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The purpose of this study was to develop a scale to investigate Turkish pre-service
teachers' perceptions of professional ethics in teaching. This survey research
consisted of two studies. In study 1, an exploratory factor analysis (EFA) was
performed in SPSS 23 in order to investigate the scale’s factorial structure. Study 1
involved a convenience sample of 220 senior pre-service teachers studying at two
Turkish public universities. The EFA yielded a single factor structure which accounted
for 39.36% of the total variance and included 43 items. In study 2, a confirmatory
factor analysis (CFA) was conducted in LISREL 9.30 to test and confirm the uni-
dimensional structure of the 43-item scale obtained in study 1 on a data set of 724
participants from four public universities. Overall, the results prove that this 43-item
scale is a valid and reliable tool to test pre-service teachers’ perceptions of
professional ethics.
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Introduction

The development of teacher training processes has recently been the subject of much discussion within
educational research. Maxwell and Schwimmer’s (2016) research emphasizes teachers’ role as moral models
for their students from the beginning of formal teacher education. In the international literature, a recent
trend has been to place greater emphasis on establishing ethical standards for the teaching profession (Barrett,
Headley, Stovall & Witte, 2006; Barrett, Casey, Visser & Headley, 2012; Campbell, 2000; Weil, 2005) and
integrating course(s) developed in accordance with these standards into teacher training programs.

Ethical standards and ethical principles for the teaching profession will help teachers make more consistent,
transparent and rational decisions in different situations they encounter. However, only a limited number of
studies have been conducted on this topic. The Turkish Higher Education Council’s (HEC) proposal on teaching
profession ethics is noteworthy within the national literature on teaching profession ethics. The HEC (2007)
proposed establishing "elective courses for the training of professional ethics in teacher education programs”
(p.4) like those in Europe and the US in its explanation of the programs to be implemented in HEC institutions.
However, examining the courses in these higher education institutions’ teacher training programs, “teaching
profession ethics” is not among the compulsory courses. Instead, topics related to teaching profession ethics
are generally discussed for one or two weeks as part of other education courses. Thus, standards for teaching
profession ethics are needed and lessons must be developed on this topic in order to increase the quality of
teacher education and thus also of students’ education. In 2015, Turkey’s Ministry of National Education
(MoNE) established six professional ethics principles for educators, which are as follows: (1) ethical principles in
relation to students, (2) ethical principles for the education profession, (3) ethical principles in relation to
educators, (4) ethical principles in relation to parents, (5) ethical principles in relation to school management
and society, and (6) ethical principles related to school administrators’ relationships with teachers, students
and parents.

Professional ethics is defined as "the totality of behaviors that the parties have to obey or avoid" (Turkish
Language Association, 2016). Ethics norms shaped by values, experiences, culture and philosophy help people
decide what behavior is right or wrong (Miller, 2000; Singer, 1993). Ethical studies are used to determine the
standards of "good", "wanted", "loyal", "accepted", "should be supported", "right or wrong", and "acceptable
and unacceptable" (Gozitok, 1999, p. 85). As in other professions, education has its own ethical principles.
McKelvie-Sebileau (2011) set out principles for teaching profession ethics in 24 countries and examined the use
of them. The most prominent themes were values (respect, equality, honesty, dedication, etc.); relationships
with others (colleagues, students, parents, etc.); gender issues (sexual discrimination, harassment, etc.); and
occupational competences (knowledge, pedagogy, etc.) (p.19). Campbell (2000) similarly emphasized the
importance of teachers' actions regarding ethical principles in relation to the environment and suggested that
teachers had different relationships in their working lives: with their students, with other teachers, with school
administrators, with ministries, and with parents. They must act in keeping with their responsibility to all of
these stakeholders. Teaching profession ethics are also referred to in Turkish higher education law. Higher
Education Act No. 2547 lists among the purposes of higher education training students who are "free and
respectful of scientific thinking and human rights" (Article 5) and "balanced and healthy in spirit, morality and
feeling" (Article 6) (p. 5350).

Pre-service teachers should be able to define ethical and unethical behaviors and attitudes in the teaching
profession and act accordingly. Unethical behavior by teachers can lead students to interpret these behaviors
as appropriate or correct even though they are not. For this reason, teachers should demonstrate ethical
behavior and serve as role models. Carrying out studies on professional ethics in teacher education is of great
importance, since teachers are role models for their students through their attitudes and behaviors and
influence their students’ ethical development indirectly or directly. Unfortunately, ethical rules for teachers are
not generally written down. The development of professional ethics principles can be seen as a sign of the
profession’s maturation (Lovat, 1998, p. 4) and can guide professional practitioners (Haynes, 1998, p.42).
Barrett et al. (2006, p. 422; 2012, p. 891) addressed the lack of standardized professional ethics principles and
criticized the existence of different ethical principles in different US states. The need for additional studies in
this regard was also mentioned by Campbell (2000). Culture has been observed to shape people’s behaviors
and interactions. McKelvie-Sebileau (2011) stated that the codes of the teaching profession developed in
different countries, regions or provinces take on different tones and address different phenomena (e.g. social
media use), but have similar general qualities.

A number of scales measuring teachers' perceptions of professional ethics exists (Aydogan, 2011; Barrett et
al., 2006; 2012; Forsyth, 1980; Goziitok, 1999; Kumar & Kaur, 2014; Ozbek, 2003; Oztiirk Aynal, Kumandas &
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Ersanli, 2013; Pelit & Glger, 2006; Poisson, 2009; Sevim, 2014; Tabachnick, Keith-Spiegel & Pope, 1991; Yilmaz,
2005). These scales mainly have a multi-dimensional factor structure except one (Aydogan, 2011). To illustrate,
Barrett et al. (2006) developed a scale to detect teachers’ perceptions of professional ethics with a three-
dimensional structure: boundary violations, non-professional inattentive (behavior), and subjective evaluation.
Barrett et al. (2012) further refined this three-factor structure and applied it to social media. The three factors
identified were as follows: boundary violations, carelessness in teaching, and subjective assessment. Oztiirk
Aynal, Kumandas and Ersanli (2013) applied a four-dimensional structure in their ethical scale for preschool
teachers: the teacher's responsibilities to himself/herself and the child, the teacher’s responsibilities to the
profession and to his/her colleagues, the teacher’s responsibilities to families and to society, and the teacher’s
responsibilities to children with special education needs. In another study, Pelit and Gliger (2006) developed a
three-dimensional scale for teacher candidates encompassing relations to students, to the teaching profession
(job-related responsibility) and to colleagues.

Currently, international scales are usually developed for teachers working in different countries and
cultures (Barrett et al., 2006; 2012; Keith-Spiegel & Pope, 1991; Kumar & Kaur, 2014; Poisson, 2009;
Tabachnick, Keith-Spiegel & Pope, 1991). The scales developed in Turkey are generally related to specific
teaching fields (Aynal, Kumandas & Ersanh, 2013; Ozbek, 2003) and/or do not contain material related to
technology and/or the changing nature of media use (G6ziitok, 1999; Pelit & Guiger, 2006; Yilmaz, 2005). The
relevant literature shows that the use of technology and social media is an important point to consider in the
context of teachers’ professional ethics (Barrett et al., 2006; 2012). For example, Barrett et al. (2012) consider
the use of social media to be an ethics violation in their comprehensive field work on teacher ethics. They refer
to studies in different countries finding out that the unethical use of social media causes teachers to be fired or
suspended from their work. This highlights the importance of addressing social media and technology in ethical
rules.

Examining the national and international literature makes clear the need for a scale measuring pre-service
teachers’ perceptions of professional ethics, considering social, cultural and technological changes. Thus, the
aim of this study was to develop a scale to determine pre-service teachers’ perceptions of professional ethics in
faculties of education in Turkey.

Method

Survey research study design which is one of the mostly used designs in social sciences as well as
psychology and health was employed in this study. Data were collected from a large group of pre-service
teachers in Study 1 and in Study 2.

