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Introduction

In last decade, mobilization increased especially due to increasing technology and welfare level and there
are so many people on the move in different contexts. Migration movements caused people to move all around
the world. Unfortunately, forced migration movements occurred because of war, famine and contagious
diseases. Syrian War has had huge effects both inside and outside of the country. Syrian War, which started in
2011, caused 5.5 million people to migrate from Syria (UNHCR, 2016a). Turkey, Lebanon, Iraq, Iran, Jordan,
Egypt and some European countries host these refugees. Turkey’s geographical position makes it the leader
country in context of hosting refugees. In addition to that, The Geneva Convention, which was signed by Turkey
in 1951, accepts refugees those who only migrate from Europe and this situation still continues in that
geographical limitation (United Nations High Commissioner for Refugees Representation in Turkey, 1961). This
causes arguments about the naming of individuals from Syria who migrated to Turkey forcibly. In the first
stage, refugees were called as "guests" but then they were registered as people who are in Temporary
Protection. According to Republic of Turkey, Ministry of Interior Directorate General of Migration Management
there are 3.594.232 people who are within scope of Contemporary Protection in 2018 (Turkish Ministry of
Interior Directorate General of Migration Management, 2018). Increasing number of refugees has some
significant effects on countries. It is of great importance for countries to recover and improve their systems in
terms of infrastructure, education and health systems. Refugees’ effects are not only limited to sharing
resources. Demographic effects are also inevitable. Besides, different policies implemented by countries have
an impact on refugees. It is critical to regulate the rights of refugees to live in humanitarian conditions in the
country such as education, health and participation in the workforce. Especially when the young refugee
population is considered, refugee youth should be well educated as well as every young person. These young
refugees’ effects on countries are the same with young citizens’ effects. As a result, these young people should
be well educated.

Considering the fact that 48.00% of the total of refugees are under the age of 18, the applied education
policies are important for the future of both Turkey and refugee children. Turkey’s refugee education policy is
highly critical for refugee children to sustain their lives and adaptation to society. Syrian refugees’ mother
tongue is Arabic, which is different from Turkish. As a result, these refugee children basically have a language
barrier. To solve this problem, curriculum of schools should be revised. If these arrangements will not take
place, not only Turkey but also other host countries will face with a wide range of problems like early child
marriage, child labor and employment of refugees in illegal ways. Turkey has been taken highly important steps
to decrease child marriage, but if it is not focused on refugee education, this problem may re-emerge in
society. To avoid these problems, host countries should focus on education. Turkey provides free education for
Syrian children but there is not any legal article, which states that refugees’ education, is mandatory until
university. For Turkish citizens, there is a system called 4+4+4 and all Turkish citizens have to get education
until university. From this perspective, Syrian students do not have the same opportunity as Turkish citizens.
There are number of difficulties that Syrian refugees face, such as language barrier of both families and
children, economic conditions, prejudices towards refugees. Unfortunately, due to these difficulties, 61 per
cent of refugee children who are at school age cannot be enrolled to primary or secondary education in Turkey
(UNHCR, 2016b). Syrian students are going to Temporary Training Centers. These centers are located in some
government schools. Refugee children get education after Turkish children’s classes finish. In these centers,
Syrian curriculum is covered and given by Syrian teachers. In addition, Turkish teachers give Turkish classes. By
2017-2018 academic year, Syrian students are supposed to integrate into Turkish government schools with
Turkish students. However, Turkish education system is not based on integration and identity based curriculum
has been taught in Turkish governmental schools. There is no also class or curriculum that emphasizes the
importance of multiculturalism. There is no class that Syrian children will understand the Turkish culture or vice
versa. Due to lack of multiculturalization and adaptation, prejudices against refugees have started to occur as
acts of hate crime both in Turkey and around the world (“Altin icin Komsularini Oldiiren Suriyeliler Tutuklandi”,
2018). To eliminate prejudices, the education system should be based on multiculturalism and global values
should be told to students. In addition, hate speech against refugees has increased all around the world. Some
examples about hate speech in Turkey can be seen in real life and social media unfortunately. To have a
peaceful society, youth that are more conscious should be raised in a multicultural form. In this paper, initially
the situation of refugees around the world is discussed and then specifically, some solution proposals to the
educational lives of refugees are presented.
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An “Issue” of the Contemporary World: Refugees

As Ormsby stated, since 2011, the number of displaced people around the world has increased more than
50 per cent (2017). Year 011 was so critical because Syrian War started and affected 5.5 million people, caused
them to become refugees (UNHCR, 2016a). Forced migration caused them to leave their country like Afghans
and South Sudanese people. “Forced migration is not something we discover but something we make”
(Working, No & Turton, 2003, p. 3-17). Political and economic problems not only do affect refugees’ lives but
also all the world. Displacement can cause so many problems in host countries. In addition, refugees’ traumas,
identity fights and struggle for life is so depressing (Silove et al., 1997). One of the most significant effects of
forced migration is that it affects all people from all socioeconomic backgrounds. A person can be a millionaire,
an intellectual or a worker but all of them can be affected by migration at the same time. Also, it may be
nonvisible for so many people but children are affected from forced migration issue so much. They may have
trauma, chronic diseases during the migration process and afterwards (Gans, 2009). Life standards of
immigrants decreases steadily after migration. However, to survive in these standards refugees need support
from local authorities, NGO’s (Non-Governmental Organizations) and societies. One of the ways to increase
refugees’ life standards is education. Giving them an appropriate education and creating a common culture
would affect their lives profoundly.

Adapting to a new culture is hard for refugees because they migrate into societies that have a very different
structure from theirs. As an example, 90 per cent of top 10 countries, which accept high number of refugees,
are developing countries. To stay in camps in a developing or developed country is perceived irrational by
refugees. They seek job opportunities in these countries rather than staying in a shelter. UNHCR states that in
Turkey, 91 per cent of refugees are living in cities (2017b). Turkish government gives work permits to refugees.
Okyay states that, at the end of 2016, 13,298 Syrian refugees had work permits (2017). Considering the adult
number of refugees in Turkey, this number is low. Some of these refugees are entrepreneurs who have opened
their own restaurants or companies but still there are so many blue-collar workers. But unfortunately, a high
number of illegal labor exists, too. Business owners view migrants as cheap labor and employ them illegally
(Erdogan, 2018). Especially due to hard economic conditions in big cities, high house rents and high prices lead
children to become worker. Though this is illegal, refugee children are forced to work. The United States
Department of Labor also states that in textile, furniture and manufacturing sectors child labor has been
increasing, and these children get less than half of the wages that are given to adults.

Pakistan is the second country that hosts the highest number of refugees. Most of the refugees in Pakistan
have come from Afghanistan. Around 1.4 million refugees are living in Afghanistan. Afghan refugees also live in
some European countries and Iran. Most of the Afghan refugees are living in Iran and Pakistan, which are
developing countries. Also in 2016, in Iraq 953.447 and in Turkey 118.116 Afghan refugees are living (UNHCR,
2016a). Developed countries have fewer Afghan refugees compared to developing countries (Human Rights
Watch, 2017). Due to political issues between Afghanistan and Pakistan, as a host country Pakistan has been
implementing refoulement to these refugees. UNHCR numbers showed that in 2016, 1.737.882 refugees came
back to Afghanistan though they had lack of humanitarian resource and job opportunities (2017b). In Afghan
refugees’ case, the number of children refugees are high, too. More than half of the Afghan refugee population
is children (UNHCR, 2017b). Moreover, 74 percent of Afghan refugees living in Pakistan are below the age of 24
(UNHCR, 2016a). Giving education for these children is crucial because there is a non-negligible existence of
terror in that geography. Education has a huge place to keep these children safe and add value to their lives.

Lebanon is the third country that hosts highest number of refugees. Lebanon hosts 1 million Syrian
refugees (UNHCR, 2016a). Lebanon has some advantages concerning refugees due to its geographical
proximity. The language of Lebanon is the same as Syria, Arabic. In addition, cultural differences are possibly
fewer than Turkey or any other country that Syrian refugees are living in. However, Jesri states that there are
not any formal camps spread around Lebanon (2015). This situation may affect the access to education in a
negative way because if the government cannot gather refugees, it is hard to follow their needs.

Iran is the fourth country that hosts the highest number of refugees. Not only does Iran host Afghan
refugees but it also hosts Syrian refugees. There are 979.435 refugees in Iran (UNHCR, 2016a). Afghan refugees
can attend schools like the citizen of Iran. In Iran, refugee children are getting education based on country’s
curriculum (UNHCR, 2016b). This situation is critical because this curriculum is not multicultural and does not fit
to refugees’ culture.

In addition to the Iran and Lebanon, so many people have become refugees due to conflicts in South
Sudan. Almost one third of the population of South Sudan is displaced. “More than 1.7 million South Sudanese
have fled the country and an estimated 7.5 million people are in need of urgent humanitarian assistance inside
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South Sudan, including more than 1.9 million internally displaced people (IDPs)” (UNHCR,2017a). Sudanese
people mostly migrate to neighborhood countries and all these countries are not developed countries like
Sudan or developing countries. IRRA (International Refugee Rights Association) states that in Uganda there are
1 million South Sudanese refugees (2017). Due to economic conditions of host countries, refugee education is
not so successful. UNHCR states that almost 65 per cent of these children cannot have access to education
(2016a).

From all these examples, it can be clearly seen that migration movements affect children so deeply. These
refugee children are getting education in cultures that they weren’t born into. Moreover, some refugee
children were born into a society that is very different from their families. For instance, according to AFAD
(Disaster and Emergency Management), until July 2017, 224.750 children were born in Turkey (2017). As time
passes, these refugee children will grow up in a multicultural world. Possibly, they will be bilingual, learn their
mother tongue in home and learn the host country's official language in schools or during social activities.
These refugee children will possibly have conflict with their identity in their minds. If the education system is
redesigned based on refugee identity, global values and cultural combination, refugee children can be saved
and reintroduced to society.

All in all, more than half of the refugees around the world are children (UNHCR, 2016a) and these children
need to get proper education like normal citizen children do. Countries’ approach toward them maybe
different but they should meet certain needs of refugee children to a certain extent because these children are
not bounded with national borders but they are the world’s children. To save children, education is an
important mechanism. In the next part of this paper, multicultural socialization and refugees’ identity are
discussed. After that, a curriculum proposal for refugee children in Turkey is given presented.

Education, Multicultural Socialization and Reconstruction of the Identity

Different countries and different people have different cultures. Globalization is a value that creates a new
culture that everyone can meet in a common point. A Turkish person can wear blue jeans and a Japanese can
wear blue jeans too. The spread of internet and social media also play a significant role here. These channels
showed people that culture is not only restricted with the borders of countries. From these examples, it can be
easily said that people from different backgrounds, cultures and countries establish a new culture that is called
global culture. Multicultural socialization is another part of global culture. Multicultural socialization process is
a significant way of having values, behaviors and cognitions from a different culture via social mechanisms.
Education is one of the most effective social mechanism that combines cultures, discover talents and shapes
identities.

Education encourages the improvement of human abilities and possibilities. With a specific end goal to
locate the self and to investigate the potential that the individual has, the individual need to teach her psyche
and soul. The individual distinguishes herself in light of the education that he/she has. Education begins in the
family and proceeds through all lifetime. The education that is gotten from the family is the essential
determinant of the personality development. Data that is found out from guardians that children have, the
condition that children grow up, the racial or religious gathering that children have a place or companions that
children play with are operators for the character development.

Vincent (2003) says that education is not only a question of the activity of the political rights but it is the
way to the verbalization or generation of the character. In a few nations, education is an unquestionable
requirement; however, in some others like African nations it is an extravagance. Despite the fact that education
is a required commitment by the law, it assumes a key part on the development of the personality. Because of
the cultural assimilation, refugees sometimes attempt to restructure their personality when they are in contact
with another culture. Displaced individuals are uncovered refugees and therefore, they feel a need for
reassemble and they reproduce their personality in like manner.

