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The overall aims of this study are to conduct a needs analysis of curriculum
design of the “Human Rights, Citizenship and Democracy” course for the
teacher candidates at the Department of Primary School Education.
Convergent parallel mixed methods design is used. Interviews with eight
primary school teachers, three instructors and six 4th grade teacher
candidates and a Questionnaire for 80 teacher candidates were
administered. According to the results, it was seen that the teacher
candidates were barely knowledgeable about the child rights; and that the
teacher candidates appreciated the learning outcomes of the course design,
and yet they considered themselves quite incompetent for these learning
outcomes. The results also showed that an education program on human
rights, citizenship and democracy should be offered to the teacher
candidates as a must course.
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Introduction

United Nations Convention on the Rights of the Child (UNCRC) holds a prominent position as it defines
children's rights and is the first document in which these concepts are related to children. The document serves
to help children recognize and understand children's rights, and to help them incorporate the use of these
rights into their daily lives. Education on democratic citizenship and education on human rights should be
handled with regard to their mutual aspects. Education on democratic citizenship targets the concept of "child
citizen" and aims to educate children in a way that recognizes the fact that they are a part of the society.
Education on human rights, on the other hand, emphasizes equality, human dignity, participation and
reinforcement. Education on human rights encompasses citizenship while education on democratic citizenship
is centered around human rights. Despite their differences, both approaches contribute to the development of
democracy, human rights and peace.

Education on children's rights at the primary school level is important as it is a period in which basic
citizenship qualifications are gained and individual attitudes and values are developed. The General Assembly
of the United Nations adopted the Convention on the Rights of the Child in 1989, and Turkey signed the
convention in 1990 as its 43rd signatory. The convention entered into force upon its publication in the Official
Gazette on January 27, 1995. Looking at curricula in Turkey and the rest of the world after the convention,
human rights and democracy were not taught directly as a course until 1998. The course was started to be
taught in the primary school curricula along with restructuring in the Republican era with the name "Civics",
and was a feature of primary school and middle school course schedules (Sakaoglu, 2003). The 1948 Primary
School Curriculum features the course with the name "Citizenship Education" for the fourth and fifth-graders
(Akylz, 2014). During the multi-party period, the necessity for democratic education was mentioned under the
name "Democratic Nurturing" at the Fourth National Education Council held in 1949. It was especially
emphasized that teachers working at educational institutions raise children by giving them "civic nurturing" in
accordance with democratic principles (MEB, 1949).

Looking at the changes implemented by the Ministry of National Education with regard to human rights,
citizenship, democracy and children's rights; the "Citizenship, History and Geography" courses for the fourth
and fifth-graders featured in the 1962 Primary School Curriculum Draft were joined together under the course
name "Society and National Studies", and the 1968 curriculum replaced the "Society and National Studies"
course with "Social Studies" (Keskin, 2002) Additionally, the week that includes 10 December was declared as
the "Human Rights Week" as per the Ministry of National Education Primary and Middle School Social Activities
Act published in the Official Gazette No. 18057 of May 25, 1983 (MEB, 1983). The "Social Studies" course
featured in the middle school curriculum was removed in 1985 and replaced with "National History", "National
Geography" and "Citizenship". In 1992, the "Citizenship Curriculum" began to be implemented, and
rearrangements were made in the "National History" and "Citizenship" curricula in 1993 (S6zer, 1998). The
name "Citizenship", which was a compulsory course at the middle school level, was changed to "Citizenship and
Human Rights Education" with the "Education on Human Rights Protocol" in 1995. In addition, it was stipulated
that the course entitled "Democracy and Human Rights" be added to the curriculum of all middle school
institutions as an elective course (Bagh, 2013). As a result of the studies to renovate and update curricula in
2005, the "Citizenship and Human Rights Education" course was removed (MEB-TTKB, 2005). Later, the
Ministry of National Education's Board of Education re-implemented the "Citizenship and Democracy Education
Curriculum" at the primary school level for the eight-graders with the Decision No. 126 of September 14, 2010
(MEB, 2010). It was decided that the course would be implemented as an elective, one-hour-per-week course
for the eight-graders in the 2010-2011 academic year, and would become a compulsory course for the eight-
graders starting from the 2011-2012 academic year. The curriculum was given its final shape through the
changes made with the Board of Education Decision No. 105 of August 3, 2011 (Toraman & Gozitok, 2014). It
was decided that the name and the content of the "Citizenship and Democracy Education" course would be
changed, and that it would be implemented under the name "Human Rights, Citizenship and Democracy
Education Curriculum (HRCDE)" at the fourth-grade level of primary school on a two-hours-per-week basis
starting from the 2015-2016 academic year (MEB, 2015). A comprehensive curriculum renewal was carried out
in the 2016-2017 academic year. As a result of this renewal, the HRCDE Curriculum was re-structured in
accordance with the renewal and developments regarding learning-teaching theories and approaches (MEB-
TTKB, 2017).
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Parallel to these developments in the primary school curriculum, Turkey carried out various studies in the
related field after signing the Convention on the Rights of the Child. The related studies show that schools,
classes and teachers are effective with regard to raising awareness on human rights, children's rights,
citizenship and democracy as well as instilling respect towards other members of the society and the drive to
become a good citizen in accordance with one's rights. Ersoy (2012) mentioned that the awareness regarding
the children's rights set up by the Convention on the Rights of the Child was high among teachers and
administrators, but the practices regarding children's rights, in contrary fashion, were inadequate. He also
mentioned that instilling democratic values in children would only be possible by establishing democratic
conditions and educating them on democracy. Even though educational institutions are one of the most
significant factors with regard to raising awareness on children's rights, it is seen that the level of knowledge
among primary school teachers on this issue is inadequate (Karaman, 1993). The self-improvement of teachers
with regard to children's rights, as well as their information transfer via democratic school and class conditions
raise the importance of educational institutions. From this point of view, each teacher candidate's level of
knowledge and approach on this issue indicates the importance of mutual interaction (Kop & Tuncel, 2010).

