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Introduction

"Who is the information technology teacher" is a question that must be answered for those who choose IT
profession as a "profession". Asking this question is a beginning of thinking on a "profession" carried out with
the identity of information technology teacher. Even such question shows us that a professional of this field is
aware of the feelings of existential concerns of the discipline and the activities he carried out or expected to be
carried out and the desires to work through and act out on them. Anyone who defines her/himself as a
member of a profession needs such an existential anxiety (Ozsoy, Unal, Ozdemir, Buyruk, & Demir, 2011). Since
the attributions that are valid cannot be attributed permanently; how should the existence of the profession of
IT teacher be understood or expressed? By the way it claimed to be (ontological dimension), by the originality
of what it did and the way to do (epistemological and methodological dimension) or the belongingness of the
community overdetermined both of them.

In the current study, it is aimed to investigate the perception about the responsibilities and roles assigned
to IT teachers in Turkey. It is not possible for a group of profession who do not care about themselves to
produce consistent and valid ideas and practices. The ability to produce scientific knowledge for an IT teacher
as a profession depends on the educator's ability to self-criticize (autoreflexivite), to objectify, approach
critically and persist her/himself. As long as s/he achieves it, it can be possible for her/him to keep aloof
critically between her/himself and the world of education and science s/he lives in. Human identity is not given
all the time with birth at once: Identity is built from childhood and must be rebuilt throughout life. The
individual never builds his identity on his own: Identity depends on the judgments of others as much as the
own definitions and orientations of the individual. As regards the concept of identity, it is possible to reach
many different definitions. According to Turkish Language Association's dictionary; identity is defined as "All of
the conditions that make one person a certain person with the signs, qualities and characteristics peculiar to
human as a social identity; all of the characteristics identifying the document, identity card, identification card,
identity or any object that presents the people" (TLA, 2018). The other definitions related to identity are as
follows: "Semantic (interpretation) source that is given for and by social actors and built by the individualization
process (Berktay, 2003), answer or answers given by people, groups, societies or communities for the questions
"who are you?", "where are you from?" (Giveng, 1994), a kind of "information" socially produced and
transferred to individual by socialization (Birkok, 1994), complex, plural and nested forms of belonging (Kdksal,
Hortagsu & Koksal, 2009).

Occupational identity can be defined as a definition of a profession of a professional field by the individual,
other important persons related to that profession, reference groups and perceptions of information and skills
required to be known and exhibited about the field by the practitioner of this profession (Robson, 1998).
However, Wiles (2013) notes that occupational identity includesunderstanding the information specialized to
that field, values and norms related to that profession and incorporating the information and values in
professional competence. From this point of view, occupational identity also includes the occupational
definition and identity structures that are shaped by common interaction with professional group members in
which the individual is included (Nuttman-Shwartz, 2017). In addition to these effects, the continuous
interaction of the individual with the socio-cultural environment is emphasized in the formation of identity.
Troman (2007) states that occupational identity depends on political, academic and professional contexts and
when these interactions differ, the occupational identity will also be influenced by this process.

Identity development can be seen as a continuous interaction between individuals and socio-cultural
environments (Sevig, Higlen & Adams, 2000). According to Troman (2007); the meaning of occupational
identity depends on political, academic and professional dimensions and when these dimensions differ, the
occupational identity will also change. Tanner and Arnett (2009) claims that individuals represent and live
global media, and physiologic and developmental effect of the globalization cannot be ignored in everywhere.
As a result of globalization, today most people in the world are developing a cultural identity that is part of
their culture and some part of which is arising from awareness of their relationship with global cultures
(Nuttman-Shwartz, 2017). According to sociocultural identity theories; in order to develop new practices, an
identity should be built supporting these practices (Holland, Lachiotte, Skinner & Cain, 2001; Taylor, 2017).

Teacher identity can be expressed as being known and defined as a specific field teacher by himself and
others. This identity points to a complex process in which the teacher is constantly changing as s/he learns
better about the subject, her/his students and the subject matter taught. Teacher identity is important for
different identities, especially for the potential to influence students. Studies related to teacher identity
indicate that teachers' values, beliefs and targets are one of the important structures that affect and form
teaching experiences, determine how and in which way they develop, determine their attitudes towards
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changes of education. In addition to this, it can be said that there are important relationships between
concepts such as motivation, competence, work satisfaction, work commitment, and teacher perception of
professional identity, and all are influential in the formation of occupational identity (Ni & Guzdial, 2012).

In order to develop teacher identity, required researches should be carried out .It is especially important to
put the identities of IT technology teachers together with fast developing technology. The efforts that
individuals have shown in adapting to technology reveal the relationship between technology and the
individual. It is expected that IT teachers, who need to be leaders and pioneers in technology, will be able to
adapt quickly in their profession and help their students (and their environment).At this stage, it is necessary to
present how the identity of IT technology teachers, their roles, duties and responsibilities are perceived. This
study aims to examine how the perception of the role and responsibilities assigned to the IT teachers in Turkey
and reveal the current status of IT teachers’ identity in Aydin district.

Method

The research focuses on explaining the current situation using qualitative research methods. In the
qualitative research method, the social construction of reality is emphasized. According to this, there is no
single observable reality, but rather a number of facts or events that can be interpreted in different ways
(Merriam, 1998).The determination of the present situation is an important indicator for the situation to be
carried out. It is aimed to find answers to questions such as what, how and why in the study by revealing the
current status. Studies related to determine the current situation allow the investigation of the cases in detail
that the researcher cannot control (Merriam, 1998; Yildirrm & Simsek, 2005).

Within the scope of the research, maximum diversity sampling was preferred. . Inmaximum diversity
sampling, cases from a particular diversity spectrum are selected (Glesne & Peshkin , 1992).The aim here is to
reflect the diversity of the individuals who may be the party to the problem in maximum. Thus, what we are
trying to do is not to make generalizations to universe by providing the diversity, but to show what kinds of
partnerships and similarities exist between the various situations (Yildirim & Simsek, 2005). For this purpose, it
is aimed to discuss with the students of IT teaching, someone working as IT teacher and a teaching staff in IT
teaching department. Interviews were made with 4 students from IT teaching department (2 women, 2 men), 3
IT teachers (2 women, 1 male) and 3 instructors in IT teaching department (1 woman and 2 men). Some
demographic information about participants is summarized below:

Table 1.
Some Demographic Information about the Participants.
Nickname Age Gender Status
Can 21 M IT teaching student
Ozgiir 21 M IT teaching student
Meltem 21 F IT teaching student
Hilal 22 F IT teaching student
Eser 35 M IT teacher
Elif 35 F IT teacher
Ezgi 31 F IT teacher
Mine 29 F Instructor
Ogulcan 50 M Instructor
Altay 38 M Instructor

Semi-structured interview forms were used in the study. In these sort of interviews, during the interview,
the interviewee is completely free for a free interview. The researcher makes tiny distractions about continuing
on the concerned problem and focusing on that subject. Through interview techniques, people's experiences,
perceptions, thoughts and emotions are tried to be interpreted contextually by open-ended questions (Tailor,
2005). Witzel and Reiter (2012) states three key principles that are important in shaping the problem-centered
interview process: (1) It is problem-centered in the sense of addressing a social problem basic objective
dimensions of which have been determined by the researcher before the interview (2) It is case-oriented due
to the fact that boundaries of the interview are gathered around a certain phenomenon and a completed
vehicle is not used. (3) It is process-oriented because a flexible analysis of scientific problems are collected and
tested gradually, so detection and association of particular items in this process reveal gradually and step by
step by regulating with the methods used.
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In the current study, data collection tool was developed by the researchers. IT teacher interview form used
in the interview consist of 12, IT teachers candidate interview form consists of 16 and IT teaching department
instructors interview form consisted of 16 questions. Semi-structured interview forms were assessed by two
survey evaluators and one domain expert, process of expert opinion was carried out and validity checks were
made.

In the analysis of interviews with the shortest duration of 18 minutes and the longest 54 minutes, all
interviews were transferred to the Word media. A total of 135 pages of raw data were analyzed. In the analysis
of the data, NVVIO qualitative analysis program was used. Content analysis and descriptive analysis were
performed during the analysis of the data.

Findings
Themes arising from the data were analyzed by NVIVO package program and the table related to the
observation frequency of these themes are as follows.

Table 2.
Obtained Themes and Observation Frequency of These Themes.
Order Theme Number of people Number of related citations
1 Expectations from IT teachers 10 41
2 Qualifications of ideal IT teacher 10 33
3 IT teacher status 10 35
4 IT teaching as epistemic group 10 30
5 Relevance / autonomy of the field 9 20

Theme 1. Expectations from IT Teachers

Under the heading of Expectations from IT Teachers, it was tried to show not only definitions of IT teacher’s
profession officially, but also to reveal what kind of expectations they face in practice arising both from their
colleagues and school administrations. The sub-themes under this theme are given in Table 3, followed by
examples and explanations.
Table 3.
Sub-themes about Expectations from IT Teachers.

Data input in central Ministry of Education online System

Repair and maintenance of many equipment in the school / technician

Guidance on the purchase of equipment for colleagues and school administrators in relation
to technology related in-school and out-of-school needs

Preparation of technological equipment and presentations at meetings where technology is
required

To support colleagues about Fatih project and EBA contents

Technology leadership

Guidance in Tubitak projects

IT teachers are assigned in many places from data entry related to Ministry of Education Information
System, to repairment of many technical equipment (printer, smart board) (Can, Student). It is seen that they
are considered as a "technician" due to fact that they sometimes have to deal with the repair and maintenance
works of technical equipments (Can, Student; Altay, Instructor). A teacher describes his own situation as
follows:

"When | first began my profession, | was considered as information network repairman. | made a lot of effort to
overcome it in every school where | worked."(Eser, IT Teacher)

In addition to these tasks, they have indicated that they have to deal with individual repairment
requirements of their colleagues from time to time:

"As the name implies, you are the teacher, you are being educated as a teacher. We aim to make contribution for
education and teaching not repairs any broken computer, but people expect it. For example they can say or ask ‘you are an
IT teacher, my mobile phone is out of order, which type of mobile should | buy?’ Apart from that they can talk like ‘my
computer is broken, can you format it?’, ‘Come on you can do it, | don't want to go anywhere else.” Sometimes if your
principal is not a good leader, s/he can try to take advantage from you, you can see you are abused." (Ezgi, IT Teacher)

An instructor expresses the situation of Computer and Instructional Technology Education Teachers as:

"As far as | can observe, they are also working as information technicians in practice." (Mine, Instructor)
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In addition to this, it is also defined as the person who takes the role of the technology leader in the school
and a person who is consulted when having trouble in any software or purchasing the technological hardware
(Altay, Instructor).

According to the interview data, there are participants who indicate that the expectations related to the
teachers are related to the status they are in:

"When IT teachers are a formatter teachers or ITC (Information Technology Counsellor) teacher in school, their
responsibilities increase. Therefore, in general, IT Counsellors is the responsible of school in the sense of technology as a
formatter while they are in the position of counsellor for students and teachers. That is why we are overloaded." (Can,
Student)

A teacher working as an IT Counsellor describes a part of his daily routine as follows:

"If someone needs help from me, | try to support related teachers about contents of Fatih project or Educational
Information Network." (Eser, IT teacher)

Educational Information Network is a social education platform carried out by Ministry of National
Education. It is designed for teachers to share content related to IT and to increase their technological
competency. In the findings obtained from the participant interviews, it is observed that IT teachers are tasked
with the tasks of the Educational Information Network support staff. In other words, there is a need for IT
teachers to guide other teachers about Educational Information Network. In addition, it is mentioned that
there are expectations such as preparing the presentation files, organizing technical equipment of the school
and making them ready in the meetings held in the school:

"A meeting takes place and the teacher is assigned by the vice principal of the school. They request from the teacher to
adjust delineascope etc. The speech will be prepared, slide etc. will be prepared...” (Meltem, Student)

Some of the expectations for IT teachers seem quite unusual:

"For example, there is a problem. In the first semester of the last year, the school bell didn't work in the first school day.
The principle wanted it to be repaired. Therefore, the school ring is under the responsibility of IT teacher. He writes what to
do (in internet blog). Everybody write something under this blog. So, they try to find a solution by trial and error. He always
thanks to each of them." (Hilal, Student)

In some schools, works, which are academic and contribute to school, are expected from the IT teacher:

"The school administration expects excellent works from IT teacher that achieve success in Math. For example, these
works will bring excellent successes in TUBITAK projects and competitions. We applied for TUBITAK. | wrote 3 projects of 20
projects of our school." (Eser, IT Teacher)

In general when findings are examined, we can list the followings as expectations from the IT teachers:
repairment and maintenance of technical software in the school, guiding related to software purchase of in-
school and out-of-school requirements about technology of colleagues and school principals, preparation of
technological equipment and presentation in meetings requiring technology, supporting to related colleagues
about Fatih project and Educational Information Network, leading of technology, data entry operations on
Ministry of National Education Information System Network, guiding in Scientific and Technological Research
Council of Turkey projects.