Study 1: Initial Scale Development and Exploratory Factor Analysis
Item generation

An item pool regarding pre-service teachers' perceptions of professional ethics in three successive and
complementary steps was generated. A thorough review of the relevant literature, examination of codes of
ethics in teacher education in different countries (Australia, Canada, France, Netherlands, UK, USA) as well as in
Turkey, and analysis of the existing scales currently used to assess teachers' perceptions of professional ethics
were carried out initially. In the second stage, structured brainstorming sessions on the “key characteristics of
good teachers” and “acceptable/unacceptable behaviors in the teaching profession” with pre-service teachers
from different departments at two different major Turkish universities were held. In the final stage, the item
pool was generated on the basis of (a) the basic concepts in the literature, (b) existing scales on teachers’
professional ethics (Barrett et al. 2006, 2012; Goziitok, 1999; Keith-Spiegel & Pope, 1991; Kumar & Kaur, 2014;
Pelit & Giiger, 2006; Poisson, 2009; Sevim, 2014; Tabachnick, Ei & Bowen, 2002; Yilmaz, 2005), (c) the results of
the brainstorming sessions held with pre-service teachers, (d) codes of professional ethics for teachers
established by the MoNE (2015), (e) cultural values and norms, and (f) our professional experience as teacher
educators. After eliminating parallel items, a pool of 67 items on a Likert Scale ranging from 1 (Definitely
unethical) to 5 (Definitely ethical) was generated.

Content and face validity

After the items were written, expert feedback from four university faculty members in Measurement and
Evaluation, two faculty members in Curriculum and Instruction, one faculty member in Turkish Language and
Literature (total seven experts), and three teachers was obtained in order to ensure content and face validity.
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The experts focused on the clarity of the instructions and items as well as the items' appropriateness in
measuring pre-service teachers' perceptions of professional ethics. In addition to the experts, we asked two
pre-service teachers to review the scale using a think-aloud protocol. Just like the experts, the teacher
candidates commented on the clarity of the instructions and items as well as the items’ appropriateness for
measuring the construct and suggested an estimated duration for the scale. The scale was modified based on
the experts' and students, reviews, and had 60 items at the end of the revision process.

Procedure

The data collection process took place from April 2016 to February 2017. The scale was administered to 220
pre-service teachers in their final year of teacher education at two major public universities in Ankara, Turkey,
during class hours and with the permission of course instructors. The pre-service teachers were given
information about the study and participated in the study on a voluntary basis. They were asked to provide
demographic information on their gender and department and to mark the extent to which they found the
statements in the scale to be ethical.

Participants

The study’s sample encompassed 220 pre-service teachers (175 female, 45 male) in their final year of
university (seniors) enrolled in different majors at two major public universities in Ankara, Turkey. The reason
seniors were selected as participants is that they had already completed all educational courses and thus likely
had more awareness of professional ethics in teaching than students in earlier years. Convenience sampling
was used to recruit the participants in two different public universities. In this study, we tried to obtain the
largest possible number of participants, as suggested by Henson and Roberts (2006). Table 1 presents the
demographics of the study participants. The students were majoring in classroom teaching (n=92), English
language teaching (n=41), mathematics education (n=15), computer education and instructional technologies
(n= 14), early childhood education (n=13), guidance and psychological counseling (n= 13), science and
technology teaching (n=11), physical education and sports, (n= 9), German language teaching (n=7), French
language teaching (n=4), and physics education (n=1).

Table 1.
Distribution of the Participants by Gender and the Department.

University A University B

(n=182) (n=38)
N % N %
Gender Male (n=45) 35 19.20 10 26.30
Female (n=175) 147 80.80 28 73.70
Department Classroom Teaching (n=92) 92 50.50 0 .00
English Language Teaching (n=41) 29 15.90 12 31.60
Mathematics Education (n=15) 13 7.10 2 5.30
Computer Education and Instructional Technologies (n=14) 3 1.60 11 28.90
Early Childhood Education (n=13) 6 3.30 7 18.40
Guidance and Psychological Counseling (n=13) 11 6.00 2 5.30
Science and Technology Teaching (n=11) 10 5.50 1 2.60
Physical Education and Sports (n=9) 7 3.80 2 5.30
German Language Teaching (n=7) 7 3.80 0 .00
French Language Teaching (n=4) 4 2.20 0 .00
Physics Education (n=1) 0 .00 1 2.60

Data analysis
SPSS 23 for Windows was used to analyze the data. An exploratory factor analysis (EFA) with maximum
likelihood extraction and a varimax rotation was performed to investigate the factorial structure of the scale.

Results

Kaiser-Meyer-Olkin (KMO) test was used to measure sampling adequacy and Bartlett's test of sphericity to
measure the data’s suitability for factor analysis. As can be seen in Table 2, the KMO measure of sampling
adequacy was .94 (>.60), suggesting that the sample size was adequate for the analysis (Tabachnick & Fidell,
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2007). Moreover, Bartlett's test of sphericity was significant at the .00 level (x2 = 6332.89, DF = 903, p=.00),
indicating the suitability of the data for factor analysis (Blyukoztlrk, 2004).

Table 2.

KMO and Bartlett's Tests Analysis Results.

Kaiser-Meyer-Olkin Measure of Sampling Adequacy .94

Bartlett's Test of Approx. Chi-Square 6332.89
Sphericity Df. 90
Sig. .00

As can be seen in Table 3, the results of the EFA with maximum likelihood extraction and a Varimax rotation
showed that there were nine factors with an eigenvalue larger than 1. The factorial structure of the scale was
determined on the basis of both the conceptual framework and empirical results. The first factor accounted for
39.36 of the variance, with an eigenvalue that was 5 times larger than the eigenvalue of the second factor
(2.46). This indicates that a single factor was strongly predictive of pre-service teachers’ perceptions of
professional ethics.

Table 3.
Total Variance Explained.

Factor Total % of Variance Cumulative %
1 16.93 39.36 39.36
2 2.46 5.73 45.10
3 1.98 4.61 49.70
4 1.64 3.80 53.50
5 1.42 3.29 56.79
6 131 3.05 59.84
7 1.22 2.84 62.68
8 1.12 2.61 65.29
9 1.03 2.40 67.69
10 .98 2.27 69.97
42 11 .26 99.79
43 .09 21 100.00

The scree plot showing the eigenvalue components (see Figure 1) revealed that there was one obvious
dimension after the bending point. Including the second and third factors in the analysis revealed that the
items did not cluster within these factors in a conceptual way. Thus, factor loadings below .45 were excluded
from the analysis, and consecutive analyses were conducted using Varimax rotation, forcing the items to load
onto a single factor. Table 4 presents the items’ factor loadings, item-total correlations, and the variance they
accounted for. The final scale consisted of 43 items with a uni-dimensional structure which accounted for 39.36
of the variance.
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Figure 1. Scree test graphic.

Cronbach’s alpha coefficient of the scale was calculated to examine the internal consistency reliability. The
Cronbach’s alpha coefficient of the scale was .96, above the suggested threshold level of .70 in the social
sciences (Murphy & Davidshafer, 2005). This revealed the high internal consistency reliability of this
measurement tool.

Discussion

In study 1, a uni-dimensional 43-item scale to investigate pre-service teachers’ ethical perceptions was
developed. In order to do so, 17 items were eliminated as a result of the EFA; the remaining items were
reordered and renumbered, and the instrument was finalized. Among the excluded items were "accepting gifts
from the students"”, "not meeting dress code", and "collecting money from students". The final instrument was
titled the “Professional Ethics Scale for Pre-Service Teachers”. Some of the scale items are: “using school
supplies for non-school purposes”; “Spending course time on unrelated activities”; and “being indifferent to
the injustices students are exposed to”. Responses were given a 5-point Likert-type scale: “I definitely don’t
find it ethical”, “l don’t find it ethical”, “Not sure”, “I find it ethical”, “I definitely find it ethical”.

Study 2: Confirmatory Factor Analysis

In study 2, a confirmatory factor analysis was employed using a data set of 724 participants to test and
confirm the uni-dimensional structure of the 43-item scale obtained through exploratory factor analysis in
study 1.

Procedure

The data collection process took place from October to December 2017. The scale was administered to 724
senior pre-service teachers enrolled in different departments at four major public universities in Ankara,
Turkey, during class hours and with the permission of the course instructors. Pre-service teachers were
furnished with information about the study and were asked to participate on a voluntary basis. They provided
demographic information on their gender and department, and were asked to mark the extent to which they
found the statements in the scale to be ethical.
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Table 4.
Items’ Factor Loading Scores Item,-Total Correlations and the Variance They Accounted for.

