy ve Kurtulmus (2015), aile egitim
etkinlikleri, aile iletisim etkinlikleri, ebeveynlerin egitim etkinliklerine katilimi, bireysel gorismeler, ev
ziyaretleri, ebeveynin yonetim ve karar verme siireglerine katilimi ve aile destek programi olmak lzere yedi
boyutta ele almislardir. Aile egitim etkinlikleri icerisinde, egitim toplantilari ve konferanslar; aile iletisim
etkinlikleri icerisinde telefon gortsmeleri, kitapgiklar, teyp/video kayitlari, fotograflar, duyuru panolari,
biltenler, mektup ve yazismalar, gelisim dosyalari, toplantilar, okul ziyaretleri, gelis-gidis zamanlari, internet ve
dilek kutulari yer almaktadir. Ebeveynlerin gezi, materyal yapimi gibi etkinliklere ya da dil ve miuzik gibi glinlik
etkinliklere katilim géstermesi, ebeveynlerin etkinliklere katilimi boyutunu ifade etmektedir. Bireysel goriisme,
cocugun gelisim alanlari ile ilgili bilgi verme, yetenekli oldugu ve desteklenmeye ihtiya¢ oldugu dusinilen
alanlari ve ebeveynlerle paylasma ve 6zel durumlarla ilgili aileye bilgi verme gibi konular icermektedir. Ev
ziyaretleri ile 6gretmen, ¢cocugun ev ortami, evde aldig1 sorumluluklar ve ebeveyn gocuk iliskilerini gozlemleme
firsati bulur. Son boyut olan ebeveynin yonetim ve karar verme siireglerine katiliminda ise yeni ortaya ¢ikan
durumlarda ailelerin goérusleri alinir ve uygun olanlar uygulamaya gecirilir (Temel et al. 2015). Diinyada
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uygulanan erken gocukluk program ve yaklasimlari, aile katihmi boyutunda kendi felsefe, amag ve hedeflerine
gore bazi noktalara daha ¢ok 6nem verebilir ya da farkl uyarlama ve uygulamalar igerebilir.

Alan yazina bakildiginda, erken ¢ocukluk program ve yaklasimlarini tek tek inceleyen galismalar yer alsa da
(Aslan, 2005; Camlikaya, 2007; Giiler & Yaltirik, 2011; inan, 2012; Korkmaz, 2005; Mutlu, Ergisi, Biitiin Ayhan &
Aral, 2012; Oguz & Koksal Akyol, 2006; Weiss, 2013), bir arada ele alan az sayida arastirmaya rastlanmistir.
Tuncer (2015) tarafindan yapilan galismada erken ¢ocukluk egitimi program ve yaklasimlarindan; Acik Egitim,
Waldorf, Montessori, Reggio Emilia, ilk Yillar Programi, High Scope, Head Start programlarini amaglari, plan ve
uygulamalari, 6gretmenlerin rolleri, okul 6ncesi egitim kurumunun 6zellikleri ve materyalleri agisindan MEB
2013 programi ile karsilastirilarak incelenmistir. Yasar-Ekici (2015), Reggio Emilia, High Scope, Waldorf &
Montessori yaklasimlarini kuramsal temel, egitim ortami ve Ogretmenin roli agisindan karsilastirarak
incelemistir.

Alan yazin taramasi sonucunda incelenen yaklasimlarin farkh boyutlariyla ilgili bircok ¢alisma yapildig
gorilmistir. Ancak bu yaklasimlarin aile katihmi boyutu ile ilgili ¢calismalara rastlanmamistir. Bu noktadan
hareketle, yapilan galismada ilk Yillar Programi (PYP), Montessori, Reggio Emilia, Yaratici Program (Creative
Curriculum) ve Te Whariki programlarinin aile katiimi boyutu derinlemesine incelenmis ve karsilastiriimistir.
Calismada, farkli erken gocukluk program ve yaklasimlarinin aile katihmi boyutlarinin karsilastirmali olarak
incelenmesinin alan yazina 6nemli bir katki saglayacagi dusunilmektedir. Ayrica bu ¢alisma ile farkl
yaklagimlardaki aile katilimi galismalarinin detaylica tanitilmasi ¢ocuklara ve ailelerine nitelikli hizmet sunmak
icin okul Oncesi egitim Ogretmenlerine, alan arastirmacilarina, program gelistirici ve politika yapicilara yol
gosterecek ve kaliteli okul 6ncesi egitim programlari gelistirmelerine katki saglayacaktir.

