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The aim of this study was to determine the outcomes in which problems were
encountered in terms of achievement and reveal these problems experienced in
social studies instruction based on elementary school teachers’ views. The study was
designed in accordance with the mixed research method. A questionnaire was firstly
administered to the elementary school teachers, and then semi-structured
interviews were conducted. In the light of the findings, it was revealed that
elementary school teachers experienced problems regarding certain course
outcomes. These outcomes included: “Students put themselves into the shoes of
other individuals who have different characteristics.”, “Students make inferences
about the location of a place in their environment.”, “Students do research about
the inventors of the technological products they use and the development of these
products in the course of time.”, “Students generate ideas for designing unique
products based on the needs in their environment.” and “Students use the resources
around them without wasting.”
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Bu arastirmanin amaci, sinif 6gretmenlerinin gorisleri dogrultusunda 4. sinif sosyal
bilgiler 6gretim programinda ulasilmasi konusunda sorun yasanan kazanimlari
belirlemek ve bu kazanimlara ulagmada yasanan sorunlari ortaya c¢ikarmaktir.
Arastirma karma arastirma yontemi kullanilarak gergeklestirilmistir. Bu kapsamda
once sinif Ogretmenlerine anket uygulanmis, daha sonra vyari yapilandiriimis
gorismeler vyapilmistir. Arastirmada elde edilen bulgular 1siginda  sinif
O6gretmenlerinin “Kendisini farkl &zelliklere sahip diger bireylerin yerine koyar.”,
“Cevresindeki herhangi bir yerin konumu ile ilgili ¢ikarimlarda bulunur.”, “Kullandigi
teknolojik drinlerin mucitlerini ve bu rlinlerin zaman igerisindeki gelisimini
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Social studies is a course that enables students to play an active role in the society, and be able to have an
in-depth interpretation of social life. This is because they acquire the knowledge, skills, attitudes and values
that are necessary to become an active citizen by means of this course. Furthermore, the course also aims at
raising students who are aware of problems that exist at the national and global levels, are sensitive to these
problems, and can take part in figuring out a solution for them. In this way, great emphasis is laid on students'
self-awareness of the social life.

Social studies is seen as an area of study that ensure students' participation to the society and highlight
their development of social relationships (Shamsi, 2004), in which social and humanistic sciences are integrated
to improve their citizenship competencies and the subject matters of these sciences are simplified in a way that
is suitable to the students' levels (Akdag, 2009; NCSS, 1994, cited in Stockard, 1995). It is a course that help
students gain knowledge, comprehend the instructional processes and become active citizens (Zarillo,
2012/2016). In other words, this course covers subject matters related to real life and the society by
considering students' comprehension levels (inan, 2014). The social studies course attempts to deliver the
academic knowledge produced in social sciences in a simplified way by taking into account students'
developmental levels, readiness, interests and needs (Kabapinar, 2009). Accordingly, social studies is a course
the contains areas of social sciences such as history, geography, philosophy, sociology, anthropology, law,
archaeology and economy.

The social studies course includes knowledge, skills, values and beliefs (Maxim, 2006). The course also
covers skills such as questioning, thinking, language arts, visual arts, performing arts, technology and
participation. Social and current issues in daily life are discussed in the scope of the social studies course. By
means of these subject matters included in the course, it is aimed to raise citizens who have gained democratic
values, become aware of their responsibilities and developed thinking skills. To put it differently, this course
features the acquisition of citizenship values that lead to an understanding of citizenship (Deveci & Cengelci,
2008; Zarillo, 2012/2016). Moreover, in the course, students are taught communicative skills to create a
democratic society and active participation skills to become the global citizens of the 21st century, apart from
analysing and problem-solving skills (Burz & Marshall, 1998). Therefore, the content of the course should be
delivered by providing multi-cultural and global perspectives, interpreting phenomena and events in relating
with the past, present and future, and encouraging students to use the knowledge and skills necessary to cope
with difficulties they may encounter in life (Merryfield & Remy, 1995).

The objective of the social studies course is to enable students to develop their social understanding (i.e.
knowledge related to the society) and citizenship competencies (i.e. democratic citizenship) (Parker, 2011). In
the framework of this objective, the social studies course make students be aware of social problems,
understand why the solution of problems is not easy, and address the values and possible solutions that need
to be considered (Preston, 1974, cited in Kilicoglu, 2009). The outcomes that the social studies course aims to
achieve can be listed as follows (Chapin, 2006):

e Gaining the knowledge that students and the society need in social sciences

e Gaining the skills such as creative and critical thinking, reading and writing

o Adopting the values needed in democratic societies such as equality, justice and freedom

e Developing citizenship and social participation that include active involvement in school and the classroom

In social studies education, outcomes are discussed under the titles of knowledge, skills, attitudes-values
and social participation. These titles that constitute the universal objectives of social studies can be explained
as follows (Michaelis & Garcia, 1996 cited in Oztiirk 2006):

e Knowledge: It includes the knowledge that citizens need, and is obtained through the requirements of
scientists, current issues, individuals and the society.

o Skills: They pertain to the efforts, thinking and interpersonal skills that are necessary for active citizenship.

e Attitudes-values: They are related to the attitudes and values that are necessary for democratic citizenship.

e Social participation: It covers the development of individual, social and political skills to gain the knowledge,
skills and values for social participation.

The national objectives of the social studies course are determined when the universal objectives of the
course are interpreted by countries in a way to fit into their contexts form (Oztiirk, 2006). In this respect, this
course that has been taught with the title of social studies in the Turkish context since 1968 has particular
objectives that need to be achieved at the national level. The national objectives of the social studies curricula,
as stated by the Turkish Ministry of National Education (MEB, 2018), include educating students who love the
nation and the motherland, and know their rights and responsibilities as well as democratic rules. In addition,
the national objectives also emphasise following Ataturk's principals and revolutions, being willing to maintain
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modern values, adopting the superiority of law and equality before the law, formation of a national
consciousness, perception of change and sustainability, and critical thinking skills. Moreover, it is stated that
students should be taught to be sensitive to environmental and social issues, pay attention to national
economy, use information and communication technologies effectively, mind scientific ethics, develop their
communicative skills for participation, and become virtuous people with self-awareness. According to the 2018
social studies curriculum, students are expected to acquire knowledge and skills with regard to communication
in the mother tongue and foreign languages, mathematical and technological competencies, digital
competency, learning how to learn, social and citizenship-related competencies, taking initiative and
entrepreneurship, and cultural awareness. Additionally, students are expected to gain the basic values of
justice, friendship, honesty, patience, love, responsibility, patriotism and helpfulness.

Determining the extent to which these objectives and outcomes of the social studies curriculum are
achieved and, if not achieved, revealing the reasons behind are of significance for the success of the
curriculum. This is because students' acquisition of the outcomes at the end of the instructional process is an
indicator of the fact that the objectives of the program are achieved. In this sense, there is a need to address
the objectives of the social studies curriculum based on the views of elementary school teachers as the
practitioners, and identify the problems encountered with respect to the outcomes. The outcomes of the
curriculum form the basis for selecting and organising the content, implementing and assessing the
instructional process effectively.

In the literature, there are studies that determine the views on the social studies curriculum (Doganay &
Sari, 2008; Giiltekin, Glirdogan-Bayir & Go6z, 2004; Yapici & Demirdelen, 2007), focus on the outcomes in a
learning domain within the social studies course (Cakmak & Taskiran, 2015), evaluate the social studies
outcomes taxonomically (Demir, 2015; Gazel & Erol, 2012), report the effect of different instructional
approaches on the outcomes in the social studies course (Gloria & Afolabi, 2013; Gultekin, 2005; McCulley &
Osman, 2015), and compare the outcomes implemented in different periods (Okta, 2008). However, no studies
have been found determining the problems encountered with regard to the outcomes of the social studies
curriculum. In this respect, the aim of this study was to determine the outcomes in which problems were
encountered in terms of achievement, and reveal the problems experienced in this process. The following
research questions were addressed based on this aim:

e What are the outcomes of the social studies course that students have difficulty in achieving based on
elementary school teachers' views?

e What are the problems that make it difficult to achieve these outcomes based on elementary school
teachers' views?

e What are the suggestions of elementary school teachers for the achievement of these outcomes?

Method

Research Design

Mixed-method approach was adopted in this study. Mixed methodology refers to combining quantitative
and qualitative methods to expand a research question (Creswell, 2009). More specifically, explanatory
sequential design, a kind of mixed-method design, was employed in the study. Explanatory sequential design
initially starts with gathering and analysing quantitative data. In the following step, qualitative data are
gathered and analyzed. The researcher then interprets how the qualitative results explain the quantitative
results (Creswell & Plano Clark, 2011/2014). In the present study, explanatory sequential design was preferred
because elementary school teachers' views on the outcomes in which students have difficulty in achieving in
the social studies course were to be determined by means of the quantitative research method, and the
problems experienced with regard to these outcomes were to be revealed through the qualitative research
method.

Participants

The quantitative data of the study were gathered from elementary school teachers who worked in the
Tepebasi district of Eskisehir province, and who taught elementary fourth graders and were selected through
simple random sampling. A total of 120 elementary school teachers participated in the quantitative part of the
study. Eighty-seven of the participants were female and 33 were male. On the other hand, the qualitative data
were collected from 18 elementary school teachers among the larger group who stated to have had problems
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in achieving the social studies course outcomes. Criterion sampling was used to gather the qualitative data, and
having had problems with regard to the outcomes was set as the criterion. Twelve of these teachers were
female and six were male, and 10 were graduates of elementary education programs while the remaining eight
graduated from other faculties. While four of these elementary school teachers had a professional experience
of 10-15 years, four teachers had 16-20 years, six teachers had 21-25 years, one teacher had 26-30 years, two
teachers had 35-40 years and one teacher had 41 years of teaching experience.

Data Gathering Process and Instruments

The data were gathered by following two steps. In the first step, the quantitative data were obtained, and
in the second step, the qualitative data were collected. These steps can be further elaborated as follows:

Gathering the quantitative data: A questionnaire developed by the researcher was employed in the
collection of the quantitative data. After the questionnaire was drafted, it was presented to field experts for
feedback. The opinions of 13 field experts, five of whom were from curriculum and teaching, five from
elementary education and three from social studies education, were taken. They were asked to evaluate the
questionnaire based on the aims of the study. Considering the modifications suggested by the experts, the
instruction section was modified and the questionnaire was finalised. Furthermore, the questionnaire was
piloted with ten elementary school teachers who were not included in the main study. These teachers did not
state any problems regarding the questionnaire. This questionnaire consisted of 33 outcomes included in the
social studies curriculum. The elementary school teachers were asked to respond to the items in the
questionnaire in the form of yes, partly yes and no regarding whether or not they experienced any problems in
achieving the course outcomes. The data were gathered by the researcher herself. The researcher firstly
explained the aim of the study to the teachers, and then asked them to fill in the questionnaire for any
problems related to the outcomes based on their observation of students. While the teachers were responding
to the items of the questionnaire, the researcher determined those who had problems regarding the
outcomes.

Gathering the qualitative data: Semi-structured interviews were used in the study to gather the qualitative
data. The semi-structured interview form was developed after the quantitative data were analysed. It
contained ten questions towards the problems that the elementary school teachers experienced in attaining
five outcomes, and their suggestions for the solutions of these problems. The interview questions were also
presented to the same field experts for their feedback, and accordingly, the necessary modifications were
made on the interview form. The interviews were individually conducted by the researcher herself, and ranged
from 9 to 45 minutes.

Data Analysis

In the study, the quantitative data obtained through the questionnaire were analysed by using SPSS.
Frequency, a kind of descriptive statistics, was used in the analysis of these data. Accordingly, the outcomes
that were included in the social studies curriculum and in the ones which there were problems in the
instructional process were determined. The outcomes to which the elementary school teachers responded as
"yes" were addressed in this scope. As for the analysis of the interview questions prepared based on the
outcomes determined, descriptive analysis was used. MAXQDA was utilised to analyse the qualitative data. The
themes related to the outcomes in the interview questions were formed. The problems and relevant
suggestions were coded under these themes.