Items Factor Item-Total Items Factor Loadings Item-Total
Loadings Correlation Correlation
Item 1 46 A48 Item 23 .48 A4
ltem 2 .62 .62 Item 24 .63 .61
Item 3 .49 47 Item 25 .69 .65
Item 4 .52 .51 Item 26 .68 .66
ltem 5 .58 .57 Item 27 .73 .70
Iltem 6 .53 .53 Iltem 28 .77 .73
Item 7 .57 .55 Item 29 .68 .67
Item 8 .56 .55 Item 30 .68 .67
Iltem 9 A5 46 Iltem 31 .76 .73
Item 10 .52 .53 Item 32 .67 .67
Item 11 .57 .57 Item 33 .74 71
ltem 12 .53 51 Item 34 .63 .63
Item 13 A8 A48 Item 35 .51 .51
Item 14 .55 .55 Item 36 .67 .65
ltem 15 73 .72 Item 37 .73 71
Item 16 .63 .62 Item 38 .75 72
Item 17 .63 .63 Item 39 .64 .63
Item 18 46 A7 Item 40 .66 .62
Iltem 19 48 .50 Iltem 41 .70 .68
Item 20 .50 .50 Item 42 .63 .63
Item 21 A48 A7 Item 43 71 .69

Iltem 22 .58 .54
Accounted Variance 39.36% Total Variance 16.93

Participants

724 senior pre-service teachers (596 female, 127 male) enrolled in different majors at four major public
universities, including the two public universities in Study 1, in Ankara, Turkey, were involved in the study.
Convenience sampling was used to recruit the participants. Table 5 presents the demographics of the study
participants. The students were majoring in English language teaching (n=197), early childhood education
(n=117), science and technology education (n=103), classroom teaching (n=93), mathematics education (n=73),
computer education and instructional technologies (n=69), Turkish language teaching (n= 38), and primary
school mathematics education (n= 33).

Data analysis

A confirmatory factor analysis was applied to a data set of 724 participants to test and confirm the uni-
dimensional structure obtained in the exploratory factor analysis in study 1. The analysis was conducted in
LISREL 9.30.
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Table 5.
Distribution of the Participants by Gender and the Department (n=724).
University A University B University C University D
(N=43) (N=241) (N=324) (N=116)
N % N % N % N %
Gender Male (n=127) 19 44.20 31 12.90 50 15.40 27 23.30
Female ( n =596) 24 55.80 209 87.10 274 84.60 89 76.70
Department English Language 0 .00 66 33.50 75 38.10 56 28.40
Teaching (n =197)
Early Childhood 0 .00 30 25.60 87 74.40 0 .00
Education (n =117)
Science and Technology 0 .00 31 30.10 72 69.90 0 .00
Education ( n =103)
Classroom Teaching (n 0 .00 33 35.50 60 64.50 0 .00
=93)
Mathematics Education 0 .00 43 58.90 30 41.10 0 .00
(n=73)
Computer Education and 43 62.30 0 .00 0 .00 26 37.70
Instructional
Technologies (n =69)
Turkish Language 0 .00 38 100.00 0 .00 0 .00
Teaching (n =38)
Primary School 0 .00 0 .00 0 .00 33 100.00
Mathematics Teaching (n
=33)

Note: One participant did not provide gender and department information.

Results

Table 6 presents the maximum likelihood estimates for the 43-item Professional Teaching Ethics Scale;
squared multiple correlations (R2) of the observed variables and t values for the factor loadings showing the
significance of the relationship. Figure 2 presents the confirmatory factor analysis model.

The t-values of all items were significant (p<0.05), indicating that the relation between the latent variable
and each item was significant and that no items needed to be excluded from the scale. Fit indexes
demonstrated the data’s suitability to the uni-dimensional model established in Study 1. Table 7 shows the fit
indexes of the 43-item model of the Professional Teaching Ethics Scale.

The model fit was assessed using Hu and Bentler’s (1999) two-index strategy. Standardized root mean
square residual (SRMR) was used and supported by the root mean square error of approximation (RMSEA),
comparative fit index (CFl), non-normed fit index (NNFI), normed fit index (NFI), and relative fit index (RFI). As
can be seen in Table 7, the ratio of chi-square to degrees of freedom was X2(860)=3338.32, p<0.01; the root
mean square error of approximation (RMSEA) = .06; standardized root mean square residual (SRMR) = .06;
comparative fit index (CFI) = .95; goodness-of-fit index (GFI) = .69; non-normed fit index (NNFI) = .94; normed
fit index (NFI) = .94; relative fit index (RFI) = .93. The results indicated that the model fit the data, as all fit
indexes except GFl were acceptable and suggest valid results. Figure 2 shows the path diagram of the scale
items’ lambda (factor-loading) values.

The Cronbach’s alpha coefficient of the scale was computed to assess the internal consistency reliability.
The Cronbach’s alpha coefficient of the scale was .96 in study 2 as well, showing that the scale had high internal
consistency reliability as a tool to assess pre-service teachers’ perceptions of professional teaching ethics.

Discussion

Study 1 produced a uni-dimensional 43-item, 5-point Likert-type scale. We conducted study 2 to test the
uni-dimensional structure established in study 1. The results of study 2 confirmed that the uni-dimensional
scale measured pre-service teachers’ perceptions of professional ethics in teaching. The results further
suggested that the scale is a valid and reliable instrument.
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Table 6.
Confirmatory Factor Analysis Results (n=724).
Item Parameter Estimates R’ tvalue
1 27 13 6.94
2 .23 .16 3.82
3 21 .08 3.86
4 20 .18 3.56
5 32 .27 6.03
6 40 32 8.88
7 21 .26 3.03
8 44 .40 10.40
9 34 .26 7.30
10 39 27 10.20
11 44 33 12.20
12 30 31 5.14
13 36 .29 6.39
14 46 30 12.60
15 41 51 9.91
16 39 41 7.56
17 30 .26 5.18
18 42 24 10.40
19 45 37 10.80
20 49 34 13.00
21 34 37 5.65
22 29 30 4.89
23 30 38 4.88
24 30 42 5.50
25 .28 34 4.92
26 30 37 6.25
527 38 37 8.56
528 29 42 5.17
529 37 39 7.50
S30 38 41 8.44
s31 36 47 8.87
532 39 A4 9.22
533 36 43 7.18
s34 .52 .46 18.30
535 51 37 13.00
S36 42 43 11.50
537 46 .48 13.40
538 39 A7 9.28
S39 48 45 16.20
540 38 .46 7.37
s41 46 A4 14.10
542 49 44 13.80
543 40 45 8.14
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Figure 2. CFA model.

General Discussion

This research developed and validated a scale to investigate pre-service teachers’ perceptions of
professional ethics in teaching. To this end, a 43-item uni-dimensional scale was developed in accordance with
the relevant literature, existing scales assessing teaching professional ethics, the results of the brainstorming
sessions held with the pre-service teachers, codes of professional ethics for teachers established by the MoNE
(2015), cultural values and norms, and our professional experience as teacher educators.
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Table 7.

Goodness Fit Indices of Professional Teaching Ethics Scale Items.

Goodness Fit Indices Acceptable Value
X*/sd <5 Medium level fit 3338.32/860=3.88

<3 Good level fit

GFI >0.90 .69
CFI >0.90 .95
NFI >0.90 .94
NNFI >0.90 .94
RFI >0.85 .93
S-RMR <0.08 .06
RMSEA <0.08 .06

Note: GFI = goodness-of-fit index; CFl = comparative fit index; NFI = the normed fit index; NNFI = non-normed fit index; RFI
= the relative fit index; SRMR = standardized root mean square residual; RMSEA = root mean square error of approximation

The development and validation of the scale was carried out in two studies. Study 1 produced a single
factor scale that accounted for 39.36 % of the variance with an eigenvalue that was 5 times larger than the
eigenvalue of the second factor. Among the items eliminated were lending students money, accepting gifts
from the students, collecting money from students, and being friends with students on social networking sites
such as Facebook. These results might be explained in part by the relationship between culture and ethics
(Sorokin, 2017). As Hofstede (1983) defines culture as “collective mental programming” and cultural norms can
affect and shape ethical codes. Thus, it seems possible that the eliminated items mostly did not work in the
Turkish context as Turkish pre-service teachers might have found the items mostly right. These results further
support the idea of McKelvie-Sebileau (2011) who suggests that codes of teaching profession might take on
different tones and different phenomena in different countries.

In study 2, the uni-dimensional scale produced in study 1 was tested and confirmed via confirmatory factor
analysis. The results indicate that the model fit the data, as all fit indexes except GFl were acceptable.
According to the results of study 1 and study 2, the 43-item scale is a valid and reliable tool for examining pre-
service teachers’ perceptions of professional ethics. The Cronbach’s alpha coefficient of the scale was .96 in
both studies 1 and 2, indicating high internal consistency reliability.