Calismada erken gocukluk egitim program ve yaklasimlarindan ilk Yillar Programi, Montessori, Regio Emilia,
Te Whariki ve Yaratici Program'in aile katihm boyutlarinin incelenmesi amaciyla ilgili ulusal ve uluslararasi alan
yazin taranarak derleme tiiriinde bir arastirma ortaya konulmustur. Fink (2009) literatlir tarama arastirmalarini,
var olan alan kaynak ve belgelerin, arastirmacilar tarafindan degerlendirilip ve sentezinin yapilmasi, sistemli ve
acik bir yontemin kullanildigi arastirmalar olarak tanimlamistir. Derleme niteli§indeki makalenin birkag tiri
bulunmaktadir. Derleme makale bir fenomeni tanimlayabilir, var olan bir teoriyi yeniden diizenleyebilir ya da
bir yenisini olusturabilir. Derlemenin tirl ne olursa olsun, amag belirli bir problemi ya da konuyu acikliga
kavusturmak igcin literatlriin  taranarak Onceki c¢alismalarin  dizenlemesi, bitlinlestirilmesi ve
degerlendirilmesidir. Bu tir makaleler arastirma raporlarindaki gibi standart bir format izlememektedir. Giris,
yontem, sonug ve tartisma bollimlerinin yerine, giris, gelisme ve sonug bélimlerinden olusur. Giris bélimiinde
temel yapi ile bu makalenin yazilma amaci belirtilmelidir. Okuyucunun ilgisinin ¢ekilmesi agisindan giris bolimu
son derece 6nemli bir bolumdur (Morrison, 2004; Weed, 1997).

Yurt Digsindaki Erken Cocukluk Egitim Programlarinda Aile Katilimi
Arastirmada incelenen erken ¢ocukluk egitimi programi ve yaklagimlarinin aile katilimi boyutuna iliskin alan
yazin asagida yer almaktadir.

ilk Yillar Programi (PYP)

Uluslararasi Bakalorya Organizasyonu (IBO) tarafindan 1968 yilinda isvicre'de gelistirilen PYP'de aile
katiliminin 6nemi, ailenin okulu her anlamda desteklemesi olarak ifade edilmistir. Programda okul toplulugu
ogrencilerin, velilerin, 6gretmenlerin, diger okul personelinin, idarenin ve yénetim organinin yer alabilecegi
okulun paydaslaridir. Ebeveyn destegini tesvik etmek icin okullar diizenli olarak ebeveynleri okuldaki olaylardan
haberdar etmek icin onlarla iletisim kurar (IBO, 2014). ilk Yillar Programinda, veliler bilgili ve katilimcidirlar.
Ailelerin sistemi tanimalari ve evde de benzer yaklasimlar gelistirmeleri programin isleyisi acisindan ¢ok
onemlidir. Okulda sorgulayan, analiz eden ve sonuca varan 6grenci, evde de bu becerileri gostererek karar alma
sireclerine dahil olmalidir, aksi takdirde kazanimlari davranisa déniisemez ve okulda yapilan etkinlikler ile sinirli
kalir. Programdaki bu amag¢ genel anlamda aile yasantisinda, birlikte disinme, neden ve sonuglari
degerlendirme becerisini gelistirmis aile ortamlari olusturabilmeyi hedefler. Cocuklarin gergeklestirdikleri
calismalar gelisim dosyasi glinlerinde aileler ile paylasilir (Camlikaya, 2007).

ilk Yillar Program’inda veliler, 6grencilerin 6grenme siireclerine destek saglarlar. Sinifta ve okulda neler
yasandigi hakkinda velilerin bilgilendiriimesi énemlidir. Ogretmen, cocuklarin 6grenmelerine iliskin ev
ortamindan bir kanit isteyerek, velilerin okulda neler yapildig ile ilgili bilgilenmesine yardimci olabilir.
Cocuklarin yil icinde yaptiklari galismalarin ailelerle paylasilmasi, ¢ocuklar ve aileler arasinda 6grenme ve
kazanimlardaki gelisim Uzerine paylasimlar yapilmasini saglar. Veliler, 6grencilerin ¢calismalariyla ilgili gorus
alisverisinde bulunmak (izere okula davet edilirler, bu sekilde onlara yorum ve distincelerinin degerli oldugu
mesaiji verilir. Ogretmen ve veliler arasindaki iletisim, yazili notlar, telefon goriismeleri, bulusma ve konferanslar
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yolu ile gergeklesir. Programda cocuklarin segtikleri arastirma konulari hakkinda konusacaklari konferanslar
dizenlenir. Veliler bu konferanslara katilarak, ¢ocuklarinin 6grenme siregleri hakkinda fikir sahibi olurlar.
Bunun yaninda programda velilere yonelik toplantilar diizenlenir. Veliler gocuklarinin 6grenim durumlari,
ihtiyaclari ve okul programi hakkinda bilgilendirilirler. Programda yilsonunda diizenlenen sergiler, 6grencilerin
ve velilerin programla bitinlesmelerinin 6nemli bir géstergesidir. Yilsonu sergisi, genis bir isbirligi Grinaddar.
Sergiler araciligiyla veliler degerlendirme siirecine dahil olarak gocuklar ve 6gretmenlerle birlikte degerlendirme
siirecine katkida bulunurlar (IBO, 2002).