Following the interviews, the coding process was conducted independently by the researcher and another
researcher who was an expert in social studies education, and then the codes were compared to finalise the
analysis of the qualitative data based on discussions. Besides, the teachers who participated in the study were
represented with numbers (e.g. T1, T2, etc.) while presenting the qualitative findings.

Results
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Outcomes That Teachers Stated to Have Problems in the Social Studies Curriculum

Based on the data obtained through the questionnaire, the outcomes problematic to achieve were

determined. Accordingly, the teachers' views on the outcomes are presented in Table 1.
Table 1.

Frequency Distribution of the Outcomes in Terms of Having Problems in the Instructional Process.

§
>
8
o » =
Z  Outcomes g 5 S
Individual and the Society
1 Students make inferences about individual identity by examining an official identity document. - 15 105
2 Students put the main events of their lives in a chronological order. - 10 110
3 Students know their individual interests, needs and abilities. - 35 85
4 Students put themselves into the shoes of other individuals who have different characteristics. 12 73 35
5 Students respect the different characteristics of other individuals. - 44 76
Culture and Heritage
6 Students draw a family tree of their past by using verbal, written and visual resources as well as - 18 102
objects.
7 Students provide examples by examining the elements that reflect the national culture in their - 38 82
families and environment.
8 Students compare the traditional children's games with the current ones in terms of change and - 22 98
continuity.
9 Students understand the importance of the War of Independence considering the lives of the - 55 65
heroes.
People, Places and Environments
10 Students make inferences about the location of a place in their environment. 19 58 43
11 Students draw a sketch of the places they use in their daily life. - 38 82
12 Students distinguish the natural and humanistic elements in the environment where they live. - 10 110
13  Students observe the weather events in their environment, and express the findings in illustrated - 24 96
graphics.
14  Students make inferences about the geographical characteristics of their environment. - 51 69
15 Students take the necessary precautions for natural disasters. - 46 74
Science, Technology and the Society
16  Students classify the technological products in the environment based on their usage areas. -1 109
17 Students do research about the inventors of the technological products they use and the 11 66 43
development of these products in the course of time.
18 Students compare the usage of technological products in the past and present. - 20 100
19 Students generate ideas for designing unique products based on the needs in their environment. 15 62 43
20  Students use the technological products without harming themselves, others and the nature. - 47 73
Production; Distribution and Consumption
21 Students make conscious choices by distinguishing wishes and needs. - 32 88
22 Students recognise the main economic activities in their families and environment. - 33 87
23 Students exhibit conscious consumer behaviours as responsible individuals. - 35 85
24 Students form a sample budget of their own. - 58 62
25  Students use the resources around them without wasting. 13 66 41
Active Citizenship
26  Students become aware of their rights as children. - 14 106
27  Students take the responsibility of their words and actions in the family and school. - 55 65
28  Students recommend the educational and social activities that they regard as necessary in school - 59 61
life.
29  Students explain the relationship between their country's independence and individual freedom. - 34 86
Global Links
30 Students know various countries around the world. - 32 88
31 Students comprehend Turkey's relations with its neighbours and other Turkish republics. - 42 78
32 Students compare the cultural elements of other countries with those of our country. - 50 70
33  Students respect other cultures. - 33 87
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As shown in Table 1, the outcomes included in the fourth grade social studies curriculum are presented
according to learning domains. In this regard, 12 of the elementary school teachers stated that they had
problems in the outcome “Students put themselves into the shoes of other individuals who have different
characteristics.” under the learning domain “Individual and the Society”, while 73 teachers reported to partially
have problems in this outcome. Nineteen elementary school teachers expressed to have problems regarding
the outcome “Students make inferences about the location of a place in their environment.” under the learning
domain “People, Places and Environments”, whereas 58 teachers said they partially had problems. The
elementary school teachers also stated to have problems related to the outcomes “Students do research about
the inventors of the technological products they use and the development of these products in the course of
time.” and “Students generate ideas for designing unique products based on the needs in their environment.”
under the learning domain “Science, Technology and the Society”. For the former outcome, 11 elementary
school teachers reported to have problems and 66 said to have problems partially, while for the latter outcome
15 teachers asserted that they had problems and 62 teachers said they had problems only partially. Thirteen
elementary school teachers indicated that they had problems in the outcome “Students use the resources
around them without wasting.” under the learning domain “Production, Distribution and Consumption”, but 66
teachers stated that they partially had problems. The elementary teachers were found to partially have
problems in the outcomes under the learning domains “Culture and Heritage”, “Active Citizenship” and “Global
Links”. Based on the data presented in Table 1, it can be concluded that most of the elementary school
teachers fully had problems in five of the 33 outcomes included in the social studies curriculum.

Problems Experienced in Relation to the Outcomes, and Solutions

Based on the findings obtained in the study, the outcomes in which the elementary school teachers had
problems are represented in Figure 1.

E E

Students put themszzlves into the shoes of other Students use the resources around them without
individuals who have different characteristics, viasting.

Problems Experienced in Relation to the Outcomes

B— —B
Students make inferences about the location of 3 place Students generate ideas for designing unique products
in their environment, @ bazed on the needs in their environment.

Students do research about the inventors of the
technological products they use and the development of
these products in the course of time.

Figure 1. Outcomes that teachers stated to have problems in the social studies curriculum.
As is seen in Figure 1, the teachers were found to have problems related to the outcomes “Students put

themselves into the shoes of other individuals who have different characteristics.”, “Students make inferences
about the location of a place in their environment.”, “Students do research about the inventors of the
technological products they use and the development of these products in the course of time.”, “Students
generate ideas for designing unique products based on the needs in their environment.” and “Students use the
resources around them without wasting.”

The problems experienced by the teachers with regard to the outcomes and the solutions they put forward
are presented in Table 2.

As is seen in Table 2, the problems experienced with regard to the outcome of students' put themselves
into the shoes of other individuals who have different characteristics included the parents' perspective, not
having received preschool education, school-parent conflicts, students' prior learning, computer games, having
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been raised as selfish individuals and the abstractness of the outcome. As one of the teachers who thought that
parents' perspectives had negative effects in the achievement of this outcome said, “I think this is because of
the child's parents' perception till that time. It is not easy to change this. Whatever you say, his mind is
processed with ethnic discrimination. | had great difficulty in this respect (T9),” another teacher said, “The
parents' perspective imposes the child not to play with that particular peer, and the child does as he/she is
told. It is because of the parents (T18).” One of the teachers who referred to the disagreements between the
school and parents as a problem said, “When the child goes home, he/she tells his/her parents, 'My teacher
does not confirm what you say, he/she says something different.' At this point, we don't know what parents
say. Children sometimes feel trapped between parents, the school and the society. Most of what we teach
doesn't comply with the society, and that's why children are usually in a dilemma (T8).” The same teacher also
thought that students' prior learning was another issue, and said, “Children have certain behaviours due to
their prior learning experiences. They don't want to change them. They want to maintain them and think that
they are right. | had great difficulty in this respect (T8).” One of the teachers who argued that the outcome was
abstract for that age group said, “I think it's too abstract. It's quite difficult to think from the perspective of
another person. Children can't do this due to their age (T17).”

Table 2.
Problems Experienced in the Outcomes of the Social Studies Curriculum, and Solutions.

Outcomes

Problems

Solutions

Students put themselves into
the shoes of other individuals
who have different
characteristics.

Students make inferences
about the location of a place
in their environment.

Students do research about
the inventors of the
technological products they
use and the development of
these products in the course
of time.

Students generate ideas for
designing unique products
based on the needs in their
environment.

Students use the resources
around them without wasting.

Parents' perspective

Not having received preschool
education

School-parent conflict
Students' prior learning
Computer games

Having been raised as a selfish
person

Abstractness of the outcome
Students' knowing only about their
immediate environment
Abstractness of the outcome

Including words of foreign origin
Students' not being interested in
research

Being loaded with information
Unable to understand the
characteristics of previous periods
Readily-available information being
presented

Limited imagination

Misguidance of teachers

Low level of awareness
School-parent conflict

Parental education
Diversifying the activities
Opportunity training

Organising field trips

Using materials

Expressing the outcome in a
concrete way

Reading books

Setting a model

Using reinforcers

Giving examples from Turkish
scientists

Forming a free environment
Having students to play creative
games

Using the laboratory

Enabling students to think
Parental education

Setting a model

Organising campaigns

The elementary school teachers stated that the problems regarding this outcome could be solved through
parental education, opportunity training and conducting various activities. One of the teachers who suggested
parental education said, “I think parents should also be trained related to this issue. There should be seminars
from time to time (T1),” while another teacher referred to his/her previous experience and said, “Parental
education should come into play. It is not about one person being of importance, but everybody. I'm from
Istanbul. Parents' educational level was lower there, but they could be guided more easily. Here, it is difficult to
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guide the parents. They always say 'we already know about it'. They don't accept their mistakes at all. That's
what | find difficult the most (T7)”. One of the teachers who suggested diversifying the activities as a solution
for the problems regarding this outcome said, “There should be more activities like drama, theatre, etc.
because these are more effective (T11)”. Whereas another teacher said “Physical activities classes can be
increased so that students can spend more time out with friends. They can visit the elderly. They can go to
animal shelters. The legal procedure for visiting such institutions can be facilitated (T10).” On the other hand,
the elementary school teacher who emphasized the opportunity training said “Today, learning resources are
abundant. Yet, developing a behaviour, the educational dimension is more difficult. Details are not missed in
this dimension, not even the ones that you miss. Therefore, you need to intervene with everything and be fair
(T4).”

All of the teachers expressed abstractness as a problem for the outcome that aims to enable students to
make inferences about hte location of a place in their environment. One of the teachers who touched upon this
issue referred to students' cognitive developmental levels and said, “They can't comprehend the concept of
direction. The class remains too abstract. Problems emerge in this age group due to lack of experience. It is
difficult for them to visualise this in their minds (T17).” Another teacher who thought that this outcome was
abstract said, “This subject matter is too difficult for them to overcome (T10).” Emphasising the lack of real-life
connection, another teacher said, “When the environment differs, learning doesn't occur. It remains too
abstract. It can't be conveyed to real life (T9).”

The elementary school teachers stated that the problem about this outcome due to its abstractness can be
solved by organising field trips, using materials and making the outcome more concrete. One of the teachers
who mentioned field trips referred to students' experiential learning by saying, “It should go beyond the
classroom. Field trips can thus be an opportunity. Children learn these in field trips by experiencing them at
first hand. Trips and observations should be included. Therefore, it is not something that we can teach in the
classroom (T15).” Another teacher who stated similar views said, “Field trips should be organised... | think that
children can learn these by only going out and seeing the actual places individually (T7).” One of the teachers
who thought using materials can contribute to the teaching of this subject matter said, “A variety of materials
should be used. The topic can be taught by also using different places (T11).” Another teacher who said, “It
should be made simple. It should be at the level in which children can understand and feel it (T10),” argued
that the outcome should be more concrete and be expressed in a way children can understand.

The problems that the elementary school teachers expressed for the outcome “Students do research about
the inventors of the technological products they use and the development of these products in the course of
time.” were including words of foreign origin, and were related to students' not being interested in research,
being loaded with information, and not being able to understand the characteristics of previous periods. One of
the teachers, who thought the words of foreign origin, or in other words the names of scientists/inventors
were problematic, said, “But they had great difficulty about these foreign scientists. They couldn't remember
the names (T16),” while another teacher said, “Another thing is there are a lot of foreign names. Pronunciation
is also a problem. It's difficult for them to remember these names (T4).” The teacher who referred to students'
not being able to understand the characteristics of previous periods said, “When we have everything like a cell
phone, landline and the Internet, they have difficulty in understanding how people used to communicate with
letters or birds (T3).”