Theme 2: Qualifications of an Ideal IT Teacher

Within the ideal IT teacher qualities, the most frequently encountered quality is related to keeping
her/himself up to date. The sub-themes under this theme are given in Table 4, followed by examples and
explanations.
Table 4.
Sub-themes about Qualifications of an Ideal IT Teacher.

Following-up new progresses in the field

Using technology in daily life

Being able to work interdisiplinary

Prevailing on theoretical concepts related to learning and teaching
Dealing with technology related issues

Example statements of this view are given below:
...... (IT teacher) Developing technology should be followed, for example when a new software comes out, it should be
searched concernedly and shared with the students. All innovations in technology should be followed and reflected in the
courses if possible." (Can, Student)

"You are close to technology and it constantly develops, you should closely follow it. Something you learnt this year may
be unnecessary for you the next year. Or it may become old. Therefore, innovations should be closely followed. You need to
progress yourself constantly." (Ezgi, IT Teacher)
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"Considering the dimension of education, s/he should be able to follow the general progress, the progress related to the
field." (Mine, Instructor)

However, the emphasis on the point of following developments can change. For example; while Ozgiir
(Student) emphasizes the hardware, "S/he should know the hardware, software and internal parts of the computer,
s/he should express her/himself to her/his students easily and smoothly”, Hilal (Student) emphasizes the
implementation of the developments to their own daily life. "I think an IT teacher should use the last version of
everything. | evaluate it as using iPhone .For example; s/he should use the latest version of flash disc with the largest
capacity".

Apart from the basic theme of following developments, two participants emphasize the quality of carrying
out interdisciplinary works:

"At first, in general IT teacher should be the teachers who use technology integration more actively. They can also carry
out the studies related to content integration in their working places apart from their own teaching fields." (Mine,
Instructor)

"Due to both its structure in the faculties and secondary school, he should head towards some interdisciplinary studies.
For a moment, it was said that there is no need for teacher recruitment, everyone knows how to use computer.” (Ogulcan,
Instructor)

Again, the same participant emphasizes the theoretical knowledge about learning and teaching in the
Computer and Teaching Technologies Education training:

"The theoretical knowledge remains in your hands. It satiates us. | also tell it to kids. Don't protect the porterage of the
profession; this is the work for engineering. Will you be able to compete with engineers in the future? No. With whom you
will compete? You will compete with the theoretical part. You will say | know the education. You will say | know the learning
and teaching. You will know what prevents learning, what distractor is or which one is more effective in screen design. You
will know these and say them with your reasons." (Ogulcan, Instructor)

Another participant emphasized some personal characteristics:

"Motivation is important, enthusiasm, motivation ... apart from this you have to be hungry to work and investigate for
examination.” (Altay, Teaching staff)

The reason for this is explained by the same participant as:

"Works that are related to IT and IT teaching always have to work determinedly. Because after a while you're getting
stuck, you're giving up. Therefore, if there is motivation / enthusiasm or something positive, there will be progress. In
conclusion, if you're blocked in a place, you cannot make progress. Therefore, it is necessary to try to study and make
research and spend time at the computer." (Altay, Instructor)

In general, the followings are at the forefront among the qualities of an ideal teacher: following the
developments related to her/his field, using them in her/his daily life, being inclined to interdisciplinary work,
having full knowledge of theoretical concepts besides practice dimension of her/his field, having high
motivation related for using and coping with the technology.

Theme 3. The Status of IT Teachers

One of the questions addressed to the participants was related to how they assessed the status of the IT
teaching field. The sub-themes under this theme are given in Table 5, followed by examples and explanations.
Table 5.
Sub-themes about the Status of IT Teachers.

Gaining importance due to increased technology integration
Decreasing importance due to absence of IT questions at high-stakes
IT Teacher Placement Numbers

IT Teaching as a "technical" staff

One of the participants talked about how technological know-how is a means of increasing the individuals’
status in every period:

“I mean IT teachers, IT specialists or computer professionals, no matter how you call them, have always had a valuable
aspect. For instance, even a person who can use the photocopier is valuable. You consult a competent person when you
want to print your double-sided identity card. In the past, the ones who use the typewriter was valuable. IT teachers will be
valuable when they are different from others, know something better than others and are in a leadership position in the field
of IT. Everything related to the computer or the technology is changing but there is one thing that does not change: the
Internet. This network is always there, it does not change.” (Altay, Instructor)

Another participant emphasized that using this technology is a facilitating aspect of the school process:

“I think (Ministry of) National Education is pleased that the IT teachers are in schools. For rapid flow of work and
information guidance service. Sometimes, the administrators leave the directors in a tight spot. In this case, we are at a
position where they can trust as a teacher who intervenes the situation and helps him. The top-down status of the officers in
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schools is principal, deputy head of the school, IT, school counselor and BT counselor respectively. We are among the
teachers who can be trusted in school. And for this reason, | think we are valuable. We save the day when we intervene
something, no matter how small it is.” (Elif, IT Teacher)

Another interviewer explained his situation as follows:

“As an IT teacher, we are at a different position than other departments since we are appointed. You feel special. | do
not know whether it is the comfort that the course or branch brings, but | think its status is higher than the other branches.”
(Ozgiir, Student)

A teacher emphasized the examination system developed for the assessment of the students who had
primary education in the stage of transition to secondary education, and went into operation in 2013-2014
school year as a result of the Decision of Ministry of National Education.

“Parents do not care much about our lessons because it is not in the examinations of transition from primary to
secondary education unlike mathematics, Turkish and science, or because it is not considered as important. In addition, the
kids see it as a game. In my opinion, this is slowly falling into place. My students don't consider my lessons as a playground
but it has not been possible to give this insight to their parents for now. At least, for me.” (Elif, IT Teacher)

“I mean, in comparison with the branches of science, mathematics and Turkish, ours is disadvantaged in this respect.”
(Ozgiir, Student)

Similarly, an instructor explained the status of the IT teaching field as follows:

"In our case, the teacher's value is perceived as follows: You are valuable as the number of questions of the high-stake
tests in that field. Because you must be tutoring, you must make much money. And you are valuable that much.” (Ogulcan,
Instructor)

However, it seems that those who associate the status of teacher with the number of assignments are
mostly undergraduates:

“Among other branches, Preschool, English and Religious Culture and Moral Knowledge Teaching are in demand now.
They are more like to be assigned. Their statuses are higher than us. ... And social status is something like this: When it
comes to computers, everyone thinks “It's a good job.” (Can, Student)

There were also participants who assessed the status of IT teachers negatively:

“I think that as a result of being seen as too much technical staff, the teacher's status can somewhat lose dignity among
colleagues, too.” (Mine, Instructor)

"One of the former Ministers of National Education said that there is no need for IT teachers, because everyone knows
how to turn computer on and off. | don't think this perception has changed a lot. Likewise, there is a similar reflection in
assignments. Robotics and good advertising of robotics has made a positive change. It has begun to change the point of
view towards the teachers in our branch.” (Mine, Instructor)

Some of the participants pointed out that the IT teachers’ status will become more important, especially
because of the increasing use of technology in society and the facilitating role of technology integration in
schools. However, there are participants who point out that the lack of questions about the Computer course
in the high-stake testing will reduce the importance of this field. Besides, especially undergraduate students
associate the IT teachers' status with the number of positions assigned in KPSS (Public Personnel Selection
Examination). In addition to this, there are those who think that the perception towards IT teacher referred to
in previous findings as a "technical" staff negatively affects the status of the profession.

Theme 4. IT Teachers as an Epistemic Group
The behaviors of IT teachers as an epistemic group were examined by interview questions. These questions
have been considered to address the existing structure and expected situations.
The sub-themes under this theme are given in Table 6, followed by examples and explanations.
Table 6.
Sub-themes about IT Teaching as an Epistemic Group.

The Ministry of Educations’ effort on establishing a social network
Association of Information Technologies (NGO-Civil Society Organization)
Social media

Academic organizations

One of the participants stated the current situation related to this theme as follows:

“For two years, we, as IT teachers, come together. With the approval of the Governorate, courses were held at schools.
There have been teachers from Aydin and the districts. In general, there were teachers from the city center. We did studies
on robotics ourselves. Later, we had an exhibit for them, we exhibited the works and projects conducted there. We also have
a WhatsApp group, and a group on the Internet. We meet together with our close friends. We're doing something, but are
these adequate or not? For example, there are more than 270 teachers but just 10 of them are gathering. There are 270
teachers working in the city center and all the districts.” (Elif, IT Teacher)
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According to the current situation, this view provides information on informal structuring. An example of
formal structuring is seen in the following teacher's view:

“I think that the Association of Information Technologies is really pushing us from one point to another. We used to have
working hours starting at eight and ending at five o'clock, like assistant managers, and we were not able to get out until this
time, depending on the tolerance of the management. So, thanks to the Association of Information Technologies, our
working hours are now withdrawn to 15:30.” (Ezgi, IT Teacher)

Views of some lecturers on this theme are as follows:

“... there is (epistemic grouping), | mean, there are also Civil Society Organizations, even if they are not very common.
Apart from that, there are web sites, facebook groups created with individual efforts. There are symposiums related to our
branch such as ICITS (International Conference on Information Technology and Science). They are usually places that enable
unifying and sharing.” (Altay, Instructor)

Another lecturer emphasized the requirements on this theme:

“Actually, it has to be. Of course, there is grouping in this sense, such as the worldwide structure of engineers. Maybe
such things are needed in our country. It is beneficial for IT teachers and CEIT teachers to be organized like CSOs, where they
come together and commiserate, with the approach of 'United we stand, divided we fall'.” (Mine, Instructor)

The following quotations on the opinions expressed in the interview point to the fact that the students are
also trying to form epistemic groups:

“In this regard, they developed a system called "CEIT grad" for grads only. | think a communication system is being
developed. Under all the universities, a project called "CEIT grads" has been developed. I'm not exactly sure that the grads
can communicate with each other with this project, but | know that they communicate with each other related to the
materials.” (Can, BT Teaching Student)

“Recently, we are negotiating the representatives of the congress organized for IT teachers. There are also those from
Ege University. He even came here the other day. He is the representative. Now in the congress. We have a WhatsApp
group. Representatives of all the universities. There are twenty universities and we are consulting with them. Another
congress going to be organized in Kastamonu. What can we do? They have projects. How are we going to present the
projects? | am announcing this to my friends, as well. We thought to submit a project this year, we already have our own
project class. | mean, to complete the projects we are doing before the congress.” (Meltem, IT Teaching Student)

Among the IT teachers as an epistemic group, there are the woks of Ministry on establishing a social
network. However, participation in those is very limited. Apart from this, the Association of Information
Technologies assumes the role of a CSO related to the formation of such a group and seems to be effective in
acquiring some occupational rights. The social media groups also have a role in the communication of the
professions in case of need. In academic sense, ICITS (International Conference on Information Technology and
Science) has a unifying function. However, there are also participants who find the professionalization studies
very limited.

Theme 5. Relationality/Autonomy of the Field

Under this theme, the relationship to the related fields and self-existence (autonomy) of the field are
discussed. The sub-themes under this theme are given in Table 7, followed by examples and explanations.
Table 7.
Sub-themes about Relationality/Autonomy of the Field.

Technology leadership in the context of IT relationality
IT coordinator teachers in the context of IT relationality
Coding teachers in the context of autonomy

Participants, who especially emphasized the responsibility of technology guidance of computer teachers,
underlined the need to work in collaboration with other teachers:

“...For example, | should investigate the teaching materials the Turkish teacher can use to direct them. Preparing or
directing the content. "I should say 'Look, there is an activity here, you can use it'...” (Elif, IT Teacher)

“I think computer teachers have no autonomy from other branches. In fact, there is a situation like helping all the
branches, it is like guidance.” (Ezgi, IT Teacher)

“More like a coordinator actually. In other words, according to the need of the teacher, we make a requirement list and
try to provide those to the students. How can we provide them to the students ideally? Which appliance can optimally
provide this?...” (Mine, Instructor)

However, there are also participants who stated there is an autonomous aspect of the field of IT teaching,
considering the increased programming courses:

“...There should be someone in school who works at the formatter teacher only and responsible for the technical
equipment. There must be another responsible person for programming courses, and a combination of them creates a
synergy, and better things can actually be produced.” (Hilal, IT Teaching Student)
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However, there are also participants who emphasize interdisciplinary teaching even in the education
involving programming:

“..1 think my first priority should be interdisciplinary education. ...Because the students can learn the programming
themselves, providing that they know the algorithm. | teach them Python, and they will learn C#. Or another language. But
what is important is that in interdisciplinary education, they should know they can transform what they have learned in
mathematics into a program using algorithms. Or they should know that they can integrate what they have learned in
physics into mathematics by creating an algorithm.” (Eser, IT Teacher)

There are participants who emphasized the relationality of the field related to IT teaching and the approach
underlining the technology guidance, and think that another IT teacher should be assigned for programming
education. One of the points that participants emphasize is that every school should have a technology guide,
that another IT teacher should be assigned if computer lesson is to be given at school, and that these teachers
work in co-operation.

Discussion, Conclusion and Recommendations

This study focuses on the identity of IT teachers. In the qualitatively designed study, findings obtained
under the themes of the expectations from IT teachers, qualifications of ideal IT teacher, status of IT teacher, IT
teaching as an epistemic group and relationality/autonomy of the field were presented.