An administration approach, which looks out to end the clash between the two societies for the benefits of
both parties, should give more social roles and responsibilities to immigrants in order to integrate them with
the locals. So displaced people can build their character as indicated by the social part that they play in the
public. In any case, it is precise for displaced people to adjust in a new society and culture. Regardless of the
fact that they fled from the war, individuals had their own particular societies in their recollections and
comprehensions. They should not to be torn from this culture since recollections that they have are vital and
are essential for the development of the character.
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The Place of Bilingualism in Refugees’ Education

Dewey & Dewey state that education is a process of living not just a preparation for future life and
education adds value to people not only in academic ways but also in social ways (2008). The combination of
learning, values, cultures, and behaviors is also part of education. Nowadays, the aim of education has changed
sharply. Value creation part of education has decreased because education has been served as a mechanical
system. Meyer states that in today’s world, education does not look like a process but it is more like a product
(as cited in Bauman, 2003). Curricula are not based on improving creativity and exploring talents. All children sit
the same exams even though their talents, cognitions are different.

Unfortunately, people see education as a bridge only to enter workforce system. Education’s role on
combining cultures, has been undervalued and focus has been mostly being part of workforce. To solve this
issue, multiculturalism should be brought forward in education system and curricula. “Multicultural education
is also a reform movement that is trying to change schools and other educational institutions so that students
from all social-classes, gender, racial, language and cultural groups will have equal opportunity to learn” (Banks
& McGee Banks, 2010, p. 4-481). Language classes are crucial in multicultural education. Especially in the
education of refugees, bilingualism is of great importance because growing up in a society where the mother
tongue is not spoken can go as far as to distance the main cultures of refugee children and even to forget their
mother tongue over time. The advancement of bilingualism with sound educational foundations is important
for establishing a healthy bridge between different cultures.

Bilingualism is using two languages fluently. “The concept of bilingualism refers to the state of a linguistic
community in which two languages are in contact with the result that two codes can be used in the same
interaction” (Hamers & Blanc, 2000, p. 6-49). Bilingualism is a way of cultural interactions between people. A
country that has a huge culture mosaic, like Turkey, bilingualism is a way to connect cultures. Families,
traditions and schools serve as a bridge on bilingualism. As stated above, there are 22.5 million refugees
around the world. Communication among host countries’ citizens and refugees is important. Bilingualism of
refugees also supports multicultural connections. Multiculturalism is not restricted with one culture’s
adaptation to another culture. When each culture learns language, values and traditions of each other,
embraces them, and uses them in their daily lives, multicultural socialization occurs. In a research conducted by
Sunny Man Chu Lau, students from Canada and Burma became pen pals. Students from Burma were mostly
refugees and Burmese students wrote some parts of letters in Burmese language while Canadians wrote in
English to increase bilingualism practices. At the end of this research, students’ perspectives about using
different language were more positive and lost their fear of learning different cultures (Sunny, 2017).
Bilingualism in multicultural societies should not be restricted with one cultural or ethnic group. Bilingualism of
refugees cannot be the only source of multiculturalism because people living in a host country should develop
bilingual skills; this type of interconnection will be more helpful for both sides.

The place bilingualism in refugee education is critical because by learning a new language, refugee
children’s identity can be shaped. As Blau and Duncan stated, “The most important means for immigrant
groups and other ethnic minority groups to be absorbed into the mainstream culture may be education” (as
quoted by Bankston & Zhou, 1995, p. 3-17). Multicultural education does not aim absorption but adaptation.
Thus, combination of multicultural education with bilingualism aims at increasing the adaptation process not
absorption. In past, some absorption examples can be seen in different countries. The Congress of United
States of America, made a legislation in 1906 that states, that if a person cannot speak English, she or he
cannot have a right to be a citizen (as quoted by Bankston & Zhou, 1995). These restrictions in countries, limits
multicultural environment. Researchers conducted based on bilingualism showed that bilingual children keep
their bonds with their native culture and show adaptation to other culture so bilingualism has favorable effects
on children culture (Bankston & Zhou, 1995). Memories of children in their native culture keep alive with
bilingualism. “In such a world, memory was an asset and the further back it reached and the longer it lasted the
more valuable it was” (Bauman, 2003, p. 21). When host countries are aware of the fact that memory is a huge
asset for refugee children and shape education system based on multicultural values, refugee children can have
a better future.

To conclude, multiculturalism shows itself hugely in bilingual education. Considering the fact that there are
22.5 million refugees around the world and almost 3 million of them are living in Turkey, a new curriculum for
Turkish education system based on multicultural values can be crucial. To break prejudices for each other, to
understand cultures better and to have a healthy cultural mosaic in society, reforms are needed in Turkish
education system. In the next parts, refugee education in Turkey is analyzed and a curriculum proposal for
Turkey is given.
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Refugees’ Education in Turkey

Syrian War have affected a number of refugees in Turkey considerably. More than half of the refugees are
children. Unfortunately, only 39 per cent of Syrian refugee children can have a chance to continue their
education life in Turkey (UNHCR, 2016b). Children cannot go to school due to economic problems, psychologic
problems, traumatic backgrounds or language barrier. Turkish government gives temporary settlement
document to Syrian refugees and with this document, every child can attend government schools without
paying any money. In some Turkish schools, Turkish government opened a center called Temporary Education
Centre. Because of the location and establishment missions of these centers refugee children start education
after Turkish children finish school. In these Temporary Education Centers, Syrian curriculum has been
delivered and children learn Turkish in addition to that curriculum. By 2017-2018 fall semester, refugee
children can start Turkish schools and most of the Temporary Education Centers have been closed all around
Turkey to adapt refugee students into Turkish schools (Personal Communication with Ministry of Education of
Eyup District).

Unexpected rates of migration from Syria not only surprised Turkey but also surprised other countries. After
migration, Turkish government started to find solutions for refugee education. Transitory Education Centers
are one example of it. Still, some refugee children are going to schools that are not legal. UNICEF give monetary
support to Transitory Education Centers. UNICEF pays teacher’s salary and refugee children’s monthly
transportation payments in some Transitory Education Centers (UNICEF, 2015). Turkish Ministry of National
Education states that, most of these Transitory Education Centers would be closed in 2017-2018 Fall semester
and Syrian students would start regular Turkish schools and only minority of these Transitory Education Centers
will continue (Ministry of National Education [Milli Egitim Bakanligi], 2016a).

The crucial issue in refugee education is that education can play a supportive role in their adaptation to
society but can also have a huge effect on shaping their identities. When Syrian children start education in
Turkish schools, they will get classes that focus on Turkish history and Turkish culture. Unfortunately, Turkish
education system for elementary, secondary and high schools is not multicultural approach but on Turkish
culture. Losing or breaking identity should not be aim of Turkish education system. However, due to lack of
multiculturalization in Turkish curriculum, refugee children’s identity may break. Moreover, to have a good
education life, the integration of family is important.

School and family are two different social institutions and are shaped by different expectations.
These different institutions have to meet in a common point about children’s education. The
problem gets more significant for the first grades because the most basic studying and learning skills
form in that year (Simsek & Tunaydin, 2002, p. 12-16).

In refugee families, the rate of integration to education system is low. Even some families do not know how
to send their children to schools. Language barrier and lack of information play a significant role here. Even if
teachers observe some problems in students, they cannot tell their families because neither teachers know
families’ native languages nor families know teachers’ native language. A research made by Mercan Uzun and
BUtlin (2016) is like a proof of the statements mentioned above. In Samsun, Turkey, teachers who worked with
Syrian refugee children in pre-schools stated that they had communication problems both with families and
with students. Additionally, teachers observed that some students had hygienic and psychological problems
but when they tried to tell these families, they could not have a good communication because of language
barrier.

Language barrier is not only limited to preschool children. Communication problem may raise among
different age groups. Considering the fact that every child’s learning and adapting process is different, learning
process takes time. Even though Turkish classes are given in Transitory Education Centers, because all students
are Syrian, children do not have any chance to practice speaking Turkish language. In addition, in Turkish
society there are some prejudices towards refugees, especially to Syrian refugees. For instance, in Twitter,
there are some hashtags about Syrian refugees based on hate speech (#SyriansGetOut), (#SyriansBackHome).
Due to some distorted news about Syrians, some Turkish people get angry with them. When families have
prejudices towards refugees, their children also have prejudices. This situation creates a barrier between Syrian
and Turkish children’s friendship and Syrian refugees’ integration to Turkish society. Considering the fact that
friendship ties and attitudes towards each other is significant in childhood in many senses, prejudices of
families which transfer to children negatively affect Syrian refugees’ integration to Turkish society.
Furthermore, economic conditions of refugee families are another important problem for refugee children’s
education. In Turkey, refugees who have Temporary Protection Document can have access to free education
and free health services, but some government schools may require some money for school services in
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registration. Moreover, some cultural trips organized during semester, stationary and clothing expenses are
other problems for refugees. Considering the fact that Syrian refugee families have high number of children, it
is hard for them to meet all children’s need.

Some families find illegal solutions to meet their needs. Child labor is one of the most significant problems.
Human Rights Watch’ report states that according to A Support to Life Survey, conducted in different cities of
Turkey, in istanbul, at least one child works in 1/3 Syrian households and half of these children are working in
textile industry, in Sanliurfa average age of a child laborer is 14 and in Hatay almost 50 per cent of children
refugees are working (2015). Additionally, in Human Rights Watch’ report there are some interviews with
Syrian refugee children who have been working since they came to Turkey (2015).

Additionally, an important factor that causes refugee children to work at a young age is the lower level of
education of their families. According to AFAD, 79.80% of adult refugees are graduated from middle school and
primary school (2017). From this result, it can be easily concluded that not only refugee children but also adult
refugees need education. Although younger refugees can learn Turkish in government schools, there is not any
attempt for adult refugees on language learning from government. Some NGO’s like AID (Alliance of
International Doctors) give vocational and language courses for Syrian refugee adults but there is not any
government attempt about opening a vocational course for refugee adults. Municipalities have vocational
courses for Turkish citizens. For instance, Istanbul Metropolitan Municipalities course centers for gaining
professionalism called ISMEK (Istanbul Vocational Training Courses) are free. These courses are almost all
around Istanbul. It is a good opportunity to get education in these centers but there is not any concrete step
from municipality to create place for refugees in these centers. Also, in Public Education Centre’s Turkish for
Foreigners classes has opened but refugee families do not have information about it or due to limited budget,
they cannot access to these centres.

In spite of these problems, Turkish government made regulation about refugees’ employment. According to
this regulation, refugees who have Temporary Protection Document and want to be employed can get work
permit from Turkish MOI (Ministry of Interior). Refugees can get work permit after 6 months from enrollment
to Temporary Protection Document. This regulation gives quota for Turkish businesses that for each workplace
the number of workers who have work permit cannot exceed 10 per cent of the total employee number. This
regulation also keeps Turkish citizens’ employment rights but it may nevertheless affect Turkish employees in a
negative way. As reported by World Bank Syrian, the employment of refugees in Turkish labor force will
negatively affect informal Turkish labor force regardless of gender or educational level or age (Del Carpio &
Wagner, 2015). To avoid this, new work areas for refugees can be created and job opportunities for Turkish
citizens can be expanded.

To conclude, Syrian refugee children’s adaptation to Turkish education system and Turkish society is an
important step but it is not enough. To sustain their adaptation, families also have to integrate into society.
Social, monetary and psychological support for all refugees is crucial. Moreover, having a multicultural
curriculum can bring benefits for both refugee and Turkish students. Gaining professionalism and language
classes for adults is also important for preventing child labor and increasing refugees’ literacy level. In addition,
government should share refugee education responsibility with municipalities and NGO’s. Refugee education
and integration is not one-sided issue and is not only limited to refugees. If all people from different
backgrounds and different cultures can meet in at a common point and support each other, problems can be
solved easily.