For this outcome to be achieved, the teachers provided suggestions such as reading books, setting a model,
using reinforcers and giving examples from Turkish scientists. One of the teachers who highlighted the
importance of reading said, “Children's imagination should be fostered. We should make them feel that they
can do something. In this way, we can motivate them. We shouldn't just say 'Read!', the one who says this
should also do it. Children should see their parents reading. Parents should also be productive. So should be
the teachers. We shouldn't hinder their curiosity or discourage them. We should ask them questions and take
the questions they ask to us seriously. We set a model for them (T15),” and thus stated the necessity for both
parents and teachers to be a model. Another teacher who mentioned giving examples from Turkish scientists
said “We should get down to our essence and start from there. We should start from our own scientists (T10)".
One of the teachers who thought reading books was important featured the negative effects of technology by
saying, “I think children should get away from technology, and read books instead (T18).”

As for the outcome that focuses on students' generating ideas for designing a product, the teachers
mentioned problems such as presenting students readily-available information, their limited imagination, and
misguidance of teachers. In this regard, one of the teachers who perceived presenting readily-available
information as a problem said, “We present children everything. We photocopy worksheets, teach the
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subjects. We don't direct them to research that much. And everything is ready on the Internet. We don't even
need to do research... (T14).” Another teacher mentioned students' imagination, and said, “It's all about
imagination, and these children don't have it. They think they would do it wrong. They don't have any
creativity. They can stand being bored of something. They even put aside the paper by saying that they can't
draw a picture (T16).” One of the teachers who thought teachers' misguidance was a problem said, “I think this
is about teachers' guidance. They are quite influential. If they don't do anything, children can't achieve this
outcome (T8).” Another teacher who touched upon a similar issue said, “It's the teachers' misguidance. We
should believe that children can do things on their own and tell this to their parents. It may be due to teachers'
being a hard-liner (T13).”

Regarding this outcome, the elementary school teachers stated suggestions such as forming a free
environment, having students to play creative games, using the laboratory, and enabling students to think. One
of the teachers who argued that students should be encouraged to think said, “We should orient children
towards different ways of thinking. Contexts should be created for them to think. They should be asked
questions frequently (T11).” Another teacher who suggested the use of a laboratory touched upon the
implementation process by saying, “I think laboratories should be used more often. Children should see what
can be done. | think it would be beneficial in that sense (T14).” The teacher who thought playing creative
games was a solution for this outcome said, “Designing different games. Doing things that would reveal their
creative intelligence and abilities (T7).”

With respect to the outcome regarding students' not wasting resources, the teachers asserted problems
including students' low level of awareness and the conflicts between the school and parents. One of the
teachers who mentioned awareness said, “They are just not aware of it. We should first raise their awareness
(017),” while another teacher said, “They just can't understand that resources may run out. They think it is
limitless. | think they should feel the absence of certain things. Bread, water, etc. ... they should be aware that
they may harm others when they consume resources insensibly (T15).” One of the teachers who thought
school-parent conflicts could be a problem said, “The most important thing is students' showing this behaviour
outside the school. This is what differs an educated person from an uneducated one. You are an educated
person and you should set an example with your behaviours, Not just with words. With your actions and what
you do. ... Again, the actions of individuals at home are important. Parents should also be supportive in this
regard (T4).”

The elementary school teachers suggested parental education, setting a model and organising campaigns
for the problems related to this outcome. Accordingly, one teacher who thought organising campaign would
work said, “Campaigns can be started with the whole class. In this way, students can use the resources they
have more sensibly (T12).” One of the teachers drew attention to parental education by saying, “Education
starts in family. Only personality education is completed at school. We don't have a magical wand (T16).”
Similarly, another teacher who thought parental education was important said, “l think parents should be
taught, before their children. They need to know what poverty is... They need to ask their parents' help. We
should also educate parents (T14).” One of the teachers who argued that setting a model was of significance
said, “Children take their teachers as an example. Therefore, teachers need to be careful in all their behaviours
and set a model (T13),” emphasising teachers' role.

Discussion, Conclusion and Implications

The primary aim of this study was to determine the outcomes in which problems were encountered in
terms of achievement, and reveal these problems experienced in social studies instruction. The elementary
school teachers were found to have problems related to the outcomes “Students put themselves into the shoes
of other individuals who have different characteristics.”, “Students make inferences about the location of a
place in their environment.”, “Students do research about the inventors of the technological products they use
and the development of these products in the course of time.”, “Students generate ideas for designing unique
products based on the needs in their environment.” and “Students use the resources around them without
wasting.” It can thus be argued that the elementary school teachers had problems in the outcomes that aims to
gain skills such as empathy, perception of space, research and creative thinking. Similar to this finding of the
study, Gultekin, Glirdogan-Bayir and G6z (2004) reported that the outcomes included in the 2005 social studies
curriculum were partially adequate according to elementary school teachers. This finding also shows that the
outcomes in the social studies curriculum have defects regarding the acquisition of certain skills. On the other
hand, in another study by Mutluer (2013) who examined the skills in the social studies course based on teacher
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views, the teachers were found not to possess sufficient knowledge on skill acquisition in this course, and had
problems in teaching the skills specified in the curriculum. For this reason, the problems that the elementary
school teachers in the present study reported to have in skill-based outcomes could be due to their lack of
knowledge.

The elementary school teachers mentioned parents' perspectives, computer games, students' prior learning
and their having been raised as selfish individuals as the problems related to the outcome that featured
empathy and included students' thinking from the perspectives of others who have different characteristics. In
addition, they also emphasised the conflicts between the school and parents. The fact that parents affect their
children's school achievement have been demonstrated in research studies (Dam, 2008). Therefore, it can be
argued that parents can also be influential on their children's behaviours at school. Besides, family forms the
first learning environment for children. The family has great importance in the behaviours children exhibit
outside their immediate environment (Ciftci, 1991). Consequently, certain behaviours acquired in the family
environment are vitally important. Parents' attitudes towards raising a child also affect the child's being a
healthy individual (Boyaci, 2012). Parents' wrong attitudes may cause selfishness in children, and this can be an
obstacle for their showing empathy towards others. As a matter of fact, the elementary school teachers mostly
suggested parental education for this skill. Additionally, it was already reported that computer games cause
children to show less empathy (Carnegay et al., 2007 cited in Burak & Ahmetoglu, 2015). This finding overlaps
with the elementary school teachers' views in which they perceived computer games as a problem that hinder
showing empathy. In this respect, the elementary school teachers suggested parental education for this
outcome to be achieved. Family lies behind the problems that the elementary school teachers mentioned with
regard to this outcome. Activities that raise awareness towards empathy can thus be organised for parents.

The elementary school teachers expressed abstractness as a problem for the outcome “Students make
inferences about the location of a place in their environment.” that features the skill of perceiving space. In a
study on the skills specific to the social studies curriculum, social studies teachers also reported to have
problems in teaching the skills of perceiving space (Taskiran, Bas & Bulut, 2016). In this regard, teachers can be
said to have some shortcomings in teaching this skill specific to the social studies course. Furthermore, the
elementary school teachers' regarding this outcome as abstract can also be addressed in terms of its wording.
Outcomes should be suitable to students' developmental level, and be followed in a complementary sequence
(Henson, 2006). For this reason, the fact that elementary school students are in the concrete operational stage
according to Piaget's cognitive development the steps should be taken into consideration while setting
outcomes. On the other hand, the elementary school teachers suggested organising field trips, using materials
and making the outcome more concrete to make students acquire this outcome. Maps, a globe, and with the
development of technology, animations and digital maps are among the materials that can be used to develop
the skills of perceiving space. Moreover, the use of digital maps and animations has a significant contribution to
students' skills of perceiving space (Aktlirk, Yazici & Bulut, 2013). Therefore, the teachers' suggestion of using
materials can be of significance in terms of making this outcome more concrete. In this scope, elementary
school teachers should design activities in which students go through concrete experiences and use materials
accordingly by considering their developmental levels.

For the outcome “Students do research about the inventors of the technological products they use and the
development of these products in the course of time.”, the elementary school teachers emphasised the
problems such as the inclusion of words of foreign origin, students' not being interested in research, being
loaded with information, and not being able to understand the characteristics of previous periods. In Mutluer
(2013), teachers mentioned problems related to in teaching skills, and these problems were students' coming
to class without any preparation and not doing the preliminary activities about the subject matters. This could
be associated with students' not being interested in research. In the units covered in the scope of this outcome,
the names of scientists and their inventions are addressed. Students' having problems in remembering the
names of scientists and pronouncing their names were mentioned as other problems by the teachers. Yet,
since starting foreign language instruction at an early age would contribute to children's cognitive development
(ilter & Er, 2007), such activities can be implemented in parallel with foreign language classes. The primary
emphasis of the social studies course is on students' establishing a connection between the past, present and
future. For this reason, teachers should include activities by which students can perceive the characteristics of
previous periods. The elementary school teachers offered some suggestions for this outcome such as students'
reading books and giving examples from Turkish scientists. Moreover, elementary school teachers can also
make use of different instructional methods and techniques in the process of making students acquire this kind
of outcomes, and enable them to know scientists. They can thus use materials like videos and photographs.
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The elementary school teachers deemed the lack of students' imagination, teachers' misguidance and
providing students readily-available information as problems in achieving the outcome “Students generate
ideas for designing unique products based on the needs in their environment.” The critical thinking skill can be
defined as the state of using imagination (Craft, 2003). Hence, students' not using their imagination can be
regarded as a problem in gaining this skill, as also stated by the teachers in the present study. However,
teachers' including activities in which students use their imagination are of great importance in teaching this
skill. Besides, providing students with readily-available information by teachers is part of traditional teaching
methods (Ozmen, 2004). That is why, as stated by the teachers in the present study, teachers should ask
questions that make students think, make use of creative games and form free environments for them, or in
other words, use student-centered methods. In the literature, it is argued that divergent questions that would
enable students to think should be asked to develop creative thinking skills (Doganay, 2006). This is consistent
with the teachers' views in the present study. The elementary school teachers suggested the use of
laboratories in the instruction of these skills in the social studies course. In this regard, Ayva (2010) reported
that students perceived the use of laboratories in the social studies course as positive, enhanced their
performance in the class and improved their academic achievement.

As for the outcome regarding students' not wasting resources, the elementary school teachers asserted
problems that were students' low level of awareness and the conflicts between the school and parents. In the
study by Tay and Yildirim (2009), parents were reported to have the view that students should be taught the
value of sensitivity to be raised as environmentalist individuals and gain the consciousness of saving. Based on
their finding, it can be argued that parents care about the environmental and saving consciousness, and
associate this with values education. However, in the present study, the elementary school teachers stated that
parents did not apply what was learned at school. For this reason, the teachers emphasised parental education
and setting a model with regard to this outcome.

As a result, the elementary school teachers can be said to have problems in achieving the social studies
course outcomes due to different characteristics of students, teachers and parents. The teachers featured
parents at the bottom of the problems experienced, and stated that what is learned at school should be
applied at home. Furthermore, they were also aware of the problems that arise from themselves in some of
the outcomes. Therefore, elementary school teachers should use various methods and techniques that suit the
outcomes in the instructional process, and make use of various materials to make the subject matters
concrete.

The following suggestions can be offered based on the findings of the study:

e Elementary school teachers experience problems in the instruction of skills in the social studies course.
Hence, teachers' weaknesses should be determined, and in-service trainings should be organised to
improve these aspects.

e The elementary school teachers who participated in this study stated that they had problems in turning the
outcomes into practice due to parents. For this reason, the necessary seminars for families can be held, and
parental education can be provided.

e This study focused on outcomes of the social studies course. Therefore, the problems encountered in
relation to the outcomes of different courses can also be determined.

e In the present study, the problems experienced in the outcomes of social studies course outcomes were
addressed based on teachers’ views. Such problems can also be investigated by employing other data
sources and data gathering techniques.

e The problems that the elementary school teachers experienced with regard to the social studies course
outcomes can be evaluated in the scope of curriculum development studies
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TURKCE SURUM

Giris

Sosyal bilgiler, 6grencilerin toplumsal yasamda etkin olarak rol alabilmeleri ve toplumsal yasami
derinlemesine yorumlayabilmelerini saglayan derslerden biridir. Clinkii 6grenciler bu ders araciligiyla etkin
vatandas olabilmenin gerektirdigi bilgi, beceri, tutum ve degerleri kazanirlar. Ayni zamanda 6grencilerin bu
dersle hem ulusal hem de evrensel boyutta var olan sorunlarin farkinda, bu sorunlara karsi duyarl ve bu
sorunlarin ¢ézimiinde sorumluluk alabilecek nitelikte yetismesi amaclanir. Boylece 6grencilerin toplumsal
yasam anlaminda bilinglenmesi 6nemsenir.