In the literature, there exist many scales exploring teachers’ ethical perceptions (Aydogan, 2011; Barrett,
2006; 2012; Kumar & Kaur, 2014; Ozbek, 2003; Oztiirk Aynal, Kumandas & Ersanli, 2013; Kumar & Kaur, 2014;
Poisson, 2009; Sevim, 2014; Tabachnick, Keith-Spiegel & Pope, 1991; Yilmaz, 2005) with a limited focus on pre-
service teachers (Goziitok, 1999; Pelit & Guiger, 2006; Yilmaz & Altinkurt, 2009). In contrast to the earlier
studies which suggest a multi-dimensional structure to assess pre-service teachers’ ethical perceptions, this
study proposes a uni-dimensional structure to investigate pre-service teachers’ ethical perceptions, which is
consistent of that of Aydogan (2011) who collected data from a Turkish context.

This scale can be used to develop interventions and/or training programs to increase pre-service teachers'
awareness of professional ethics. It could be initially used to identify pre-service teachers’ perceptions of
teaching professional ethics, with the results used to develop specific interventions and/or trainings. A
limitation of this study is that participants in Study 1 and Study 2 were selected using convenience sampling,
which limits the generalizability of the results. In future studies, the scale can be administered to larger
samples using random sampling techniques.
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TURKCE SURUM

Giris

Ogretmen egitimi sireglerinin gelistirilmesi {izerine yapilan tartismalar son zamanlarda egitim
arastirmalarinin gikis noktasini olusturmaktadir. Maxwell ve Schwimmer'in (2016) arastirmasi, 6gretmenlerin
orgliin O6gretmen egitiminin baslangicindan itibaren 6grencilerine yonelik ahlaki modeller olarak rollni
vurgulamaktadir. Uluslararasi alan yazinda, 6gretmenlik meslek etigine yonelik standartlarin olusturulmasi
(Barrett, Headley, Stovall & Witte, 2006; Barrett, Casey, Visser & Headley, 2012; Campbell, 2000; Weil, 2005) ve
bu standartlar dogrultusunda gelistirilen ders(ler)in 6gretmen egitimi programlarina entegre edilmesi hususuna
vurgu yapilmigtir.

Ogretmenlik meslegine yonelik bu tiir etik standartlarin, etik ilkelerin ya da etik kodlarin gelistirilmesi,
ogretmenlerin karsilasacaklari farkli durumlar karsisinda daha tutarli, seffaf ve rasyonel karar almalarina olanak
saglayacaktir. Ancak, bu konuda yapilan ¢alismalarin sayisi oldukga sinirlidir. Ogretmenlik meslek etigi izerine
yapilan ulusal alan yazin incelendiginde, YOK'in 6gretmenlik meslek etigi (zerine yaptigi oneri dikkat
cekmektedir. YOK’'iin (2007) egitim fakiltelerinde uygulanacak programlar hakkindaki agiklamasina gére,
“Avrupa’da ve Amerika’da 6gretmen egitimi programlarinda yer alan meslek etiginin kazandirilmasina yonelik
secmeli derslerin acilmasi” onerilmektedir (p. 4). Ancak, egitim fakulteleri 6gretmen yetistirme programlarinda
bulunan dersler incelendiginde, “6gretmenlik meslek etigi” adi altinda bir dersin zorunlu dersler arasinda
olmadigl ve 6gretmenlik meslek etigi ile ilgili konularin genellikle diger egitim dersleri ¢atisi altinda bir veya iki
haftalik ders saati siiresince tartisildigl goriilmektedir. Buradan hareketle, 6gretmen egitiminin ve dolayisiyla
egitimin kalitesini artirmak icin 6gretmenlik meslek etigine yonelik standartlara ve bu kapsamda gelistirilen
derslere ihtiyag vardir. 2015 yilinda, Milli Egitim Bakanligi (MEB), egitimciler igin alti mesleki etik ilkesi
belirlemistir: (1) 6grencilerle ilgili etik ilkeler, (2) egitim meslegi icin etik ilkeler, (3) egitimciler ile ilgili etik ilkeler
(4) ebeveynlerle ilgili etik ilkeler, (5) okul yonetimi ve toplumla ilgili etik ilkeler ve (6) okul yéneticilerinin
o6gretmen, 6grenci ve velilerle olan iliskilerine iliskin etik ilkeler.

Etik “cesitli meslek kollari arasinda taraflarin uymasi veya kaginmasi gereken davranislar bitiini” olarak
tanimlanmaktadir (TDK, 2016). Degerler, tecriibeler, kiltiir ve felsefe ile sekillenen etik normlar, hangi
davranisin dogru ya da yanlis oldugu hususunda karar vermemize yardimci olur (Miller, 2000; Singer, 1993). Etik

N7

cahismalari sonucunda “iyi”, “istendik”, “kayda deger”, “kabul goriir”, “desteklenmesi gereken”, “dogru ya da
yanlig”, “kabul edilen ve edilemeyen” davranis standartlari belirlenir (Gozitok, 1999, p. 85). Diger mesleklerde
oldugu gibi, 6gretmen egitimi de kendi etik kodlarina sahiptir. McKelvie - Sebileau’nun (2011) 24 ilkede
6gretmenlik meslek etigine yonelik kodlari belirledigi ve kullanimini inceledigi ¢alismasinda kabul edilir/dogru
o6gretmen davranislari arasinda 6ne c¢ikan temalari sirasiyla degerler (saygi, esitlik, dirastlik, adanmislik, vb.);
digerleri ile iliskiler (meslektaslar, 6grenciler, veliler, vb.); cinsiyet konulari (cinsel ayrimcilik, taciz, vb.); ve
mesleki yeterlilikler (bilgi, pedagoji, vb.) olarak siniflanmistir (p. 19). Campbell (2000) paralel bir goérisle
ogretmenlerin gevresi ile olan iliskilerinde etik kodlar gercevesinde hareket etmesinin dnemine deginerek,
ogretmenlerin, ¢calisma hayatlarinda 6grencileri ile, diger 6gretmenler, okul yoneticileri, bakanhk, ebeveynler,
toplum ve birey olarak kendileri de dahil olmak uzere farkl iliskiler yurtttiklerini ve bu paydaslardan sorumlu
hareket etmek durumunda olduklarini belirtmistir. Ogretmenlik meslek etigi ile ilgili ifadeler YOK kanununda da
yer almaktadir. 2547 Sayili Yiiksekdgretim Kanunu’na gore, yiksekogretimin amaglari arasinda 6grencilerin “hir
ve bilimsel dislince giiciine, insan haklarina saygili” (Madde 5); “ruh, ahlak ve duygu bakimindan dengeli ve
saglikli sekilde gelismis” (Madde 6) yetistirilmesi hedeflenmektedir (p. 5350).

Genel itibariyla, 6gretmen adaylar 6gretmenlik meslek etiginde etik olan ve olmayan davranis ve tutumlari
tanimlamak ve buna gére hareket etmek durumundadir. Ogretmenlerin etik olmayan davranislari, 8grencileri
bu davranislarin uygun ya da dogru olduguna dair bir yanlisa yonlendirebilmektedir. Bu nedenle, 6gretmenler
rol-model olarak etik davranislar géstermek durumundadir. Ogretmenlerin, tutum ve davranislariyla
o6grencilerine rol model olduklari ve 6grencilerinin etik gelisimlerini dolayli veya dolaysiz olarak etkiledikleri
dusindldiginde, 6gretmen egitiminde meslek etigi ile ilgili calismalarin yapilmasi blylik 6nem tasimaktadir.
Ancak, ne yazik ki 6gretmenler icin bu kurallar genel olarak yazili degildir. Mesleki etik kodlarinin gelistirilmesi,
meslekteki olgunlasmanin bir isareti olarak gorilebilecegi gibi (Lovat, 1998, p. 4); meslegi icra edenlere rehber
olmasi yoniyle de (Haynes, 1998, p. 42) 6nem tasimaktadir. Barrett ve dig. (2006, p. 422; 2012, p. 891) mesleki
etik kodlarini standart hale getirmeye yonelik ¢alismalarin azligina deginmis, Amerika’da farkli eyaletlerde farkh
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etik kodu uygulamalarinin varligini elestirmislerdir. Bu konuda yapilacak ¢alismalara duyulan ihtiyag Campbell
(2000) tarafindan da dile getirilmistir. Kiiltlrin, insanlarin birbirlerine karsi davranislarini ve etkilesimlerini
sekillendirici 6zelliginden hareketle, McKelvie - Sebileau (2011) tarafindan da belirtildigi gibi 6gretmenlik
meslek etigi kodlari farkl tlkelerde, bolgelerde ya da eyaletlerde farkl tonlarda ve kodlarda (6rn: sosyal medya
kullanimi) ancak genel anlamda benzer niteliklerle gelistigi gézlemlenmektedir.