It seems that IT teachers are distributed over a wide area such as the maintenance and the repairment of
the technical equipment in the school, guidance of their colleagues and school managers in their needs in and
out of the school on the purchase of equipment related to the technology, preparation of the technological
equipment and presentations at the meetings where technology is required, supporting the colleagues about
Fatih project and contents of Educational Informatics Network (EBA), leading technology, data entry
procedures on Mebbis, and guidance in TUBITAK projects. According to these findings obtained from IT
teachers, prospective IT teachers and instructors working in the field of IT teacher training, IT teachers should
take on tasks in many issues related to technology. It may be said that some of these tasks are indeed the
fundamental duty, while others are an irrelevant expectation. It is not a good idea to perceive IT teachers as
technical staff. In today's conditions, it can be said that the teachers have fulfilled these tasks altruistically or
compulsorily.

In the general qualifications report of the teaching profession published by the Ministry of National
Education in 2017, qualifications are expressed under the titles “professional knowledge”, “professional skills”
and “attitude and values”. One of the qualifications for “managing the teaching and learning process” in the
field of “professional skills” is stated as “effective use of information and communication technologies in the
teaching and learning process” (General Directorate of Teacher Training, 2017). When this qualification is
interpreted, it is expected that all teachers should be able to use IT technologies effectively as a general
professional qualification. It can be said that it will be beneficial to examine the teachers' technology
competencies and to overcome their deficiencies, if any. At this point, it can be said that the competencies of
other teachers to use technologies are highly related to the expectations from IT teachers. Teachers who want
to use the technology themselves but do not have qualification when choosing and using the relevant
technology are expecting much from the IT teacher at this point. In their study carried out with 163 teachers,
Ciire and Ozdener (2008) pointed out that teachers' attitudes towards information and communication
technologies are positive but they have significant deficiencies.

Topu and Goktas (2012) addressed the roles of IT teachers and expectations from them in their study.
Similar to the results of this study, it was concluded that IT teachers had to assume many roles in their schools
other than their duties. In the related work, as the reason of this it is suggested that the IT teachers are
considered as experts, technical service personnel and civil servants by their social circle. In other words, it can
be said that people's point of view and perceptions play a decisive role in the job definition and identity of IT
teachers.

According to the views of the participants, there are findings that expectants do not know limits and
teachers are expected to write projects and do tasks that have academic outputs. According to a participant's
opinion (Ozgiir, 21, Student), the fact that the expectations are so high causes IT teaching to be perceived as a
troublesome task in comparison with other branches. At this point, it may not be enough for IT teachers just to
know their own duties and responsibilities to draw professional boundaries. Occupational identity can be
defined as perceptions of the definition of that job as a professional field by the individuals' themselves, other
important persons related to the job and reference groups, and the knowledge and skills that the occupant
needs to know and display (Robson, 1998). However, Wiles (2013) states that occupational identity involves
the specialized knowledge related to that field, the values and norms related to the work done, and the
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integration of information and values in professional competence. From this point of view, occupational
identity includes the definition of the profession and identity structures that are shaped by the common
interaction with the professional group members involved (Nuttman-Shwartz, 2017). At this point, it is
considered important for IT teachers to raise awareness of other branch teachers about the duties and
responsibilities of IT teachers.

According to the research findings, among the qualifications of an ideal teacher are, following the
developments related to their field, using them in daily life, being tend to work interdisciplinary, having a
command not only of the application of the field, but also of the theoretical concepts, keeping high motivation
in using and coping with the technology come to the forefront. The other situation arising from research
findings emphasizes that prospective IT teachers need to improve themselves continuously. Rapidly evolving
technology and technology education approaches trigger this situation. In this context, a new study can be
made by examining the current situation. With this study, it can be determined at which level the teachers
adapt themselves to the development. Also, it can be examined whether the adaptation to the developments
(if any) is made by individual efforts of the teachers or structured activities under the Ministry of National
Education. It will lead to more accurate results by ensuring the teachers keep up with the developments in a
planned and programmed matter.

Some of the participants point out that the IT teachers’ status will become more important, especially
because of the increasing use of technology in society and the facilitating role of technology integration in
schools. However, there are participants who point out that the lack of questions about the Computer course
in the high-stake tests will reduce the importance of this field. Researchers who addressed the effects of high-
stakes testing on the educational programs point out that the fields such as painting, music that are not
questioned in these tests are devaluated in educational programs (Apple, 1995; Au, 2009). Besides, especially
undergraduate students associate the IT teachers' status of with the number of positions assigned in KPSS
(Public Personnel Selection Examination). This can be assessed in the context of the effects of the selection and
elimination by high-stakes testing on the identities of individuals (Au, 2009). There are also those who think
that perceiving IT teachers as "technical" personnel which is referred to in previous findings, negatively affects
the status of the profession.

Social networking and information sharing are enabled through EBA portal. This situation can be
interpreted that Ministry of National Education encourages the interaction between IT teachers as an epistemic
group. Apart from this, the Association of Information Technologies assumes the role of a CSO related to the
formation of epistemic group and seems to be effective in acquiring some occupational rights. Apart from that,
the social media groups have a role in the communication of the professions in case of need. In academic
sense, ICITS (International Conference on Information Technology and Science) has a unifying function.
However, there are also participants who find the professionalization studies very limited.

Whether IT teachers should only work within their own classes or work interdisciplinary is a controversial
subject until today. Current popular educational approaches, especially such as programming, robotics,
FeteMM, reveal the need for interdisciplinary work. Interdisciplinary work, expectations of social circle, and in
addition, the fundamental duty of teaching, show that IT teachers' responsibilities extend to a wide range. In
this context, the tasks of "technical staff" that will not be regarded as the fundamental duty, but are fulfilled
altruistically or compulsorily, can give beneficial results in terms of lessening the burden of IT teachers by
assigning the necessary staff. Generally speaking, there are also participants who emphasize the relationality of
the field related to IT teaching and the approach underlining the technology guidance, and think that another
IT teacher should be assigned for programming education. One of the points that participants emphasize is that
every school should have a technology guide, that another IT teacher should be assigned if computer lesson is
to be given at school, and that these teachers work in co-operation.
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Appendix

Appendix 1: Interview form for IT Teachers

1.

O N hA WD

10.
11.
12.
13.

14.
15.
16.
17.

18.
19.
20.

21.

22.

Can you talk a little bit about yourself?

Can you describe an average school day of yours?

What do you like about your profession?

What are the challenges in your profession?

How do you describe yourself and the work you do? To whom do you call an IT teacher?

What kind of qualities do you think a good IT teacher should have?

Are there features, qualities that distinguish an IT teacher from other teachers? What are these?
Do you see IT teaching as a separate / autonomous field? Why? How do you relate to other course
areas?

How do you describe the status of a computer teacher as a teaching area?

How do you define your own role or roles in school?

What are the most basic functions of an IT teacher at a school?

Are there any difficulties you are experiencing as a computer teacher? Could you give an example?
What kind of expectations do school administrators have from your branch? How many of these
expectations do you think originate from your branch?

What kind of expectations does other branch teachers' have from your branch?

Are there studies that you co-operate with other branch teachers at your school? What are these?
What difficulties do you have when evaluating and grading your students?

Is there a network where you can share your problems and solutions with other IT teachers? Do you
see teachers in Turkey as a group that share common priorities among each other?

Do you think that the IT teachers are accepted by the Ministry of National Education?

Do you feel important / valuable as an IT teacher? Why?

How much of your potential and competences do you think you are using? (What kind of measures
can be taken from MoNE or the school in order to increase this?)

In recent years, many different changes have been made regarding the positions of IT teachers in
schools. IT coordinator teacher, Technological leadership teacher etc. How do you evaluate the effects
of these changes on IT teaching?

What are your views on the future of IT teacher education?

The position in MoNE,

The position as a social status in the society,

The position as a professional group (epistemic community) with common values and norms?

Appendix 2: Interview for IT Candidates

1.

oukwnN

10.

11.
12.

13.
14.

Can you talk a little bit about yourself?
How did you decide to become an IT teacher?
What kind of qualities do you think a good IT teacher should have?
Was there a figure that influenced you when you decided to become an IT teacher?
Are there features, qualities that distinguish an IT teacher from other teachers? What are these?
What is your description for an IT teacher? What kind of duties and responsibilities does an IT teacher
have? In the class? At school? City / county?
Do you see IT teaching as an autonomous/reflexive field? Why? How do you relate it to other course
areas? Could you explain?
How do you see the status of an IT teacher as a teaching field?
a. Arethere any factors that affect your opinion?
What difficulties do you think IT teachers can experience? Would you give an example?
Do school administrators have different expectations from IT teachers, and other branch teachers, if
so, what are these?
What kind of expectations do other branch teachers have from IT teachers?
Do you have any communication with the other universities’ IT students or staff? Do you exchange
views on the lessons and contents of other schools?
How do you evaluate the status of IT teachers according to other teaching areas?
Do you feel important / precious as a student in a school that teaches you IT education? Why?
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In recent years, many different changes have been made regarding the positions of IT teachers in
schools. IT coordinator teacher, Technological leadership teacher etc. How do you evaluate the effects
of these changes on IT teaching?

What are your views about the future of IT teacher education?

The position in MoNE,

The position as social status,

The position as a professional group (epistemic community) with common values and norms?

Appendix 3: Interview form for IT Department’ Staff

1.

2
3.
4

v

O N

10.

11.
12.
13.
14.
15.

16.

Can you talk a little bit about yourself?

. What kind of qualities do you think a good IT teacher should have?

Are there any features, qualities that distinguish an IT teacher from other teachers?

How do you describe an IT teacher? What kind of duties and responsibilities do they have? In the
class? At school? City / county?

Do you see IT teaching as an autonomous/reflexive field? Why? How do you relate to other course
areas?

How is the status of an IT teacher as a teaching area?

How do you describe the role or roles of an IT teacher in school?

What are the most basic functions of an IT teacher at school?

Do IT teachers encounter difficulties? Could you give an example?

Do school administrators have different expectations from IT teachers and other branch teachers,? If
so, what?

What kind of expectations have other branch teachers from IT teachers ?

Is there a network where you can share your problems and solutions with other universities?

What do you think about the IT teachers’ status in the Ministry of National Education?

Do you feel important as a staff who teaches about IT? Why?

In recent years, many different changes have been made regarding the positions of IT teachers in
schools. IT coordinator teacher, technological leadership teacher etc. How do you evaluate the effects
of these changes on IT teaching?

What are your views about the future of IT education?

a. The position in MoNE,
b. The position as social status,
c. The position as a professional group (epistemic community) with common values and norms?
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TURKCE SURUM

Giris

“Bilisim teknolojileri (BT) 6gretmeni kimdir?” sorusu, BT &gretmenligini kendine “meslek” olarak segenler
icin mutlaka yanitlanmasi gereken bir sorudur. Bu soruyu sormak, BT 6gretmeni kimligiyle yapilan “is” tzerine
diisinmeye baslamaktir. Bu meslege iliskin bireyin yaptigi ya da kendisinden yapmasi beklenen etkinliklerle ilgili
varolussal kaygilar hissetmesi ve bunlari disa vurup Gzerlerinde kafa yormasi s6z konusu olmaktadir. Kendini bir
meslegin Uyesi olarak tanimlayan herkesin bdylesi varolussal bir kaygiyi giitmesi beklenmektedir (Ozsoy, Unal,
Ozdemir, Buyruk, & Demir, 2011). BT &gretmenligi mesleginin varolusunu, ona siirekli gegerliligi olan 6z
nitelikler atfedilemeyecegine gore; oldugunu iddia ettigi seyle mi (ontolojik boyut), yaptiklari ve yapma
bigimindeki 6zglinlikle mi (epistemolojik ve metodolojik boyut), yoksa bunlarin her ikisini de Ust-belirleyen
topluluk aidiyetiyle mi anlamak ve agiklamak yerinde olacaktir.