Montessori Yaklagimi

20. yizyilin baslarinda italya'da Dr. Maria Montessori tarafindan gelistirilen yaklasimda aile katilmi oldukca
onemlidir. Cocuklarin Montessori egitiminden tam olarak yararlanmasi icin, ebeveynlerin pedagojinin
amaglarini anlamalari ve gocuklarinin batincil gelisimlerini desteklemeleri 6nemlidir. Yaklasimda, ebeveynlerle
isbirliginin niteligi ve diizeyi ulkeden llkeye degismektedir. Birlesik Krallik'ta ebeveynler ¢ocuklarinin 6grenme
ve gelisimlerine katkida bulunmak ve ¢ocuklarini gézlemlemek igin okullara davet edilmektedirler. Ayrica aileler
evde yaptiklari faaliyetlere iliskin 6gretmenlere bilgi saglayarak ¢ocuklarinin 6grenme sireglerine katkida
bulunmaktadirlar (lsaacs, 2012). Bircok Montessori okulunda ailelere egitim programlari sunulmaktadir.
Yaklasimda, Montessori felsefesine iliskin bir egitim programi diizenlenir ve ebeveynler icin 6grenme sirecine
katim programi hazirlanir (Danisman, 2012). Villegas ve Biwer (1987) programdaki aile katiliminin, siniftaki
farkh yaslarin entegrasyonunun kolaylastiriimasini, akademik becerilerin gelisiminde kolaylklar saglanmasini,
ailelerin okula karsi olumlu tutumlar gelistirilmesini amagladigini ifade etmistir (Cited in Temel & Toran, 2017).
Yaklagimda okul ¢ocuklarin akademik, fiziksel ve sosyal gelisimleri hakkinda, ailelerle diizenli araliklarla iletigsim
kurar. Bu genellikle aile-6gretmen gortsmelerini ve yazili raporlari igerir (Korkmaz, 2005). Ayrica yaklagimda
kiglk yas grubunda goérev alan uygulayicilar, cocuklarin uyku diizeni, beslenmesi, tuvalet aliskanligi ve cocugun
etkinliklere katihmi gibi glinlik rutinleri s6zlii ya da yazih bir sekilde glinlik olarak ebeveynlerle paylasir (Isaacs,
2012). Pozitif bir okul atmosferi yaratmak amaciyla, ailelerle isbirliginin 6tesine gecmeye calisilir ve okul-aile
arasinda nitelikli iliskiler kurmak amaglanir (Korkmaz, 2005). Bu amacgla yapilan ¢alismalarda diizenli toplantilar,
okul gazetesi, 6zel glinler, aile egitim programlari, yeni aile kabulleri, agik yonetim kurulu toplantilari, yilliklar,
aile dernekleri ile isbirligi gibi stratejiler izlenmistir.