Proposal for A New Multicultural Plan for The Refugee Education in Turkey

It is significant for refugee children to learn the language of the host country in terms of their education.
Preschool, primary school and secondary school education are especially important for language development
(Stevens, 2016).

One of the means that will help refugee children absorb the culture of the country they are being sheltered
is the education they receive at school (Andriessen & Phalet, 2002). Subjects that are going to be given are
determined within the weekly schedules of schools. Schedules of primary and secondary schools of Turkish
National Education Ministry are shaped for the students living in the country. Education at all schools is carried
out in accordance with these weekly lesson schedules. Refugee children receive education together with the
children of this country in parallel with the lesson schedules prepared for them. Subjects in their present
weekly programs are taught in accordance with the curriculum prepared for these lessons by the Ministry of
National Education. Present curriculum includes learning goals and aims written for the Turkish citizens residing
in Turkey. Curricula is defined as “a mechanism of experiences including all activities related to the teaching of
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a lesson which is planned for the individual to gain inside or outside school” by Demirel (2005, p. 6). When this
definition is taken into consideration, education of the refugee children can only be carried out with the
syllabus considering the fact that they have been receiving education at same schools and will go on doing so.
To achieve this, both education programs and weekly schedules in which courses in the education programs
are determined ought to be structured bearing the multi-cultural structure in mind.

As stated before, refugees should be supported for a sustainable life in every aspect. Each individual of the
refugee society needs education as well as nutrition, shelter and a hygienic environment. Refugees can use
every kind of educational facility in their national education system. However, they are not able to have
education according to the same or similar learning targets or attainments when they migrate to a new country
as they reside in a new country with a different education system and school structure. Owing to all these facts,
a new education model and school environment are needed for the refugee children. Host countries should
provide education opportunities for the children regardless of the school type they are attending. Otherwise,
refugee children cannot adapt themselves to the culture of the host country. There is a possibility of problems
arising from two different scopes, one being in the aspect of the hosting country and the other being from the
aspect of the refugees, as they cannot receive official education. Furthermore, it will be more difficult for the
refugee children to be part of the community in the future if they do not have education at their budding ages.
Therefore, every host country should think, design and practice a unique education system for refugee
students.

The curriculum of refugee children should be different from both education systems: from the program of
the host country and that of their own country. An effective and sufficient education system, a well-designed
weekly schedule and a curriculum, involving multiculturalism and designed for the lessons in this schedule
should be evaluated so comprehensively that it should cover every topic that children might need to learn now
and in their future lives because existing educational systems and curricula need to be revised according to the
changes occurring as a result of movements of migration in the globe. Sustainable changes suitable for the
multicultural structure and parallel with the changes occurred after migration should be made so that there
can be an egalitarian sharing among all the individuals of the community and in order for democracy to be
settled (Salinas, 2006).

It is advised that an effective and proper syllabus should meet the needs of social conditions and provide
students who are expected to achieve their goals with necessary knowledge and skills (Aykag, 2014, p. 42).
Curriculum for the refugees having the chance to live in the host country or his own motherland should be
designed properly for the two situations mentioned before, considering the multiculturalism possibility.
Curricula, which are prepared considering the differences and regard the culture of the host country and the
homeland, can raise awareness in students about multi-cultural life. First, curricula including cultural properties
of the host country and cultural elements of the refugees’ motherlands must be designed. Thus, while refugee
students will be able to acquire cultural characteristics of the host country, they will also be able to learn both
their own and the global culture (Banks, 2014). Current situation will be able to add awareness of living
together with different cultures and achievement of respecting different cultures both to the native and
migrated students. By looking at these ideas and with the aim of preventing assimilation, curriculum of the
subjects that are in the weekly schedules of refugees should comprise both languages, that of the native
language and their own. At the same time, the curricula should include Mathematics, Science, Art and P.E.
Other two important courses are Psychological Guidance, Counselling, and Religious Education.

The curricula of these courses should be designed in a way that blends the cultures of both countries and
the global culture so that a refugee student will be able to use the things he has learned within this syllabus in
different multi-cultural environments. Syllabus of courses in the weekly schedules should be planned, involving
the similarities and differences between the new culture and mother culture.

As it will be seen in the attachment, in tables 1 and 2, alternative weekly schedules are proposed for a
system in which refugees are involved. Considering refugee students, the first alternative, is a weekly lesson
program consisting of Arabic and Culture courses. In table 2, a weekly program is prepared for a curriculum in
which Science, Technology, Engineering and Mathematics are predominant, taking STEM teaching model into
consideration. Multiculturalism is the foundation of Scientific and Technological Curriculum.

Table 1
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General Educational Plan for Turkish Primary and Secondary Schools.

Type of School Primary School Secondary School

Courses\ Grades 1. 2 3. 4. 5. 6. 7. 8.
Arabic * 0 1 1 1 4 4 4 4
Turkish 7 6 5 5 5 5 5 5
Maths 5 5 4 4 4 4 4 4
Science 3 3 4 4 4 4 4 4
Arts 2 2 2 2 2 2 2 2
Music 2 2 2 2 2 2 2 2
Sports 2 2 2 2 2 2 2 2
Guidance & P. 1 1 2 2 2 2 2 2
Counseling

Religion 2 2 2 2 2 2 2 2
Culture 3 3 3 3 2 2 2 2
Life Skills 1 1 2 2 2 2 2 2
English 2 2 2 2 3 4 4 4
Game 4 4 3 3 1 0 0 0
Required Lecture 34 34 34 34 35 35 35 35
Hours/Week

Table 2

STEM Approach Weekly Course Plan for Syrian Refugee Students.

Type of School Primary School Secondary School
Courses/Grades 1. 2. 3. 4, 5. 6. 7. 8.
Arabic * 0 1 1 1 4 4 4 4
Turkish 7 6 5 5 5 5 5 5
Maths 5 5 4 4 4 4 4 4
Science 3 3 4 4 4 4 4 4
Arts 2 2 2 2 2 2 2 2
Music 2 2 2 2 2 2 2 2
Sports 2 2 2 2 2 2 2 2
Guidance & P. 1 1 2 2 2 2 2 2
Counseling

Religion 2 2 2 2 2 2 2 2
Culture 3 3 3 3 2 2 2 2
English 2 2 2 2 3 4 4 4
Game 4 4 3 3 1 0 0 0
Required Lecture 33 33 33 33 35 35 35 35
Hours/Week

*In secondary school Arabic has been chosen as elective class. If students select, other elective language
classes will be given.

Discussion, Conclusion and Implications

Refugees are global citizens; though, most countries do not want to integrate them, or have failed to
integrate them to the society. Integration concept is basically should not be in the way of assimilation but in
general it should be a concept that establishing a social system which meets with all parties demands in
society. Considering the fact that education plays a major role in the formation of identity and integration,
precautions should be carefully taken in the scope of education and current curricula should be revised. The
most significant method of overcoming the issue of refugees is to give them a proper education. Developing a
syllabus appropriate for the weekly schedule taking multiculturalism into consideration and integrating STEM
education system are appreciated as two ways of raising the sense of belonging and the adaptation of refugees
to the society. Holistic and global function of STEM teaching approach cannot be ignored in terms of
integration to the society they live in by means of education.

The effect of technology cannot be denied in the process of globalization. Internet use, contributing to the
advance of technological development day by day has made the teaching of Mathematics and Science more
Engineering and Technology-based. Technology-based teaching approach in Mathematics, Science and
Engineering has been widespread, known as STEM. STEM teaching approach, which has been applied in many
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countries as soon as it appeared, aims at students’ adoption to interdisciplinary perspective. The fundamental
aim of STEM is to bring up students who can use Mathematics and Scientific Studies as technology-productive
based and can use this in the social, business and global enterprises (Kirki¢ & Kirkig, 2018, p.39).

Educational experiences of people from different cultures living in the same environment has been a
prevalent situation in the globalizing world. Silicon Valley is a leading place, known worldwide, where
technological inventions are made. Most of the scientists working in Silicon Valley come from different
countries. 37.80 % of those living in Silicon Valley are immigrants and every 24 minutes a new immigrant comes
to the valley (2018, Silicon Valley Population Clock). The practice of STEM based teaching approach in the
immigrants’ schools will support different cultures to learn together in producing technology as in the example
of Silicon Valley. Thus, there will be an opportunity of culturally socializing and the blending of the cultures. In
American University of Beirut, STEM education is given to the immigrant students, which helps them adapt to
the education and the society they live in (Muller, 2017). In the STEM report prepared by the Turkish Ministry
of Education (Turkish Ministry of National Education MEB, 2016b), it has been suggested that STEM teaching
approach should be integrated into the preparatory process of curriculum of different subjects. There is not a
universal approach to the refugee education as there is in other educational issues; however, there is a need to
comprise structures that will enhance cultural adaptation and integration. Although mentalities that will help
this adaptation have not been put into practice, though constructed, in scopes such as Medicine, a universal
paradigm (a series of values), which will develop abilities at an individual level has not been constructed yet in
education.

Yildiran states that there is a new frame for a universal integration and adaptation. According to Yildiran,
this frame can be neither a Western or Eastern nor Northern or Southern one. This frame can be made up with
the culture of every individual and what he has brought from his heritage (Yildiran, 2006, p. 440-441). Weekly
lesson schedules that have been proposed are appropriate for the characteristics of people from different
cultures, blended with the cultural features of the culture they come from and the one they live in now, and
aiming at raising an awareness of global cultures. It is proposed to the Turkish Ministry of Education that
weekly lesson schedules should be evaluated and curricula should be designed in accordance with the situation
resulting from the evaluation.
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TURKCE SURUM

Giris

Her ne kadar tasinma/yer degistirme, gelisen teknoloji ve refah seviyesi nedeniyle artmis olsa da farkl
baglamlarda hareket halinde olan ¢ok sayida insan vardir. Gog¢ hareketleri, tim dinyada insanlarin
hareketliligine neden olmustur. Maalesef, savas, kitlik ve bulasici hastaliklar nedeniyle zorunlu go¢ hareketleri
ortaya ¢cikmistir. Son on yila bakildiginda, 2011’de baslayan Suriye savasi, 5,5 milyon kisinin Suriye’den gog
etmesine neden olmustur (UNHRC, 2016a). Tirkiye, Liibnan, Irak, iran, Urdiin, Misir ve bazi Avrupa Ulkeleri
Suriyeli miiltecilere ev sahipligi yapmaktadir. Turkiye'nin cografi konumu, onlara ev sahipligi yapma konusunda
Tlrkiye'yi liderlige tasimaktadir. Buna ek olarak, Tlrkiye’nin 1951 yilinda imzaladigi Cenevre Sézlesmesi’'nde
mdlteciligi sadece Avrupa’dan gelen bireyler olarak tanimasi ve bu cografi sinirin hala devam etmesi, zorunlu
goc ile Suriye’den gelen bireylerin adlandiriimasi konusunda tartismalara yol agmistir (Birlesmis Milletler
Miilteciler Yiksek Komiserligi Tiirkiye Temsilciligi, 1961). ilk etapta misafir olarak adlandirilan miilteciler
sonrasinda Gegici Koruma kapsaminda Tiirkiye’de kayit altina alinmaya ¢alisilmistir. igisleri Bakanhg Gog
idaresi'ne gore Tiirkiye’de 2018 yili itibariyle Gegici Koruma kapsaminda 3.594.232 kisi bulunmaktadir (2018).