Tung (2008) stated in her work while experts on education agree that rights should be taught within a
general framework and democratic awareness should be raised in the educational process, they are not able to
find a common ground in terms of educational policies with regard to the teaching of basic children's rights,
which have prominent status in the Convention on the Rights of the Child. Ozdemir-Ulug (2008) emphasized
that primary school curricula did not contradict with education on children's rights but had inadequate
outcomes, and stated that such curricula did not put children's rights at its center.

Fazlioglu (2007) showed in her study that teachers failed to show progress with regard to the articles of the
Convention and the teaching of the goals set forth in this direction, and that the current curriculum had to be
improved. Accordingly, she stated that in order for children to learn about human rights, grasp the related
concepts and gain the skills and awareness required to defend human rights, their active participation needed
to be ensured. Teachers have important responsibilities with regard to teaching children about their rights and
enabling them to acquire the competence and skills required. Because the level of knowledge of teachers
working at educational institutions on children's rights, their assessments on the subject and their
implementation are quite important. In the light of this information, teacher candidates' level of knowledge
with regard to children's rights and their acquisition of vocational skills required to teach at the undergraduate
level is of great importance. Kepenekgi (2006) stated that university students who took part in human rights
courses as part of their higher education curriculum had higher levels of awareness on children's rights
compared to those that did not take part in such courses. Leblebici and Celikoz (2017) stated in their study
even simply reading the Convention on the Rights of the Child changed teacher candidates' views on children's
rights and the courses with the content on children's rights resulted in the development of positive attitudes
among teacher candidates.

Education on human rights is a cultural journey. This journey begins with concepts such as democracy,
rights and freedoms at family level and carries on at schools for children at the pre-school and primary school
level. It is seen that children at the pre-school level cannot specifically grasp abstract concepts such as
government, human rights, citizenship and democracy. Therefore, a curriculum that features game-based
activities and ensures active participation should be implemented at this age level (Kaldirnm, 2005). At the
primary school level, a more qualitative and comprehensive curriculum that goes beyond the class and features
all the processes related to the school should be implemented. Thus, primary school teachers have a significant
role in the teaching of human rights to children. In order for this concept, which should be shaped during
childhood, to be instilled at the school and in the class, primary school teachers need to be competent with
regard to theoretical and practical fields on the subjects of human rights, citizenship and democracy. In
addition to the vocational knowledge to link up human rights, citizenship and democracy with other disciplines,
they also need to have the required qualities with regard to special teaching methods and techniques
(Elkatmis, 2007).

It is seen that teacher candidates at faculties of education learn the concepts of human rights, citizenship
and democracy from compulsory and/or elective courses and such courses are based strictly on theory.
However, in addition to such concepts being taught to teacher candidates, it is also important for teacher
candidates in basic training to receive hands-on training on how to teach such concepts to their students. This
can only be possible by designing the curriculum of the course regarding human rights, citizenship and
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democracy in a way that emphasizes both theory and practice. Teacher candidates will thus have gained
vocational knowledge and skill as to how to teach a course on such concepts to primary school students, as
well as gaining awareness regarding the teaching of such concepts. The main purpose of this study is to
conduct a needs analysis required to design a curriculum on human rights, citizenship, democracy and
children's rights for teacher candidates.