Reggio Emilia

Il. Diinya Savasi sonrasi Loris Malaguzzi tarafindan italya'da gelistirilen Reggio Emilia yaklasimi, aileleri
egitim paydaglari olarak goriir. Ev ve toplum, cocuklarin hayatlarinda énemli 6grenme ortamlari olarak
taninmalidir. Egitimciler, ebeveynler ve ¢ocuklar arasindaki esgiidiim son derece degerlidir ve '6grenme grubu'
kavrami Reggio Emilia yaklasiminin ¢cok 6nemli bir yonidir (Giudici, Rinaldi & Krechevsky, 2001). Ebeveynler
cocuklarin ilk ve sirekli egitimcileridir. Uygulayici ve ebeveynlerin erken c¢ocukluk ortamlarinda beraber
calismalari, cocuklarin gelisim ve 6grenmeleri tizerinde olumlu etkiye sahiptir. Rinaldi (1985), aile katihmi ile
ilgili sunulan firsatlari, sinif toplantilari, kiiciik grup toplantilari, bireysel ebeveyn 6gretmen gérismeleri, konulu
toplantilar, bir uzmanla toplanti, ¢alisma oturumlari, laboratuvar ¢alismalari, tatiller ve kutlamalar olarak
siralamaktadir (Cited in. Sahin, 2017). Bennett (2001), ailelerin ayni zamanda 6grenme ortamlarinda cesitli
dizenlemeler yaparak (bahgeye aga¢ dikmek, sinif igin materyaller hazirlamak vb.) egitim programina katilim
gosterdiklerini ifade etmistir. Yaklasima gore ebeveynlere, paydas olarak saygl gostermenin arkasinda yatan
o6nemli mesajlar vardir. Ebeveynler kalici ve kapsamli bir 6grenme ortami saglayarak ¢ocuklarin 6grenme ve
gelisimlerine olumlu katkida bulunabilirler. Ebeveynler, cocugunun bakim ve egitimiyle ilgili her diizeyde karar
vermede merkezi bir rol oynama hakkina sahiptirler. Ebeveynler ve egitimciler arasindaki basarili iliskiler,
cocuklarin egitiminde faydali ve uzun siiren etkilere sahiptir. Bu yaklasimda egitimcilerin ebeveynlerin
cocuklarina dair paylasimlarini dikkate almalari Gnemlidir. Reggio Emilia yaklasiminda bir ebeveynin okula iliskin
ve okulun ebeveyne iliskin neler bekleyebilecegini tanimlayan "Ebeveyn Haklarl", ebeveynlerin okul yapisinin
bir boliminde belirli bir rol oynamasindan ziyade, okul yapisinin bir pargasi olmasinin énemini anlatir. Okul,
cocuklari nasil anladiklarini ve degerlendirdiklerini, ebeveynlere gosterme sorumlulugunun farkindadir
(Thornton & Brunton, 2009).

Ogretmenler dzellikle program baslangicinda, ebeveynlerin cocuklari tanimlamak icin sectikleri kelimeleri
dikkatlice dinlerler. Ogretmenlerin ebeveynlerden alacaklari bu bilgiler, cocugun egitim ortamina uyum
saglamasi 6grenme deneyimlerinden verimli bir sekilde yararlanmasi igin dogru ortami ve destegi saglamalarina
yardimci olacaktir. Cocuklar anaokuluna baslamadan 6nce ebeveynler ve ¢ocuklar tanisma partilerine katilirlar
ve okullari hakkinda bilgi sahibi olurlar. Yaklasimda o6gretmenlerden kilturel farkhhklarni gdz oOniinde
bulundurmalari ve tiim cocuklarin olumlu mesajlar alabilecegi bir 6grenme ortami yaratmalari beklenir. Bazi
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ebeveynler yaklasimi anlamada zorlanabilirler, 6gretmenler velilerin daha ¢ok tesvik ve destege ihtiyag
duyabileceklerinin farkinda olmalidirlar. Ogretmenler velilere, sinif ortaminin diizeni, grenme ortaminda neler
yapildigl ve bir gliniin nasil gectigi hakkinda bilgi vermelidirler. Yaklasimda dokiimantasyon &nemlidir. Giin
sonunda ¢ocugunu almak igin gelen ebeveynler, giin boyunca 6gretmen tarafindan gekilen fotograflar ve
kaydedilen ¢ocuk yorumlarinin oldugu bir glinligu incelerler. Boylelikle anne-baba, ¢ocuguyla giin icinde ne
yaptiklarini konusmaya baslayacaktir. Bunun yaninda gocuklarin bireysel veya grup halinde ortaya gikardiklari
portfolyolar ya da diger Griinler, gelis-gidis zamanlarinda ebeveynlere gosterilir ve belli araliklarla eve génderilir
(Edwards, 2002). Yaklasimda velilerin, ¢calisanlarin fotograflari, binanin plani ve tipik bir gliniin akisini igeren bir
kimlik kartina sahip olmalarinin, kendilerini ortamin bir pargasi gibi hissetmelerine yardimci olacag ifade
edilmistir. Veliler sinifa iliskin proje ve konularla ilgili fikirleri tartismak ve paylasmak lzere 6gretmenler, atolye
egitimcileri ve pedagoglarla grup toplantilarina katilirlar ve ayni zamanda erken gocukluk konseylerine katilarak
merkezlerin yonetiminde rol oynarlar (Thornton & Brunton, 2014).