Artan sayida miiltecinin, tlkeler izerinde 6nemli bir etkisi oldugu gdzlemlenmektedir. Ulkeler, artan miilteci
nifusuyla birlikte altyapi, egitim, saglk gibi bazi sistemlerini iyilestirmek ve gelistirmek durumunda kalmaktadir.
Miiltecilerin etkileri sadece kaynak paylasimiyla sinirli degildir. Ozellikle de cok sayida geng miiltecinin oldugu
varsayilirsa demografik sonuglar da kaginilmazdir. Bu geng¢ miiltecilerin Glkeler Gzerindeki etkileri, geng
vatandaslarin etkileriyle aynidir. Buna ek olarak, tlkelerin uyguladigi farkli politikalarin da milteciler Gzerinde
etkisi vardir. Miiltecilerin llkede insani sartlarda yasamasi igin gereken egitim, saglik ve is gliciine katilma gibi
haklarin diizenlenmesi kritik 5nem tasimaktadir. Ozellikle geng miilteci niifus gz éniinde bulunduruldugunda,
her gencin oldugu gibi multeci genclerin de iyi egitilmeleri gerekmektedir.

Tirkiye’de 18 yas altinda bulunan multecilerin oraninin %48.00 oldugu dikkate alindiginda, uygulanan
egitim politikalari hem miilteci cocuklarin hem de Tirkiye’nin gelecegi agisindan énemlidir. Tiirkiye'nin egitim
politikasi, milteci ¢cocuklarin hayatlarini idame ettirmeleri ve topluma adapte olmalari agisindan ince elenip sik
dokunmasi gereken bir konudur. Suriyeli go¢menlerin anadilleri géz 6niinde bulunduruldugunda gorilmektedir
ki, gobgmen cocuklarin 6ncelikle dil engeli bulunmaktadir. Bu problemi ¢dzebilmek icin okul 6gretim programlari
yeniden gézden gegirilmelidir. Ogretim programlarinda bu diizenlemeler yapilmazsa, sadece Tiirkiye degil, diger
ev sahibi tlkeler de erken gocuk evliligi, cocuk isciligi ve gdgmenlerin yasadisi galistirilmasi gibi genis gesitlilikte
sorunla karsi karsiya kalacaktir. Tirkiye, ¢ocuk evliligini azaltmak igin senelerdir ¢cok 6nemli adimlar atmistir
fakat midltecilerin egitimine odaklanilmaz ise bu problemler yeniden ortaya cikacaktir. Tirkiye, Suriyeli
cocuklara Ucretsiz egitim saglamaktadir ancak gogmenlerin egitimini iniversiteye kadar zorunlu kilan hukuksal
bir madde maalesef bulunmamaktadir. Tirkiye vatandaslari icin 4+4+4 adi verilen bir sistem ile tim Turkiye
vatandaslar Universiteye kadar egitim almak zorundadir. Bu agidan bakildiginda, Suriyeli 6grenciler, Tirkiyeli
ogrenciler ile esit firsatlara sahip degildir.

Suriyeli gd¢menlerin karsilastiklari ¢ok sayida zorluk bulunmaktadir. Hem ailelerin hem de gocuklarin dil
engeli, ekonomik sartlar, gogmenlere karsi dnyargilar sorunlarin kaynagi olarak 6ne gikmaktadir. Maalesef bu
zorluklar nedeniyle Tiarkiye’deki gogmen gocuklarin % 61.00°i okul ¢aginda olduklari halde ilkokula ya da
ortaokula kayit olamamaktadir (UNHCR, 2106b). Suriyeli ¢cocuklar Tirkiye tarafindan kurulan Gegici Egitim
Merkezleri'nde egitim almaktadir. Gegici Egitim Merkezleri hem kamplarda hem de milteci sayisinin yiksek
oldugu sehirlerde kurulmustur. Sehirlerde bulunan bu merkezlerden bazilari devlet okullarinin igerisinde
bulunmaktadir. G¢gmen c¢ocuklar, Tirkiye vatandasi 6grencilerin dersleri sona erdikten sonra giiniin kalan
kismindaki bir zamanda Gegici Egitim Merkezleri'nde egitim almaktadir. Gegici Egitim Merkezleri'nde Suriye
mifredati takip edilmekte ve 6gretmenler de Suriye kokenli 6gretmenlerden olusmaktadir. Ayrica Tirkge
dersleri, Turkiyeli 6gretmenlerce verilmektedir. 2017-2018 egitim-0gretim vyilinda, Suriyeli 6grencilerin,
Tlrkiyeli 6grencilerle beraber, Tirkiye devlet okullarina entegre edilmesi Gegici Egitim Merkezleri’nin
kapatilmasi planlanmistir. Gliniimiizde, Gegici Egitim Merkezleri'nin bircogu kapatilmis, Suriyeli miulteci
cocuklarin devlet okullarina gecisi saglanmistir. Ancak Turkiye devleti okullarindaki egitim sistemi entegrasyona
dayanmamaktadir. Cok kaltlrluliige dayah bir ders ya da 6gretim programi Tiirkiye’de devlet okullarinda
gorilmemektedir. Suriyeli ve Turkiyeli cocuklarin karsilikli birbirlerinin kiltirlerini anlayabilecekleri bir ders bile
bulunmamaktadir (MEB, 2018). Cok kultirlilik ve adaptasyon eksikligi nedeniyle diinya genelinde ve Tirkiye
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toplumunda gécmenlere yénelik dnyargilar bas gdstermeye baslamistir (Tyler, 2006, p. 192). Onyargilari
onlemek adina, egitim sistemi ¢ok kiilturlilGgi temel almali ve 6grencilere evrensel degerler anlatiimalidir.
Ayrica tim diinyada go¢menlere karsi nefret séylemleri artmis durumdadir (Bunar, 2007, p. 167).

Tirkiye’de de gerek sosyal hayatta gerekse sosyal medyada gorilebilen érnekler vardir (“Altin igin Komsularini
Oldiiren Suriyeliler Tutuklandi”, 2018). Baris dolu bir toplum icin daha bilingli bir genclik ok kiiltiirli bir kimlikle
yetistirilmeli, egitim sistemleri buna gore tasarlanmalidir. Bu makalede 6ncelikle diinya genelinde miiltecilerin
durumundan bahsedilecek daha sonra da 6zel olarak Turkiye bazinda miltecilerin egitim hayatinin gelistirilmesi
icin ¢c6zim onerileri sunulacaktir.

Cagdas Diinyanin “Sorunu”: Miilteciler

Ormsby’nin de ifade ettigi gibi, 2011’den bu yana tiim diinyada yer degistiren insanlarin sayisi % 50.00 ‘den
fazla artmistir (2017). 2011 yil Suriye’de savasin basladigi yil olarak son yillardaki gégmen sayisinin artisi
acisindan oldukga 6nemli bir tarihtir. Bu tarihten itibaren bugline kadar 5,5 milyon kisi gd¢gmen olmaya
zorlanarak Suriye disina ¢tkmak durumunda kalmistir (UNHCR, 2016a). Zorunlu gég onlari, Afgan ve Giiney
Sudanlilar gibi, Glkelerini terk etmeye zorlamistir. “Zorunlu gog, bizim kesfettigimiz degil bizzat bizim
yaptirdigimiz bir sey” (Working & Turton, 2003, p. 3-17) ve uluslararasi alanda gergeklestirilen hamleler zorunlu
gocun kesfedilen degil olusturulan bir olgu oldugunu ortaya koymaktadir.

Siyasi ve ekonomik sorunlar, sadece gogmenlerin hayatini degil, tiim dinyayi etkilemektedir. Yer degistirme,
ev sahibi Ulkelerde kaynaklarin paylasimi, kiiltirel degisim gibi bircok soruna yol agabilmektedir. Ayrica
gogmenlerin travmalari, kimlik savaglari ve hayat miicadeleleri {izlici bir bicimde hayatlarina yansimaktadir.
Zorunlu goglin en 6nemli etkilerinden biri, tiim sosyo-ekonomik altyapilardan gelen insanlari etkileyebilmesidir.
Kisi milyoner, aydin ya da bir isci olabilir ama gocten dolayi ayni etkiye ayni anda maruz kalabilir. Bircok insan
farkinda olmasa da, anne-babalarini savasta kaybetmeleri, yeni bir Glkede yasamak zorunda kalmalari ve
cocukluk evresinde almalari gereken egitim, saglik gibi hizmetlerden yararlanamamalari nedeniyle, gog
konusunda en ¢ok cocuklar etkilenmektedir. Ornegin, géc siirecinde ve sonrasinda travma ve kronik hastaliklar
gorilmektedir (Silove et al., 1997). GO¢ sonrasi multecilerin hayat standartlari istikrarli olarak dismektedir
(Gans, 2009). Ne var ki, bu standartlarda yasayabilmek icin multeciler, sigindiklari tlkede devletin, yerel
yetkililerin, sivil toplum kuruluglarinin ve derneklerin destegine ihtiya¢ duymaktadir. Gé¢menlerin hayat
standartlarini ylkseltmenin bir yolu egitimdir. Go¢gmenlere uygun bir egitim saglamak, ortak bir kiltur
olusturabilmeleri bakimindan yasamlarini derinden etkileyen bir faktérdir. Sahin tarafindan yapilan ¢alismada,
Almanya’da yasayan Turklerin ortak bir kiltir olusturmalari icin egitimin anlamh dizeyde etkili oldugu
belirlenmistir (Sahin, 2010).

Yeni bir kiltire adapte olmak miulteciler i¢in ok zordur giinki genel olarak kendi yapilarindan farkli yapisi
olan toplumlara gé¢ etmektedirler. Ornegin, en cok gdégmen kabul eden ilk 10 iilke incelendiginde % 90.00’inin
gelismekte olan llke oldugu gorilmektedir. Gelismekte olan veya gelismis (lkelerde kamplarda kalmak
gocmenler icin mantiksiz olarak algilanmaktadir. Barinmaktan ziyade bu (lkelerde is imkanlari aramak
multecilere daha cazip goriinmektedir. UNHCR Tirkiye’de gégmenlerin % 91.00’inin sehirlerde yasamakta
oldugunu belirtmektedir. Bu durum bahsedildigi gibi gelismekte olan lkelerde daha iyi is ve yasam sartlarina
sahip olmak icin sehirlere go¢ edildiginin bir gostergesidir. Tirkiye hikimeti go¢menlere is izni vermektedir
(2017). Bu gogmenlerden bazilari, kendi restoranlari veya sirketlerini agan yatirimcilardan olusmakta, bir kismi
da mavi yakali olarak galismaktadir. Maalesef, yiiksek oranda yasadisi calisma da mevcuttur. Ozellikle de biyiik
sehirlerdeki zor ekonomik kosullardan ve yiiksek ev kiralarindan dolayi, yiiksek fiyatlar ailelerin gocuklarini
¢alismaya itmesiyle sonuglanmaktadir. Ayrica, is yeri sahipleri gogmenleri ucuz is glici olarak géormekte ve
kacak olarak calistirmaktadir (Erdogan, 2018).