Sosyal bilgiler, 6grencilerin topluma katilmalarini saglayan ve onlarin sosyal iliskiler gelistirmesini
6nemseyen (Shamsi, 2004), sosyal ve beseri bilimlerin 6grencilerin vatandaslk yeterliklerini gelistirmek adina
bitunlestirildigi ve bu bilim alanlarinin konularinin 6grenci diizeyine uygun olarak sadelestirildigi bir calisma
alani (Akdag, 2009; NCSS, 1994’den Akt: Stockard, 1995) olarak gérilmektedir. Sosyal bilgiler insan Uzerine
calisan, Ogrencilerin bilgi edinmesine, 6grenme siireglerini kavramasina ve etkin birer vatandas olmasina
yardimci olan bir derstir (Zarillo, 2012/2016). Baska bir ifadeyle bu ders, 6grencilerin kavrama duzeyleri
gozetilerek sosyal bilimlerin gercek yasama ve yasanilan topluma iliskin konulara yer vermektedir (inan, 2014).
Sosyal bilgiler dersi, sosyal bilimler alaninda (retilen akademik bilgiyi 6grencilerin gelisim duzeyleri,
hazirbulunusluklari, ilgi ve gereksinimlerini dikkate alarak basitlestirilmis bicimde vermeye calismaktadir
(Kabapinar, 2009). Buna gore sosyal bilgiler; tarih, cografya, felsefe, psikoloji, sosyoloji, antropolji, hukuk,
arkeoloji ve ekonomi gibi sosyal bilim alanlarini igerisinde barindiran bir derstir.

Sosyal bilgiler dersi bilgi, beceri, deger ve inanislari icermektedir (Maxim, 2006). Ayni zamanda bu ders
sorgulama, diisiinme, dil sanatlari, gorsel sanatlar, sahne sanatlari, teknoloji ve katihm gibi kategorileri icinde
barindirmaktadir. Gunliik yasam igerisinde meydana gelen toplumsal ve giincel olaylar sosyal bilgiler dersinin
kapsaminda ele alinmaktadir. Sosyal bilgiler dersi igerisinde yer alan bu konular araciligiyla demokratik degerleri
kazanmis, sorumluluklarinin farkinda olan ve dlslinme becerileri gelismis vatandaslarin yetistirilmesi
saglanmaktadir. Baska bir deyisle, bu ders vatandaslik anlayisina 6nciliik eden vatandaslik degerlerinin
kazandirilmasini 6n plana gikartmaktadir (Deveci & Cengelci, 2008; Zarillo, 2012/2016). Ayni zamanda sosyal
bilgiler dersinde 6grencilere analiz etme ve problem ¢ézmenin yani sira demokratik bir toplumun olusumunu
saglamak amaciyla iletisim ve 21. ylzyilin kiresel vatandaslari olmak icin etkin katilim becerileri
kazandirilmaktadir (Burz & Marshall, 1998). Bu nedenle dersin igeriginin; ¢ok kilttrli ve kiiresel bakis agilari
sunarak, olgu ve olaylari gegmis, buglin ve gelecek arasinda bag kurarak, yerel, ulusal, bolgesel ve kiiresel
baglantilar olusturarak ve 6grencilere yasamda karsilasilacak giigliiklerle bas edebilmeleri icin gerekli bilgi ve
becerileri kullanmalari saglanarak ele alinmasi gerekmektedir (Merryfield & Remy, 1995).

Sosyal bilgiler dersinin amaci, 6grencilerin sosyal anlayis (topluma iliskin bilgi) ve vatandaslk yeterliklerini
(demokratik vatandaslik) gelistirmelerine yardim etmektir (Parker, 2011). Bu amag ¢ergevesinde sosyal bilgiler,
ogrencilerin toplumsal sorunlarin farkinda olmalarini, sorunlarin ¢déziimiiniin neden kolay olmadigini, sorunlarin
¢Oziimlinde hesaba katilmasi gereken degerleri ve olasi ¢6ziimleri ele almalarini saglamaktadir (Preston, 1974
cited in Kiligoglu, 2009). Sosyal bilgiler dersinin genel olarak kazandirmasi gereken amaclar séyle ifade edilebilir
(Chapin, 2006):

® Sosyal bilimler alaninda 6grencinin ve toplumun gereksinim duydugu bilgileri kazandirma

o Elestirel ve yaratici diisinme, okuma, yazma vb. becerileri edindirme

o Esitlik, adalet, 6zgirliik gibi demokratik toplumlarin gereksinim duydugu degerleri kazandirma
o Okulda ve sinifta etkin olmayi iceren vatandaslik becerilerini ve sosyal katilimi gelistirme.

Sosyal bilgiler dersinin 6gretiminde amaglar; bilgi, beceri, tutum-deger ve sosyal katilim basliklari altinda ele
alinmaktadir. Sosyal bilgilerin evrensel amaglarini olusturan bu basliklar séyle agiklanabilir (Michaelis & Garecia,
1996 cited in Oztiirk 2006):

e Bilgi: Vatandaslarin gereksinim duydugu bilgiyi icerir ve bilim alanlarinin, glincel olaylarin, bireyin ve
toplumun gereksinimlerinden elde edilir.

e Beceri: Etkin vatandaslik icin gerekli olan ¢calisma, diistinme, kisiler arasi becerileri igerir.

e Tutum-deger: Demokratik vatandaslik icin gerekli tutum ve degerleri ele alir.

o Sosyal katilim: Toplumsal katilim igin gerekli bilgi, beceri ve degerlerin kazandirilmasina iliskin olarak kisisel,
sosyal ve siyasal becerilerin gelistirilmesini kapsar.
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Sosyal bilgiler dersinin evrensel amaglarini, Ulkelerin kendine uygun bir bigimde yansitmalari ve
yorumlamalari dersin ulusal amaglarinin olusmasini saglar (Oztiirk, 2006). Tiirkiye’de de 1968 yilindan
glniimize kadar sosyal bilgiler adi altinda okutulan bu dersin 6gretim programinda ulusal baglamda
kazandirmasi gereken Ozel amaglari bulunmaktadir. Sosyal bilgiler 6gretim programinin ulusal olarak
dizenlenmis 6zel amaclari MEB (2018) tarafindan 6grencilerin vatan ve millet sevgisini kazanmis, demokratik
kurallari hak ve sorumluklarini bilen vatandaslar olarak yetismesi biciminde ifade edilmistir. Ayrica o6zel
amagclarda Atatirk ilke ve inkilaplarina bagl, cagdas degerleri yasatmaya istekli olmasi, hukukun GstinlGgiuni
ve yasalar 6niinde esitligi benimsemesi, milli bilincin olusmasi, degisim ve surekliligi algilamasi, mekani algilama
ve elestirel diisinme becerilerinin gelismesi dnemsenmistir. Bunlara ek olarak 6grencilerin ¢evre ve sosyal
konulara duyarli olmasi, milli ekonomiyi &nemsemesi, bilgi ve iletisim teknolojilerini etkili olarak kullanabilmesi,
bilimsel ahlaki gbézetmesi, katihmi dnemseyerek iletisim becerilerini gelistirmesi, kendini taniyan erdemli
insanlar olarak yetismesi gerektigi belirtilmistir. 2018 sosyal bilgiler 6gretim programinda 6grencilerin Turkiye
Yeterlikler Cergevesinde anadilde ve yabanci dillerde iletisim, matematiksel ve bilim/teknolojide yetkinlikler,
dijital yetkinlik, 6grenmeyi 6grenme, sosyal ve vatandaslikla ilgili yetkinlikler, inisiyatif alma ve girisimcilik,
kiiltirel farkindalk ve ifadeyi kazanmalari istenmistir. Ogretim programinda buna ek olarak 8grencilerin kék
degerler olarak ifade edilen adalet, dostluk, diristlik, sabir, sevgi, sorumluluk, vatanseverlik ve yardimseverlik
degerlerini kazanmalari beklenmektedir.

Sosyal bilgiler 6gretim programinda dngorilen bu amag ve kazanimlara ne kadar ulasildiginin belirlenmesi
ve ulasilamadiysa nedenlerinin ortaya g¢ikarilmasi programin basarisi icin 6nemlidir. Clinki 6gretme-6grenme
slreci sonucunda 6grencilerin kazanimlara ulasmis olmasi programin amaglarina ulasildiginin bir gostergesidir.
Bu anlamda, sosyal bilgiler 6gretim programi kazanimlarinin, programin uygulayicisi olan sinif 6gretmenlerinin
gorisleri dogrultusunda ele alinmasina ve kazanimlara iliskin yasanan sorunlarin belirlenmesine gereksinim
bulunmaktadir. Ciinkl programin kazanimlari gerek igerigin segimi ve diizenlenmesine gerek 6grenme-6gretme
stirecinin etkili bir bicimde olusturulmasina gerekse degerlendirmeye temel olusturmaktadir.

Alanyazinda, sosyal bilgiler 6gretim programina iliskin goérlslerin belirlendigi (Doganay & Sari, 2008;
Gultekin, Gurdogan-Bayir & Go6z, 2004; Yapici & Demirdelen, 2007), sosyal bilgiler dersinde belirlenen bir
o6grenme alanindaki kazanimlarin ele alindigi (Cakmak & Taskiran, 2015), sosyal bilgiler kazanimlarinin
taksonomik agidan degerlendirildigi (Demir, 2015; Gazel & Erol, 2012), birgcok arastirmada da uygulanan farkl
ogretim yaklasimlarinin sosyal bilgilerdeki kazanimlara etkisinin ortaya konuldugu (Gloria & Afolabi, 2013;
Glltekin, 2005; McCulley & Osman, 2015), farkli yillarda uygulamaya konulmus sosyal bilgiler 6gretim programi
kazanimlarinin karsilastirildigi (Okta, 2008) arastirmalar bulundugu ortaya ¢ikmistir. Oysa sosyal bilgiler 6gretim
programi kazanimlarina iliskin yasanan sorunlarin belirlenmeye galisildigl bir arastirmaya rastlanmamistir. Bu
baglamda, bu arastirmada sinif 6gretmenlerinin gorisleri dogrultusunda sosyal bilgiler 6gretim programinda
ulasiimasi konusunda sorun yasanan kazanimlarin belirlemesi ve bu kazanimlara ulasmada yasanan sorunlarin
ortaya cikarilmasi amaglanmistir. Bu amag kapsaminda su sorulara yanit aranmustir:

o Sinif 6gretmenlerine gore 6grencilerin ulasmada sorun yasadiklari sosyal bilgiler dersi kazanimlari nelerdir?
o Sinif 6gretmenlerine gore bu kazanimlara ulasmayi gliglestiren sorunlar nelerdir?
o Sinif 6gretmenlerinin bu kazanimlara ulasma konusundaki 6nerileri nelerdir?

Yontem
Arastirmanin Modeli

Bu arastirma karma yontem ile gerceklestirilmistir. Karma yontem arastirma sorusunu genisletmek amaciyla
nicel ve nitel arastirma yontemlerinin bir arada kullaniimasidir (Creswell, 2009). Arastirmada karma
yontemlerden agimlayici siralayici desen kullanilmistir. Agimlayici sirali desen birincil olarak nicel verilerin
toplanmasi ve ¢oziimlenmesiyle baslar. Bu asamanin ardindan nitel verilerin toplanmasi ve ¢éziimlenmesi gelir.
Arastirmaci nitel sonugclarin nicel sonuglari nasil agiklayacagini yorumlar (Creswell & Plano Clark, 2011/2014).
Bu kapsamda arastirmada once sinif 6gretmenlerinin sosyal bilgiler dersinde sorun yasadiklari kazanimlara
iliskin gorsleri nicel arastirma yontemi ile daha sonra sinif 6gretmenlerinin bu kazanimlara iliskin yasadiklari
sorunlar nitel arastirma yontemi ile belirlendigi icin arastirma deseni olarak agimlayici siralayici desen tercih
edilmistir.