Yaratici Program (Creative Curriculum)

Yaratici Program, 1979 yilinda Amerika'da ortaya ¢ikmistir. Bu programa gore, ev ve okul gocugun iki dnemli
diinyasidir. Cocuklar bu iki diinya arasinda her giin kopri kurarlar. Eger ev ve okul arasinda olumlu ve saygili bir
iletisim kurulursa cocuk kendini glivende hisseder. Ancak aile ve okul ilgisizlik, anlayis eksikligi veya isbirligindeki
yetersizlik nedeniyle birbirlerinden ayrilirsa gocuk bundan olumsuz yénde etkilenir. Cocugun egitiminde ailenin
roliine inanan ve ishirligi ile cocugun neler basarabileceginin farkinda olan bir 6gretmen, ailelerle dogru bir
ortaklik kurabilir. Yaratici Program, aileleri tanimak, aileleri karsilamak, ailelerle iletisim kurmak, cocugun
O0grenmesinde aileler ile ortaklik kurmak, ailelerin zorlandigi durumlarda onlara yol gosterici olmak gibi
O0gretmen-aile isbirligi icin dnemli olan bes bashgi ele almistir. Programda, aileleri tanimak baslig altinda, farkli
aile yapilarini, ebeveynlerin kisilik ve mizag 6zelliklerini, ebeveynlerin egitim diizeyi, sosyoekonomik durumu,
saglk problemleri gibi okul ile iliskisini etkileyebilecek farkhliklarini ve ailenin sahip oldugu kalttrel farkliliklari
anlamanin 6nemine vurgu yapilmistir. Aileleri tanimanin ¢ocugun ilerlemesi icin bir 6n kosul oldugu ve aileleri
tanirken onlari genellememek ve etiketlememek gerektigine dikkat ¢ekilmistir.

Programa gore, aile ile kurulacak ilk iletisim ¢ok énemlidir. Ailelerle ilk bulusma onlari tanima ve olumlu
iliskiler kurma agisindan 6gretmene biiyik kazanglar saglar. Ailelerle kurulacak ilk iletisim ev ziyareti ya da okula
kayit esnasinda goriisme seklinde olabilir. Okula kayit sirasinda ailelere iliskin bilgi edinmek igin ailelere formlar
doldurtulabilir ya da gérismelerde yonlendirilen sorular araciligiyla velilerden bilgi toplanabilir. Kayit esnasinda
ozel yetenekleri ve ilgileri olan aileleri tespit etmek, sinifta ¢ocuklarla paylasimda bulunmalari icin yararli
olabilir. Programda ev ziyaretleri olduk¢a onemlidir. Aileler kendi ortamlarinda okul ortamina gore daha
rahattirlar. Senenin basinda yapilan ev ziyaretleri, okul ortaminda bulunmayan bir ¢ocuk icin okul ile ev
arasinda kopri olusturmanin ilk yoludur. Programda, 6gretmenlerin ziyaretten once ailelere haber vererek
bilgilendirmeleri ve zamani kararlastirmalarinin 6nemi belirtilmistir. Ogretmenler, aileleri yargilamak icin degil
onlari tanima ve iliski kurma amaciyla gitmeli ve sorular sorarak aileleri kendileri hakkinda konusmaya tesvik
etmelidirler. Programa gore, ailelerin karsilanmasi, ailelerin programa olan aidiyetleri igin dnemli bir noktadir.
Sinifta yaratilan ortam ve programi tanitma, ailelere onlarin da sirece ait olduklarini ve oynayacaklari bir rol
oldugunu hissettirebilir. Cevre, olumlu mesajlar tasimalidir. Ogretmen aileleri karsilama icin hos bir ortam
olusturabilir. Her aile i¢in sinif girisinde posta ve 6neri kutulari ayarlanabilir. Ebeveynlere okumalari ve goz
atmalari icin kaynaklar onerilebilir. Program etkinliklerini giincellemek igin bir duyuru panosu olusturulabilir.
Cocuklar bir programa ilk kez dahil olduklarinda aileler ¢ocuklarin ne 6grenecegini merak ederler. Yaratici
Program’da ebeveynler igin “Okul Oncesi Egitimi Ebeveyn Rehberi” yer almaktadir. Programin felsefesini ve
cocuk icin amaglarini anlatan bu rehberde yer alan igerik ailelere kisaca agiklanir ve daha sonra okumalari
istenir. Ailelere sinif gezdirilerek, farkli ilgi alanlari, gliniin nasil gectigi, okulun ilk glintine iliskin beklentiler
paylasilir. Bununla beraber Yaratici Program’in her bolimiiniin sonunda yer alan “Ailelere Mektup”, ¢ocuklarin
ne yapacagini, 6gretmenin ¢ocuklari nasil destekledigini ve ailelerin bu silirece evde nasil yardimci olacagini
anlatir.