Yasadisi olmasina ragmen, resit olmayan milteci ¢cocuklar ¢alismaya mecbur kalmaktadir. Amerika Birlesik
Devletleri Calisma Birimi de ¢ocuk isciliginin, tekstil, mobilya ve tretim sektorlerinde artmakta oldugunu ve bu
cocuklarin yetiskinlere verilen Ucretin yarisini aldiklarini belirtmektedir. Tirkiye’de ¢ocuk isciligi konusunda
oldukga buyiik sorunlar bulunmaktadir. Ekonomik sorunlar, hukuksal diizenlemelerdeki yetersizlikler, yogun
olarak yasanan i¢ ve dis gocler nedeniyle, Uluslararasi Calisma Teskilati verilerine gore, Tirkiye’de sayilari
yaklasik olarak 1,600 000 gocugun is giiciinde yer aldigi belirtilmektedir (“Cocuk Isciligi”, 2018). Avrupa Birligi
lilkelerinde ise pek ¢ok ilkede cocuk isciligi yok denecek diizeyde olmasina ragmen, italya’da %5.00 ve
Romanya’da %1.00 diizeyinde gocuk isciligi verileri bulunmaktadir (Tat, 2016). Farkli tlkelerin gdgmen sayilari,
gocmenlerin kdkenleri ve Glke icindeki yasam kosullari gesitlilik gbstermektedir.
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Tirkiye’den sonra Pakistan, en ¢ok gd¢men agirlayan ikinci uUlke olarak bilinmektedir. Pakistan’daki
gogmenlerin ¢ogu Afganistan’dan gelmistir. Toplamda, 1.4 milyon gé¢men Afganistan’da yasamaktadir. Afgan
gdcmenler ayni zamanda Avrupa llkeleri ve iran’da yasamaktadir. Ayni zamanda 2016 yili verilerine gére Irak’ta
953,447 ve Tirkiye’de de 118.116 Afgan gégmen yasamaktadir. Az gelismis lilkelerde gelismekte olan ulkelere
gore daha az Afgan miilteci bulunmaktadir (Human Rights Watch, 2017). Afganistan ve Pakistan arasindaki
politik meselelerden dolayi, ev sahibi llke olarak Pakistan, bu miiltecilere Ulkelerine geri donmeleri icin baski
uygulamaya baslamistir. UNHCR verileri 2016’da, 1.737.882 miiltecinin, Afganistan’da insan kaynaklari ve is
imkanlarindan yoksun olmalarina ragmen Afganistan’a geri dondiiklerinden bahsetmektedir (2017b). Afgan
milteciler vakasinda ¢ocuk miiltecilerin sayisinin da ¢ok fazla oldugu géze gcarpmaktadir. Afgan milteci niifusun
yarisindan ¢ogunun ¢ocuk oldugu belirtilmistir (UNHCR, 2017). Dahasi, Pakistan’da yasayan Afgan miiltecilerin
% 74.00°U0 24 yas altindadir (UNHCR, 2016a). Bu c¢ocuklara egitim vermek hayati édneme sahiptir ¢lnki
bulunduklar cografyada goz ardi edilemeyecek o6l¢lide bir terér problemi bulunmaktadir. Cocuklari giivende
tutmak ve hayatlarina deger katmak icin egitimin dnemi bayuaktar.

Libnan, dinya genelde en fazla milteci barindiran Gglinct Ulkedir. Libnan’da 1 milyon Suriyeli milteci
bulunmaktadir (UNHCR, 2016a). Liilbnan’in Suriye’ye cografi yakinhgi nedeniyle Suriyeli miltecilerle ilgili bazi
avantajlari bulunmaktadir. Ornegin dil anlaminda Liibnan’da da Arapga dili ana dildir ve Suriyeli miilteciler igin
dil sorunu olmamaktadir. Ayrica, kulturel farkhhklar, Tirkiye’de Suriyeli miltecilerin yasadigi kiltir sorunu ile
kargilastinldiginda daha azdir. Bu durumlara ek olarak, Jesri, tim Lubnan’a yayilmis olarak resmi kamplarin
bulunmadigini ifade etmektedir (2015). Bu durum egitime erisimi olumsuz olarak etkilemektedir ¢lnki
hikimet miltecileri bir araya toplayamaz ise onlarin ihtiyaclarini karsilamak zorlasacaktir.

iran diinya genelinde en cok miilteci agirlayan dérdiinci {lkedir. iran sadece Afgan degil, ayni zamanda
Suriyeli miiltecileri de agirlamaktadir. UNHCR verilerine gore iran’da 979.435 miilteci bulunmaktadir (2016a).
Afgan miiltecilere egitim alaninda bakildiginda, iran vatandaslari gibi okullara devam edebilmektedir. iran’da
multeci ¢ocuklar Ulkelerinin 68retim programina dayali egitim almaktadir (UNHCR, 2016b). Bu durum Afgan
multeciler igin kritik 6Gneme sahiptir ¢linkiu bu 6gretim programi ¢ok kulturli degildir ve buna ilave olarak
mdltecilerin kiltiriine de uygun degildir.

iran ve Lubnan’a ek olarak, Giiney Sudan’daki karisikliklar nedeniyle, cok sayida insan da miilteci olmak
zorunda kalmistir. Gliiney Sudan nifusunun yaklasik Ggte biri yerlerinden olmustur. “1,7 milyon Giiney Sudanli
Glkeden kagmis ve yaklasik 7.5 milyon kisi Glney Sudan sinirlar igerisinde acil insani yardim ihtiyaci
duymaktadir ve bunlarin icinde 1.9 milyon kiside tlke icinde go¢ edenlerden olusmaktadir” (UNHCR, 2017a).
Sudanlilar daha ¢ok komsu llkelere goc etmektedir. Gog ettikleri Glkeler tipki Sudan gibi gelismemis ya da
gelismekte olan ulkelerdir. Uluslararasi Miilteci Haklari Dernegi Uganda’da 1 milyon Gliney Sudanli miilteci
oldugunu bildirmektedir (2017). Ev sahipligi yapan llkelerin ekonomik durumlarindan dolayr milteci egitiminin
fazla basarili olmadigi belirtilmekle birlikte, UNHCR bu ¢ocuklarin neredeyse %65.00’inin egitime erisememekte
oldugunu soylemektedir (2016a).

Tim bu o6rneklerden gorildigi Gzere, go¢ hareketlerinin cocuklari ¢ok derinden etkiledigi net olarak
anlasilmaktadir. Gogmen ¢ocuklar icinde dogmadiklar kiiltirlerde egitim almak zorunda kalmaktadir. Ayrica,
bazi gd¢men cocuklar ailelerinden cok daha farkli bir kiiltire dogmaktadir. Ornegin AFAD’a gore, Suriye
Krizi'nden sonra go¢ akimlari basladigindan, Temmuz 2017’ye kadar 224.750 ¢ocuk Tirkiye ‘de dogmustur.
Zaman gegtikge bu cocuklar kendi kultiirlerinden farkl olan bir toplumda biiylyerek ¢ok kultiirli bireyler haline
gelecektir. Muhtemelen cift dilli olacaklar, anadillerini evde 6grenecekler, ev sahibi llkenin resmi dilini okul da
ya da sosyal aktivitelerde Ogreneceklerdir. Bu géocmen cocuklar muhtemelen zihinlerinde kimlik ikilemi
yasayacaktir. Eger egitim sistemi gogmenlerin kimligi, diinya capinda degerler ve kiltirel kombinasyona gore
yeniden diizenlenirse, milteci cocuklar kurtarilabilir ve topluma yeniden kazandirilabilir.

Kisaca Ozetlemek gerekirse, diinyadaki miiltecilerin yarisindan ¢ogu ¢ocuk grubudur (UNHCR, 2016a). Bu
¢ocuklarin da normal vatandas g¢ocuklar gibi egitim gérmeye ihtiyaglari vardir. Cocuklarin gégmen olarak
yasadiklari Ulkeler tarafindan onlara karsi sergilenen yaklasimlar farkli olabilir ancak go¢ edilen llke ve
gocmelerin - kendi Ulkelerinin  kiltlrleri arasinda egitim sisteminin  de katkisiyla bir entegrasyon
saglanamadiginda, gocmen cocuklarin giderek marjinallesme olasiligi artacaktir (Sahin, 2010). Cocuklan
kurtarmak icin egitim énemli bir mekanizmadir ve Diinya Cocuklari olarak adlandirdigimiz miilteci ¢ocuklarin
egitimi hem kendi gelecekleri hem de diinyanin gelecegi icin 6nem tasimaktadir. Bu ¢alismanin bir sonraki
boliminde gok kiiltirli sosyallesme ve miulteci kimligi tartisilacak, daha sonra Tirkiye’deki milteci ¢ocuklar
icin 6gretim programi tavsiyesinde bulunulacaktir.
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Egitim, Cok Kiiltiirlii Sosyallesme ve Kimligin Yeniden Olusturulmasi

Farkh Glkelerin ve farkli kisilerin de farkh kalturleri olur fakat kiiresellesme herkesin ortak bir noktada
bulusabilecegi yeni bir kiltiir olusturmustur. Ornegin kiiresellesme sayesinde bir Tirkiyeli de kot pantolon
giyebilir, bir Japonyal da. Her iki Ulkenin vatandasi da kendi milliyetlerini belli edecek kiyafetler yerine
kiresellesen diinyada farkh kiltiirden insanlarin erisebilecegi kiyafetleri giymeye baslamistir. Sadece kiyafet
alaninda degil egitim, davranislar, is hayati vb. bircok alanda kiiresellesme gériilmektedir. internet ve sosyal
medyanin yayginlagmasi burada 6nemli bir rol oynamaktadir. Bu kanallar insanlara kultirin sadece ulke
sinirlariyla kisith olmadigini gostermistir. Bu 6rneklerden yola cikarak, farkh ge¢mislerden, kiltirlerden,
Glkelerden, gelen insanlarin kiresel kiltir denen vyeni bir kaltir olusturdugunu kolaylikla soylemek
mimkiindir. Cok kaltarlulik ve sosyallesme, kiresel kiltlrin bir diger yoni olarak karsimiza ¢ikmaktadir. Cok
kilturlh sosyallesme sireci, sosyal mekanizmalar yoluyla farkli bir kiltlirden degerler, davranislar ve biling
edinme yoludur. Egitim, kalturleri birlestiren, yetenekleri kesfeden ve kimlikleri sekillendiren sosyal
mekanizmalar igerisinde en etkili olanidir.

Buna ek olarak egitim, insan yetenek ve imkanlarinin gelisimini genis Ol¢lide tesvik eder. Kendi yerini
belirleme ve bireyin sahip oldugu potansiyeli arastirma gibi nihai 6zellikli hedefi ile birey ruhunu ve psikolojisini
egiterek onlari glglt kilmak, egitim kurumlarinin gorevi olarak degerlendirilmektedir (Eryilmaz, 2013). Birey
kendisini sahip oldugu egitim yolu ile fark ettirir. Egitim ailede baslar ve tim yasam boyunca devam eder.
Aileden alinan egitim kisisel gelisimin en 6nemli belirleyici etkenidir. Sahip olunan ebeveynlerden gelen
ozellikler, yetisme sartlari, ait olunan etnik ya da dini topluluk ya da birlikte olunan arkadas gruplari karakter
gelisiminin 6nemli faktorlerdir. Vincent (2003), egitimin sadece siyasi haklar faaliyeti olmadigini, 6te yandan
karakterin olusturulmasi veya ifade edilmesine giden yol oldugunu belirtmektedir.

Gocmenler bazen kiltirel asimilasyon nedeniyle baska bir toplumla iletisim halindeyken kisiliklerini yeniden
yapilandirmayi denerler. Bir yandan da bu bireyler kendilerini ait olduklari topluluklarla ayirt ederler. Yerinden
olmus kisiler desifre olmus bir kesimdir. iste bu nedenle, ev sahibi millet icerisinde var olan bir toplanma yeri
ihtiyaci hisseder ve kisiliklerini bu sekilde yeniden insa ederler.

iki topluluk arasindaki gekismeyi sona erdirmenin toplumun yararina oldugu ilkesini gézeten bir ydnetim
anlayisi, go¢ eden kimseleri yerel toplum ile kaynastirmak icin onlara daha ¢ok sosyal rol ve sorumluluk
vermelidir (Lordoglu & Aslan, 2016). Bu nedenle yerlerinden olmus bireyler, genel toplumda oynadiklari roller
ve aldiklari sorumluluklar itibariyle karakterlerini olusturabilirler. Yine de, temel olan yerinden olmus kisilerin
tamamen yeni topluma ve kiltlre her yoéniyle, kendi kilturlerini dislamadan adapte olmasidir. Savastan yeni
kacmis olmalari gergegini goz ardi edersek, bireyler kendi anilari ve algilarinda kendi toplumlarina sahiplerdi ve
algilarindaki bu anilardan, bu kiltiirden koparilmamalari gerekmektedir.