Mevcut arastirma ile Turkiye’de BT 6gretmenine yiklenen sorumluluklarin ve rollerin neler olduguna iliskin
alginin incelenmesi hedeflenmistir. Kendi Uzerine disinmeyen bir meslek grubunun tutarli ve gecerli bir
disiince ve pratik Gretmesi mimkin olamamaktadir. Bir meslek grubu olarak BT 6gretmenine dair bilimsel
bilginin  Uretilebilmesi, egitim bilimcinin 6z yansitma (autoréflexivité) becerisine, yani kendini
nesnelestirmesine, kendine elestirel bir mesafeden bakabilmesine, kendi lzerine dusliinebilmesine baghdir.
Bunu basarabildigi olclide ve slrece, igcinde yasadigl egitim ve bilim dilinyasiyla arasina elestirel bir mesafe
koyabilmesi miimkiin olacaktir.

insan kimligi, dogumla birlikte bir defada tiim zamanlar icin verilmis degildir: Kimlik gocukluktan itibaren
insa edilir ve yasam boyunca yeniden insa edilmelidir. Birey, kimligini asla tek basina insa etmez: Kimlik, bireyin
kendi tanimlari ve yonelimleri kadar 6tekinin yargilarina da baglidir. Kimlik kavramina iliskin olarak, birgok farkh
tanima ulagsmak mimkindir. Turk Dil Kurumu sézligline goére kimlik; “Toplumsal bir varlik olarak insana 6zgi
olan belirti, nitelik ve o6zelliklerle, birinin belirli bir kimse olmasini saglayan sartlarin butiinG; kisinin kim
oldugunu tanitan belge, kimlik belgesi, tanitma karti, hiiviyet ve herhangi bir nesneyi belirlemeye yarayan
ozelliklerin butlini” (TDK, 2018) olarak ifade edilmektedir. Kimlikle ilgili diger tanimlara bakilacak oldugunda;
Toplumsal aktorlerin kendileri icin ve kendileri tarafindan verilmis ve bireysellesme sireci ile insa edilmis olan
anlam(landirma) kaynagi (Berktay, 2003), kisilerin, gruplarin, toplum veya topluluklarin, “kimsiniz?”,
“kimlerdensiniz?” sorularina verdikleri yanit ya da yanitlar (Glveng, 1994), sosyal olarak Uretilmis ve
sosyallestirme yoluyla ferde aktarilmis olan bir tiir “bilgi” (Birkok, 1994), karmasik, cogul ve i¢ ice gegcmis aidiyet
bigimleri (Koksal, Hortagsu ve Koksal, 2009) olarak ifade edildigi gérilmektedir.

Alanyazinda sunulan bu bilgiler 1s18inda, bireylerde ve toplumda olusan kimlik algisinin da énemli oldugu
soylenebilir. Bir meslek olarak BT ogretmenligi ele alindiginda mesleki kimlik kavraminin da incelenmesi
gerekmektedir. Mesleki kimlik, bireyin kendisinin, meslek ile iliskili diger 6nemli kisilerin ve referans gruplarinin
o isi bir profesyonel alan olarak tanimlamasi ve bu meslegi icra eden kisinin alana iliskin bilmesi ve sergilemesi
gereken bilgi ve becerilere iliskin algilar olarak tanimlanabilir (Robson, 1998). Bununla birlikte, Wiles (2013)
mesleki kimligin, o alana iliskin 6zellesmis bilgiler, yapilan ise iliskin degerler ve normlari anlama ve profesyonel
yeterlilikte bilgi ve degerleri bitiinlestirmeyi icerdigini belirtmektedir. Bu agidan bakildiginda, mesleki kimlik,
meslek tanimi ve bireyin dahil oldugu profesyonel grup lyeleri ile ortak etkilesimi ile de sekillenen kimlik
yapilarini icermektedir (Nuttman-Shwartz, 2017). Bu etkilerin yani sira, kimligin sekillenmesinde bireyin sosyo-
kilturel cevresi ile slirekli etkilesimi vurgulanmaktadir. Troman (2007) mesleki kimligin anlaminin siyasi,
akademik ve profesyonel baglama bagimli oldugunu, bu etkilesimler farklilastiginda, mesleki kimligin de bu
slirecten etkilenecegini belirtmektedir.

Kimlik gelisimi bireyler ve sosyo-kiltiirel ¢evreleri arasinda surekli bir etkilesim olarak gorilebilir (Sevig,
Higlen ve Adams, 2000). Troman (2007), mesleki kimligin anlaminin politik, akademik ve profesyonel boyutlara
bagh oldugunu ve bu boyutlarin birbiriyle etkilesimi degistikce, kimliginde degisim gosterecegini belirtmektedir.
Tanner ve Arnett (2009), bireylerin zihinlerinde temsil ettigi kiiresel ortam olgusununun ve kiresellesmenin
psikolojik ve gelisimsel etkisinin gdz ardi edilemeyecegini ifade etmektedir. Kiiresellesmenin bir sonucu olarak,
bugiin diinyadaki insanlarin ¢ogu, kiltlrlerinin bir pargasi olan ve bir kismi kiiresel kilttrlerle olan iliskilerinin
farkindahgindan kaynaklanan bir kiltir kimligini gelistirmektedir (Nuttman-Shwartz, 2017). Sosyokiiltirel kimlik
teorilerine goére; yeni uygulamalari gelistirmek igin, bu uygulamalari destekleyen bir kimlik insa edilmelidir
(Holland, Lachiotte, Skinner ve Cain, 2001; Taylor, 2017).

Mevcut ¢alismada ele alinan temel yapi taslarindan birisi BT 6gretmenlerine yiiklenen rollerdir. Bu roller ele
alindiginda 6gretmen kimliginin de irdelenmesinde fayda vardir. Ogretmen kimligi, kendi ve digerleri tarafindan
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belirli bir alan 6gretmeni olarak bilinmek ve tanimlanmak olarak ifade edilebilir. Bu kimlik, 6gretmenin kendini,
Ogrencilerini ve 6grettigi konu alanini daha iyi bildikge stirekli olarak degismekte olan karmasik bir stirece isaret
etmektedir. Ogretmen kimligi, farkli kimlikler arasinda, 6zellikle grencileri etkileme potansiyeli agisindan énem
tasimaktadir. Ogretmen kimligine iliskin calismalar, 6gretmenlerin degerleri, inanclari ve hedeflerinin dgretim
deneyimlerini etkileyen ve sekillendiren, bir 6gretmen olarak nasil ve ne sekilde gelistiklerini belirleyen ve
egitime iliskin degisimlere yonelik tutumlarini belirleyen 6nemli yapilardan biri olduguna isaret etmektedir.
Bununla birlikte, motivasyon, yeterlik, is doyumu, ise bagllk gibi kavramlar ile 6gretmen mesleki kimlik algisi
arasinda 6nemli iliskiler oldugu ve bu kavramlarin meslege dair kimligin olusmasinda etkili oldugu soylenilebilir
(Ni & Guzdial, 2012).

Ogretmen kimliginin gelismesi icin gerekli arastirmalarin yapilmasina ihtiyac vardir. Ozellikle hizl gelisen
teknolojiyle birlikte BT ogretmenlerinin kimliklerinin ortaya konulmasi 6énem arz etmektedir. Bireylerin
teknolojiye uyum saglama yolunda gdstermis olduklari ¢abalar, teknoloji ile birey iliskisini ortaya koymaktadir.
Teknoloji konusunda lider ve oncl gorevlerinin olmasi gereken BT 6gretmenlerininin alaninlarindaki gelisime
uyumu hizh olarak saglamalari ve 6grencilerine (ve ¢cevresine) yardimci olmalari beklenmektedir. Bu asamada
BT teknolojisi 6gretmeni kimliginin ne oldugunun, rol, gorev ve sorumluluklarin nasil algilandiginin ortaya
konulmasi gerekmektedir. Bu ¢alismada Tirkiye’de BT 6gretmenine yiiklenen rollerin ve sorumluluklarin nasil
algilandiginin incelenmesi ve BT dgretmenligi kimliginin Aydin ili'ndeki mevcut durumunun ortaya konulmasi
amagclanmistir.

Yontem

Arastirmada nitel arastirma yontemleri kullanilarak, mevcut durumun ortaya konulmasina odaklanilimistir.
Nitel arastirma yonteminde, gercgekligin sosyal insasina vurgu yapilir. Buna gore goézlenebilir tek bir gercek
yoktur, bunun yerine ¢ok sayida gercek ya da bir olayin farkli sekillerde yorumlanmasi vardir (Merriam, 1998).
Mevcut durumun tespiti, olmasi gereken duruma iliskin yapilacaklar icin 6nemli bir gostergedir. Tarama
tirtnde bir desen segilen ¢alismada mevcut durumun ortaya konulmasi ile ne, nasil, nigin gibi sorulara cevap
aranmasi hedeflenmektedir. Mevcut durumun tespitine yonelik ¢alismalar arastirmacinin kontrol edemedigi
olgulari detayli bicimde incelenmesine imkan sunmaktadir (Merriam, 1998; Yildinnm & Simsek,2005).

Arastirma kapsaminda, 6rnekleme tirlerinden maksimum gesitlilik 6rneklemesi tercih edilmistir. Maksimum
cesitlilik orneklemesinde, belirli cesitlilik yelpazesinden durumlar segilir (Glesne & Peshkin, 1992). Buradaki
amag, probleme taraf olabilecek bireylerin cesitliligini maksimum derecede yansitmaktir. Boylelikle yapilmaya
cahisilan, cesitliligi saglamak yoluyla evrene genellemeler yapmak degil, cesitlilik gésteren durumlar arasinda ne
tir ortakliklar ve benzerlikler oldugunu ortaya koymaktir (Yildirrm & Simsek, 2005). Bu amagla, BT 6gretmenligi
boliminde okuyan, BT 6gretmeni olarak gérev yapan ve BT 6gretmenligi bélimiinde 6gretim elemani olarak
gorev yapan katilimcilarla gérisilmesi hedeflenmistir. BT 6gretmenligi béliminde okuyan 4 6grenci (2 kadin, 2
erkek), BT 6gretmenligi yapan 3 kisi (2 kadin, 1 erkek) ve BT 6gretmeni yetistirme alaninda gorev yapan 6gretim
elemani 3 kisi (1 kadin ve 2 erkek) ile gorlismeler yapilmistir. Bu katiimcilarin segimindeki etken ulasilabilir
evren olmasidir. Katilimcilara iliskin bazi demografik bilgiler asagida 6zetlenmistir:

Tablo 1.

Katiimcilara iliskin Bazi Demografik Ozellikler.

Kod isim Yas Cinsiyet Statii

Can 21 E BT 6gretmenligi 6grencisi
Ozgiir 21 E BT 6gretmenligi 6grencisi
Meltem 21 K BT 6gretmenligi 6grencisi
Hilal 22 K BT 6gretmenligi 6grencisi
Eser 35 E BT 68retmeni

Elif 35 K BT 68retmeni

Ezgi 31 K BT 6gretmeni

Mine 29 K Ogretim elemani
Ogulcan 50 E Ogretim elemani

Altay 38 E Ogretim elemani

Arastirmada yari yapilandiriimis goriisme formlari kullaniimistir. Bu tir gorismelerde, gériisme sirasinda,
gorisilen kisi serbest bir soylesi icin tamamen 06zglr birakilir. Arastirici yalnizca ilgilenilen sorun Uzerinde
devam edilmesi, konuya donilmesi hususunda titiz davranir. Gorisme teknigi araciligiyla, insanlarin
deneyimleri, algilari, distnceleri ve duygulari agik uglu sorularla, baglamsal olarak yorumlanmaya calsilir
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(Tailor, 2005). Witzel ve Reiter (2012), sorun-merkezli goriisme sirecinin sekillenmesinde 6nemli olan ¢ temel
ilkeyi belirtmektedir: (1) Gorismeden 6nce arastirici tarafindan temel nesnel boyutlari saptanmis bir toplumsal
sorunun ele alinmasi anlaminda sorun merkezlidir. (2) Gorismenin sinirlarinin belirli bir olgu etrafinda
toplanmasi ve tamamlanmis bir aracin kullaniimamasindan dolayi olgu yonelimlidir. (3) Bilimsel sorunlarin
esnek analizi, verilerin asamali olarak toplanmasi ve sinanmasi, slrecgte belirli 6gelerin saptanmasi ve
iliskilendirilmesinin kullanilan yontemlerle oynayarak yavas yavas ve asamali bir tarzda agiga c¢ikarilmasi gibi
nedenlerden dolayi slire¢ yonelimlidir.

Mevcut arastirmada veri toplama araci olarak arastirmacilar tarafindan birbirine paralel ¢ form
gelistirilmistir. Veri toplama sirecinde BT 6gretmeni goriisme formu (Ek 1), BT 6gretmenligi adaylari gérisme
formu (Ek 2) ve BT 6gretmenligi bolimi 6gretim elemanlar goriisme formu (Ek 3)  kullaniimistir. Yari
yapilandiriimis gorisme formlari iki 6lgme degerlendirme ve bir alan uzmani tarafindan degerlendirilerek
uzman goriisu stireci gerceklestirilmis ve gegerlik kontrolleri saglanmistir.

En kisasi 18 dakika ve en uzunu 54 dakika olan gériismelerin analizinde, tim goriismeler Word ortamina
aktarilmistir. Toplam 135 sayfa ham veri analiz edilmistir. Verilerin analizinde NVIVO nitel analiz programi
kullaniimistir. Verilerin analizi sirasinda icerik analizi ve betimsel analiz yapilmistir.

Bulgular
NVIVO paket programi ile analiz edilen verilere iliskin olarak ortaya gikan temalar ve bu temalarin gézlenme
sikligina iliskin tablo asagida belirtilmistir.