Yaratici Program’in aile katihm boyutunun bir diger onemli bileseni ise ailelerle iletisim kurmaktir.
Ogretmenler ve aileler arasindaki giiven, zamanla gelisir ve olumlu ve saygili bir cercevede gerceklesen
deneyimlere baglidir. Diger programlarda oldugu gibi Yaratici Programda da 6gretmenler her giin ebeveynler ile
gidis-gelis zamanlarinda resmi olmayan iletisim firsatina sahiptir. Bunun yaninda glinlik veya haftalik biltenler,
telefon goriismeleri, e-posta, internet, sinif web sitesi, tesekkiir notlari, gilinliikler, otomatik telefon mesaj
sistemleri gibi resmi iletisim yollari da programda yer almaktadir. Ayrica programda sadece ebeveynleri degil
diger aile bireyleri de programa dahil olabilirler. Bliylikanne ve bliylikbabalar, ebeveynlerden daha fazla zaman
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ayrilabilir, sinifta ¢ocuklara kitap okuma, oyun 6gretme, 6zel aktivitelere yardim etme gibi programa katilim
gosterebilirler.

Programda aileler, 6grenme merkezlerine cesitli diizenlemeler ya da eklemeler yaparak, kiltirlerini
paylasarak (yemek pisirme etkinlikleri, sanatsal nesneleri tanitma, sarki 6gretme, hikdye anlatimi vb.), meslek
ya da bir yetenegi paylasarak programa katilim gosterebilirler. Ogretmen bilgi ve programlari paylasmak igin
aileler ile toplantilar diizenler. Yapilan toplantilarda aileler de programa iliskin degerlendirmelerini ifade ederler
ve programin iyilestirmesine yonelik ¢calismalara katki saglarlar. Bunlarin yaninda 6gretmen cgesitli sorunlar
yasayan ve stres altinda olan ailelere ¢6ziim yollarini gosterir ve aileler ¢6ziim igin kaynaklarin onlara agik
oldugunu bilirler (Dodge, Colker & Heroman, 2008).

Te Whariki

Te Whariki programi 1996 yilinda Yeni Zelanda Milli Egitim Bakanlhgi tarafindan gelistirilmistir. Yeni
Zelanda'nin erken gocukluk felsefesinde igbirligi temel bir kavramdir. Te Whariki ebeveynlerin merkezdeki
konumunu vurgular. Bu program aileyi erken gocukluk egitiminin ortaklarindan biri olarak goriir. Bu program
aile, okul ve cgevre arasindaki baglantiyi gli¢li tutarak, ¢ocuklarin bilgi dagarciklarini genisletmeyi amaglar
(Zhang, 2013). Te Whariki'de erken ¢ocukluk hizmetleri, 6gretmenler ve ebeveynler tarafindan yonetilen oyun
merkezli toplum temelli anaokullarini icermektedir. Te Whariki'ye gére cocuklar, kilturleri, bilgi birikimleri ve
iclerinde yasadiklar toplum benimsendiginde ve hayatlarindaki yetiskinler is birligiyle hareket ederek onlari
desteklediklerinde &grenir ve gelisirler. Ogretmenin ve ailelerin anlamli iliskiler gelistirmesi, cocuklarin gelisimi
icin birbirlerinin istek ve beklentilerine saygli duymalari 6nemlidir. Cocuklarin 6grenme ve gelisimleri, kilturel
acidan uygun iletisim yollari kullanildiginda ve ebeveynlerin, kisilerin, toplumun mifredata katilimlari
saglandiginda kolaylasir. Programda, kiltiirel cesitlilige ve farkli aile yapilarina saygi duyulur. Ogretmen bu
yapilari programa uygun sekilde yansitabilmek icin gocuklarin aileleri hakkinda bilgi sahibi olmalidir.

Cocuklarin ilk yillarinda basaril bir gegis icin ailenin nasil karsilandigi 6nemlidir. Ebeveynler ve 6grenciler
memnuniyetle karsilanirlar. Paylasilan bir 6gle yemegi, gezi veya acik hava etkinlikleri gibi aktiviteler, ebeveyn
ve dgretmenlerin bir araya gelmesini saglar. Ogretmenlerin, cocuklarin okul ortamina gegisini desteklemek igin
ebeveynlerle yakin isbirligi icerisinde calismasi ve gocuklarin degisen ilgi alanlari, ihtiyaglari ve gelisimleri
hakkinda diizenli olarak iletisim kurmalari esastir. Programda, 6gretmenlerin beslenme, gocuklarin fiziksel
aktivitesi ve blylmesi konularina yonelik ebeveynler ile paylasabilecekleri bir referans kitiiphanesi
bulunmaktadir. Programda fotograflari, ¢ocuklarin Grlinleri, 6gretmenin goézlem kayitlarini ve ¢ocuklarin
o6grenme hikayelerini iceren portfolyolar, ebeveynlere cocuklarinin 6grenme siireci hakkinda fikir edinmeleri,
kendi gozlem ve Onerileri ile siirece katkida bulunma firsati sunar. Programlar planlanirken ¢ocuklarin kaliteli
egitim ve hizmet almalari icin erken ¢ocukluk hizmet saglayicilarinin, 6gretmenlerin ve ebeveynlerin ihtiyaclari
ve gorusleri dikkate alinir (New Zeland Ministry of Education, 1996).