Gogmenlerin Egitiminde Cift Dilliligin Yeri

Dewey, egitimin gelecek yasam icin hazirlik degil, bir yasam sireci oldugunu ve egitimin insanlara sadece
akademik olarak degil ayni zamanda sosyal olarak da deger kattigini belirtmektedir (1897). Ogrenme, degerler,
kilturel davraniglar bileskesi de egitimin parcasidir. Ginimuzde, egitimin amaci keskin bir sekilde degismistir.
Egitimin deger Gretme kismi, egitim mekanik bir sistem olarak hizmet etmeye basladigi i¢in azalmistir. Meyer,
egitimin gliinimlzde bir sireg gibi degil fakat daha gok bir Griin gibi gérindugini belirtir (as cited in Bauman,
2003). Ogretim programlari, yaraticihigl gelistirme ve yetenekleri kesfetmeye dayali degildir. Tim cocuklar,
yetenekleri, bilisleri farkli olmalarina ragmen ayni sinavlari olmaktalar.

Bu duruma ek olarak maalesef, insanlar egitimi isglici sistemine giris kdprisi olarak gérmektedir. Egitimin
kaltdrleri, insanlari birlestirme rold insanlar tarafindan kiigimsenmis ve odak noktasi sadece is glici olmustur.
Bu meseleyi ¢ozebilmek igin, ¢ok kaltlrlulik, egitim sistemi ve 6gretim programlarinda yer almahdir. “Cok
kaltarlh egitim, tim sosyal siniflardan, cinsiyet, etnik, dil ve kiltir gruplarindan olan 6grencilerin esit 6grenme
firsatlarina sahip olabilmeleri igin bir reform hareketidir” (Banks & Banks, 2010, p. 481). Cok kiiltiirli egitimde
dil siniflari gereklidir. Ozellikle de miiltecilerin egitiminde cift dilliligin 6nemi ¢ok biyiiktiir

Yukarida belirtildigi gibi, tim diinyada yaklasik 22.5 milyon milteci vardir. Ev sahibi tlke vatandaslariyla
gocmenler arasindaki iletisim olduk¢a 6nemlidir. Miltecilerin cift dilliligi ayni zamanda ¢ok kaltlrla iliskileri de
desteklemektedir. Cok kultarlalik kisinin kendi kiltiriiniin daha alt dizeyde kalip baska kiltlriine adapte
olmasi, kisaca asimilasyona ugramasi olarak degerlendirilmemelidir. Her kiltlr bir digerinin dilini, degerlerini,
geleneklerini 6grenip kucaklarsa, ginlik yasantisinda kullanirsa, ¢ok kaltlrli sosyallesme ortaya cikar. Sunny
Man Chu Lau’nun ylrGttigi arastirmada, Kanada ve Burmali 6grenciler mektup arkadasi olurlar. Burmal
Ogrencilerin birgogu miltecidir ve Burmalilar mektuplarinin bir bolimini Burma dilinde yazarlarken
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Kanadalilar, cift dillilik pratiklerini artirmak igin ingilizce yazarlar. Bu arastirmanin sonunda dgrencilerin farkli bir
dil kullanmaya yonelik bakis agilari daha pozitiflesmis ve 6grenciler farkli dil 6grenmeye olan korkularindan
kurtulmuslardir (Sunny, 2017). Cok kultirli toplumlarda cift dillilik tek bir etnik ya da kiltirel grupla
sinirlandiriilmamalidir. Miltecilerin gift dilli olusu ¢ok kaltirliltgin tek bir kaynagi olamaz. Cuinki ev sahibi
lilkede yasayan insanlar cift dil yeteneklerini gelistirmelidir. Bu tiir bir etkilesim her iki taraf icin de ¢cok daha
faydali olacaktir.

Cift dilliligin malteci egitimindeki yeri oldukga 6nemlidir ¢linkii yeni bir dil 6grenerek milteci cocugun kimligi
sekillenebilir. Blau ve Duncan’in belirttigi izere, “Go¢gmen gruplar ile diger etnik azinlik gruplarin ana akim
kiltire katilimlari icin en 6nemli arag egitim olabilir’ (Akt. Bankston & Zhou, 1995). Cok kiltlrlu egitim,
asimilasyon veya erime degil, adaptasyondur. Boylece, ¢ok kulturli egitim ile cift dilliligin birlesimindeki amag
asimilasyon degil adaptasyon siirecini gelistirmektir. Gegmiste bazi asimilasyon 6rnekleri farkl kiltirlerde
goriilebilir. ABD kongresinin, 1906 da gecirdigi bir yasa, bir kisi ingilizce konusamiyorsa vatandas olma hakki
olmadigini belirtmektedir (Bankston & Zhou, 1995). Ulkelerdeki bu kisitlamalar, ¢ok kiltiirli cevreyi
kisitlamaktadir. Cift dillilikle ilgili arastirmalar, ¢ift dilli cocuklarin kendi kiltirleriyle baglarini sirdirdikleri ve
diger kiiltiire de adapte olabildiklerini gdstermektedir ve bu nedenle ¢ift dilliligin ¢ocuklarin kiiltirleri Gzerinde
olumlu etkileri vardir (Bankston & Zhou, 1995). Cocuklarin kendi kultlrlerindeki anilari ¢ift dillilik sayesinde
canh kalmaktadir. “Boyle bir diinyada, ani kazanimdir ve ne kadar geriye dayaniyorsa ve ne kadar uzun
surliyorsa o kadar degerlidir” (Bauman, 2013). Ev sahibi tlkeler aninin milteci ¢ocuklar igin blyik bir kazanim
oldugunun farkina vardiklarinda ve egitim sistemini ¢ok kultlrli degerlere gore sekillendirdiklerinde, miilteci
cocuklar daha iyi bir gelecege sahip olabilecektir.

Sonug olarak, ¢ok kultarlulik kendisini ¢ift dilli egitimde gostermektedir. Tim diinyada 22.5 milyon milteci
oldugu ve bunlarin yaklasik 3 milyonunun Tirkiye’de yasadigi degerlendirildiginde, Tirk egitim sisteminde ¢ok
kalturlh degerlere dayali yeni bir 6gretim programina oncelikle ihtiya¢ duyuldugu gorilecektir. Birbirine karsi
olan oOnyargilari yikmak igin, kiltlrleri daha iyi anlamak ve toplumda saglikh bir kiiltirel mozaige sahip
olabilmek igin Turkiye'nin egitim sisteminde reformlara ihtiyag bulunmaktadir. Sonraki béliimlerde Tirkiye’ deki
gocmenlerin egitimi analiz edilecek ve Tirkiye icin bir Ogretim programi olusmasi yoninde O&neride
bulunulacaktir.

Tiirkiye’de Miiltecilerin Egitimi

Suriye Savasi Turkiye’deki miltecilerin sayisini 6nemli 6lctide etkilemistir. Tlrkiye’de bulunan miiltecilerin
yarisindan ¢ogu cocuktur. Suriyeli gogmen cocuklarin, maalesef, sadece %39.00’u egitim hayatlarini Tlrkiye’'de
sirdirme sansina sahiptir (UNHCR, 2016b). Cocuklar, ekonomik ve psikolojik problemler, travmatik ge¢cmis ya
da dil engeli nedeniyle okula gidememektedir. Tirkiye devleti, Suriyeli gogmenlere gegici oturma izni vermekte
ve bu izinle her gocuk devlet okullarina herhangi bir Gicret 6demeksizin gidebilme imkani olusmaktadir. Tirkiye
belirli bolgelerde “Gegici Egitim Merkezi” adi verilen merkezler agilmistir. Bu egitim merkezlerinin konumu ve
kurulus misyonundan dolayi, multeci ¢ocuklar, Turkiye vatandasi 6grenciler ile birlikte 6grenim gérmemektedir.
Gegici Egitim Merkezleri’'nde, Suriye mifredati devam ettirilmekte ve bu 6gretim programina ek olarak ¢ocuklar
Tirkce de o6grenmektedir. Milteci ¢ocuklar, Turkiye Devleti okullarina 2017-2018 Guz doneminde 6grenim
gormeye baslayabilecektir ve Gegici Egitim Merkezleri, milteci 6grencileri Tiirkiye Devleti okullarina adapte
edebilmek icin tim Tirkiye’de yavas yavas kapatilmaya baslanacaktir (MEB, 2016). Suriye’den beklenmedik
oranda gog, sadece Tirkiye'yi degil diger Ulkeleri de sasirtmistir. Go¢ sonrasi, Turkiye devleti gogmen egitimi
icin ¢dziimler bulmaya calismistir. ilk etapta, Suriyelilerin kisa siire sonra llkelerine dénecegi varsayilarak Gegici
Egitim Merkezleri kurulmustur. Fakat halen, bir kissm gé¢men cocuklar yasal olmayan okullara gitmektedir.
UNICEF gibi farkli sivil toplum kuruluslari, Gegici Egitim Merkezlerine maddi anlamda destek vermektedir.
UNICEF, Gegici Egitim Merkezlerindeki 6gretmen maaslarini ve gé¢cmen cocuklarin aylik tasima Ucretlerini
o6demektedir (UNICEF, 2015). MEB, bu gegcici egitim merkezlerinin cogunu 2017-2018 Gliz doneminde kapatmis
ve Suriyeli 6grencilerin dizenli olarak devlet okullarina baslamasini saglamistir, sadece az sayida Gegici Egitim
Merkezi egitime devam etmektedir(MEB, 2016a).

Tirkiye’de milteci egitimiyle ilgili kritik mesele sudur ki, egitim miulteci ¢cocuklarin topluma uyumunda
destekleyici bir rol oynamakta fakat ayni zamanda kimliklerin sekillenmesinde de biyuk bir etkiye sahip
olmaktadir. Suriyeli miilteci ¢cocuklarin egitim hayatina katihmini ve devamliligini negatif etkileyen iki sebep
bulunmaktadir. Birincisi, multeci ¢ocuklarin yasal olmayan bicimde cesitli is alanlarinda ¢alistiriimasi ve egitim
hayatindan uzak kalmalaridir. Milteci ¢cocuklarin geng yasta ¢alismalarina sebep olan 6nemli faktérlerden biri
ailelerin bu konuda bilingsiz ve egitim seviyelerinin diisik olmasi olabilir. AFAD’a gore Tirkiye’de yasayan
Suriyeli yetiskin miiltecilerin %79.80’i ilkokul veya ortackul mezunudur. ikincisi ise Suriyeli cocuklar devlet
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okullarinda egitim almaya basladiklarinda, Tirkiye tarihi ve kiltird ile ilgili dersler almak zorunda kalmalaridir.
Maalesef ilk, orta ve lisedeki egitim sistemi ¢ok kulturli yaklagima degil, Turkiye kiltiirine dayahdir. Kimlik
kaybi ya da bozulmasi Tirkiye egitim sisteminin amaci olmamalidir ve bunun icin haftalik ders cizelgelerinde yer
alan derslerin 6gretim programi ¢ok kulturliliige dayali olacak sekilde gelistiriimelidir. Buna ek olarak, iyi bir
egitim hayati icin ailenin egitim hayatina katilimi da 6nemlidir. Bazi STK'lar, AID (Uluslararasi Doktorlar ittifaki)
gibi, Suriyeli milteci yetiskinler icin mesleki ve dil kurslari vermektedir, ancak miilteci yetiskinler i¢in bir mesleki
kurs agma konusunda herhangi bir hikimet girisimi bulunmamaktadir. Belediyelerin Tirk vatandaslar icin
mesleki kurslari vardir. Ornegin, istanbul Biiyiiksehir Belediyesi'nin ISMEK (istanbul Mesleki Egitim Kurslari) adli
profesyonelligi kazanma kurslari {cretsizdir. Bu kurslarin hemen hemen hepsi istanbul civarindadir. Bu
merkezlerde egitim almak iyi bir firsattir, ancak bu merkezlerde miiltecilere yer agmak icin belediyeden su ana
kadar somut bir adim atilmamistir. Ayrica, Halk Egitim Merkezi'nin Yabancilar icin Tirkge dersi agilmistir, ancak
mdlteci aileler bu konuda bilgi sahibi olmadiklari veya sinirli biitgeye sahip olmalari nedeniyle bu merkezlere
erisememektedirler.
Okul ve aile, iki farkh sosyal kurum ve farkli beklentilerle sekillenmektedir. Bu iki farkh kurum,
cocuklarin egitimi noktasinda ortak bir noktada bulusmak zorundadir. Problem, birinci siniflarda daha
onemli hale gelmektedir ¢iinkli en temel ¢alisma ve 6grenme becerileri ilk yil atiimaktadir (Simsek &
Tunaydin, 2002, p. 12-16).