Tablo 2.
Elde Edilen Temalar ve Bu Temalarin G6zlenme Sikliklari.
Sira Tema Deginen kisi sayisi ilgili alint1 sayisi
1 BT 6gretmeninden beklentiler 10 41
2 ideal BT &gretmeni nitelikleri 10 33
3 BT Ogretmeni statiisii 10 35
4 Epistemik grup olarak BT 6gretmenligi 10 30
5 Alanin iliskiselligi/6zerkligi 9 20

Tema 1. BT Ogretmeninden Beklentiler

BT 6gretmeninden beklentiler bashgi altinda, yalnizca resmi olarak BT 6gretmeninin gérev tanimlari degil,
ayni zamanda uygulamada gerek meslektaslarindan gerekse okul yoneticilerinden kaynaklanan ne tir
beklentiler ile karsi karsiya olduklari ortaya konmaya galisiimistir. Bu tema altinda karsilasilan alt temalar Tablo
3’te verilmis, sonrasinda, bu alt temalara gorismelerde nasil deginildigine iliskin 6rnek ifadeler ve agiklamalar
sunulmustur.
Tablo3.
BT Ogretmeninden Beklentilere iliskin Alt Temalar.

MEBBIS’e (Milli Egitim Bakaligi Bilisim Sistemi) veri girisi

Okuldaki pek cok ekipmanin tamiri ve bakimi/ teknisyenlik

is arkadaslarinin ve okul yéneticilerinin teknolojiye iliskin okul ici ve okul disi
gereksinimlerinde donanim alimina iliskin rehberlik etmek

Teknoloji gerektiren toplantilarda teknolojik ekipmanlarin ve sunumlarin hazirhgi
Fatih projesi ve EBA igerikleri ile ilgili meslektaslarina destek olmak

Teknoloji liderligi yapmak

Tubitak projelerinde rehberlik

BTE 6gretmenleri okulda Milli Egitim Bakanhgi Bilisim Sistemi (MEBBIS) e iliskin veri girislerinden (Elif, BT
Ogretmeni), pek cok teknik ekipmanin tamirine (yazici, akilli tahta) kadar pek ¢ok alanda gérev almaktadir (Can,
Ogrenci). Ozellikle teknik ekipmanlarin tamir ve bakim isleleri ile zaman zaman ilgilenmek zorunda olmalari, bir
“teknisyen” olarak algilanmalarina neden oluyor gibi gériinmektedir (Can, Ogrenci; Altay, Ogretim elemani). Bir
ogretmen kendi durumunu soyle tanimlamaktadir:

“llk géreve basladiginda bilisim tamircisi olarak gériiniiyordum. Bunu gérev yapti§im her okulda asmak icin ¢ok ¢aba
sarf ettim.” (Eser, BT Ogretmeni)

Bu gorevlere ek olarak zaman zaman 6gretmen arkadaslarinin bireysel tamir talepleri ile de ilgilenmek
zorunda kaldiklarini belirtmislerdir:
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“Ad lizerinde siz 6gretmensiniz, zaten 6gretmen olarak yetistiriliyorsunuz. Amacimiz egitim égretime katki saglamak.
Yani tutup da bozuk olan bir bilgisayari yapmak degil, ama insanlarin beklentisi bu olmuyor, “sen bilisim dgretmenisin:
telefonum bozuldu, nasil tip telefon almaliyim?” diyerek bunu bile sorabiliyor mesela. Onun haricinde “bilgisayarim bozuldu,
format atabilir misin?”, “Baskasina gitmeyeyim, hadi sen bu isi hallet” tarzinda. Bazen eder ¢alistiginiz kisi idareci anlaminda
iyi bir idareci degilse, yani nasil séyleyeyim? Farkli bir kisiyse kullanmaya ¢alisabiliyor iyi niyetli yaklasiyorsaniz bunun su
istimal edildigini gérebiliyorsunuz.” (Ezgi, BT Ogretmeni)

Bir 6gretim elemani ise BOTE (Bilgisayar ve Ogretim Teknolojileri Egitimi) 6gretmenlerinin durumunu sdyle
ifade etmektedir:

“Gézlemledigim kadariyla su anda uygulamadaki kissmda bilgi islem personeli olarak da ¢alisiyorlar.” (Mine, Ogretim
Elemani)

Bununla birlikte okulda teknoloji liderligi gorevi listlenen, herhangi bir yaziimda sikinti yasandiginda veya
teknolojik donanim satin alinirken bilgi danisilan kisi olarak da tanimlanmaktadir (Altay, Ogretim Elemani).
GoOrUsme verilerine gore 6gretmene iliskin beklentilerin icinde bulundugu stati ile iliskili oldugunu belirten
katilimcilar da bulunmaktadir:

“Bilisim &dretmenleri okulda formatér Ggretmen ya da BTR (Bilisim Teknolojileri Rehber Odretmeni) é§retmen
olduklarinla sorumluluklari daha ¢ok artiyor. Bu genelde BTR’ de d&drencilere ve Ggretmenlere rehberlik etme
durumundayken formatorliik gérevinde bir nevi okulun teknoloji bakimindan sorumlusu oluyor. Bu yiizden ¢ok yiik biniyor.”
(Can, Ogrenci)

BTR 6gretmeni olarak galisan bir 6gretmen glinlik rutininin bir pargasini tanimlarken soyle ifade etmektedir:

“Benden yardim isteyen olursa Fatih projesiyle ilgili ya da EBA (Egitim Bilisim Adi) icerikleri ile ilgili 6Gretmen arkadaslara
destek olmaya ¢alisiyorum” (Eser, BT 6gretmeni)

EBA, Milli Egitim Bakanhg tarafindan yiiriitiilen sosyal bir egitim platformudur. Ogretmenlerin bilisimle ilgili
icerikleri paylagsmalari ve teknoloji ile ilgili yeterliliklerinin artirilmasi igin tasarlanmigtir. Katilimci
gorismelerinde elde edilen bulgularda BT 6gretmenlerinin EBA destek personelinin yapmasi gereken gorevleri
Uslendikleri gorilmektedir. Diger bir ifade ile BT 6gretmenlerinin EBA konusunda diger 6gretmelere rehberlik
etmeleri gereksinimi bulunmaktadir. Buna ek olarak, okulda gerceklestirilen toplantilarda, toplantiya iliskin
sunum dosyas! hazirlama, okulun teknik ekipmanini diizenleme ve hazir hale getirme ile ilgili beklentiler
olduguna da deginilmektedir:

“Toplanti falan oluyor égretmen miidiir yardimcisi tarafindan gérevlendiriyor. Projeksiyondu vs. hepsinin ayarlanmasini
istiyor. Konusma hazirlanacak, slayt hazirlanacak, bir sey hazirlanacak...” (Meltem, Odrenci).

BT 6gretmenlerine iliskin beklentilerin bazilari oldukga sira disi gérinmektedir:

“Ornedin bir problem yasaniyor. Gegen sene ilk dénem, okulun basladi§i giin okul zili ¢alismamis. Miidiir bunu
yapacaksiniz demis.... Ne yapacadim diye yazmis paylasmis (internet blogunda). Herkes altina bir seyler yaziyor. Deneme
yanilma yéntemiyle ¢6ziim yolu bulmaya calisiyor yani. O hep tesekkiir ediyor.” (Hilal, Ogrenci)

Kimi okullarda ise, BT 6gretmeninden akademik ve okula katki sunacak isler beklenmektedir:

“Okul idaresi bilisim éGretmeninden miikemmel seyler bekliyor... Matematikte basarilar sadlayacak. Atiyorum TUBITAK
yanismalarinda TUBITAK projelerinde muhtesem seyler cikartacak kiigiik bir érnek vereyim su an TUBITAK basvurusu yaptik.
Bizim okulun 20 tane projenin 3 tanesini ben yazdim.” (Eser, BT Ogretmeni)

Genel olarak bulgular incelendiginde, BT 6gretmeninden beklentiler igerisinde, okuldaki teknik donanimlarin
tamir ve bakimi ile ilgilenmek, is arkadaslarinin ve okul yoneticilerinin teknolojiye iliskin okul i¢i ve okul digi
gereksinimlerinde donanim alimina iliskin rehberlik etmek, teknoloji gerektiren toplantilarda teknolojik
ekipmanlarin ve sunumlarin hazirlig, Fatih projesi ve EBA igerikleri ile ilgili meslektaslarina destek olmak,
teknoloji liderligi yapmak, Mebbis (Milli Egitim Bakanhgi Bilisim Sistemleri Agi) Gizerindeki veri giris islemleri,
Tubitak projelerinde rehberlik gibi noktalara isaret edilmektedir.

Tema 2. ideal BT Ogretmeninin Nitelikleri

ideal BT dgretmeni nitelikleri igerisinde, en sik karsimiza ¢ikan nitelik kendini giincel tutmayla alakalidir. Bu
tema altinda karsilasilan alt temalar Tablo 4’de verilmis, sonrasinda, bu alt temalara gorismelerde nasil
deginildigine iliskin 6rnek ifadeler ve agiklamalar sunulmustur.
Tablo 4.
ideal BT Ogretmeninin Niteliklerine iliskin Alt Temalar.

Alanina iliskin gelismeleri takip etme

Ginlik yasaminda kullanma

Disiplinler arasi galismaya yatkin olma

Ogrenme ve dgretme ile ilgili kuramsal kavramlara hakim olma
Teknoloji kullanimina iliskin sorunlarla bas etme
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Bu gorise iliskin 6rnek ifadeler asagida sunulmaktadir:

“.. (BT égretmeni) Gelisen teknolojiyi takip edebilmeli mesela yeni bir yazilm ¢iktiginda bunlari ilgi duyarak arastirmali
ogrencileri ile paylasmall. Teknolojide her ¢ikan yenilige takip edebilmeli ve bunlari derslerine yansitabilme olanadi varsa
kullanmali.” (Can, Ogrenci)

“Teknolojiyle ¢ok i¢ igesiniz siirekli gelisen bir teknoloji var bunu ¢ok yakindan takip etmeniz gerekiyor. Bu sene
6grendiginiz bir seyi belki seneye ¢ok gereksiz olabiliyor. Veya geg¢mis eskimis olabiliyor. Onun igin yenilikleri ¢ok hizli bir
sekilde takip etmek gerekiyor. Siirekli kendinizi yenilemeniz gerekiyor.” (Ezgi, BT Ogretmeni)

“Ogretim boyutuna bakacak olursak genel gelisimi, alan ile ilgili gelismeleri takip edebiliyor olmasi lazim.” (Mine,
Ogretim elemani).

Bununla birlikte, gelismeleri takip etme noktasinda yapilan vurgular degisebilmektedir. Ornegin; Ozgiir
(Ogrenci) donanim vurgusu yaparken “Bir kere bilgisayarin donanimini yazilimini i¢ parcalarini ¢ok iyi bilmesi lazim
égrencilerine karsi kendini telaffuz etmesi lazim iyi bir sekilde telaffuz etmesi lazim”, Hilal (6grenci) gelismelerin kendi
gunliik yasamlarinda uygulanmasina vurgu yapmaktadir “Bence BT dgretmeni her seyin en son olanini kullanmali
bana goére. Yani buna iPhone telefon kullanmak gibi degerlendiriyorum. Mesela bir flash bellek son ¢ikan ve en boyutu biiyiik
olan flash bellegi kullanmali”.

Gelismeleri takip etme temel temasinin disinda, iki katilimci disiplinler arasi c¢alismalari yiratilebilecek
nitelikte olmaya vurgu yapmaktadir:

“BT dogretmeni genel olarak teknoloji kaynastirmasini daha aktif kullanabilen 6gretmenler olmali éncelikle. Kendi
6gretim alanlarinin disinda, mevcut gdrev yaptiklari yerlerde icerik entegrasyonu ile ilgili ¢alismalar da yapabiliyorlar.”
(Mine, Ogretim elemani)

“Hem fakiiltelerdeki yapisi, hem de ortaégretimdeki yapisi nedeniyle biraz disiplinler arasi calismaya yénelmesi lazim. Bir
ara 6Gretmen alimlarina gerek yok, herkes bilgisayar biliyor gibi seyler séylendi.” (Ogulcan, Ogretim elemani)

Yine ayni katilimci, BOTE egitimlerinde 6grenme ve égretmeye iliskin kuramsal bilgilere vurgu yapmaktadir:

“Sizin elinizde kalan kuramsal bilgidir. Bizi doyuran odur. Cocuklara da séyliiyorum. Bakin isin hamalligina sahip
¢ctkmayin, bu mihendislik isi. Yarin bir giin siz miihendis ile yarisabilecek misiniz? Hayir. Siz kiminle yarisacaksiniz. Kuramsal
kisim ile yarisacaksiniz. Eitimi ben bilirim diyeceksiniz. Odrenmeyi édretmeyi ben bilirim diyeceksiniz. Bak, ekran
tasariminda sen sunu yaparsan, su égrenmeyi engeller, su ¢eldiricidir, sunu yaparsan daha etkili olur. Bunu sen bileceksin ve
gerekgelerini gostererek séyleyeceksin.” (Ogulcan, Ogretim elemant).

Diger bir katilimci ise bazi kisisel 6zelliklere vurgu yapmaktadir:

“Motivasyon 6nemli, heves, motivasyon... Bunun disinda ¢alismaya ve arastirmaya, sorgulamaya a¢ olmasi gerekiyor
(Altay, Odretim elemant).