To this end, the main and sub-problems of the study are given below:

1. What are the requirements of a curriculum on human rights, citizenship, democracy and children's
rights to be designed for the Primary School Education Program?
1.1. What are the requirements to design a curriculum on human rights, citizenship, democracy and
children's rights with regard to teachers, instructors and teacher candidates?
1.2.  What are the awareness and competence levels of teacher candidates with regard to human rights,
citizenship, democracy and children's rights?

Method
Research Design

This study was conducted using convergent parallel mixed methods design, which employs qualitative and
quantitative data collection. In the convergent parallel mixed methods design, researchers collect qualitative
and quantitative data in conjunction, and analyze them separately. The researchers then compare the findings
to check whether they affirm each other or not. The main purpose in doing this is qualitative and quantitative
data provide different types of information. The findings acquired in conjunction with the two data types
should match up (Creswell, 2017).

Participants

Selected with the purpose of determining the requirements for a human rights, citizenship, democracy and
children's rights curriculum, the participants of the qualitative dimension of this study are six teacher
candidates who are the fourth-year students at the Faculty of Education Primary School Education Program of a
public university in Istanbul, eight primary school teachers who have taught and/or are teaching the HRCDE at
the fourth-grade primary school level and three instructors who have taught and/or are teaching the course
content in higher education; while the participants of the quantitative dimension of this study are eighty
teacher candidates who are the fourth-year students at the same program.

Comprehensive interviews with participants were carried out in the qualitative dimension of the needs
analysis prior to the design of the curriculum on human rights, citizenship, democracy and children's rights.
Carrying out these interviews with primary school teachers, teacher candidates and instructors enabled the
learning outcomes for the design of the course to be set up in accordance with these stakeholders. The
researchers selected the teacher candidates who would participate in the interview using the maximum
variation sampling method, a purposeful sampling method. The maximum variation sampling method enables
researchers to see one condition in as many varied distributions as possible and to reach more substantial
results (Flick, 2007). Taking the genders and grade point averages of the students into account, the interviews
were carried out with a total of six teacher candidates in their fourth-year studying Primary School Education
Program: one female and one male student from each of the low, middle and high achievement groups. The
researchers favored this type of distribution in order to determine the requirements for a higher education
curriculum on human rights, citizenship, democracy and children's rights.

Primary school teachers, which is another qualitative participant group, were selected from eight volunteer
primary school teachers who taught at the fourth-grade primary school level using criterion sampling. Criterion
sampling was favored by the researchers in order to thoroughly identify the problems encountered in the
subjects of human rights, citizenship and democracy, as well as the cognitive, affective and vocational issues
encountered during the delivery of this course. The criterion was determined as teachers who had taught the
Human Rights, Citizenship and Democracy course, which is a fourth-grade primary school course, in the 2016-
2017 academic year and would do so in the 2017-2018 academic year. Additionally, the schools at which the
primary school teachers worked were determined based on low, middle and high income levels.
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The researchers selected the research assistants using snowball sampling, a purposeful sampling method.
The approach of snowball sampling is to access the most well-informed source in order to find the person who
might make the largest contribution to problem solving. Interviews are carried out with specific people who are
identified as the process continues and this enables getting in touch with people who could be the most
beneficial for the research (Yildirrm & Simsek, 2011). Three instructors employed at the Faculty of Education
Department of Primary School Education Program who had instructed and/or was instructing a course
regarding human rights, citizenship, democracy and children's rights were accessed.

Table 1
Group of Participants in the Qualitative Dimension
Participants School Type Region School Level of Income Occupation Gender
11 Public Uni. lst- Middle Income Instructor Female
Goztepe

12 Public Uni.  Eskigehir Middle Income Instructor Female

13 Private ist-K.Cek. High Income Instructor Female
Uni.

PST1 Public ist-Tuzla Low Income Primary School Teacher Female
School

PST2 Public ist-Tuzla Low Income Primary School Teacher Female
School

PST3 Public ist-BeylikD. Middle Income Primary School Teacher Male
School

PST4 Public ist-Sisli High Income Primary School Teacher Female
School

PST5 Public ist-Sisli High Income Primary School Teacher Male
School

PST6 Private ist- Low Income Primary School Teacher Female
School Esenyurt

PST7 Private ist-Sariyer  Middle Income Primary School Teacher Male
School

PST8 Private ist-Sisli High Income Primary School Teacher Female
School
School Achievement level of