Calisma Grubu

Arastirmanin nicel verileri Eskisehir ili Tepebasi ilcesinde calisan ve dordinct siniflart okutan sinif
o6gretmenlerinden basit tesadifi 6rnekleme yoluyla toplanmistir. Arastirmanin nicel bélimune toplam 120 sinif
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ogretmeni katilmigtir. Bu 6gretmenlerin 87’si kadin, 33’0 erkektir. Arastirmanin nitel verileri ise bu 6gretmen
grubundan sosyal bilgiler dersi kazanimlarina ulasmada sorun yasadiklarini belirten 18 sinif 6gretmeninden
toplanmistir. Arastirmanin nitel verilerinin toplanmasinda o6lgit orneklemeden yararlanilmis, kazanimlarin
edindirilmesi strecinde sorunlar yasama Olglit olarak belirlenmistir. Nitel verilerin toplandigi sinif
ogretmenlerinin 12’si kadin, 6’sI erkek; 10’u sinif 6gretmenligi, 8'si diger fakiltelerden mezundur. Arastirmaya
katilan sinif 6gretmenlerinin 4G 10-15 yil, 4’G 16-20 yil, 6’s1 21-25 yil, 1’i 26-30 yil, 2’si 35-40 yil ve 1’i 41 yil ve
Gizeri mesleki deneyime sahiptir.

Veri Toplama Siireci ve Araglari

Arastirmanin verileri iki asamada toplanmistir. Birinci agamada nicel veriler, ikinci agamada nitel veriler
toplanmistir. Bu asamalar s6yle agiklanabilir:

Nicel verilerin toplanmasi: Nicel verilerinin toplanmasinda arastirmaci tarafindan hazirlanan anketten
yararlanilmistir. Arastirmada anket hazirlandiktan sonra alan uzmanlarinin goriisiine sunulmustur. 5’i egitimde
program gelistirme ve degerlendirme, 5’i sinif 6gretmenligi ve 3’U sosyal bilgiler 6gretmenligi olmak Uzere
toplam 13 alan uzmaninin goriisiine basvurulmustur. Alan uzmanlarindan anketi, arastirmanin amaglari
dogrultusunda degerlendirmeleri istenmistir. Daha sonra uzmanlardan gelen diizeltmeler dikkate alinarak
anketin yonergesinde diizenlemeler yapilmis ve ankete son hali verilmistir. Ayrica anketin, arastirma kapsamina
alinmayan 10 sinif 6gretmeniyle 6n uygulamasi yapilmistir. Bu uygulama kapsaminda 6gretmenlerin ankete
iliskin herhangi bir sorun belirtmedigi ortaya ¢ikmistir. Anket dordiinci sinif sosyal bilgiler programinda yer alan
33 kazanimdan olusmaktadir. Sinif 6gretmenlerinden ankette yer alan kazanimlara ulasma sirecinde sorun
yasaylp yasamadiklari konusunda evet, kismen ve hayir biciminde yanit vermeleri istenmistir. Veriler
arastirmacinin  kendisi tarafindan toplanmistir. Arastirmaci oncelikle 6gretmenlere arastirmanin amacini
acitklamis, daha sonra 6gretmenlerin kazanimlara iliskin sorun yasama durumunu 6grenci gézlemlerini de
dikkate alarak yanitlamasini istemistir. Ogretmenler anket sorularini doldururken arastirmaci kazanimlar
konusunda sorun yasayan 6gretmenleri belirlemistir.

Nitel verilerin toplanmasi: Arastirmada nitel verilerin toplanmasinda yari yapilandiriimis gériismeden
yararlanilmistir. Yari yapilandiriimis gériisme formu nicel veriler analiz edildikten sonra hazirlanmistir. Yari
yapilandirimis gériisme formunda sinif 6gretmenlerinin kazandirmada sorun yasadiklari 5 kazanima iliskin
yasanan sorunlari ve bunlara yonelik ¢dzim o6nerilerini ele alan toplam 10 soru bulunmaktadir. Gériisme
sorulari yine ayni alan uzmanlarinin gorislerine sunulmus, uzmanlarin gorisleri dogrultusunda goriisme
formuna son bicimi verilmistir. Gorlismeler arastirmacinin kendisi tarafindan bireysel olarak yapilmistir.
Gortgmeler 9 dakika ile 45 dakika arasinda stirmusgtdr.

Verilerin Analizi

Arastirmada oOncelikle anketten elde edilen nicel veriler SPSS araciligiyla ¢éziimlenmistir. Bu verilerin
¢6zimlenmesinde betimsel istatistiklerden frekanstan yararlaniimistir. Buna gore dérdiinci sinif sosyal bilgiler
o6gretim programinda yer alan ve 6gretim siirecinde sorun yasanan kazanimlar belirlenmistir. Bu kapsamda sinif
o6gretmenlerinin sorun yasadigina dair “evet” yanitini verdigi kazanimlar ele alinmistir. Belirlenen kazanimlara
gore hazirlanan goriisme sorularinin analizinde ise betimsel analizden yararlaniimistir. Nitel verilerin analizinde
MAXQDA programi kullaniimistir. Gorlisme sorularinda yer alan kazanimlar temalari olusturmustur. Bu temalar
altinda yer alan sorunlar ve 6neriler kodlanmustir.

Gorusmeler yapildiktan sonra kodlamalar arastirmaci ve sosyal bilgiler 6gretimi konusunda uzman baska bir
arastirmaci tarafindan ayri ayri yapilmis; daha sonra kodlamalar igin bir araya gelinerek gerekli tartismalar
yapilmis ve nitel verilerin analizine son bigimi verilmistir. Ayrica nitel bulgularin sunumunda katilimci
dgretmenler 01, 02 biciminde numaralandirilarak dogrudan alintilara yer verilmistir.

Bulgular

Sosyal Bilgiler Ogretim Programinda Sorun Yasanan Kazanimlar

Arastirma kapsaminda hazirlanan anket yoluyla elde edilen verilerden sosyal bilgiler 6gretim programinda
ulasilmasi konusunda sorun yasanan kazanimlar belirlenmistir. Buna gore kazanimlara iliskin 6gretmenlerin
gorisleri Tablo 1’de sunulmustur.
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Tablo 1.

Sosyal Bilgiler Ogretim Programindaki Kazanimlarin Sorun Yasanma Durumlarina fliskin Frekans Dagilimlari

E -
° - -]
Z  Kazanimlar E S E
Birey ve Toplum
1 Resmf kimlik belgesini inceleyerek kisisel kimligine iliskin ¢ikarimlarda bulunur. - 15 105
2 Yasamina iliskin belli basli olaylari kronolojik siraya koyar. - 10 110
3 Bireysel ilgi, ihtiyac ve yeteneklerini tanir. - 35 85
4 Kendisini farkh 6zelliklere sahip diger bireylerin yerine koyar. 12 73 35
5 Diger bireylerin farkl 6zelliklerini saygi ile karsilar. - 44 76
Kaltir ve Miras
6 So6zll, yazil, gorsel kaynaklar ve nesnelerden yararlanarak ailesinin gegmisine dair soyagaci - 18 102
olusturur.
7 Ailesi ve gevresindeki milli kiiltiiri yansitan 6geleri arastirarak 6rnekler verir. - 38 82
8 Geleneksel ¢ocuk oyunlarini degisim ve streklilik agisindan glnumuizdeki oyunlarla - 22 98
karsilastirir.
9 Milli Miicadele kahramanlarinin hayatlarindan hareketle Milli Miicadele’nin 6nemini kavrar. - 55 65
insanlar, Yerler ve Cevreler
10  Gevresindeki herhangi bir yerin konumu ile ilgili gikarimlarda bulunur. 19 58 43
11  Gunluk yasaminda kullandigi mekanlarin krokisini gizer. - 38 82
12 Yasadigi cevredeki dogal ve beseri unsurlari ayirt eder. - 10 110
13  Cevresinde meydana gelen hava olaylarini gozlemleyerek bulgularini resimli grafiklere aktarir. - 24 96
14  Yasadigi yerin cografi 6zellikleri ile ilgili ¢ikarimlarda bulunur. - 51 69
15 Dogal afetlere yonelik gerekli hazirhklari yapar. - 46 74
Bilim, Teknoloji ve Toplum
16  Cevresindeki teknolojik Grtinleri, kullanim alanlarina gére siniflandirir. -1 109
17  Kullandigi teknolojik Griinlerin mucitlerini ve bu Urlinlerin zaman igerisindeki gelisimini 11 66 43
arastirir.
18 Teknolojik Grtinlerin gegmisteki ve bugtinkl kullanimlarini karsilastirir. - 20 100
19 Gevresindeki ihtiyaglardan yola ¢ikarak kendine 6zgl Urlnler tasarlamaya yonelik fikirler 15 62 43
gelistirir.
20 Teknolojik tirlinleri kendisine, baskalarina ve dogaya zarar vermeden kullanir. - 47 73
Uretim; Dagitim ve Tiiketim
21  Istek ve ihtiyaclarini ayirt ederek ikisi arasinda bilingli secimler yapar. - 32 88
22 Ailesi ve yakin gevresindeki baglica ekonomik faaliyetleri tanir. - 33 87
23 Sorumluluk sahibi bir birey olarak bilingli tiketici davranislari sergiler. - 35 85
24 Kendine ait 6rnek bir bltge olusturur. - 58 62
25  Gevresindeki kaynaklari israf etmeden kullanir. 13 66 41
Etkin Vatandaslik
26 Cocuk olarak haklarinin farkina varir. - 14 106
27  Aile ve okul yagsamindaki s6z ve eylemlerinin sorumlulugunu alir. - 55 65
28  Okul yagaminda gerekli gordugu egitsel sosyal etkinlikleri 6nerir. - 59 61
29  Ulkesinin bagimsizligi ile bireysel 6zgiirligi arasindaki iliskiyi aciklar. - 34 86
Kuresel Baglantilar
30 Dinya uzerindeki gesitli Glkeleri tanitir. - 32 88
31 Turkiye'nin komsulari ve diger Tiirk Cumhuriyetleri ile olan iliskilerini kavrar. - 42 78
32 Farkh Glkelere ait kiiltiirel unsurlarla tilkemizin sahip oldugu kilttrel unsurlari karsilastirir. - 50 70
33 Farkli kilturlere saygi gosterir. - 33 87

Tablo 1'de gorildigi gibi, dordinci sinif sosyal bilgiler 6gretim programinda yer alan kazanimlar 6grenme
alanlarina gore verilmistir. Buna gore, sinif 6gretmenlerinin 12’si “Birey ve Toplum” 6grenme alanindaki
“Kendisini farkh ozelliklere sahip diger bireylerin yerine koyar.” kazanimina iliskin sorun yasadiklarini ifade

ederken, 73’0 kismen sorun yasadigini belirtmistir. “insanlar, Yerler ve Cevreler” 6grenme alanindaki

“Cevresindeki herhangi bir yerin konumu ile ilgili ¢tkarimlarda bulunur.” kazanima iligskin sinif 6gretmenlerinin
19'u sorun yasadigini, 58’i kismen sorun yasadigini ifade etmistir. Sinif 6gretmenleri “Bilim, Teknoloji ve
Toplum” 6grenme alaninda “Kullandigi teknolojik Grinlerin mucitlerini ve bu Grlinlerin zaman icerisindeki
gelisimini arastinir.” ve “Cevresindeki ihtiyaclardan yola ¢ikarak kendine 6zgi Griinler tasarlamaya yonelik
fikirler gelistirir.” kazanimlarina ulasma konusunda sorun yasadiklarini ifade etmislerdir. Buna gore “Kullandigl
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teknolojik Grlnlerin mucitlerini ve bu Urinlerin zaman igerisindeki gelisimini arastirir.” kazanimina ulasma
konusunda sinif 6gretmenlerinin 11'i sorun yasadigini, 66’si kismen sorun yasadigini ifade ederken;
“Cevresindeki ihtiyaglardan yola cikarak kendine 6zgl Urinler tasarlamaya yonelik fikirler gelistirir.” kazanimi
konusunda 15’i sorun yasadigini, 62’si kismen sorun yasadigini ifade etmistir. Sinif 6gretmenlerinin “Uretim,
Dagitim ve Tuketim” 6grenme alaninda yer alan “Cevresindeki kaynaklari israf etmeden kullanir.” kazanimina
iliskin 13’tinlin sorun yasadigini, 66’sinin kismen sorun yasadigini belirttikleri géralmustur. Sinif 6gretmenlerinin
“Kiltir ve Miras”, “Etkin Vatandaslik” ve “Kiiresel Baglantilar” 6grenme alaninda yer alan kazanimlarda kismen
sorun yasadigl ortaya ¢ikmistir. Buna gore Tablo 1'de yer alan verilere gore sinif 6gretmenlerinin gogunlugunun
sosyal bilgiler 6gretim programinda yer alan 33 kazanimdan 5’inde tamamen sorun yasadiklari ifade edilebilir.