Bunun gerekgesini ise ayni katimci soyle agiklamaktadir:

“Bilisimle alakali isler, BT 6gretmenligi ile alakali isler hep bir azimle ¢alismay! gerektiriyor. Ciinki bir yerden sonra
tikaniyorsunuz, pes ediyorsunuz. Durum bdyle oldugu icin motivasyon/ heves oldugunda, olumlu bir tutum oldugunda
ilerleme kaydedilebiliyor. Sonugta bir yerde tikandiginizda vazgegiyor, ilerleme kaydedemiyorsunuz. Buna istinaden okumak-
arastirmak bilgisayar basinda mesai harcamaya calismak gerekiyor.” (Altay, Odretim elemani)

Genel olarak bakildiginda, ideal bir 6gretmeninin nitelikleri arasinda, alanina iliskin gelismeleri takip etme,
ginlik yasaminda kullanma, disiplinler arasi ¢alismaya yatkin olma, alanin sadece uygulama boyutuna degil,
0grenme ve O6gretme ile ilgili kuramsal kavramlara hakim, teknoloji kullanma ve teknolojiyi kullanirken
karsilasilan sorunlar ile bas etmeye iliskin motivasyonu yiiksek olma nitelikleri 6n plana ¢ikmaktadir.

Tema 3. BT Ogretmeni Statiisii

Katilimcilara BT 6gretmenligi alaninin statlisiin( nasil degerlendirdiklerine iliskin soru yoneltilmistir. Bu tema
altinda karsilasilan alt temalar Tablo 5’te verilmis, sonrasinda, bu alt temalara goriismelerde nasil deginildigine
iliskin 6rnek ifadeler ve agiklamalar sunulmustur.
Tablo 5.
BT Ogretmeni Statiisii iliskin Alt Temalar.

Artan teknoloji entegrasyonu nedeniyle 6nem kazanma

Merkezi sinavlarda, bilgisayar dersi ile ilgili soru olmamasi nedeniyle dGneminin azalmasi
BT 6gretmenligi atama sayilari

“Teknik” bir personel olarak BT Ogretmenligi

Katihmcilardan biri teknoloji bilmenin her dénemde bireylere bir statii kazandirma araci olmasindan soyle
bahsetmektedir:

“Yani simdi BT égretmenleri, bilisimciler, bilgisayarcilar nasil adlandirirsaniz bunlarin hep dederli bir tarafi vardi. Mesela
fotokopi makinasini kullanabilen insan bile degerli. Arkali énlii bir niifus clizdani ¢ektirecediniz zaman bilen bir kisiye
danisiyorsunuz. Eskiden daktilo kullanan dederliydi. Bilisim anlaminda BT égretmenleri lider konumunda oldugu zaman diger
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insanlardan farkl daha iyi bir seyler bilen oldugu zaman kiymetli olacak. Bilgisayarla ilgili ya da teknolojiyle ilgili her sey
degisiyor ama dedismeyen bir sey var internet su anda bu ag hep var, dedismiyor.” (Altay, Ogretim elemani)

Bagka bir katilimci ise bu teknoloji kullanmanin okuldaki stregleri kolaylastirici bir tarafi oldugunu
vurgulamaktadir:

“Bence Milli Egitim (Bakanligi) bilisim 6gretmeninin okullarda olmasindan memnun. Islerin hizli akisi icin, bilisim
rehberligi hizmeti icin. Bazen mudiirleri idarecileri ¢aresiz durumda kalabiliyor. Bu durumda ona yardimci olan, miidahale
eden bir 6gretmen olarak glivenebilecekleri bir pozisyonda oluyoruz. Statii olarak miidir, miidiir yardimcisi, BT rehber
6gretmen arkasindan rehber 6gretmen geliyor. Okulda giivenilebilecek dgretmenlerden biriyiz. Bu nedenle bence degerliyiz.
Ufak da olsa o kiigiiciik bir seye miidahale edince giinii kurtarmis oluyoruz.” (Elif, BT Ogretmeni)

Baska bir gériismeci kendi durumunu soyle agiklamaktadir:

“BT égretmeni olarak, atandigimizdan itibaren diger béliimlere gére daha farkli pozisyonda oluyoruz.
Kendini farkli hissediyor insan. Bilmiyorum dersin veya béliimiin getirdigi rahatliktan mi, ama statisi diger
béliimlere gére bence bize gére daha yiiksek” (Ozgiir, Ogrenci).

Bir 6gretmen 2013-2014 yilinda Milli Egitim Bakanhgi'nin almis oldugu kararlar neticesinde yirirlige alinmig
olan temel egitim goren 6grencilerin ortadgretime gecme asamasinda degerlendirilmesi icin gelistirilen sinav
sistemine vurgu yapmaktadir:

“Velilere Matematik, Tiirk¢e, Fen Bilgisi kadar Teoglarda (Temel Egitime Giris Sinavlarinda) olmadigi i¢in ya da bu
anlamda énemli gériinmedigi icin verilen dersimizi cok 6nemsemiyorlar. Oyun araci olarak gériiyor ¢ocuklarda. Ben kendi
adima bu durumun yavas yavas oturdugunu diistiniiyorum. Benim dersimi égrencilerim oyun oynama yeri gérmiiyor ama
annelerine babalarina bu anlayisi kazandirmak heniiz miimkiin degil miimkiin olmadi en azindan kendi adima.” (Elif, BT
Ogretmeni)

“Yani mesela fen bilgisi 6gretmenligi matematik Tiirk¢e alanlariyla karsilastirildiginda daha dezavantajli bir konumda bu
agidan.” (Ozgiir, Ogrenci)

Benzer sekilde bir 6gretim elemani ise BT 6gretmenligi alaninin statiisiini soyle agiklamaktadir:

“Bizde 6gretmenin degeri séyle algilaniyor: merkezi sinavlarda kag soru ¢ikiyorsa, siz o alanda o kadar degerlisiniz.
Ciinkii o kadar ézel ders veriyorsunuzdur, o kadar para kazaniyorsunuzdur. O kadar kiymetlisinizdir.” (Ogulcan, 6gretim
elemani)

Bununla birlikte 6gretmenligin statlsiini atama sayilari ile iliskilendirenlerin daha ¢ok lisans 6grencileri
oldugu gorilmektedir:

“Diger branslarda su anda Okul Oncesi, Ingilizce ve Din Kiiltiirii revacta. Bunlarin alimi daha cok. Statii olarak bizden
daha iyi bir konumdalar. ... Toplumsal statii de sdyle bir sey: Bilgisayar denildiginde herkes ‘Giizel bir meslek’ diye
diisiiniiyor.” (Can, Odrenci)

BT 6gretmenliginin statlistinu olumsuz degerlendiren katilimcilar da bulunmaktadir:

“Cok fazla teknik personel olarak gériildigi igin, sayginliginin meslektaslar arasinda da biraz yitirilebildigini
diisiintiyorum.” (Mine, égretim elemani)

“Iki dénem énceki Milli E§itim bakani, BT &dretmenine gerek yok, ciinkii herkes bilgisayari acip kapatmayi biliyor
demisti. Béyle bir alginin ¢ok fazla dedistigini diisiinmiiyorum. Keza atamalarda da benzeri bir yansima séz konusu. Bu
robotik, robotigin iyi reklam yapmasi olumlu bir degisime sebep oldu. Bizim alanimizdaki 6gretmenlere bakis agisini
degistirmeye basladi.” (Mine, 6gretim elemani)

Genel olarak bakildiginda, katihmcilardan bazilari BT 6gretmeninin statlisiniin 6zellikle toplumda artan
teknoloji kullanimi ve okullarda teknoloji entegrasyonunun kolaylastirici roli nedeniyle 6nem kazanacagina
deginmektedir. Merkezi sinavlarda, Bilgisayar dersi ile ilgili soru olmamasinin bu alanin 6nemini azaltacagina
deginen katihmcilar bulunmaktadir. Bununla birlikte 6zellikle lisans 6grencileri, BT 6gretmenliginin statlsini
KPSS’de (Kamu Personeli Segme Sinavi’nda) agilan kadro sayilari ile iliskilendirmektedir. Onceki bulgularda
deginilen BT 6gretmeninin “teknik” bir personel olarak algilanmasinin, meslegin statiisiini olumsuz etkiledigini
distnenler bulunmaktadir.

Tema 4. Bir Epistemik Grup Olarak BT Ogretmenligi

BT ogretmenlerinin epistemik grup olarak davranma davranislari goriisme sorulari ile incelenmistir. Bu
sorular ile var olan yapi ve olmasi beklenen durumlarin ele alinmasi distintilmustir. Bu tema altinda karsilasilan
alt temalar Tablo 6’da verilmis, sonrasinda, bu alt temalara gorismelerde nasil deginildigine iliskin 6rnek
ifadeler ve agiklamalar sunulmustur.
Tablo 6.
Bir Epistemik Grup olarak BT Ogretmenligine iliskin Alt Temalar.

Bir sosyal ag olusturulmasina iliskin Bakanligin calismalari
Bilisim Teknolojileri Dernegi (STK-Sivil Toplum Kurulusu)
Sosyal medya

Akademik organizasyonlar
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Bu temaya iliskin katilimcilardan biri mevcut durumu soyle ifade etmektedir:

“Biz iki senedir BT gretmenleri olarak bir araya geliyoruz. Valilik onayi ile okullarda kurs yapildi.il merkezinden ve
ilcelerden gelen 6gretmenler oldu. Genelde merkezdeki 6gretmenler vardi. Kendimiz robotik ¢alismalari yaptik. Daha sonra
onlarla ilgili sergi yerimiz oldu orada yapilan ¢alismalari projeleri sergiledik. Gene bir WhatsApp grubumuz var, internet
lizerinde de grubumuz var. Kendi samimi oldugumuz arkadaslarimizla bir araya geliyoruz. Bir seyler yapiyoruz, ama yeterli
mi, dedil mi? Mesela 270 kusur 6§retmen var 10 kisi falan anca toplaniyor. il merkezi ve tiim ilceleri ile birlikte ¢alisan 270
o6gretmen var.” (Elif, BT égretmeni)

Mevcut duruma gore bu goris informal yapilanma hakkinda bilgi sunmaktadir. Formal yapilanmaya &rnek
ise asagidaki 6gretmen gorisiinde goérilmektedir:

“Bilisim Teknolojileri Dernegi var. Onlar bizim adimiza gergekten bizi bir noktadan bir noktaya tasidiklarini
diistiniiyorum biz eskiden midiir yardimcilari gibi sekizde baslardi beste biterdi mesai saatimiz vardi bu saatten énce
idarenin hosgériisiine bagl tabii ama ¢ikamiyorduk. Mesai saatlerimizin simdi 15:30’a g¢ekilmesi Bilisim Teknolojileri
Derneginin sayesinde oldu yani.” (Ezgi, BT 6gretmeni)

Bu temaile ilgili 6gretim Uyesi gorislerine érnekler asagida sunulmaktadir:

“... (epistemik gruplasma) var yani bununla ilgili hani ¢cok yaygin olmasa da sivil toplum kuruluslari da yani STK (Sivil
Toplum Kurulusu)’lar da var. Onun disinda bireysel ¢abalarla olusturulan web siteleri, facebook gruplari var. Bizim bransla
ilgili mesela ICITS (Uluslararasi Bilgisayar ve Ogretim Teknolojileri Sempozyumu) gibi sempozyumlar var. Onlar genelde
birlestirici ve paylasim saglayan yerler oluyor.” (Altay, 6gretim elemani)

Bu tema ile ilgili bir diger 6gretim Gyesi gereklilikleri vurgulamaktadir:

“Aslinda olmasi gerekiyor. Tabi odalasma bu anlamda iste sey miihendislerin diinya genelinde béyle bir yapisi var.
Ulkemizde belki béyle seylere ihtiyag var. BT 6Gretmenlerinin BOTE 6Gretmenlerinin bir araya gelip dertlerini vs. paylasacadi
noktada birlikten kuvvet dogar mantiginin da béyle STK'lar vs. seylere gitmekte fayda var.” (Mine, 6gretim elemani)

Gorugsmede ifade edilen gorise dair asagida sunulan alintilar 6grencilerin de epistemik grup olusturma
cabalari olduguna isaret etmektedir:

“Bununla ilgili sadece mezun kismi ile ilgili BOTE mezunu diye bir sistem gelistirdiler. Galiba buradan birbirlerine
haberlesme sistemi gibi yapiliyor diye biliyorum. Biitiin iiniversiteler kapsaminda BOTE mezunlari diye bir proje gelistirildi.
Burada mezunlarin birbirinde haberlesebildiginden tam emin degilim, ama materyal kisminda birbirleriyle haberlesiyor diye
biliyorum.” (Can, BT 6gretmenligi 6grencisi)

“Bu aralar BT é§retmenlerine yénelik diizenlenen kurultayin temsilcileri ile gériisiiyoruz. Ege Universitesi'nden de var.
Hatta gegen giin geldi buraya, gériistiyoruz. O temsilcisi. Su an Kurultay'da. Whatsapp grubumuz var. Temsilcileri iste biitiin
iniversitelerin. 20 (niversite var onlarla birlikte konusma igerisindeyiz. Simdi yeni Kurultay olacak Kastamonu'da. Ne
yapabiliriz? Projeler var, projeleri ne sekilde sunacagiz. Ben bunu kendi arkadaslarima da duyuruyorum. Proje génderelim bu
sene, su an zaten kendi proje dersimiz var, dedik. Yani kendi yaptigimiz projeyi (kurultaya) yetistirelim.” (Meltem, BT
6gretmenligi égrencisi)

Epistemik bir grup olarak BT 6gretmenleri arasinda, bir sosyal ag olusturulmasi ile ilgili Bakanhgin calismalari
bulunmaktadir. Ancak bunlara katiim oldukga sinirhdir. Bunun disinda Bilisim Teknolojileri Dernegi boyle bir
grubun olusmasi ile ilgili bir STK islevi Gstlenmekte ve meslege iliskin bazi haklarin kazanilmasinda etkin gibi
goriinmektedir. Bunun disinda sosyal medya mecralari meslek tyelerinin ihtiyac halinde haberlesebilmeleri ile
ilgili bir rol tGstlenmektedir. Akademik anlamda ise ICITS (Uluslararasi Bilgisayar ve Ogretim Teknolojileri
Sempozyumu) birlestirici bir fonksiyon lstlenmektedir. Bununla birlikte, mesleklesme anlaminda galismalari
oldukga sinirli bulan katihmcilar da bulunmaktadir.