Tartisma, Sonug ve Oneriler

Erken cocukluk doneminde aile katiliminin, ¢ocugun tim gelisim alanlarina katkida bulundugu, cocugun
okula hazirbulunuslugunu destekledigi, olumlu davranislari arttirdig1 ve cocugun ileriki okul basarisina katkida
bulundugu gorilmektedir (Epstein, 2011; Henderson et al. 2007; . Rimm-Kaufman et al. 2003; Sheldon, 2003).
Aile katihminin ¢ocuk icin dnemli giktilari géz 6niinde bulunduruldugunda, aile katiminin, basarili ve etkili bir
programin 6nemli bir boyutu oldugu anlasiimaktadir. Genel olarak incelendiginde, programlarin felsefe ve
prensipleri dogrultusunda aile katilimi boyutunda kiiglk farkhliklar yer alsa da, incelenen biitiin programlarin
aile katihmini énemsedikleri ve programlarinin énemli bir boyutu olarak ele aldiklar goriilmektedir. Bitiin
programlarda ailelere yonelik toplantilar, bireysel gériismeler, cocuklarin fotograflarini, Grlinlerini, 6gretmenin
gozlem kayitlarini ve ¢ocuklarin 6grenme hikayelerini iceren portfolyo paylasimi gibi aile-okul arasindaki iletisim
ve ishirligini gliclendirecek aile katilim calismalari yer almaktadir. Programlarin amaglari, programlarin yaklasim
ve felsefelerine gore degisse de, biitlin programlar aileyi cocugun ilk ve en énemli egitimcisi olarak kabul eder
(Temel ve Toran, 2017).

ilk Yillar Programi’'nda ailelerin sistemi tanimalari ve okulu her anlamda desteklemelerinin (izerinde
durulmustur. Programa gore ailelerin programi taniyarak ve evde de benzer yaklasimlar gelistirmeleri
programin isleyisi acisindan ¢ok dnemlidir. Okulda sorgulayan, analiz eden ve sonuca varan 6grenci, evde de bu
becerileri gostererek karar alma sureglerine dahil olur. Yil sonunda, ¢ocuklarin calismalarini paylastiklari sergiler
ise ilk Yillar Programi aile katilimi ¢alismalarinin dnemli bir boyutudur (Camlikaya, 2007; 1BO, 2002). Montessori
programinin aile katilimi boyutu incelendiginde, cocuklarin akademik, fiziksel ve sosyal gelisimleri hakkinda ya
da gin igindeki durumlar ile ilgili ailelerle diizenli araliklarla iletisim kurmak 6nemli bir nokta olarak
gorilmektedir. Montessori yaklasiminda aileleri programa iliskin bilgilendirmek siniftaki farkli yaslarin
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bitunlestirilmesini kolaylastirir, akademik becerilerin gelisiminde kolayliklar ve ailelerin okula karsi olumlu
tutumlar gelistirmesini saglar. Montessori okullari, okul-aile arasinda nitelikli iliskiler kurmayi amaglamistir. Bu
amagla yapilan aile katilimi ¢alismalari arasinda diizenli toplantilar, okul gazetesi, 6zel glinler, aile egitim
programlari, yeni aile kabulleri, agik yonetim kurulu toplantilari, yilliklar, aile dernekleri ile isbirligi yapmak yer
almaktadir (Danisman, 2012; Isaacs, 2012; Korkmaz, 2005; Temel & Toran 2017). Reggio Emilia yaklasiminda bir
ebeveynin okula iliskin ve okulun ebeveyne iliskin neler bekleyebilecegini tanimlayan "Ebeveyn Haklan",
ebeveynlerin okul yapisinin bir bélimiinde belirli bir rol oynamasindan ziyade, okul yapisinin bir pargasi
olmasinin énemini anlatir. Yaklasim dokiimantasyonun tizerinde durur. Dokiimantasyon yoluyla ebeveynler,
gun boyunca 6gretmen tarafindan cgekilen fotograflar ve kaydedilen gocuk yorumlarinin oldugu bir glinliik
sayesinde ¢ocuklarinin okulda neler yaptiklari ile ilgili fikir sahibi olurlar (Edwards, 2002; Thornton & Brunton,
2014). Yaratici Program da aileleri cocuklarinin gelisimlerini anlamak, degerlendirmek, desteklemek igin cesitli
yontemler kullanarak egitimin igerisine katmaktadir. Aileler, program icin materyal saglama, kiltirel
paylasimlar yapma (kiltirel materyal, giysi, yemek, sarki, hikaye, resim paylasimi vb.), mesleki veya yeteneklere
yonelik paylasimda bulunma, bir ¢alismaya katilma ve programin olusturulma asamasina katilma konusunda
sorumluluk almaktadirlar (Dodge et al. 2008). Te Whariki programi da diger programlar gibi aileyi erken
gocukluk egitiminin ortaklarindan biri olarak goriir. Te Whariki’'ye goére gocuklar, kulturleri, bilgi birikimleri ve
iclerinde yasadiklari toplum benimsendiginde ve hayatlarindaki yetiskinler is birligiyle hareket ederek onlari
desteklediklerinde 6grenir ve gelisirler. Programda, kultiirel gesitlilige ve farkh aile yapilarina saygi duyulur
(New Zealand Ministry of Education, 1996; Zhang, 2013).