Kazanimlara iliskin Yasanan Sorunlar ve C6ziim Onerileri

Arastirmada elde edilen bulgular isiginda sinif 6gretmenlerinin sorun yasadigi kazanimlar Sekil 1'de
gosterilmigtir.

= =8

Kendisini farkl ézelliklere sahip diger bireylerin yerine  Cevresindeki kaynaklan israf etmeden kullanir,
kayar.

E B

Cevresindeki herhangi bir yerin konumu ile ilgili ——saren Ya;anail Kazanimar ™ Cevresindeki iktiyaclardan yola ckarak kendine dzgil

cikanmlarda bulunur., driinler tazarlamaya yénelik fikirler gelistirir,

Kullandigi teknolgjik drinlerin mucitlerini ve bu Grinlerin
zaman icerisindeki geligimini arastinr.,

Sekil 1. Sosyal bilgiler 6gretim programinda sorun yasanan kazanimlar

” u

Sekil 1'de goruldigu gibi “Kendisini farkh 6zelliklere sahip diger bireylerin yerine koyar.”, “Cevresindeki
herhangi bir yerin konumu ile ilgili ¢ikarimlarda bulunur.”, “Kullandigi teknolojik trinlerin mucitlerini ve bu
Urinlerin zaman igerisindeki gelisimini arastirir.”, “Cevresindeki ihtiyaglardan yola gikarak kendine 6zgu Urlinler
tasarlamaya yonelik fikirler gelistirir.”, ve “Cevresindeki kaynaklari israf etmeden kullanir.” kazanimlarinda
sorun yasadiklari ortaya ¢ikmistir.

Sinif 6gretmenleri tarafindan sorun yasanildigi belirtilen bu kazanimlar, kazanimlara iliskin sorunlar ve
¢6zim Onerileri Tablo 2'de sunulmustur. Tablo 2’de gorildigu gibi 6grencilerin kendisini farkli 6zelliklere sahip
bireylerin yerine koymasini amaclayan kazanima iliskin ailenin bakis agisi, okuldncesi egitim almama, okul-aile
catismasi, sahip olunan 6n 6grenmeler, bilgisayar oyunlari, 6grencilerin bencil yetismesi ve kazanimin soyut
olmasi sorunlarinin yasandigi ortaya ¢ikmistir. Buna gore bu kazanima iliskin ailenin bakis agisinin olumsuz
etkileri oldugunu diisiinen sinif 6gretmenlerinden biri goérisini “O zamana kadar gocugun ailesinin algisi
bence. Bunlari degistirmek kolay olmuyor. Siz ne derseniz deyin. Onun kafasina etnik ayrimcilik islemis ve ben o
konuda ¢ok sikinti yasadim (09)” biciminde belirtirken, bir digeri “Ailenin bakis agisi, anne sen o gocukla
oynamayacaksin diyor, cocuk oynamiyor. Aileden kaynaklh (018)” biciminde belirtmistir. Bu kazanima iliskin
okulla aile arasinda yasanan uyumsuzluklari sorun olarak ifade eden 6gretmenlerden biri gorlisiini “Cocuk eve
gidince anne 6gretmenim sizin soylediginizi soylemiyor baska seyler séyliiyor, diyor. Burada aile ne diyor onu
bilmiyoruz. Cocuk bazen aile, okul, toplum arasinda kaliyor. Anlattigimiz ¢ogu seyde toplumla uymuyor bu
yiizden ¢ocuk siirekli ikilemde kaliyor (38)” biciminde agiklamistir. Ayni 6gretmen ¢ocuklarin sahip oldugu én
o6grenmelerin baska bir sorun oldugunu dustinerek goérisinid “Cocuklarin daha onceki yasantilarindan
davranislar var. Cocuklar bunlari degistirmek istemiyorlar. Devam ettirmek istiyorlar ve bunun dogru oldugunu
disiiniiyorlar. Bu konuda zorlandim ben (08)” biciminde dile getirmistir. Kazanimin yas grubuna gore soyut
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oldugunu distinen 6gretmenlerden biri ise bu gorlsiini “Cok soyut kaldigini diisinlyorum. Kendini baska
birinin yerine koyma cok zor bir sey. Yas itibari ile cocuk bunu diisiinemiyor (017)” bigiminde ifade etmistir.

Tablo 2.

Sosyal Bilgiler Ogretim Programindaki Kazanimlarda Yasanan Sorunlar ve C6ziim Onerileri.

Kazanimlar

Sorunlar

Co6ziim Onerileri

Kendisini farkh 6zelliklere
sahip diger bireylerin yerine
koyar.

Cevresindeki herhangi bir
yerin konumu ile ilgili
¢ikarimlarda bulunur
Kullandigi teknolojik Grtinlerin
mucitlerini ve bu Grlnlerin
zaman igerisindeki gelisimini
arastirir.

Cevresindeki ihtiyacglardan
yola ¢ikarak kendine 6zgi
Urlinler tasarlamaya yonelik
fikirler gelistirir.
Cevresindeki kaynaklari israf
etmeden kullanir.

Ailenin bakis agisi

Okul6ncesi egitim almama
Okul-aile gatismasi

On 6grenmeler

Bilgisayar oyunlari

Bencil yetisme

Kazanimin soyut olmasi
Yalnizca yakin gevresini tanima
Kazanimin soyut olmasi

Yabanci sozciklerin agirlikli olmasi
Arastirmayi sevmemeleri

Bilgi agirlikli olmasi

Gegmis donemin 6zelliklerini anlama

Hazir bilginin sunulmasi
Hayal gliclinlin sinirli olmasi
Ogretmenlerin yanlis yénlendirmesi

Farkindaliklarinin dusiik olmasi
Okul-aile gatismasi

Aile egitimi
Etkinlikler gesitlendirilmeli
Firsat egitimi

Geziler diizenleme

Materyal kullanma

Kazanimin somut ifade edilmesi
Kitap okuma

Model olma

Pekistire¢ kullanma

Tirk bilim adamlarindan 6rnek
verme

Ozgiir bir ortam olusturulmali
Yaratici oyunlar oynatiimali
Laboratuvar kullanilmali
Dislinmeyi saglama

Aile egitimi

Model olma

Kampanyalar diizenleme

Sinif 6gretmenleri bu kazanima iliskin yasanan sorunlarin aile egitimi, firsat egitimi ve farkh etkinliklerin
gerceklestirilmesi ile c¢ozilebilecegini dile getirmislerdir. Buna goére aile egitimini ¢dzim olarak goren
ogretmenlerden biri bu gorisini “Ailelerin de bu konuda egitilmesi gerektigini diisinllyorum. Zaman zaman
seminerler verilmesi gerektigini (01)” bigiminde aciklarken bir digeri goriisiinii “Veli egitiminin devreye girmesi
gerekiyor. Bir kisinin degil de herkesin &nemli olmasi. Ben istanbul’dan geldim. Orada egitim seviyesi daha
diistikt velilerin ama daha kolay yonlendirilebiliyorlardi. Burada veliyi yonlendirmek de sikinti. Ben biliyorum
diyorlar siirekli. Yanlisini kesinlikle kabul etmiyorlar. Ben en ¢ok bu konuda sikinti ¢ektim (07)” bigiminde
aciklayarak énceki deneyimlerine de yer vermistir. Etkinliklerin ¢esitlendirilmesini bu kazanima iliskin bir ¢6ziim
olarak goren sinif 6gretmenlerinden biri bu gorisiini “Cok etkinlik yapiimasi lazim. Drama, tiyatro vs. yapilmali.
Ciuinki bunlar etkili oluyor daha ¢ok (011)” biciminde ifade ederken, bir digeri buna yonelik gériisiinii “Fiziksel
etkinlik derslerinin artirihp disarda arkadaslari ile birlikte hayata gecgirmeleri. Yaslilara ziyaretler olabilir. Hayvan
barinaklarina vs. kurumlara ziyarette yasal siiregler kolaylastirilabilir (010)” biciminde ifade etmistir. “Artik
0grenim kaynaklari cok genis. Ama davranis gelistirmek, egitim boyutu daha zor. Egitim boyutunda da ayrintiyi
kesinlikle atlamazlar. Sizin kagirdiginizi bile kagirmazlar. Bu yizden her seye aninda midahale ve adil olmak
gerekiyor (04)” biciminde gériislerini aciklayan sinif 8gretmeni ise firsat egitimini 6n plana ¢ikarmistir.

Ogrencilerin cevresindeki herhangi bir yerin konumu ile ilgili cikarimlarda bulunmasini amaclayan kazanima
iliskin tim o6gretmenler kazanimin soyut olmasini bir sorun olarak ifade etmislerdir. Buna gbre bu sorunu ele
alan 6gretmenlerden biri bu gorisiini “Yon kavramini oturtamiyorlar. Ders ¢ok soyut kaliyor. Bu yas grubunda
deneyimleri olmadigi igin sikintilar g¢ikiyor. Zihinlerinde canlandirmalari ¢ok zor (017)” bigiminde agiklayarak
ogrencilerin biligsel gelisim diizeyini ele almistir. Yine bu kazanimin soyut oldugunu disiinen bir diger 6gretmen
ise bu konudaki gériisiinii “Konu onlara agir geliyor (010)” biciminde ifade etmistir. Baska bir dgretmen ise bu
konudaki goriisini yasamla baglanti kurulmadigini da vurgulayarak “Ortam degisince 6grenme gerceklesmiyor.
Soyut kaliyor birazda. Yasama gegciremiyor (09)” biciminde aciklamistir.

Sinif 6gretmenleri bu kazanimin soyut olmasindan kaynakli sorunun gezi diizenleme, materyal kullanma ve
kazanimi somutlastirma ile ¢oziilebilecegini ifade etmislerdir. Buna gore geziyi 5hemseyen 6gretmenlerden biri
bu goértsind “Sinifin disina ¢ikilmali. Bunun igin gezilerimiz firsattir. Bunlar gezilerle ¢ocuk bizzat yasayarak
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dgreniyor. Gezi gbzlem olmasi lazim. Bu nedenle sinifta anlatilacak bir sey degil (015)” biciminde agiklayarak
O0grencinin yaparak yasayarak 6grenmesini ele almistir. Benzer gorisleri ifade eden diger bir 6gretmen ise
gorislerini “Cevre gezileri yapilmasi gerekiyordu... Ama bunlari ¢ocuklarin gezerek gorerek 6grenebilecegini
diisiintiyorum (07)” biciminde aciklamistir. Materyal kullaniminin bu konunun &gretimine katki saglayacagini
diusinen 6gretmenlerden biri bu gorlisiint “Degisik materyaller kullaniimali. Degisik mekanlar kullanilarak konu
anlatilabilir (011)” biciminde agiklamistir. “Daha basite indirgenebilir. Cocuklarin anlayabilecegi, hissedebilecegi
diizeyde olmali (010)” biciminde gériis bildiren bir dgretmen ise kazanimin daha somut ve cocuklarin
anlayabilecegi bicimde ifade edilmesi gerektigini belirtmistir.