Miilteci ailelerde egitim sistemine ¢ocuklarinin katimini saglama oraninin diisiik oldugu, multeci gocuklarin
okullasmaya katihm oraninin duslklGglinden anlasilabilir. Hatta bazi aileler, c¢ocuklarini nasil okula
gondereceklerini, kayit edeceklerini bile bilmemektedir. Dil engeli ve bilgi eksikligi burada ¢ok 6énemli bir rol
oynamaktadir. Ogretmenler, grencilerde bazi problemler gézlemlese bile, ailelerine bunlari anlatamamaktadir,
¢linkli ne aileler 6gretmenin ne de 6gretmen ailelerin ana dilini bilmektedir. Mercan Uzun ve Biitiin (2016)‘Un
yaptigl c¢alisma, yukaridaki ifadenin ispati gibidir. Tirkiye’nin Samsun ilinde Suriyeli gé¢men ailelerin
anaokulundaki cocuklariyla c¢alisan 6gretmenler, hem ailelerle hem de cocuklariyla iletisim problemleri
yasadiklarini ifade etmislerdir. Ayrica, 6gretmenler, bazi 6grencilerin saglik ve psikolojik anlamda problemleri
oldugunu da gozlemlemistir. Ancak bunlari ailelerle paylasmak istediklerinde, dil engeli nedeniyle, iyi bir iletisim
saglayamadiklari arastirmada yer almistir.

Dil engeli sadece okul 6ncesi cocuklarla sinirli degildir. Farkli yas gruplarinda farkli iletisim problemleri
ortaya cikabilir. Her ¢cocugun 6grenme ve adapte sireci farkli oldugu gerceginden hareketle, 6grenme sireci
her 6grenci icin zaman almaktadir. Gegici Egitim Merkezlerinde Tirkge dersleri verilmesine ragmen, diger
dersler Arapc¢a oldugu igin, cocuklarin Tirkce konusma pratigi sanslari bulunmamaktadir. Ayni zamanda,
Tiirkiye toplumunda miiltecilere, 6zellikle de Suriyeli olanlara karsi &nyargi bulunmaktadir. Ornegin, Twitter’'da,
nefret  sOylemine dayall, Suriyelilerle ilgili  hashtagler olusturulmustur  (#SuriyelilerDefolsun,
#SuriyelilerEvineDonsin). Suriyelilerle ilgili carpitiimis haberlerden dolayi Tirkiye vatandaslari, gécmenlere
nefret sdyleminde ve 6fke dolu davranislarda bulunmustur. Toplumda yetiskin aile bireylerinin miltecilere 6n
yargilari oldugunda, cocuklarinin da onyargilari olmasi muhtemeldir. Cocuklukta birbiriyle iliskilerin ve
davranislarin birgogunda 6nemli oldugu g6z oniine alindiginda, ¢ocuklara aktarilan ailelerin ényargilari Suriyeli
mdltecilerin Tirk toplumuna entegrasyonunu olumsuz yonde etkilemektedir. Bu durum da Tirkiye ve Suriyeli
¢ocuklarin arkadasliklarina ve Suriyeli go¢cmenlerin Tirkiye toplumuna entegrasyonunda engel teskil
etmektedir. Dahasi, gé¢men ailelerin ekonomik durumlari da gé¢men gocuklarin egitimi agisindan da énemli bir
problem teskil etmektedir.

Tiurkiye’de gecici koruma izni olan go¢menler, Ucretsiz egitim ve (cretsiz saghk hizmetlerine
erisebilmektedir. Ancak bazi devlet okullarinin kayit esnasinda okul hizmetleri icin para istemekte oldugu
gozlemlenmistir. Ayrica, okullarin organize ettigi kiltiir turlari, kirtasiye masraflari, kiyafet masraflari gogmenler
icin bilylk problem olusturmaktadir. Suriyeli gd¢men ailelerin g¢ocuk sayisinin fazla oldugu gergegini
disindldiginde, ailelerin tiim c¢ocuklarinin egitim ihtiyacini karsilamalari olduk¢a zordur. Bazi aileler
cocuklarinin ihtiyaglarini karsilamak igin yasadisi ¢dzlimlere basvurmaktadir. Bu yasadisi “¢cdziimlerden” en
onemlisi ¢ocuk isciligidir. Acik Toplum Vakfi'nin (Open Society Foundation) Yasam Arastirmasina Destegi
raporunda belirttig§ine gére ki bu arastirma Tirkiye’nin farkli sehirlerinde yiritilmistir, istanbul’da Suriyeli
hanelerin 1/3’inde en az 1 cocuk calismakta ve bu cocuklarin yarisi tekstil sektériinde calismaktadir.
Sanliurfa’da ¢ocuk iscilerin ortalama yasi 14 olarak gézlemlenmekte ve Hatay’da miilteci cocuklarin yaklasik
%50.00’si calismaktadir (2016). Milteci ¢ocuklarin geng yasta calismalarina sebep olan en 6nemli faktor de,
ailelerin dlsik egitim seviyesi olabilir.
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Sonug olarak, Suriyeli milteci ¢ocuklarin Tirkiye egitim sistemi ve toplumuna adapte olmalari 6nemli bir
adim ancak yeterli degildir. Milteci ¢ocuklarin adaptasyonunu siirdiirebilmeleri igin aileler de topluma adapte
olmalidir. Tim gé¢cmenler icin sosyal, finansal ve psikolojik destek oldukca 6nemlidir. Dahasi, ¢ok kiltirli bir
egitimin hem Turkiyeli hem de multeci 6grenciler icin pek ¢ok faydasi vardir. Yetiskinler igcin meslek edinme ve
dil dersleri, ¢ocuk isciligini 6nlemek ve gé¢cmenlerin okur-yazarlik seviyesini artirmak da topluma adaptasyon
konusunda ¢ok dnemlidir. Ayrica, devlet, miilteci egitimi sorumlulugunu belediye ve STK'lar ile paylasmalidir.
Milteci egitimi ve entegrasyonu tek tarafli bir mesele degildir. Kisacasi bitiinlesme sadece miiltecilerle de
sinirl degildir. Farkh geg¢mislerden gelen kisiler ve farkli kilturler bir noktada bulusabilirse ve birbirini
destekleyebilirse, problemler kolaylikla ¢oziilecektir.

Tiirkiye’de Miilteci Egitimi igin Yeni Bir Cok Kiiltiirlii Plan Onerisi

Miilteci gocuklarin egitimi agisindan ev sahibi tlkenin dilini 6grenmek 6nemlidir. Dil gelisimi agisindan,
ozellikle okul oncesi, ilkokul ve ortaokul egitimi 6nem tasimaktadir (Stevens, 2016). Milteci ¢ocuklarin
egitiminde, barindiklar llkenin kiltlrini 6zuimsemelerini saglayacak araglardan biri de okulda aldiklari
egitimdir (Andriessen & Phalet, 2002). Okul egitiminde verilecek dersler ise haftalik ders cizelgelerinde
belirlenmektedir. Milli Egitim Bakanligi ilkokul ve ortaokul ders cizelgeleri (ilkede yasayan 6grenciler igin
olusturulmustur. Tim okullardaki egitim bu haftalik ders gizelgelerine gére gerceklestiriimektedir. Miilteci
cocuklar, Tarkiye’de bulunan okullarda lkenin gocuklari ile birlikte onlar icin hazirlanmis ders cizelgeleri ile
egitim almaktadir. Mevcut haftalik ders gizelgelerinde bulunan dersler de Milli Egitim Bakanligi tarafindan bu
dersler igin olusturulmus 6gretim programlarina gore yapilmaktadir. Mevcut 6gretim programlar Tiirkiye’de
yasamakta olan Turkiye vatandaslari olan ¢ocuklara gore yazilmis 6grenme amag ve hedeflerini kapsamaktadir.
Demirel (2005, p. 6) tarafindan 6gretim programi icin “6gretim programi, okul ya da okulun disinda bireye
kazandirilmasi planlanan bir dersin 6gretimiyle ilgili olan tim etkinlikleri icine alan yasantilar diizenegidir”
tanimi yapilmistir. Bu tanim dikkate alindiginda gégmen cocuklarin egitimleri, ancak gégmen cocuklarin da ayni
okullarda egitim aldigi ve alacagl hususunu goz 6niinde bulunduran 6gretim programlari ile yapilabilir. Bunun
icin hem Ogretim programlari hem de bu 6gretim programlarindaki derslerin belirlendigi haftalik ders
cizelgeleri, cok kultlrlu bir yapiya da dikkat edilecek sekilde yapilandiriimalidir.

Daha once de belirtildigi gibi, miilteciler, ev sahibi uUlkede surdirilebilir bir hayat icin her ydonden
desteklenmelidir. Miilteci toplumunun her bir Uyesi, gida, barinma, saglkli ortama oldugu kadar egitime de
ihtiyac duymaktadir. Miilteciler, kendi Ulkelerinde yasarken, kendi milli egitim sistemlerine gére her tilrli
egitsel imkani kullanabilir. Ancak yeni bir llkeye gog¢ ettiklerinde ayni veya benzer 6grenme hedefleri ve
kazanimlara gore egitim almamaktadir. Clinka farkh bir egitim sistemi ve okul yapisi olan yeni bir Glkede ikamet
etmektedirler. Bu gibi nedenlerden dolayi, gé¢gmen c¢ocuklar igin yeni bir egitim yapisi ve okul cevresi
gerekmektedir. Ev sahibi llkeler, cocuk hangi okul tiirine devam ediyor olursa olsun, ¢cocuklar igin egitim firsati
saglamak zorundadir. Aksi takdirde, milteci ¢ocuklar, ev sahibi llkenin kaltiriine uyum saglayamaz. Resmi
egitim alamamalarindan dolayi biri ev sahibi tlke agisindan digeri de miilteciler agisindan olmak lzere iki farkli
alandan sorunlar ¢cikma olasiligi bulunmaktadir. Ustelik miilteci cocuklar gelisme caglarinda egitim gérmezler ise
toplumun bir parcasi olmak onlar icin gelecekte daha zor olacaktir. Bu nedenle, her ev sahibi llke, milteci
cocuklar icin essiz bir egitim sistemi disliinmeli, tasarlamali ve uygulamalidir. Milteci ¢ocuklarin 6gretim
programlari, her iki egitim sisteminden de farkl olmalidir (ev sahibi llkenin ve kendi llkelerinin programindan).
Etkili ve yeterli bir egitim sistemi, iyi tasarlanmis haftalik ders gizelgesi ve bu ¢izelgede bulunan dersler icin
olusturulmus ¢ok kulttrliligu dikkate alan 6gretim programlari ile genis kapsamda degerlendirilmelidir.

Oyle ki cocuklarin hem simdiki hem de gelecek yasamlarinda ihtiyag duyabilecekleri her konuyu
icerebilmelidir. Clinki degisen diinyada ortaya ¢ikan go¢ hareketleriyle mevcut egitim yapilarinin ve 6gretim
programlarinin degisimlere gore yenilenmesi gerekmektedir. Demokrasinin yerlesebilmesi ve toplumun tim
bireyleri arasinda esitlik¢i bir paylasimin olmasi icin egitimde gog ile ortaya cikan degisimlere paralel, ¢cok
kaltarla yapiya uygun, sirdarilebilir degisimler gerceklestirilmelidir (Salinas, 2006).