Tema 5. Alanin iliskiselligi /Ozerkligi

Bu tema altinda alanin iliskiselligi ve kendi basina olma durumu (6zerkligi) ele alinmistir. Bu tema altinda
karsilasilan alt temalar Tablo 7’de verilmis, sonrasinda, bu alt temalara gériismelerde nasil deginildigine iliskin
ornek ifadeler ve agiklamalar sunulmustur.
Tablo 7.
Alanin lliskiselligi/Ozerkligine iliskin Alt Temalar.

BT Alaninin iliskiselligi baglaminda teknoloji rehberligi
BT Alaninin iliskiselligi baglaminda formatér 6gretmenler
BT Alaninin 6zerkligi baglaminda kodlama 6gretmeni

Ozellikle bilgisayar gretmenliginin teknoloji rehberligi sorumluluguna vurgu yapan katilimcilar, diger
ogretmenler ile isbirligi icinde ¢alisiimasi gerektigine vurgu yapmaktadir:

“..Mesela Tiirkce 6gretmeninin hangi égretim materyallerini kullanabilecegini arastirmaliyim onlara yénlendirmeliyim
igerik hazirlama ya da icerigi yénlendirme. “Bak burada etkinlik var, bunu kullanabilirsin” demeliyim...” (Elif, BT 6gretmeni)

“Bilgisayar 6gretmenlerinin diger branslardan bir bagimsizigi yok bence aslinda séyle bir durum da var biitiin branglara
yardim etme rehberlik gibi gegiyor yani bir yerde.” (Ezgi, BT 6gretmeni)
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“Daha ¢ok bir koordinatér gibi aslinda. Yani égretmeninin ihtiyacina gére bir ihtiyag listesi de ¢ikarip ne gibi eksikler var,
bunu égrenciyle nasil bulusturmaya g¢alisiyoruz. Bunu en iyi 6grenci ile nasil bulusturabiliriz. Bunu en iyi sunabilecek arag
nasil bir aragtir....” (Mine, 6gretim elemani)

Artan kodlama egitimleri gbz online alindiginda, BT Ogretmenligi alaninin 6zerk bir boyutu oldugunu
belirten katilimcilar da bulunmaktadir:

“...Okulda sadece formatér 6gretmen kadrosu ile gérev yapan ve teknik ekipmanla sorumlu biri olmali. Kodlama egitimi
ile ilgili baska sorumlu biri olmali ve bunlarin bir arada olmasi bir Sinerji yaratir ve daha iyi isler aslinda béylece (retilebilir.”
(Hilal, BT égretmenligi égrencisi)

Kodlama igeren egitimler de bile disiplinlerarasi 6gretimi vurgulayan katilimcilar da bulunmaktadir:

“...Benim birincil 6nceligim disiplinler arasi egitim olmasi diye diisiinliyorum ben. ...Ciinkii kodlamay ¢cocuk algoritmayi
bildikten sonra kendi de her sekilde ¢ézebilir. Ben onu bugiin Python anlatirim o gider c# dgrenir. Baska bir dil 6grenir. Ama
6nemli olan disiplinler arasi editimde matematikte 6grendigi seyi algoritmayi kullanarak bir programa déniistiirebilecegini
bilmesi lazim. Ya da fizikte égrendidi bir seyi bir algoritma olusturarak matematige entegre edebilecedini bilmesi lazim.”
(Eser, BT 6gretmeni)

Genel olarak bakildiginda, BT 6gretmenligine iliskin olarak alanin iliskiselligine vurgu yapan ve teknoloji
rehberligini vurgulayan bakis acisi ve kodlama egitimi icin ayri bir BT 6gretmeninin tahsis edilmesi gerektigini
disinen katilimcilar bulunmaktadir. Katilimcilarin vurguladigi noktalardan birisi, her okulda teknoloji rehberinin
olmasi gerektigi, eger okulda bilgisayar dersi verilecekse bu ders icin ayri bir BT 6gretmeni tahsis edilmesi
gerektigi ve bu 6gretmenlerin isbirligi icinde ¢alismasina iliskindir.

Tartisma, Sonug ve Oneriler

Bu calismada BT 6gretmenligi kimligi konusuna odaklaniimistir. Nitel olarak tasarlanan calismada BT
o6gretmeninden beklentiler, ideal BT 6gretmeni nitelikleri, BT 6gretmeni statisi, epistemik grup olarak BT
6gretmenligi ve alanin iliskiselligi/dzerkligi temalar altinda elde edilen bulgular sunulmustur.

BT Ogretmenlerinin gorevi olarak algilanan islerin, okuldaki teknik donanimlarin bakimi ve tamiri, is
arkadaslarinin ve okul yoneticilerinin teknolojiye iliskin okul ici ve okul digi gereksinimlerinde donanim alimina
iliskin rehberlik etmek, teknoloji gerektiren toplantilarda teknolojik donanim ve sunumlarin hazirligi, Fatih
projesi ve EBA igerikleri ile ilgili meslektaslarina destek olmak, teknoloji liderligi yapmak, Mebbis tzerindeki veri
giris islemleri, Tubitak projelerinde rehberlik etme gibi genis bir alana dagildigi goriilmektedir. BT 6gretmenleri,
BT 6gretmen adaylari ve BT 6gretmeni yetistirme alaninda gérev yapan 0gretim elemanlari gorislerine gore
elde edilen bu bulgular; BT 06gretmenlerinin teknolojiyle alakali birgok konuda gorev (stlenmelerinin
gerekliligini géstermektedir. Bu gorevlerden bazilarinin gergekten asli gorev oldugu, bazilarinin ise yerinde
olmayan bir beklenti oldugu sdylenelebilir. BT 6gretmeninin teknik personel gibi algilanmasi ¢ok yerinde bir
durum degildir. Ginimiz sartlarinda 6gretmenlerin fedakarlikla ya da mecburiyetle bu gorevleri yerine
getirdikleri sdylenilebilir.

MEB 2017 yilinda yayinlanmis olan 6gretmenlik meslegi genel yeterlilikleri raporunda yeterlilikler, “mesleki
bilgi”, “mesleki beceri” ve “tutum ve degerler” baslklari altinda ifade edilmistir. TUm 6gretmenler icin yapilan
bu genel mesleki yeterliliklerden “mesleki beceriler” yeterlilik alani “6g8retme ve 6grenme siirecini yonetme”
yeterliliklerinden bir tanesi “68retme ve 6grenme siirecinde bilgi ve iletisim teknolojilerini etkin olarak kullanir”
olarak ifade edilmistir (Ogretmen Yetistirme Genel Miidiirliigii, 2017). Bu yeterlilik maddesi yorumlandiginda,
tim oOgretmenlerden genel mesleki yeterlilik olarak BT teknolojilerini etkin olarak kullanma becerisi
beklenmektedir. Ogretmenlerin teknoloji yeterliliklerinin incelenmesi ve var ise eksikliklerin giderilmesinin
faydal olacagi soéylenilebilir. Bu noktada, diger 6gretmenlerin teknolojileri kullanma vyeterliklerinin BT
o6gretmeninden beklentiler ile oldukga ilgili oldugu séylenebilir. Kendileri teknolojiyi kullanmak isteyen ancak
gerek ilgili teknolojiyi secerken, gerekse ilgili teknolojiyi kullanirken yeterlilik gosteremeyen 6gretmenler, bu
noktada BT 6gretmeninden ¢ok sey beklemektedir. Ciire ve Ozdener (2008) 163 o6gretmen ({zerinde
gerceklestirdikleri calismalarinda, 6gretmenlerin bilgi ve iletisim teknolojilerine yonelik tutumlarinin olumlu
oldugu, ancak dnemli eksikliklerinin bulunduguna isaret etmektedir.

Topu ve Goktas (2012) yapmis olduklari ¢alismada BT 6gretmenlerinin Ustlendikleri rolleri ve onlardan
beklentileri ele almislardir. Bu ¢alismada mevcut calisma sonuglarina benzer olarak; BT 6gretmenlerinin
okullarinda gérevleri disinda birgok rol iistlenmek durumunda kaldiklari sonucu elde edilmistir. ilgili calismada
bu durumun gerekgesi olarak; BT 6gretmenlerinin ¢evreleri tarafindan uzman, teknik servis elemani ve memur
gibi gortlmeleri ileri strllmistir. Diger bir ifade ile insanlarin bakis agilari ve algilama bigimleri BT
ogretmenlerinin gorev tanimini ve kimligini belirleyici rol oynamaktadir denilebilir.

Katihmcilarin gorislerine gore beklentilerin sinir tanimadigi, 6gretmenlerden proje yazma ve akademik
baglamda giktilari olan islere varan gorevlerin yapilmasi beklenildigine dair bulgular bulunmaktadir. Bir katilimci
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gorisiine gore (Ozgir, 21, Ogrenci) beklentilerin gok olmasi diger branslara gére BT 6gretmenliginin zahmetli
bir gorev olarak algilanmasina sebep olmaktadir. Bu noktada BT 6gretmenlerinin sadece kendi gérev ve
sorumluluklarini bilmesi mesleki sinirlarin gizilmesi agisindan yeterli olmayabilmektedir. Mesleki kimlik, bireyin
kendinin, meslek ile iliskili diger dnemli kisilerin, referans gruplarin o isi bir profesyonel alan olarak tanimlamasi
ve bu meslegiicra eden kisinin alana iliskin bilmesi ve sergilemesi gereken bilgi ve becerilere iliskin algilar olarak
tanimlanabilir (Robson, 1998). Bununla birlikte, Wiles (2013) mesleki kimligin, o alana iliskin 6zellesmis bilgiler,
yapilan ise iliskin degerler ve normlari anlama ve profesyonel yeterlilikte bilgi ve degerleri bitinlestirmeyi
icerdigini belirtmektedir. Bu acgidan bakildiginda, mesleki kimlik, meslek tanimi ve bireyin dahil oldugu
profesyonel grup lyeleri ile ortak etkilesimi ile de sekillenen kimlik yapilarini icermektedir (Nuttman-Shwartz,
2017). Bu noktada diger brans 6gretmenlerine de, BT 6gretmenlerinin gérev ve sorumluluklarina iliskin bilincin
kazandirilmasi, BT 6gretmenligi icin 6nemli gorilmektedir.

Arastirma bulgularina goére, ideal BT 6gretmeninin nitelikleri arasinda, alanina iliskin gelismeleri takip etme,
teknolojiyi ginlik yasaminda kullanma, disiplinler arasi ¢alismaya yatkin, alanin sadece uygulama boyutuna
degil, kuramsal kavramlarina da hakim olma, teknoloji kullanma ve bas etme ile ilgili motivasyonu ylksek olma
nitelikleri 6n plana ¢ikmaktadir. Arastirma bulgulariyla ortaya ¢ikan diger durum, BT 6gretmeni adaylarinin
surekli olarak kendini gelistirme gereksinimidir.. Hizli gelisen teknoloji ve teknolojiye iliskin egitim yaklasimlari
bu durumu tetiklemektedir. Bu baglamda mevcut durum incelenerek yeni bir ¢alisma yapilabilir. Bu ¢alisma ile
dgretmenlerin ne diizeyde kendilerini gelismelere adapte ettikleri tespit edilebilir.  Ogretmenlerinin
teknolojideki gelismelere uyum saglamalarinin sadece bireysel c¢abalar ile mi yoksa Milli Egitim Bakanlig
biinyesinde yapilandirilmis etkinliklerle mi saglanacagl iredelenmesi gereken bir konudur. Ogretmenlerin
gelismelere ayak uydurmalarinin planli programh bir bicimde saglanmasiyla daha saglikh sonuglar ortaya
koyacaktir.