Sinif 6gretmenleri 6grencilerin  teknolojik Grinlerin zaman igindeki gelisimini arastirir.” kazanimda
yasadiklari sorunlari yabanci sozciiklerin agirlikli olmasi, 6grencilerin arastirmayi sevmemeleri, kazanimin bilgi
agirlikl olmasi ve 6grencilerin gegmis dénem 6&zelliklerini anlayamamasi biciminde ele almislardir. Yabanci
sozcliklerin agirhikli olmasini baska bir ifadeyle bilim adamlarinin isimlerini bu konuda sorun olarak goren
o6gretmenlerden biri bu gortsini “Ama bu yabanci bilim adamlarinda bayagi bir zorlandilar. Akillarinda kalmadi
(016)” biciminde agiklarken bir digeri “Bir de cok yabanci isim var. Orada telaffuz sikintisi da var. Akilda
tutmalari cok zor oluyor ve ¢ok fazla isim var (04)” biciminde agiklamistir. “Her sey cep telefonu, ev telefonu,
internet varken o dénemde mektupla, kuslarla haberlesmenin seyini anlamakta biraz giicliik cekiyorlar (03)”
biciminde goruglerini aciklayan 6gretmen ise gecmis donemin Ozelliklerini 6grencilerin anlayamadiklarini
vurgulamistir.

So6zii edilen kazanimin sonuca ulasabilmesine iliskin 6gretmenler kitap okuma, model olma, pekistireg
kullanma ve Tirk bilim adamlarindan 6rnek verme 6nerilerinde bulunmuslardir. Buna gére model olmaya iliskin
gorislerini acgiklayan 6gretmenlerden biri bu gorisini okumanin énemini de belirterek “Cocuklarin hayal
dinyasi genisletilmeli. Cocuklarin bir seyler yapabilecegini onlara hissettirmeliyiz. Boylece onu motive
edebiliriz. Oku dememeli. Bunu diyen de yapmali. Cocuk okumayi anne ve babada gérmeli. Ailede Uretken
olmali. Ogretmenler de ayni sekilde. Meraklarini kirmayacagiz ve kinamayacagiz. Onlara sorular soracagiz ve
bize sorulan sorular hafife almayacagiz. Model olacagiz (015)” bigciminde ifade ederek hem ailenin hem de
dgretmenin model olmasi gerektigine deginmistir. “Oziimiize inip kendi icimizden hareket etmeliyiz. Kendi
biyiik ilim ve bilim adamlarimizda yola ¢ikmaliyiz (010)” biciminde gériislerini agiklayan bir 6gretmen ise Tiirk
bilim adamlarindan 6rnek vermeyi 6nemsemistir. Kitap okumanin énemli oldugunu distinen bir 6gretmen ise
bu goriisiinii “Bence cocuklarin teknolojiden uzaklasip kitap okumalari gerekiyor (018)” bigiminde agiklayarak
teknolojinin olumsuz etkisinden s6z etmistir.

Ogrencilerin bir iriin tasarlamasina ydénelik fikir gelistirmesini dnemseyen kazanima iliskin dgretmenler
hazir bilginin sunulmasini, 6grencilerin hayal giciinin sinirl olmasini ve 6gretmenlerin 6grencileri yanlis
yonlendirmesini sorun olarak gormuslerdir. Buna gore hazir bilginin sunulmasini sorun olarak goren
ogretmenlerden biri bu gorisiini “Cocuklara her seyi hazir veriyoruz. Fotokopi cekip veriyoruz, konulari biz
anlatiyoruz. Arastirmaya cok fazla yonlendirmiyoruz. Her sey internette hazir vaziyette duruyor. Arastirmamiza
gerek kalmiyor ki... (014)” bigiminde ifade etmistir. “Tamamen hayal giicii ve bu ¢ocuklarda yok. Yanlis yapariz
diye distintyorlar. Yaraticiliklari yok. Canlarinin sikilmasina firsat vermiyorlar. Resmi bile ¢izemiyorum diyerek
bir kenara atiyorlar (016)” biciminde gérislerini aciklayan bir dgretmen ise ¢ocuklarin hayal giiciine
deginmistir. Ogretmenlerin yanhs yénlendirmesini bu konudaki bir eksiklik géren sinif 6gretmenlerinden biri bu
gorisiinii “Bence bu konunun égretmenin yénlendirmesi {izerine oldugunu diisiiniiyorum. Ogretmen etkili bu
konuda. Eger o bir sey yapmazsa ¢ocuklar bu kazanima ulasamazlar (08)” biciminde goriis belirtmistir. Benzer
sorunu ele alan bir diger 6gretmen ise bu goriisiini “Ogretmenlerin yanls yénlendirmesi. Cocugun kendi basina
bir seyler yapabilecegine inanmamiz lazim ve ailelere anlatmamiz lazim. Sabit fikirlerde kalmasindan dolayi
olabilir 8gretmenlerin (013)” bigciminde dile getirmistir.

Sinif 6gretmenleri bu kazanima iliskin 6zglir bir ortam olusturma, yaratici oyunlar oynama, laboratuar
kullanma ve &grencilerin disiinmelerini saglama konusunda &nerilerde bulunmuslardir. Ogrencilerin
disiinmesinin saglanmasi gerektigini distinen sinif 6gretmenlerinden biri bu gorisini “Cocugu bir takim
dusiincelere sevk etmemiz lazim. Cocugun distinmesi icin ortamlar hazirlanmali. Cocuga siki sik sorular
sorulmali (011)” biciminde agiklamistir. Buna yénelik olarak laboratuvar kullanilmasi gerektigini ifade eden bir
diger 6gretmen ise gorlstini “Laboratuvarin daha ok kullanilmasi lazim bence. Neler yapilabilir, cocuk onu
gdérmeli. O anlamda faydali olacagini diisiiniiyorum (014)” bigiminde agciklayarak uygulama siirecine
deginmistir. Yaratici oyun oynamayi bu kazanima iliskin ¢6ziim olarak goren bir 6gretmen ise bu goérusini
“Farkh oyunlar tasarlayabilmek. Onlarin yaratici zekalarini ortaya ¢ikaracak, yeteneklerini ortaya cikaracak
seyler yapabilmek (07)” bigiminde agiklamistir.
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Ogrencilerin kaynaklari israf etmemesine iliskin bu kazanima yonelik olarak 6gretmenler &grencilerin
farkindalklarinin distik olmasini ve okul-aile g¢atismasini sorun olarak gormislerdir. Buna gore 06grenci
farkindaliklarinin distk oldugunu ifade eden 6gretmenlerden biri bu gorlisint “Farkinda degiller. Farkindahk
duygusunun gelistirilmesi gerekiyor (017)” biciminde agiklarken ayni sorunu bir diger 6gretmen “Kaynaklarin
tikenebilecegini kafalarinda oturtamiyorlar. Yani sinirsiz zannediyorlar. Bence bazi seylerin yoklugunu
cekmeleri gerekiyor. Ekmek, su... birey bir seyi bilingsizce tikettiginde baskalarina zarar verdiginin farkinda
olmal (015)” biciminde aciklamistir. Okul-aile catismasini bir sorun olarak géren dgretmenlerden biri bu
gorisiini “En 6nemli nokta okulun disinda gostermesi. Egitimli insanla egitimsiz insani ayiran en 6nemli nokta
bunlardir. Siz egitimli insansiniz ve davranislarinizla 6rnek olmak zorundasiniz. Soyleyerek degil. Hareketle ve
yaptiklarinizla. ... Yine ev kullanimi ¢cok &nemli. Ailenin de bu konuya destek vermesi lazim (04)” biciminde ele
alarak okul digi davraniglara yansimaya dikkat ¢ekmistir.

Sinif 6gretmenleri bu kazanima iliskin olarak aile egitimi, model olma ve bu konuda kampanyalar
diizenlemeyi 6nermislerdir. Buna gére kampanyalar diizenlemenin énemli olabilecegini distinen bir 6gretmen
bu konudaki gériisiini “Sinifca kampanya baslatilabilir. Bdylece elindeki kaynaklari bilinglice kullanabilir (012)”
biciminde agiklamigtir. “Egitim ailede baslar. Okulda sadece karakter egitimi tamamlanir. Bizimde elimizde sihirli
degnek yok. Bu nedenle 6nemli olan aile egitimi (016)” bigiminde gérislerini agiklayan dgretmenlerden biri aile
egitimine dikkat ¢cekmistir. Benzer bigcimde aile egitiminin dnemli oldugunu dislinen bir diger 6gretmen ise bu
gorilistini “Cocuklardan 6nce anne babaya anlatmak gerekiyor bence. Yoklugun ne oldugunu bilmesi gerekiyor...
Anne babadan yardim istenmesi gerekiyor. Aileyi de egitmeliyiz (014)” bigciminde ifade etmistir. Model olmanin
bu konuda 6nemli oldugunu disiinen bir 6gretmen ise gorislerini “Cocuklar 6gretmenlerini 6rnek aliyorlar.
Ogretmenlerin her konuda dikkat etmesi gerekiyor ve rol model olmasi gerekiyor (013)” biciminde aciklayarak
o6gretmenlerin gérevine vurgu yapmistir.

Tartisma, Sonug ve Oneriler

Arastirmada, sinif 6gretmenlerinin gorusleri dogrultusunda sosyal bilgiler 6gretim programinda ulasiimasi
konusunda sorun yasanan kazanimlarin belirlenmesi ve bu kazanimlara ulasmada yasanan sorunlarin ortaya
cikarilmasi amaglanmistir. Bu kapsamda sinif 6gretmenlerinin “Kendisini farkli 6zelliklere sahip diger bireylerin

” o«

yerine koyar.”, “Cevresindeki herhangi bir yerin konumu ile ilgili ¢ikarimlarda bulunur.”, “Kullandigi teknolojik
Grlinlerin mucitlerini ve bu Urtnlerin zaman igerisindeki gelisimini arastirir.”, “Cevresindeki ihtiyaglardan yola
cikarak kendine 6zgl Urinler tasarlamaya yonelik fikirler gelistirir.”, ve “Cevresindeki kaynaklari israf etmeden
kullanir.” kazanimlarinda sorun yasadiklari ortaya ¢cikmistir. Sinif 6gretmenlerinin sorun yasadigi bu kazanimlar
dikkate alindiginda sinif 6gretmenlerinin empati, mekani algilama, arastirma ve yaratici diisiinme gibi becerileri
ele alan kazanimlarda sorun yasadiklari séylenebilir. Arastirmanin bu bulgusuna paralel olarak Giiltekin,
Gurdogan-Bayir & G6z (2004) tarafindan yapilan arastirmada da sinif 6gretmenleri 2005 sosyal bilgiler programi
kazanimlarini becerileri edindirme bakimindan kismen yeterli bulmuslardir. Bu bulgu sosyal bilgiler 6gretim
programinda yer alan kazanimlarin, bazi becerileri kazandirma konusunda eksiklikleri oldugunu géstermektedir.
Baska bir agidan bakildiginda da Mutluer (2013) tarafindan sosyal bilgiler 6gretmenleriyle sosyal bilgiler
dersindeki becerilere yonelik yapilan arastirmada, 6gretmenlerin bu derste beceri kazandirma konusunda
yeterli bilgiye sahip olmadiklari ve bu dersteki becerilerin kazandirilmasinda sorun yasadiklari sonucuna
ulasilmistir. Bu nedenle bu arastirmada da sinif 6gretmenlerinin beceri kazandirma konusundaki kazanimlara
yonelik yasadiklari sorunlar bilgi eksikliklerinden kaynakli olabilir.