Etkili ve iyi bir 6gretim programinin, hedeflerine ulasmasi beklenen 6grencilere gerekli olan bilgiyi, becerileri
saglamasi gerektigi ve toplumsal kosullara uygun olmasi 6nerilmektedir (Aykag, 2014, p. 42). Ev sahibi Glkede ya
da kendi memleketinde yasama olasiligi olan multeciler igin 6gretim programi ¢ok kultirlilik olasihigina gére ve
daha o©nce bahsedilen iki duruma uygun sekilde planlanmalidir. Gerek miiltecileri barindiran gerekse
mdltecilerin geldigi llke kultirina de dikkate alan, farkhliklari géz 6éniinde bulundurarak hazirlanmis 6gretim
programlarin 6grencileri ¢ok kiltiirli yasam konusunda bilinclendirebilir. Oncelikle ev sahibi tilkenin kiltir
ozellikleri ve ev sahibi lilkeye go¢ eden gdocmenlerin geldikleri Glkelerin kiltlrel 6gelerinin de icinde oldugu
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programlar hazirlanmalidir. Boylece go¢gmen 6grenciler ev sahibi {ilkenin kiltlrel 6zelliklerine sahip olurken,
diger taraftan kendi kiltirlerini ve diger diinya Ulkelerinin kaltirlerini de 6grenecektir (Banks, 2014).

Gelinen nokta farkl kultirlerin bir arada yasama farkindahgi ve farkl kiltiirlere saygi kazanimlarini hem yerli
hem de gégmen 6grencilere kazandirabilecektir. Bu fikirlerden yola ¢ikarak ve asimilasyonu énlemek amaciyla,
mdltecilerin haftalik ders cizelgelerinde bulunan derslerin 6gretim programlari, her iki dili de —anadil ve
geldikleri yerin dili- kapsamalidir. Ayni zamanda, Matematik, Fen, Resim ve Beden Egitimi dersleri de 6gretim
programi dahilinde olmalidir. Diger iki 6nemli ders ise, Rehberlik ve Psikolojik Danismanlik ile Din Egitimi
dersleridir. Bu derslerin 6gretim programlari gogten 6nce ve sonra yasanan ulkelerin kiltirleriyle birlikte diinya
kilturlerini de iceren tarzda harmanlanarak verilmelidir ki, miilteci bir 6grenci, bu egitim programinda
ogrendiklerini farkh gok kualtirli ortamlarda kullanabilmelidir. Haftalik ders cizelgelerinde belirtilen derslerin
O0gretim programlari farkh kultirlerden gelen farkliliklari ve benzerlikleri igerecek sekilde olusturulmahdir. Ek
kisminda goriilecegi lizere Tablo 1 ve Tablo 2’de Tirkiye’de miiltecilerin de egitime dahil oldugu bir sistem icin
alternatif haftalik ders cizelgeleri 6nerileri gorilmektedir. ilk alternatif milteci dgrencileri de géz 6niinde
bulundurarak Arapga ve kiltir derslerinin eklenmesiyle olusan bir haftalik ders gizelgesidir. Tablo 2’de ise STEM
egitim modeli g6z 6niinde bulundurularak bilim, teknoloji, mihendislik ve matematik egitimi agirhkh bir
o6gretim programi igin haftalik ders gizelgesi tasarlanmistir. Bu iki sistemde de, ¢ok kilturlllik, bilim ve teknoloji
Ogretim programlarinin temelini olusturmustur.

Tablo 1.
ilk ve Ortaokullar icin Haftalik Ders Cizelgesi.

Okul Diizeyi ilkokul Ortaokul

Dersler/Siniflar 1. 2 3. 4. 5. 6. 7 8.
Arapga * 0 1 1 1 4 4 4 4
Tlrkee 7 6 5 5 5 5 5 5
Matematik 5 5 4 4 4 4 4 4
Fen 3 3 4 4 4 4 4 4
Sanat 2 2 2 2 2 2 2 2
Miuizik 2 2 2 2 2 2 2 2
Spor 2 2 2 2 2 2 2 2
Rehberlik ve Psikolojik 1 1 2 2 2 2 2 2
Danigsmanlik

Din 2 2 2 2 2 2 2 2
Kaltar 3 3 3 3 2 2 2 2
Yasam Becerileri 1 1 2 2 2 2 2 2
ingilizce 2 2 2 2 3 4 4 4
Oyun 4 4 3 3 1 0 0 0
Haftalik Tavsiye Edilen 34 34 34 34 35 35 35 35
Ders Saatleri

Tablo 2.

STEM Yaklasimli Haftalik Ders Cizelgesi.

Okul Diizeyi ilkokul Ortaokul

Dersler/Siniflar 1. 2. 3. 4, 5. 6. 7 8

Arapga * 0 1 1 1 4 4 4 4

Turkge 7 6 5 5 5 5 5 5

STEM Egitimi 8 8 9 9 10 10 10 10
Sanat 2 2 2 2 2 2 2 2

Mizik 2 2 2 2 2 2 2 2

Spor 2 2 2 2 2 2 2 2

Rehberlik ve Psikolojik 1 1 ) ) ) ) ) )

Danismanlik

Din 2 2 2 2 2 2 2 2

Kalttr 3 3 3 3 2 2 2 2

ingilizce 2 2 2 2 3 4 4 4

Oyun 4 4 3 3 1 0 0 0

Haftalik Tavsiye Edilen 33 33 33 33 35 35 35 35

Ders Saatleri

* Ortaokulda Arapga segmeli derstir. Eger 6grenciler isterse diger segmeli dil dersleri verilebilir.
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Tartisma, Sonug ve Oneriler

Milteciler diinya vatandaslaridir ancak cogu ulke onlari entegre etmek istememektedir ya da topluma
entegre etmek konusunda basarisiz olmustur. Egitimin, gerek kimlik olusumunda gerekse entegrasyonda
o6nemli roll oldugunu disundliirse, 6zellikle egitim alaninda dikkatli dnlemler alinmali ve 6gretim programlari
revize edilmelidir. Entegrasyon kavrami temel olarak asimilasyon yolunda olmamali, ancak genel olarak
toplumdaki tiim taraflarin talepleri ile bir araya gelen bir sosyal sistem kurmasi bir kavram olmahdir. Tlrkiye'de
multeciler “sorununun” Ustesinden gelmenin en 6nemli yolu onlara uygun bir egitim vermektir. Cok
kiltarlalugun de dikkate alindigi bir haftalik ders gizelgesine uygun 6gretim programi gelistirmek ve STEM
egitim sistemini entegre etmek, aitlik duygusunu ve miiltecilerin topluma uyumunu artiracak iki yol olarak
degerlendirilmektedir. STEM 6gretim yaklasiminin bitlincil ve kiresel olan islevi, miltecilerin egitim sistemi ile
yasadiklari topluma entegrasyonunda dikkate alinmasi gereken bir husustur.

Kiiresellesen diinyanin bu siirecinde teknolojinin etkisi yadsinamaz. internet kullaniminin teknoloji gelisimini
her gegen glin arttirmasi, matematik, fen 6gretimlerini daha miihendislik ve teknoloji odakh hale getirmistir.
Matematik, fen ve mihendislik alanlarindaki teknoloji odakli 6gretim yaklasimi STEM adiyla yayginlasmaya
baslamistir. Ortaya cikisi ile diinya genelinde pek ¢ok tlkede uygulanan STEM 06gretim yaklasimi, 6grencileri
disiplinler arasi bakis agisini benimsemelerini hedeflemektedir. Ogrencilerin bilimi, matematik ve miihendislik
alanlarini teknoloji Gretme odakli kullanarak okul, toplum, is ve kiresel girisimlerde hayata gecirebilen
ogrenciler olarak yetistirilmesi, STEM yaklasimin temel amacidir (Kirki¢ & Kirkig, 2018, p. 39).

Farkh kaltirlerden gelen kisilerin ayni ortamlarda yasayacaklari 6gretim deneyimleri, kiiresellesen diinyada
her gegen yil daha da yayginlasan bir durumdur. Silikon Vadisi, teknolojik buluslarin yapildigi diinya ¢apinda
bilinen oncl bir yerdir. Silikon vadisinde ¢alisan bilim insanlarinin biyik bir kismi farkh tlkelerden gelmistir.
Silikon vadisinde yasayanlari %37.80’i gégmendir ve vadiye her yirmi dort dakikada bir gogmen gelmektedir
(Silicon Valley, 2018). STEM temelli 6gretim yaklasiminin miltecilerin 6grenim goérecegi okullarda uygulanmasi,
Silikon vadisi 6rneginde oldugu gibi farkh kultirlerin teknoloji tGretme konusunda birlikte 6grenmelerini
destekleyecektir. Boylelikle kiltiirel olarak kaynasmalarina, kiltiirlerin harmanlanmasina da olanak saglanmis
olacaktir. Beyrut Amerikan Universitesi’nde “Miilteci Cocuklar icin STEM” egitimleri yapilmakta ve miilteci
cocuklarin egitimleri gerceklestirilirken yasadiklari toplumla kaynasmalarini saglanmaktadir (Muller, 2017).
Tirkiye Milli Egitim Bakanhg tarafindan hazirlanan STEM raporunda, STEM 6gretim yaklasiminin cesitli
derslerin 6gretim programlarinin hazirlik siireglerine katilmasi énerilmistir (Milli Egitim Bakanlhigi [MEB], 2016b).

Milteci ¢ocuklarin egitimi konusunda, diger egitim konularinda oldugu gibi evrensel bir yaklasim
bulunmamakla beraber, kiltlrel olarak kaynasmayi ve butlinlesmeyi saglayacak yapilarin olusturulmasina
ihtiyac duyulmaktadir. Bu kaynasmay saglayacak dusince yapilari, tip gibi alanlarda oldugu gibi, tamamen
yasama yansitilamamis olsa da, olusturulmus olmasina ragmen egitim alaninda bireysel dizeyde yetenekleri
gelistirecek evrensel bir paradigma (degerler dizisi) henliz hayata yansitilabilmis degildir. Yildiran, evrensel
biitinlesme ve kaynasma igin yeni bir ¢cerceveye ihtiya¢ duyuldugunu belirtmektedir. Yildiran’a gore bu ¢erceve
ne bati, ne dogu, ne kuzey, ne de giiney ¢ercevesi olamaz. Bu gergeve farkl kiltirlerdeki her bireyin kiltiriine
ve gecmis mirasindan getirdikleri ile olusturulabilir (Yildiran, 2006, p. 440-441). Onerimiz olan haftalik ders
cizelgeleri de farkh kultirlerden gelen kisilerin Ozelliklerine uygun, geldikleri ve yasamaya devam ettikleri
toplumun kiiltirel 6zellikleri ile harmanlanmis, dinya kiltarleri farkindaligi olusturmayi hedefleyen bir amag
tasimaktadir. Haftalik ders cizelgesi onerilerinin degerlendirilmesi ve degerlendirme sonuglarina gore ortaya
cikan duruma uygun ders 6gretim programlarinin hazirlanmasi Tirkiye Milli Egitim Bakanhgi’na énerilmektedir.

Bilgilendirme

Bu calisma 29-30 Eylul 2017 tarihinde DAKAM's Interdisciplinary Studies Meeting'de sozIi bildiri olarak
sunulmustur.

Bu calismada Suriye’den Tirkiye’ye zorunlu goég ile gelen bireyler milteci olarak adlandinlmistir. Turkiye
tarafindan Gegici Koruma Altinda olan bireyler olarak nitelendirilseler de bu makalede miilteci olarak
adlandiriimalari yazarlarin ortak gorislidir. Yazarlar, tim bu insanlarin yasal olarak miilteci olmalarini, daha
fazla haktan faydalanmalarini ve yasamlarini daha iyi kosullarda stirdiirmelerini umut etmektedir.
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