Ogretmenlerin dgretmenlik meslek etigine yonelik algilarini tespit etmeye yénelik cok sayida 6lcek
bulunmaktadir (Aydogan, 2011; Barrett et al., 2006; 2012; Forsyth, 1980; Goziitok, 1999; Kumar & Kaur, 2014;
Ozbek, 2003; Oztiirk Aynal, Kumandas & Ersanli, 2013; Pelit & Giiger, 2006; Poisson, 2009; Sevim, 2014;
Tabachnick, Keith-Spiegel & Pope, 1991; Yilmaz, 2005). Bu 6l¢ekler, aralarinda sadece biri hari¢ (Aydogan, 2011)
cok boyutlu faktér yapisindadir. Ornegin, 6gretmenlerin mesleki etik algilarini tespit etmek icin gelistirdikleri
¢alismada, Barrett vd. (2006) dlgeklerinin ti¢ boyutlu bir yapiya sahip oldugunu belirtmektedirler. Bu faktorler
sinir ihlali, profesyonel olmayan dikkatsiz (davranislar) ve 6znel degerlendirme olarak gruplanmistir. Barrett vd.
(2012) ayni 6lgegi sosyal medyayi da kapsayacak sekilde gelistirip uyguladiklari bir diger ¢calismalarinda yine Ug
faktorli bir yapi dikkat ¢ekmektedir. Bu faktorler, birinci calismada ortaya c¢ikan faktorlerle benzerlik
gostermektedir ve sirasiyla soyledir: sinir ihlali faktorl, 6gretimde dikkatsizlik ve 6znel degerlendirme. Okul
dncesi 6gretmenleri icin gelistirdikleri etik 6lgegi calismasinda, Oztiirk Aynal, Kumandas ve Ersanli (2013)
Olgegin dort boyutlu bir yapidan olustugunu belirtmektedir. Bu faktorler 6gretmenin ¢ocuga ve kendisine karsi
sorumluluklari, 6gretmenin meslek ve meslektagina karsi sorumluluklari, 6gretmenin aileye ve topluma karsi
sorumluluklari, 6gretmenin 6zel egitime gereksinimi olan ¢ocuklarla ilgili sorumluluklari olarak adlandiriimistir.
Bir baska calismada ise, Pelit ve Glicer (2006), 6gretmen adaylarina yonelik gelistirdikleri 6lcegin 6grencilerle
iliskiler, 6gretmenlik meslegi (gorevle ilgili sorumluklar) ve meslektaslarla iliskiler olmak (zere U¢ boyuttan
olustugunu raporlamislardir.

Mevcut uluslararasi alan yazinda olgekler genellikle farkh Glkelerde ve kiltirlerde gorev yapmakta olan
O6gretmenler igin gelistirilmistir (Barrett et al., 2006; 2012; Keith-Spiegel & Pope, 1991; Kumar & Kaur, 2014,
Poisson, 2009; Tabachnick, Keith-Spiegel & Pope, 1991). Ulkemizde gelistirilen &lcekler de genellikle belli
dgretmenlik branslarina yéneliktir (Aynal, Kumandas & Ersanli, 2013; Ozbek, 2003) ve/ya cogunlukla teknoloji
ve degisen medya kullanimi ile ilgili maddeleri icermemektedir (Goziitok, 1999; Pelit & Giicer, 2006; Sevim,
2014; Yilmaz, 2005). ilgili alan yazin, 6gretmen etigi kapsaminda degerlendirilmesi gereken &nemli bir noktanin
teknoloji ve sosyal medya kullanimi oldugunu géstermektedir (Barrett et al., 2006; 2012). Ornegin Barrett vd.
(2012) 6gretmen etigi Gzerine yaptiklari kapsamli alan yazin ¢alismasinda 6gretmenlik meslegindeki etik kural
ihlallerinden birinin sosyal medyanin kullanimi oldugunu vurgulamaktadir. Calismalarinda, sosyal medyanin etik
olmayan bir sekilde kullanimindan dolayi farkh tlkelerde 6gretmenlerin islerinden ¢ikarildigi veya agiga alindig
¢alismalari referans olarak gostermektedir. Bu da sosyal medya ve teknoloji kullaniminin da etik kurallar
cercevesinde degerlendirilmesinin 6nemini vurgulamaktadir.

Ulusal ve uluslararasi alan yazin incelendiginde, 6gretmen adaylarinin 6gretmenlik meslek etik algilarini
gincel sosyal, kultlrel ve teknolojik degisiklikler dogrultusunda tespit etmeye yoénelik bir 6lcege gereksinim
duyulmaktadir. Bununla baglantili olarak bu galismanin amaci, Tirkiye’de egitim fakiltelerinde bulunan
o6gretmen adaylarinin meslek etigine yonelik algilarini tespit etmek amaciyla 6gretmen adaylarina 6zgi giincel
bir 6lgcek gelistirmektir.

Yontem

Bu calismada betimsel arastirma deseni kullanilmistir. Betimsel arastirma deseni, psikoloji ve saghk
alanlarinin yani sira, sosyal bilimlerde de en ¢ok kullanilan desenlerden biridir. Bu desen araciligiyla, ¢alisma 1
ve 2’de genis 6lcekli bir grup 6gretmen adayindan veri toplanmustir.

Calisma 1: Temel Olgek Gelistirme Asamasi ve Agimlayici Faktér Analizi

Birbirini izleyen ve tamamlayici U¢ asamada Ogretmen adaylarinin mesleki etik deger algilarinin
belirlenmesine ydnelik bir madde havuzu gelistirildi. Oncelikle, ilgili alan yazini kapsamli olarak degerlendirildi.
Tirkiye’nin yani sira farkh Ulkelerde (Avustralya, Kanada, Fransa, Hollanda, ingiltere, Amerika) 6gretmen
egitimine yonelik etik kodlari incelendi ve 6gretmen adaylarinin mesleki etik deger algilarini belirlemek igin
kullanilan mevcut 6lgekler incelendi. ikinci asamada, iki farkli biyik devlet Gniversitesinde farkli branslarda
o6grenim goren 6gretmen adaylari ile “iyi 6gretmenin temel 6zellikleri” ve “6gretmenlik mesleginde dogru kabul
edilebilir/edilemez davranislar” konulu yapilandirilmis beyin firtinasi oturumlari gergeklestirildi. Son asamada,
(a) alan yazindaki temel kavramlar, (b) 6gretmenlik meslek etigine yonelik mevcut 6lgekler (Barrett et al., 2006;
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2012; Goziitok, 1999; Keith-Spiegel & Pope, 1991; Kumar & Kaur, 2014; Pelit & Giliger, 2006; Poisson, 2009;
Sevim, 2014; Tabachnick, Ei & Bowen, 2002; Yilmaz, 2005), (c) 6gretmen adaylari ile yapilan beyin firtinasi
oturumlarinin sonuglari, (d) MEB (2015) tarafindan 6gretmenler icin belirlenen mesleki etik kodlari, (e) kulttrel
degerler ve normlar ve (f) 6gretmen egitimcileri olarak mesleki tecriibemizden hareketle bir madde havuzu
olusturuldu. Birbiri ile paralel nitelikteki maddeleri elemek suretiyle, 1 (Kesinlikle etik bulmuyorum) ile 5
(Kesinlikle etik buluyorum) arasinda degisen 5’li Likert tipi 67 maddelik bir madde havuzu elde edildi.

igerik ve Gériiniis Gegerligi

Maddeleri yazdiktan sonra, icerik ve goriiniis gegerligini saglamak amaciyla, Olgme ve Degerlendirme ana
bilim dalindan dort gretim Gyesi, Egitim Programlari ve Ogretim ana bilim dalindan iki 6gretim Gyesi, Tiirk Dili
ve Edebiyati anabilim dalindan bir 6gretim Uyesi (toplam yedi uzman) ve ¢ 6gretmenden uzman goriisl alindi.
Uzmanlar, maddelerin 6gretmen adaylarinin mesleki etik deger algilarinin belirlenmesine uygunlugunun yani
sira yonlendirmelerin ve maddelerin agikhgl Uzerine gorus bildirdiler. Uzmanlarin yani sira, iki 6gretmen
adayindan da sesli distinme protokoll kullanarak 6lgegi degerlendirmesi istendi. Uzmanlar gibi, 6gretmen
adaylari da 6lgegin kavrami 6lgmesi hususundaki uygunlugunun yani sira, dlcekteki yonergelerin ve maddelerin
acikhg Gzerine goris bildirdiler ve 6lcegin yanitlanmasina ydnelik siire bazinda degerlendirme yaptilar. Olcek,
uzmanlarin ve 6grencilerin gorisleri 1siginda revize edildi ve revizyon silreci sonrasinda 60 maddelik bir 6lcek
elde edildi.