Sinif 6gretmenleri 6grencilerin kendilerini farkli 6zelliklere sahip diger bireylerin yerine koymasi gerektigini
iceren empati becerisine yonelik kazanimina iliskin sorunlarin ailenin bakis agisi, bilgisayar oyunlari, 6grencilerin
on o6grenmeleri ve bencil yetismeleri oldugunu belirtmislerdir. Ayrica okul-aile ¢atismasini da 6n plana
cikarmiglardir. Ailenin ¢ocuklarin okul basarisini etkiledigi arastirmalar tarafindan da ortaya konulmustur (Dam,
2008). Dolayisiyla ailenin gocuklarin okuldaki davranislarinda da etken oldugu ifade edilebilir. Ayrica ¢ocuklarin
ilk 6grenme ortamini aile olusturmaktadir. Cocuklarin sergileyecegi davranislarda ailelerin 6nemi buyuktir
(Ciftci, 1991). Bu nedenle ailede kazanilan birtakim 6grenmelerin 6nemli oldugu ifade edilebilir. Ailenin ¢ocuk
yetistirme konusundaki tutumlari da ¢ocugun saglikli bir birey olmasini etkilemektedir (Boyaci, 2012). Anne
babalarin yanhs tutumlari, cocuklarin bencil olarak yetismelerine neden olabilir. Bu durum, ¢ocuklarin empati
kurmasinin éninde bir engeldir. Nitekim sinif 6gretmenleri bu beceriye yonelik olarak 6ncelikle aile egitimini
onermislerdir. Buna ek olarak bilgisayar oyunlarinin gocuklarin daha az empati kurmasina neden oldugu
sonucuna ulasiimistir (Carnegay et al., 2007 cited in Burak & Ahmetoglu, 2015). Bu bulgu sinif 6gretmenlerinin
empatiye iliskin olarak bilgisayar oyunlarini bir sorun olarak goérmeleri yoniindeki gorlslerini destekler
niteliktedir. Bu kapsamda sinif 6gretmenleri bu kazanimin sonuca ulasabilmesi igin aile egitimini dnermiglerdir.
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Sinif 6gretmenlerinin bu kazanima iliskin belirttikleri sorunlarin temelinde aile yatmaktadir. Dolayisiyla ailelere
empatiye iliskin farkindalik kazandiracak etkinlikler planlanabilir.

Sinif 6gretmenleri “Cevresindeki herhangi bir yerin konumu ile ilgili ¢cikarimlarda bulunur.” kazanimi
baglaminda mekani algilamaya yonelik beceriye iliskin olarak kazanimin 6grenci diizeyine gére soyut oldugunu
ifade etmislerdir. Sosyal bilgiler 6gretmenleri ile sosyal bilgiler 6gretim programinin kendisine 6zgl becerilerinin
kazandirilmasina yonelik calismada da Ogretmenlerin mekani algilama becerisini kazandirmada sorun
yasadiklari belirlenmistir (Taskiran, Bas ve Bulut, 2016). Bu baglamda 6gretmenlerin sosyal bilgiler dersinin
kendisine 6zgli bu beceriyi kazandirma konusunda birtakim eksiklikleri oldugu ifade edilebilir. Ayrica sinif
o6gretmenlerinin bu kazanimi soyut bulmasi amag yazim ilkeleri agisindan da ele alinabilir. Amaglar 6grencilerin
gelisim diizeyine uygun olmali, gelisimsel agidan uygun ve tamamlayici bir sira takip edilmelidir (Henson, 2006).
Bu nedenle ilkokulda 6grenim goren 6grencilerin Piaget’in bilissel gelisim basamaklarina gére somut islemler
déneminde oldugu, kazanimlarin yazilmasinda dikkate alinmalidir. Sinif 6gretmenleri bu kazanimi edindirmek
icin gezi yapma, materyal kullanma ve kazanimin somut olmasi 6nerilerinde bulunmuslardir. Mekani algilama
becerilerinin gelistirilmesinde harita, kiire, teknolojinin gelisimi ile birlikte animasyonlar, dijital harita vb.
kullanilabilecek materyaller arasinda yer almaktadir. Ayrica dijital harita ve animasyon kullanimi 6grencilerin
mekani algilama becerilerini artirma bakimindan anlamli bir farklilik géstermektedir (Akturk, Yazici & Bulut,
2013). Bu nedenle, 6gretmenlerin materyal kullanimi Onerisinin bu kazanimin somutlastiriimasi agisindan
onemli oldugu ifade edilebilir. Bu kapsamda sinif 6gretmenleri 6grencilerin gelisim dlzeylerini géz 6nlinde
bulundurarak 6grencilerin somut yasantilar gecirecekleri etkinlikler tasarlamali ve buna yonelik materyaller
kullanmalidir.

Sinif 6gretmenleri “Kullandigi teknolojik Grinlerin mucitlerini ve bu Grlnlerin zaman igerisindeki gelisimini
arastinr.” kazaniminda Ogrencilerin arastirmayr sevmemeleri, kazanimin bilgi agirlikh olmasi, 6grencilerin
gecmis donemin ozelliklerini algilayamamasi sorunlarini 6n plana gikarmislardir. Mutluer (2013) tarafindan
yapilan arastirmada 6gretmenler beceri kazandirmada 6grencilerin derse hazirliksiz gelmelerinin ve konularla
ilgili 6n ¢alisma yapmamalarinin bir sorun oldugunu ifade etmislerdir. Bu da 0Ogrencilerin arastirmayi
sevmemeleri ile iliskilendirilebilir. Bu kazanimin geregi olarak islenen konularda bilim adamlarinin isimleri ve
yaptiklari icatlar da ele alinmaktadir. Ogrencilerin zaman zaman bilim adamlarinin isimlerini akilda tutma ve
telaffuz etme konusunda sorunlar yasamalari, 6gretmenler tarafindan ele alinan bir baska sorun olarak dile
getirilmistir. Ancak yabanci dil 6gretiminin erken yaslarda baslamasi cocuklarin bilissel gelisimine katki
saglayacagi icin (ilter & Er, 2007) bu tiir etkinlikler yabanci dil 6gretimi ile paralel yiiritilebilir. Sosyal bilgiler
dersinin temel vurgusunda o6grenciler gegmis, bugiin ve gelecek baglantisi yer almaktadir. Bu nedenle
o0gretmenlerin bu kazanim kapsaminda 6grencilere gecmis donem 6zelliklerini algilayabilecekleri etkinliklere yer
vermeleri gerekmektedir. Sinif 6gretmenlerinin bu kazanima iliskin olarak 6grencilerin kitap okumasi ve Tirk
bilim insanlarindan da ornekler verilmesi gibi 6nerilerde bulundugu goérilmistir. Sinif 6gretmenleri bu tir
kazanimlarin edindirilmesi siirecinde farkli 6gretim yontem ve tekniklerinden yararlanarak 6grencilerin bilim
adamlarini tanimasini saglayabilir. Bunun igin video, fotograf vb. materyallerden yararlanabilir.

Sinif 6gretmenleri “Cevresindeki ihtiyaclardan yola ¢ikarak kendine 6zgi Grlinler tasarlamaya yonelik fikirler
gelistirir.” kazaniminin kazandirilamamasinda 6grencilerin hayal giictiniin sinirli olmasini, 6gretmenlerin yanlis
yonlendirmeler yapmalarini ve hazir bilgiyi 6grencilere sunmalarini sorun olarak gérmektedirler. Yaratici
diistinme becerisi hayal glicini kullanma durumu (Craft, 2003) olarak da tanimlanabilir. Dolayisiyla 6grencilerin
hayal gliclini kullanmamalari 6gretmenlerin de belirttigi gibi bu beceriyi kazandirmada bir sorun olarak ifade
edilebilir. Ancak bu beceriyi kazandirmada 6gretmenlerin 6grencilerin hayal giictini kullanabilecekleri
etkinliklere yer vermeleri 6nem tasimaktadir. Ayrica 6gretmenler tarafindan o6grencilere hazir bilginin
sunulmasi geleneksel &gretim yéntemlerinin bir pacasidir (Ozmen, 2004). Bu nedenle &gretmenlerin kendi
onerilerinde de yer verdigi gibi yaraticilig gelistirme konusunda disinmeyi saglayacak sorular sormasi, yaratici
oyunlardan yararlanmasi ve 6grencilere 6zgiir ortamlar olusturmasi baska bir ifadeyle 6gretmenlerin 6grenci
merkezli yontemleri kullanmasi gerekir. Alanyazinda yaratici diisinme becerilerinin 6gretiminde 6grencilerin
dusinmelerini saglayacak iraksak sorularin sorulmasi (Doganay, 2006) gerektigi ifade edilmistir. Bu durum
ogretmenlerin gorislerini destekler niteliktedir. Sinif 6gretmenleri sosyal bilgiler dersinde bu becerinin
ogretimine iliskin olarak laboratuvarlarin kullanilmasi gerektigini Onermistir. Ayva’nin (2010) yaptigi
arastirmada, 6grencilerin sosyal bilgiler dersinde laboratuvar kullanimini olumlu buldugu, derste daha etkin
olmalarini sagladigi ve akademik basarilarini artirdigi sonuglari elde edilmistir.

Sinif  6gretmenleri  “Cevresindeki kaynaklari israf etmeden kullanir.” kazanimda 6grencilerin
farkindaliklarinin diisiik olmasini ve okul —aile ¢atismalarini sorun olarak ele almislardir. Tay ve Yildirim (2009)
tarafindan yapilan arastirmada velilerin, 6grencilerin gevreci yetismesi ve tasarruf bilincini 6grenmesi igin
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duyarlilik degerinin 6gretilmesi gerektigine iligkin gorUslerinin oldugu ortaya c¢ikmistir. Bu arastirmaya
dayanarak velilerin gevre bilinci ve tasarruf bilincini 6nemsedikleri ve bunu deger 6gretimi ile iliskilendirdikleri
ifade edilebilir. Ancak bu arastirmada sinif O6gretmenleri, ailenin okulda 6grenilenleri uygulamadigini
belirtmiglerdir. Bu nedenle sinif 6gretmenleri bu kazanima iliskin olarak aile egitimini ve model olmayi
vurgulamislardir.

Sonug¢ olarak sinif 6gretmenlerinin sosyal bilgiler 6gretim programi kazanimlarina ulasmada 6grenci,
ogretmen ve aile kaynakli sorunlar yasadiklari soylenebilir. Sinif 6gretmenleri yasanan sorunlarin temelinde
aileyi 6n plana c¢ikarmislar ve okulda 6grenilenlerin ailede uygulanmasi gerektigini belirtmislerdir. Ayrica sinif
ogretmenlerinin bazi kazanimlarda kendilerinden kaynakli da sorunlarin farkinda olduklari ortaya ¢ikmistir. Bu
nedenle sinif 6gretmenleri 6gretme-6grenme sirecinde kazanimlara uygun olacak farkh yontem-teknikleri
kullanmali, konulari somutlastirmak igin degisik materyallerden yararlanmalidir.

Arastirmadan elde edilen sonuglar dogrultusunda su oneriler getirilebilir:

o Sinif 0gretmenleri sosyal bilgiler 6gretim programinda beceri 6gretimine iliskin kazanimlarda sorunlar
yasamaktadir. Bu nedenle sinif 6gretmenlerinin bu konudaki eksiklikleri belirlenerek buna yonelik hizmet igi
egitimler gerceklestirilebilir.

o Sinif 6gretmenleri kazanimlarin uygulamaya gecirilmesi konusunda aileden kaynakli sorunlar yasadiklarini
ifade etmislerdir. Bu nedenle, ailelere gerekli seminerler diizenlenerek aile egitimleri gergeklestirilebilir.

e Bu arastirma sosyal bilgiler 6gretim programi kazanimlarini ele almistir. Bu nedenle farkl derslerin
kazanimlarina iliskin yasanan sorunlar belirlenebilir.

e Bu arastirmada sosyal bilgiler 6gretim programi kazanimlarina iliskin yasanan sorunlar 6gretmen gorusleri
dogrultusunda ele alinmistir. Bu nedenle, yasanan sorunlar diger veri kaynaklari ve veri toplama teknikleri
de ise kosularak belirlenebilir.

o Sinif 6gretmenlerinin sosyal bilgiler 6gretim programi kazanimlari konusunda yasadiklari bu sorunlar
program degerlendirme ve gelistirme ¢alismalari kapsaminda degerlendirilebilir.
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