Program ve yaklasimlar bir arada degerlendirildiginde, Reggio Emilia ve Yaratici Program’in ortak 6zellikleri
arasinda, 6nemle durulan ev ziyaretleri, ailelerin karsilanmasi ve ailelerin sinifta ¢esitli dizenlemeler yaparak
o6grenme slrecine katkida bulunmalar yer almaktadir. Okulda gerceklestirilen deneyim ve etkilesimlerin
ailelerle paylasilmasi tiim yaklasimlarda yer alsa da, Reggio Emilia yaklasiminda dékiimantasyon bir adim daha
dne cikarken; ilk Yillar Programinda ise yil sonu sergileri éne ¢ikmaktadir. ilk Yillar Programi ve Montessori
yaklasimi, programin verimli islemesi igin ailelerin programi anlamalarini 6nemsemektedirler. Kiltirel
farkliliklar agisindan bakildiginda, Reggio Emilia, Yaratici Program ve Te Whariki’de ¢ocuklarin programlarda en
st diizey gelisim ve ilerlemeyi saglayabilmeleri icin ailelerin kiltlrel yapilarinin egitimciler tarafindan kabul
edilmesi ve ailelerin bu anlamda olumlu karsilanmasina 6nem verilmistir.

Okullar kendi egitim programlarini olustururken farkli erken cocukluk egitim program ve yaklasimlarinin aile
katilimi calismalarini kullandiklarinda programlarindaki kalite ve verim artacaktir. Bu baglamda nitelikli bir okul
oncesi egitim programinin aile katilim boyutunu olusturmak igin tiim paydaslar isbirligi icinde ¢alismaldir.
Program gelistiricilerin ve egitimcilerin farkli erken ¢ocukluk egitim program ve yaklagimlarinin aile katilimi
¢alismalarini detayh inceleyerek kendi kiltlrlerine, c¢ocuklarina ve ailelerine uygun olan c¢alismalari
programlarina katmalari gerekmektedir. Okul ve egitimcilere bu konuda gereken alt yapi, donanim saglanmali
ve Ulkelerin egitim bakanliklarinin karar vericileri ve kanun koyuculari tarafindan dlkelerin egitim politikalarinda
yasal diizenlemelerin yapilmasi gerekmektedir. Kaliteli erken ¢ocukluk egitim programlarinin gelistiriimesi, okul,
aile ve toplum isbirliginin etkili bir sekilde uygulanmasi ile desteklenerek ulkelerin egitim politikalarini glclu
kilmalidir. Diinyada erken gocukluk egitimi programlari, cocugun ailesi ve kulturi ile birlikte ele alinmali, ailenin
programa etkin olarak katimi saglanmali, toplumla i¢ ice olmayl basaran sosyal politikalar biinyesinde
programlar planlanmali ve uygulanmalidir. Nitelikli aile katihmi ¢alismalar sayesinde mutlu, ruh ve beden
saghg yerinde olan, adil, sorumluluk sahibi, esit egitim firsatlari olan gocuklar ve dolayisiyla saghkli, mutlu,
Uretken aileler olusur. Bu aileler de toplumun gliclenmesi ve kalkinmasinda 6nemli katkilar saglarlar.
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