Veri Toplama Siireci

Veri toplama siireci, Nisan 2016 ve Subat 2017 tarihleri arasinda gerceklestiriimistir. Olcek, Ankara,
Tirkiye’de bulunan iki blyilik devlet Universitesinde ders saatleri icinde, ders yuriticilerinden alinan izinler
dogrultusunda uygulanmistir. Ogrenciler ¢alisma hususunda bilgilendirilmis, génilliilik esasina gére uygulama
gerceklestirilmistir. Katilimcilardan, cinsiyetleri ve bolumleri ile ilgili demografik bilgi vermeleri ve Olgekte
belirtilen ifadeleri ne kadar etik bulduklari ile ilgili yanitlarini isaretlemeleri istenmistir.

Katilimcilar

Arastirmanin 6rneklemini, Tirkiye’de Ankara ilindeki iki devlet Universitesinde son sinif diizeyinde farkh
branslarda 6grenim goren toplam 220 (175 Kadin; 45 Erkek) 6gretmen adayi olusturmaktadir. Son sinif
ogrencilerinin katilimci olarak secilmesinin sebebi, bu 6grencilerin tim egitim derslerini tamamlamis olmalari
ve buradan hareketle, 6nceki siniflardaki 6grencilere kiyasla, 6gretmenlik meslegi etigi hususunda daha fazla
farkindaliga sahip olabilecekleri diisiincesidir. iki devlet {iniversitesindeki katilimcilari ¢alismaya dahil etmek igin
uygun 6rnekleme yontemi kullanilmistir. Bu ¢alismada, Henson ve Roberts’in (2006) 6nerdigi gibi, ulasilabilecek
en biyldk katihmcr sayisi elde edilmeye cahsiimistir. Tablo 1, katiimcilarin demografik 06zelliklerini
gostermektedir. Ogrenciler, sinif dgretmenligi (n=92), ingilizce dgretmenligi (n=41), matematik dgretmenligi
(n=15), Bilgisayar ve Ogretim Teknolojileri Egitimi (n= 14), Okul Oncesi Ogretmenligi (n=13), Rehberlik ve
Psikolojik Danismanlik (n= 13), Fen ve Teknoloji 8gretmenligi (n=11), Beden Egitimi ve Spor Ogretmenligi (n=9),
Almanca Ogretmenligi (n=7), Fransizca Ogretmenligi (n=4), ve Fizik Ogretmenligi (n=1) béliimlerinde 6grenim
gormekte idi.

Veri Analizi

Veri analizi SPSS 23 paket programi ile gerceklestirilmistir. Olcegin faktdr yapisini belirlemek amaciyla,
maximum olasilik ¢cikarmasi ve Varimax dondirme teknigi ile agimlayici faktor analizi (AFA) yapilmistir.

Bulgular

Veri setinin faktor analizi icin yeterli olup olmadigini tespit etmek amaciyla Kaiser-Meyer-Olkin (KMO)
orneklem yeterlilik testi ve verinin faktor analizine uygunlugunu tespit etme amaciyla Bartlett'in Kiiresellik Testi
kullanilmigtir. Tablo 2'de goruldiigu tizere, 43 maddelik dlgek igin elde edilen KMO 6rneklem yeterlilik degeri .94
(>.60) olarak bulunmustur. Bu deger, 6rneklem sayisinin analiz i¢in yeterli oldugunu gostermektedir
(Tabachnick & Fidell, 2007). Ayrica, Bartlett'in kiiresellik testi .00 degerinde manidardir (x2 = 6332.89, df = 903,
p=.00). Bu bulgu verinin faktor analizine uygun oldugunu ortaya koymaktadir (Bliytkoztirk, 2004).
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Tablo 1.
Katimcilarin Cinsiyet ve Béliime Gére Dagilimlari (n=220).
Universite A Universite B
(n=182) (n=38)
N % N %
Cinsiyet Erkek (n=45) 35 19.20 10 26.30
Kadin (n=175) 147 80.80 28 73.70
Bélim Sinif Ogretmenligi (n=92) 92  50.50 0 .00
ingilizce Ogretmenligi (n=41) 29  15.90 12 31.60
Matematik Ogretmenligi (n=15) 13 7.10 2 5.30
Bilgisayar ve Ogretim Teknolojileri Egitimi (n=14) 3 1.60 11 28.90
Okul Oncesi Ogretmenligi (n=13) 6 3.30 7 18.40
Rehberlik ve Psikolojik Danismanhk (n=13) 11 6.00 2 5.30
Fen ve Teknoloji Ogretmenligi (n=11) 10 5.50 1 2.60
Beden Egitimi ve Spor Ogretmenligi (n=9) 7 3.80 2 5.30
Almanca Ogretmenligi (n=7) 7 3.80 0 .00
Fransizca Ogretmenligi (n=4) 4 2.20 0 .00
Fizik Ogretmenligi (n=1) 0 .00 1 2.60
Tablo 2

KMO ve Bartlett's Testi Analiz Sonuglari.

Kaiser-Meyer-Olkin Ornekleme Yeterligi Olgiimii .93

Bartlett's Testi

Yaklasik Chi-Square 6332.89
Serbestlik derecesi 903
Onemlilik .00

Tablo 3’te gorildugu gibi, maksimum olasilik ¢ikarmasi ve Varimax déndiirme teknigi ile yapilan agimlayici
faktér analizi sonuglari, 6zdegeri 1’den biiyiik olan 9 faktdr oldugunu géstermektedir. Olgcegin faktdr yapisina
hem kavramsal ¢erceve hem de ampirik sonuglar dogrultusunda karar verilmistir. Birinci faktoriin agikladigi
toplam varyans 39.36 olup, bu faktériin 6zdegeri (16.93) ikinci faktorin 6zdegerinden (2.46) 5 kat blyuktir. Bu

da tek bir boyutun gicli bir sekilde, 6gretmen adaylarinin mesleki etik algilarini yordadigini géstermektedir.

Tablo 3.

Faktérlerin Agikladigi Varyanslar.

Faktor Ozdegerler Varyans Yiizdesi Toplam Varyans Yiizdesi
1 16.93 39.36 39.36
2 2.46 5.73 45.10
3 1.98 4.61 49.70
4 1.64 3.80 53.50
5 1.42 3.29 56.79
6 131 3.05 59.84
7 1.22 2.84 62.68
8 1.12 2.61 65.29
9 1.03 2.40 67.69
10 .98 2.27 69.97
42 11 .26 99.79
43 .09 21 100.00
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Ozdeger bilesenlerini gdsteren Scree Plot Grafigi, kirlma noktasindan sonra belirgin tek bir boyut oldugunu
gostermektedir. Birinci faktorden sonraki iki ve ¢ faktor dikkate alinarak yapilan analizlerde maddelerin
kavramsal agidan birden fazla faktor altinda toplanmadigl gorilmustir. Bu dogrultuda, faktor yuki .45ten
kiicik maddeler analizden ¢ikarilmis, maddeler tek bir faktére zorlanarak, Varimax dondirme teknigi ile art
arda analizler gergeklestirilmistir. Tablo 4, maddelerin faktor yiklerini, madde toplam korelasyonlarini ve
acikladigl varyans degerini géstermektedir. Son durumda elde edilen 43 maddelik 6lgek, varyansin 39.36'sini
karsilayan tek boyutlu bir yapiya sahiptir.

Scree Plot

=

Eigenvalue
o
[l

17T 1T 17T 1T 17T T T T T T T T T T 1
13 15 17 19 21 23 25 27 20 3 33 35 37 38 41 43

[
o
=]
o =
=

Factor Number

Sekil 1. Scree Plot grafigi.

Ayrica, Olgegin i¢ tutarlilik glvenirligini saptamak amaciyla Cronbach alpha guvenilirlik katsayisi
hesaplanmistir. Olgcegin Cronbach alpha giivenirlik katsayisi, .96’dir. Bu bulgu, sosyal bilimler igin énerilen. 70
kriterinin Gstindedir (Murphy & Davidshafer, 2005). Bu da bu 6lgme aracinin yiksek i¢ tutarlihk glvenirligine
sahip oldugunu ortaya koymaktadir.