Arastirmada katilimcilardan bazilari BT 6gretmenin statisliniin 6zellikle toplumda artan teknoloji kullanimi

ve okullarda teknoloji entegrasyonunu kolaylastirici roli nedeniyle 6nem kazanacagina deginmektedir. Merkezi
sinavlarda, Bilgisayar dersi ile ilgili soru olmamasinin bu alanin énemini azaltacagina deginen katilimcilar
bulunmaktadir. Ozellikle, merkezi sinavlarin (High-stakes testing) egitim programlari {zerindeki etkilerine
deginen arastirmacilar, bu sinavlarda soru sorulmayan resim, muzik gibi alanlarin egitim programlarinda deger
kaybina ugradigina deginmektedir (Apple, 1995; Au, 2009). Ozellikle lisans 6grencileri, BT &gretmenliginin
statiislini KPSS’de (Kamu Personeli Se¢me Sinavi’nda) acilan kadro sayilari ile iliskilendirmektedir. Bu durum da,
merkezi sinavlar ile yapilan ve se¢cimeve eleme islemlerinin bireylerin kimlikleri Gzerindeki etkileri cergevesinde
degerlendirilebilir (Au, 2009). Onceki bulgularda deginilen BT 6gretmeninin “teknik” bir personel olarak
algilanmasinin, meslegin statiisiinii olumsuz etkiledigini diisiinenler de bulunmaktadir.
EBA portali ile sosyal ag olusturulmasi ve bilgi paylasimi saglanmasi gergeklestiriimektedir. Bu durum MEB’nin
epistemik bir grup olarak BT 6gretmenleri arasinda etkilesimin olmasini tesvik ettigi bigiminde yorumlanabilir.
Bunun disinda Bilisim Teknolojileri Dernegi epistemik grup olusmasi ile ilgili bir STK islevi Gstlenmekte ve
meslege iliskin bazi haklarin kazanilmasinda etkin gibi gérinmektedir. Bunun disinda sosyal medya mecralari
meslek Uyelerinin ihtiya¢ halinde haberlesebilmeleri ile ilgili bir rol Gstlenmektedir. Akademik anlamda ise ICITS
(Uluslararasi Bilgisayar ve Ogretim Teknolojileri Sempozyumu) birlestirici bir fonksiyon tistlenmektedir. Bununla
birlikte, mesleklesme anlaminda galismalari oldukga sinirli bulan katilimcilar da bulunmaktadir.

BT 6gretmenlerinin sadece kendi gérev tanimlari igerisinde alaniyla ilgili isleri stirdlirmeleri yada disiplinler
arasi c¢alismalara agirhk vermeleri s6z konusu olabilir. Bu iki durumdan hangisinin tercih edilecegi yada
dgretmenlerin hangi role ne kadar agirlik verecekleri tartismali bir konudur. Ozellikle kodlama, robotik, FeteMM
gibi popiler olan gilincel egitim yaklasimlari disiplinler arasi calisma gereksinimini ortaya koymaktadir.
Disiplinler arasi ¢alisma, ¢evreden beklentiler ve buna ek olarak asli gérev olan 6gretmenlik, BT 6gretmenlerinin
sorumluluklarinin genis bir alana yayildigini gostermektedir. Bu baglamda asli gorev sayilmayacak fakat
fedakarlik ya da mecburiyetler nedeniyle yerine getirilen “teknik personel” boyutundaki gérevler, gerekli
gorevli tahsisleri ile BT 6gretmenlerinin ylikiintin hafifletilmesi agisindan faydali sonuglar verebilir. Genel olarak
bakildiginda, BT 6gretmenligine iliskin olarak alanin iliskiselligine vurgu yapan ve teknoloji rehberligini
vurgulayan bakis acgisi ve kodlama egitimi icin ayri bir BT 6gretmeninin tahsis edilmesi gerektigini dislinen
katiimcilar da bulunmaktadir. Katihmcilar, her okulda teknoloji rehberinin olmasi gerektigi, eger okulda
bilgisayar dersi verilecekse bu ders igin ayri bir BT 6gretmeni tahsis edilmesi gerektigi ve bu 6gretmenlerin
isbirligi icinde ¢alismasinin gerekliligini vurgulamaktadirlar.

Bilgilendirme
Bu ¢alisma XV. European Conference on Social and Behavioral Sciences’ta sozIU bildiri olarak sunulmustur.

155



Serdar Ciftci, Meltem Cengel, Baris Ozkaya — Uluslararasi Egitim Programlari Dergisi, 8(1), 2018, 135-158

Ekler

Ek 1: BT Ogretmeni Goriisme Forumu Sorulari

O N hEWNRE

10.
11.
12.
13.

14.
15.
16.
17.

18.
19.
20.

21.

22.

Hocam kendinizden biraz bahseder misiniz?
Hocam bize ortalama bir is glinlintizi anlatir misiniz?
Mesleginiz sevdiginiz yonleri nelerdir?
Mesleginiz sizi zorlayan yonleri nelerdir?
Siz kendinizi ve yaptiginiz isi nasil tanimliyorsunuz? Size gore BT 6gretmeni kime nedir?
iyi bir BT 6gretmeninin ne tiir nitelikleri olmasi gerektigini diisiinliyorsunuz?
BT 6gretmenini diger 6gretmenlerden ayiran dzellikler, nitelikler var midir? Bunlar nelerdir?
BT 6gretmenligini ayri/6zerk bir alan olarak gériyor musunuz? Neden? Size gore diger ders alanlari ile
nasil iligkileri var?
BT 6gretmenliginin bir 6gretmenlik alani olarak stattisiind nasil tanimliyorsunuz?
Okulda kendi roliinizii ya da rollerinizi nasil tanimliyorsunuz?
Okuldaki BT 6gretmeninin en temel islevleri neler?
BT &gretmeni olarak yasadiginiz giigliikler var mi? Ornek verebilir misiniz?
Bransinizdan kaynakh olarak okul yoneticilerinin sizden ne tiir beklentileri vardir? Bu beklentilerin ne
kadarinin sizin bransinizdan kaynakli oldugu diistinliyorsunuz?
Bransinizdan kaynakli olarak diger 6gretmen arkadaslarinin sizden ne tir beklentileri var?
Okulunuzdaki diger brans 6gretmenleri ile ortak yurittiigliniiz calismalar var mi? Bunlar neler?
Ogrencilerinizi degerlendirir ve not verirken ne tiir gii¢liikler yasiyorsunuz?
Diger BT 6gretmenleri ile sorun ve ¢ozlimlerinizi paylasabileceginiz bir ag var mi? Tirkiye’de BT
ogretmenlerinin ortak 6ncelikleri paylasan bir grup olarak gériiyor musunuz?
BT 6gretmenliginin Milli Egitim Bakanligi catisindan kabul gérdtgini disindyor musunuz?
Siz kendinizi BT 6gretmeni olarak dnemli/kiymetli hissediyor musunuz? Neden?
Kendi potansiyel ve yeterlilikleriniz ne kadarini kullandiginiz distinlyorsunuz? (Bunu arttirmak igin
MEB ya da okul binyesinden ne tiir 6nlemler alinabilir?)
Son yillarda BT 6gretmenlerinin okullarda pozisyonlartiile ilgili pek ¢ok farkli degisiklik yapildi. Formator
ogretmen, okul BTR 6gretmeni vb. uygulamalari gibi... Siz bu degisikliklerin BT 6gretmeni Gzerindeki
etkilerini nasil degerlendiriyorsunuz?
BT 6gretmenliginin gelecegine iliskin gorusleriniz nelerdir?
MEB icindeki yeri,

b. Toplumsal stati olarak yeri,

Ortak deger ve normlari olan bir mesleki grup (epistemik cemaat) olarak yeri?

Ek 2: BT Ogretmenligi Adaylari Goriisme Formu

1.

w

10.

11.

12.

Hocam kendinizden biraz bahseder misiniz? (Hangi okuldan mezun, ne kadar siireden beri aktif olarak
o6gretmen, nerelerde ve hangi tiir okullarda, hangi gérevlerde gorev yapti?)
BT 6gretmenligi boliminil nasil segtiniz? bu bélimde 6grenci olmaktan memnun musunuz?
iyi bir BT 8gretmeninin ne tiir nitelikleri olmasi gerektigini diisiiniiyorsunuz?
BT 6gretmenligi ile ilgili model aldiginiz, sizi etkileyen bir figiir var mi? Bu modelin nasil 6zellikleri
vardi?
BT 6gretmenini diger 6gretmenlerden ayiran ozellikler, nitelikler var midir? Bunlar nelerdir?
BT Ogretmenini nasil tanimliyorsunuz? BT 6gretmeni kime denir? Ne tir goérev ve sorumluluklari
vardir? Sinifta? Okulda? il/ilgede?
BT 6gretmenligini ayri/6zerk bir alan olarak gériyor musunuz? Neden? Size gore diger ders alanlari ile
nasil iliskileri var? Agiklar misiniz?
BT 6gretmenliginin bir 6gretmenlik alani olarak statiisiin( nasil goériiyorsunuz?

Bu gorislinizu etkileyen faktérler var mi?
BT 6gretmenlerinin ne tir giicliikler yasayabileceginizi diistiniiyorsunuz? Ornek verir misiniz?
Branstan kaynakli olarak okul yoneticilerinin BT 6gretmenlerinden, diger 6gretmenlerden farkl
beklentileri var midir? Varsa nelerdir?
Branstan kaynakli olarak diger 6gretmen arkadaslarinin BT 6gretmenlerinden ne tiir beklentileri
vardir?
Diger universitelerdeki BT Ogretmeni yetistiren boltiimler/fakilteler ile iletisiminiz var mi? Diger
okullardaki dersler ve igerikleri ile ilgili goriis alis-verisinde bulunuyor musunuz?
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BT 6gretmenliginin diger 6gretmenlik alanlarina gore statlistinl nasil degerlendiriyorsunuz?
Siz kendinizi BT 6gretmeni yetistiren bir okulda 6grenci olarak 6nemli/kiymetli hissediyor musunuz?
Neden?
Son yillarda BT 6gretmenlerinin okullarda pozisyonlari ile ilgili pek ¢ok farkh degisiklik yapildi. Formator
ogretmen, okul BTR 6gretmeni vb. uygulamalari gibi... Siz bu degisikliklerin BT 6gretmeni kimligi
Gzerindeki etkilerini nasil degerlendiriyorsunuz?
BT 6gretmenliginin gelecegine iliskin gorusleriniz nelerdir?

MEB igindeki yeri,

b. Toplumsal statu olarak yeri,

C.

Ortak deger ve normlari olan bir epistemik grup olarak.

Ek 3: BT Egitimi Boliimii Ogretim Elemani Gériisme Formu

1.

w

O 0N O

Hocam kendinizden biraz bahseder misiniz? (Hangi okuldan mezun, ne kadar siireden beri aktif olarak
o6gretmen, nerelerde ve hangi tiir okullarda, hangi gorevlerde gorev yapti?)

iyi bir BT 6gretmeninin ne tir nitelikleri olmasi gerektigini diisiinliyorsunuz?

BT 6gretmenini diger 6gretmenlerden ayiran ozellikler, nitelikler var midir?

Hocam siz BT o6gretmenini nasil taniliyorsunuz? BT Ogretmeni kime denir? Ne tiir gorev ve
sorumluluklari vardir? Sinifta? Okulda? il/ilede?

BT 6gretmenligini ayri/6zerk bir alan olarak goriiyor musunuz? Neden? Size gére diger ders alanlari ile
nasil iligkileri var? Acgiklar misiniz?

BT 6gretmenliginin bir 6gretmenlik alani olarak statiistind nasil gériiyorsunuz?

Okulda BT 6gretmenlerinin roliini ya da rollerinizi nasil tanimliyorsunuz?

Okuldaki bir BT 6gretmeninin en temel islevleri neler?

BT dgretmenlerinin yasadiklari giiglikler var mi? Ornek verebilir misiniz?

. Branstan kaynakli olarak okul yoneticilerinin BT 06gretmenlerinden, diger 6gretmenlerden farkli

11.

12.

13.
14.

15.

beklentileri var midir? Varsa nelerdir?

Branstan kaynakli olarak diger 6gretmen arkadaslarinin BT 6gretmenlerinden ne tir beklentileri
vardir?

Diger Universitelerdeki BT 6gretmeni yetistiren bolumler/fakilteler ile sorun ve c¢6zimlerinizi
paylasabileceginiz bir ag var mi? Tirkiye’de BT 6gretmenligi alanini ortak éncelikleri paylasan bir grup
olarak goriyor musunuz?

BT 6gretmenliginin Milli Egitim Bakanligi ¢atisindaki statlsiind nasil degerlendiriyorsunuz?

Siz kendinizi BT 6gretmeni yetistiren bir 6gretim Uyesi olarak 6nemli/kiymetli hissediyor musunuz?
Neden?

Son yillarda BT 6gretmenlerinin okullarda pozisyonlari ile ilgili pek ¢ok farkli degisiklik yapildi. Formator
o6gretmen, okul BTR 6gretmeni vb. uygulamalari gibi... Siz bu degisikliklerin BT 6gretmeni kimligi
Gzerindeki etkilerini nasil degerlendiriyorsunuz?

16. BT 6gretmenliginin gelecegine iliskin gorisleriniz nelerdir?

a.

MEB icindeki yeri,

b. Toplumsal stati olarak yeri,

C.

Ortak deger ve normlari olan bir mesleki grup (epistemik cemaat) olarak yeri?
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