Tartisma

Bu calismada, 6gretmen adaylarinin meslek etigine yonelik deger algilarini tespit etmek amaciyla 43
maddelik tek boyutlu bir dlcek gelistirilmistir. Bunu gerceklestirmek icin, AFA sonucunda 17 madde elenmis,
maddeler yeniden siralanmis, numaralandiriimis ve 6lgek son haline getirilmistir. Cikarilan maddeler arasinda,
“6grencilerden gelen hediyeleri kabul etmesi”, “Okula yonetmelige uygun olmayan kilik - kiyafet ile gelmesi” ve
“dgrencilerden her hangi bir nedenle para toplamasi” bulunmaktadir. Son &lgek, “Ogretmen Adaylari igin
Mesleki Etik Olcegi” olarak adlandiriimistir. Bazi dlcek maddeleri su sekildedir: “okul malzemelerini ders disi
amaglar icin kullanmasi”; “ders siresini ders ile iliskisiz etkinliklerle harcamasi”; “6grencilerin maruz kaldig
haksizliklara karsi kayitsiz kalmasi”. Yanitlar, 5’li Likert tipi 6lcek Uzerinde verilmektedir: “Kesinlikle etik

bulmuyorum”, “Etik bulmuyorum?”, “Kararsizim”, “Etik buluyorum”, “Kesinlikle etik buluyorum”.

Calisma 2: Dogrulayici Faktor Analizi

Calisma 2'de, calisma 1’de a¢imlayici faktor analizi ile elde edilen 43 maddelik tek boyutlu Glgegin yapisini
test etmek ve dogrulamak amaciyla 724 katiimcinin oldugu bir veri seti kullanilarak dogrulayici faktor analizi
gerceklestirilmistir.
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Tablo 4.
Maddelerin Faktér Yiikleri, Madde Toplam Korelasyonlari ve Agikladigi Varyans Degeri.

Madde Faktor Yiki Madde Toplam Madde Faktoér Yakii Madde Toplam
Korelasyonu Korelasyonu

Madde 1 46 .48 Madde 23 A48 44
Madde 2 .62 .62 Madde 24 .63 .61
Madde 3 .49 A7 Madde 25 .69 .65
Madde 4 .52 .51 Madde 26 .68 .66
Madde 5 .58 .57 Madde 27 .73 .70
Madde 6 .53 .53 Madde 28 77 .73
Madde 7 .57 .55 Madde 29 .68 .67
Madde 8 .56 .55 Madde 30 .68 .67
Madde 9 .45 46 Madde 31 .76 .73
Madde 10 .52 .53 Madde 32 .67 .67
Madde 11 .57 .57 Madde 33 74 71
Madde 12 .53 .51 Madde 34 .63 .63
Madde 13 A48 .48 Madde 35 .51 .51
Madde 14 .55 .55 Madde 36 .67 .65
Madde 15 .73 72 Madde 37 .73 71
Madde 16 .63 .62 Madde 38 .75 72
Madde 17 .63 .63 Madde 39 .64 .63
Madde 18 46 47 Madde 40 .66 .62
Madde 19 48 .50 Madde 41 .70 .68
Madde 20 .50 .50 Madde 42 .63 .63
Madde 21 A48 47 Madde 43 71 .69
Madde 22 .58 .54

Aciklanan varyans %39.36  Ozdeger16.93

Yontem

Veri toplama siireci, Ekim ve Aralik 2017 tarihleri arasinda gerceklestirilmistir. Olcek, Ankara, Tiirkiye’de
bulunan dort biyik devlet Universitesinde son sinif diizeyinde farkl branslarda 6grenim goren 220 6gretmen
adayina, ders saatleri icinde, ders yiriitiiciilerinden alinan izinler dogrultusunda uygulanmistir. Ogrenciler,
calisma hususunda bilgilendiriimis ve gonulli 6grencilerle uygulama gerceklestirilmistir. Katihmcilardan,
cinsiyetleri ve bolumleri ile ilgili demografik bilgiler edinilmis ve Olcekte belirtilen ifadeleri ne kadar etik
bulduklariile ilgili yanitlarini isaretlemeleri istenmistir.

Katilimcilar

Birinci calismada yer alan iki devlet Universitesi de dahil olmak tzere, Ankara, Tlrkiye’de dort blylk devlet
Gniversitesinde son sinif diizeyinde farkl branslarda 6grenim goéren 724 6gretmen adayi (596 kadin, 127 erkek)
calismaya katilmistir. Katihmcilari belirlemek igin uygun 6rnekleme yéntemi kullanilmistir. Tablo 5, katilimcilarin
demografik 6zelliklerini gdstermektedir. Ogrenciler, ingilizce Ogretmenligi (n=197), Okul Oncesi Ogretmenligi
(n=117), Fen ve Teknoloji Ogretmenligi (n=103), Sinif Ogretmenligi (n=93), Matematik Ogretmenligi (n=73),
Bilgisayar ve Ogretim Teknolojileri Egitimi (n=69), Tirk Dili Ogretmenligi (n=38) ve ilkégretim Matematik
Ogretmenligi (n=33) boéliimlerinde 6grenim gérmekte idi.
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Tablo 5.
Katimcilarin Cinsiyet ve Béliime Gére Dagilimlari (n=724).
Universite A Universite B Universite C Universite D
(N=43) (N=241) (N=324) (N=116)
N % N % N % N %
Cinsiyet  Erkek (n=127) 19 44.20 31 12.90 50 15.40 27 23.30
Kadin ( n =596) 24 55.80 209 87.10 274 84.60 89 76.70
Bélim ingilizce Ogretmenligi (n =197) 0 .00 66  33.50 75 38.10 56 28.40
Okul Oncesi Ogretmenligi (n =117) 0 .00 30 25.60 87 74.40 0 .00
Fen ve Teknoloji Ogretmenligi 0 .00 31 30.10 72 69.90 0 .00
(n=103)
Sinif Ogretmenligi (n =93) 0 .00 33 35.50 60 64.50 0 .00
Matematik Ogretmenligi (n =73) 0 .00 43  58.90 30 41.10 0 .00
Bilgisayar ve Ogretim Teknolojileri 43 62.30 0 .00 0 .00 26 37.70
Egitimi (n =69)
Tirkge Ogretmenligi (n =38) 0 .00 38 100.00 0 .00 0 .00
ilkégretim Matematik Ogretmenligi 0 .00 0 .00 0 .00 33 100.00
(n=33)

Not. Bir katilimci cinsiyet ve bolim bilgilerine dair sorulari yanitlamamistir.

Veri Analizi

Calisma 1’'de agimlayici faktér analizi ile elde edilen tek boyutlu yapiyi test etmek ve dogrulamak amaciyla
724 Kkisilik bir veri seti lzerinde dogrulayici faktér analizi yapilmistir. Analiz, Lisrel 9.30 programinda
gergeklestirilmistir.

Bulgular

Tablo 6, 43 maddelik Ogretmenlik Meslegi Etik Olgeginin maksimum olasilik kestirimlerini ve coklu
korelasyon karesi (R2) degeri ve iliskinin manidarhigini gésteren t degerlerini gostermektedir. Sekil 2, dogrulayici
faktor analizi modelini géstermektedir.

Model uyumu, Hu ve Bentler’in (1999) iki indeks gosterme stratejisi kullanilarak 6l¢lilmistir. Standardize
edilmis kok ortalama kare artik (SRMR) kullaniimistir ve bu kok ortalama kare yaklasim hatasi (RMSEA),
karsilastirmali uyum indeksi (CFl), normlastiriimamis uyum indeksi (NNFI), normlastiriimis uyum indeksi (NFl) ve
goreli uyum indeksi (RFI) ile desteklenmistir. Tablo 7’de goruldigu gibi ki-karenin serbestlik derecesine orani=
X2(860)=3338.32, p<0.01, kok ortalama kare yaklasim hatasi (RMSEA) = .06; Standardize edilmis kok ortalama
kare artik (SRMR) = .06; karsilastirmali uyum indeksi (CFl) = .95; uyum iyiligi indeksi (GFI) = .69;
normlastiriimamis uyum indeksi (NNFI) = .94; normlastiriimis uyum indeksi (NFl) = .94; géreli uyum indeksi (RFI)
=.93"tur. Sekil 2, 6lcek maddelerinin lamda (faktoér yiik) degerlerine iliskin yol grafigini gostermektedir.

Olgegin i¢ tutarhlik glivenirligini saptamak amaciyla Cronbach alfa giivenilirlik katsayisi hesaplanmistir.
Olgegin Cronbach alfa giivenirlik katsayisi, ikinci ¢alismada da. 96’dir. Bu bulgu, 8lgegin, dgretmen adaylarinin
mesleki etik algilarinin belirlenmesine yonelik bir arag olarak, yiksek i¢ tutarhlik giivenirligine sahip oldugunu
ortaya koymaktadir.

Tim maddelerin t degerleri anlamlidir (p<0.05). Bu da ortik degisken ve her bir madde arasindaki iliskinin
anlaml oldugunu ve 6&lgcekten herhangi bir madde cikarilmasina gerek olmadigini géstermektedir. Uyum
indeksleri, verinin, calisma 1’de ortaya konulan tek boyutlu modele uyum gosterdigini ortaya koymaktadir.
Tablo 7, 43 maddelik Ogretmenlik Meslegi Etik Olceginin uyum indekslerini gdstermektedir.

Tartisma

Calisma 1 ile tek boyutlu, 43 maddelik Likert tipi bir 6lgek elde edilmistir. Calisma 2, ¢alisma 1’de elde edilen
tek boyutlu yapiyr test etmek amaciyla gergeklestirilmistir. Calisma 2’nin sonuglari, tek boyutlu oOlgegin,
6gretmen adaylarinin 6gretmenlik meslegine yonelik algilarini 6l¢tiglint dogrulamistir. Sonuglar, ayrica, dlgegin
gecerli ve glivenilir bir ara¢ oldugunu ortaya koymaktadir.
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Tablo 6.
Dogrulayici Faktor Analizi Sonuglari (n=724).

Madde No Kestirim Degeri R’ t degeri
1 .27 13 6.94
2 .23 .16 3.82
3 21 .08 3.86
4 .20 .18 3.56
5 .32 .27 6.03
6 .40 .32 8.88
7 21 .26 3.03
8 44 .40 10.40
9 .34 .26 7.30
10 .39 .27 10.20
11 44 .33 12.20
12 .30 31 5.14
13 .36 .29 6.39
14 46 .30 12.60
15 41 .51 9.91
16 .39 41 7.56
17 .30 .26 5.18
18 42 .24 10.40
19 .45 .37 10.80
20 .49 .34 13.00
21 .34 .37 5.65
22 .29 .30 4.89
23 .30 .38 4.88
24 .30 42 5.50
25 .28 .34 4.92
26 .30 .37 6.25
S27 .38 .37 8.56
S28 .29 42 5.17
S29 .37 .39 7.50
S30 .38 41 8.44
S31 .36 A7 8.87
S32 .39 44 9.22
S33 .36 43 7.18
S34 .52 46 18.30
S35 .51 .37 13.00
S36 42 43 11.50
S37 46 .48 13.40
S38 .39 A7 9.28
S39 A48 A5 16.20
S40 .38 46 7.37
S41 46 44 14.10
S42 .49 A4 13.80
S43 40 A5 8.14
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Tablo 7.

Ogretmen Adaylari icin Mesleki Etik Olcedi Maddelerinin Faktér Yapisi icin Uyum lyilik indeksleri.

Uyum iyilik indeksleri Kabul Edilebilir Sinir Deger

X2/sd <5 Orta duzeyde 3338.32/860=3.88
<3 lyi uyum

GFI >0.90 .69

CFI >0.90 .95

NFI >0.90 .94

NNFI >0.90 .94

RFI >0.85 .93

SRMR <0.08 .06

RMSEA <0.08 .06

Not. GFI = uyum iyiligi indeksi; CFl = karsilastirmali uyum indeksi; NFI = normlastinlmis uyum indeksi; NNFI =
normlastiriilmamis uyum indeksi; RFl = goreli uyum indeksi; SRMR = Standardize edilmis kok ortalama kare artik; RMSEA =
kok ortalama kare yaklasim hatasi

Genel Tartisma

Bu calismada, 6gretmen adaylarinin meslek etigine yonelik algilarini tespit etmek amaciyla bir 6lgek
gelistirilmis ve gegerligi test edilmistir. Bu amagla, ilgili alan yazin, 6gretmenlik meslek etigini 6lcen mevcut
Olcekler, 6gretmen adaylari ile yapilan beyin firtinasi oturumlarinin sonuglari, MEB (2015) tarafindan
ogretmenler icin belirlenen mesleki etik kodlari, kiltiirel degerler ve normlar ve 6gretmen egitimcileri olarak
mesleki tecriibe dogrultusunda 43 maddelik tek boyutlu bir 6lcek gelistirilmistir.

Olgegi gelistirmek ve gecerligini test etmek icin iki calisma yapilmistir. Calisma 1, ikinci faktdriin
o6zdegerinden bes kat daha biyik bir 6zdegere sahip olan varyansin % 39.36'sini acgiklayan tek faktorlu bir 6lgek
ortaya koymustur. Olcekten cikarilan maddeler arasinda, dgrencilere bor¢ para vermek, 6grencilerden hediye
kabul etmek, 6grencilerden para toplamak ve Facebook gibi sosyal paylasim sitelerinde 6grencilerle arkadas
olmak gibi maddeler mevcuttur. Bu sonuglar kismen kultir ve etik arasindaki iliski ile agiklanabilir (Sorokin,
2017). Hofstede (1983), kiltiiri “ortak zihinsel programlama” olarak tanimlamaktadir ve kiltiirel normlar etik
kurallari etkileyip sekillendirebilir. Buradan hareketle, Tirk 6gretmen adaylarinin bu maddeleri ¢ogunlukla
dogru bulmus olma olasiligindan dolayi, maddelerin Tirk baglaminda ¢ogunlukla calismadigi distinilebilir. Bu
sonuglar, 6gretmenlik mesleginin kodlarinin farkh Glkelerde farkh tonlarda ve farkli kodlarla yer alabilecegini
One stiren McKelvie-Sebileau (2011) fikrini daha da desteklemektedir.

Calisma 2'de, dogrulayici faktor analizi ile Calisma 1'de dretilen tek boyutlu Olgek test edilmistir ve
dogrulanmistir. GFI digindaki tim uyum indeksleri kabul edilebilir oldugu igin, sonuglar modelin veriye
uydugunu goéstermektedir. Calisma 1 ve Calisma 2'nin sonuglarina goére, 43 maddelik Olgek, 6gretmen
adaylarinin meslek etigi algilarini incelemek icin gegerli ve giivenilir bir aractir. Olgegin Cronbach alfa katsayisi,
1. ve 2. calismada. 96'dir. Bu deger, yliksek i¢ tutarlilik giivenilirliginin bir gdstergesidir.

Alan yazinda, 6gretmenlerin etik algilarini arastiran pek ¢ok 6lgek bulunmaktadir (Aydogan, 2011; Barrett,
2006; 2012; Kumar & Kaur, 2014; Ozbek, 2003; Oztiirk Aynal, Kumandas & Ersanli, 2013; Kumar & Kaur, 2014;
Poisson, 2009; Sevim, 2014; Tabachnick, Keith-Spiegel & Pope, 1991; Yiimaz, 2005), ancak hizmet oncesi
o6gretmenlere yonelik sinirl bir odak mevcuttur (Gozutok, 1999; Pelit & Giiger, 2006; Yilmaz & Altinkurt, 2009).
Hizmet 6ncesi 6gretmenlerin etik algilarini degerlendirmek icin ¢ok boyutlu bir yapiya isaret eden daha 6nceki
calismalarin aksine, bu calisma ile 6gretmen adaylarinin etik algilarini incelemek icin tek boyutlu bir yapi
onerilmektedir, bu da Turk baglaminda veri toplayan Aydogan’in (2011) ¢alismasi ile uyumludur.

Olgek, 6gretmen adaylarinin dgretmen egitiminde meslek etigi tzerine farkindaliklarini artirmak {izere
gelistirilecek uygulamalarda ve/ya egitim programlarinda kullanilabilir. Gelistirilen 6lcek araciligiyla 6gretmen
adaylarinin 6gretmenlik meslegine yonelik algilari tespit edildikten sonra, ¢alisma sonuglarina goére egitimler
ve/ya uygulamalar gelistirilebilir. Bu g¢alismanin bir sinirliigi, Calisma 1 ve Calisma 2'deki katiimcilarin,
sonuglarin genellenebilirligini sinirlayan uygun 6rnekleme yontemi kullanilarak segilmis olmasidir. Gelecekte
ylratilecek calismalarda, olgcek tesadifi ornekleme yontemi kullanilarak daha genis katilimci kitlesine
uygulanabilir.

Bilgilendirme

Bu calismanin bir bdlimd, 4. Uluslararasi Egitim Programlari ve Ogretim Kongresi’'nde (ICCI-EPOK) bildiri olarak
sunulmustur (27-30 Ekim 2016, Antalya, Turkiye)
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