Participants Type Region students Status Gender

TC1 Public Uni. ist-Esenler  Low Achievement Teacher Candidate Female

TC2 Public Uni. ist-Esenler  Low Achievement Teacher Candidate Male

TC3 Public Uni. ist-Esenler =~ Middle Achievement Teacher Candidate Female

TC4 Public Uni. ist-Esenler =~ Middle Achievement Teacher Candidate Male

TC5 Public Uni. ist-Esenler  High Achievement Teacher Candidate Female

TC6 Public Uni. ist-Esenler  High Achievement Teacher Candidate Male

Total 17

For the quantitative dimension, a "Needs Analysis Questionnaire" developed by the researchers was
applied to the teacher candidates and criterion sampling was used in the selection of the participants. In
criterion sampling, participants may be selected from persons, incidents, objects or conditions with certain
qualities and are included in the sampling (Yildirrm & Simsek, 2011). The criterion for this study is to be a
fourth-year student who is about to graduate from a Primary School Education Program. To this end, the
questionnaire developed by the researchers was applied to 80 fourth-year teacher candidates, 14 of whom
were male and 66 were female.

Data Collection Tools

In this stage of the research, qualitative and quantitative data were collected for the needs analysis. The
qualitative data were collected using semi-structured interview forms, designed separately for primary school
teachers, teacher candidates and instructors and with the expert opinion required. The quantitative data were
collected using the "Needs Analysis Questionnaire" designed by the researchers with the expert opinion
required.
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Semi-Structured Interview Form

Interviews with primary school teachers, teacher candidates and instructors were carried out in the
qualitative dimension of the study. Three separate semi-structured interview forms were prepared for the
interview and expert opinion was taken with regard to the validity of the forms. Semi-structured interview, the
most commonly used method in qualitative research, is a method where researchers may ask pre-prepared
questions or ask new questions based on the dimensions emerged during the interview (Guler, Halicioglu &
Tasgin, 2013). In the interview forms, the primary school teachers were asked open-ended questions regarding
the syllabus currently implemented as part of the fourth-year HRCDE Curriculum, the course book prepared for
the course, and the problems and experiences encountered during the teaching of the course. The open-ended
questions prepared for the instructors are intended to determine the requirements in higher education,
especially in the faculties of education, regarding this course. They were also intended to determine HRCDE's
potential contributions to the vocational knowledge, experience and personal development of teacher
candidates. The researchers asked teacher candidates open-ended interview questions with regard to their
command of the HRCDE course content as fourth-year undergraduate students, their self-perception on their
level of competence to teach the course and their level of awareness on human rights, citizenship, democracy
and children's rights. Expert opinions of three instructors and two instructors from the field of curriculum and
instruction were taken with regard to the scope and validity of the interview questions.

Needs Analysis Questionnaire

In the "Needs Analysis Questionnaire" developed by the researchers, the teacher candidates were asked
about their level of awareness regarding the concepts of children's rights, human rights, citizenship and
democracy. The syllabi of similar courses taught at different universities and the HRCDE curriculum for the
fourth-graders at the primary school level were analyzed during the development of the questionnaire and the
existing literature was taken into account. Additionally, it was aimed to determine the potential learning
outcomes of this course using the findings acquired from the interviews. In the questionnaire, the teacher
candidates were asked to what extent they think these learning outcomes were important, and to what extent
they perceived themselves competent as teacher candidates who were about to graduate. The statements
were graded based on the five-point likert scale. Lastly, the teacher candidates were asked to what extent they
perceived themselves competent with regard to the teaching methods and techniques that could be used in
teaching this course, as well as assessment and evaluation methods and techniques. Expert opinion was taken
with regard to the scope and validity of the questionnaire. The experts taking part in the questionnaire
consisted of a total of five people: three instructors and two research assistants from the field of curriculum
and instruction.

Data Analysis

In this study, content analysis was carried out in the analysis of the qualitative data obtained from the
interviews. The analysis program NVivol1 was used in the analysis of the qualitative data. The main purpose of
the content analysis is to reach the concepts and relations that may explain the data collected (Yildirm &
Simsek, 2013). Based on the results extrapolated from the data, the stages of coding, accessing categories and
themes, and reporting on a theme-basis followed each other.

The package software SPSS.20 was used in the analysis of the data obtained from the "Needs Analysis
Questionnaire" applied to the teacher candidates who formed the participants group. After lost data in the
data set were identified and corrected, the data were described using frequency, percentages, arithmetic mean
and standard deviation.

Findings

Requirements to Design a Curriculum on Human Rights, Citizenship, Democracy and Children's Rights with
Regard to Primary School Teachers, Instructors and Teacher Candidates

In this part of the study, the findings regarding the requirements to design a curriculum on human rights,
citizenship, democracy and children's rights obtained after the semi-structured interviews carried out with
teacher candidates, primary school teachers and instructors are presented.

110



Hatice Leblebici, Banu Yiicel Toy — Uluslararasi Egitim Programlari ve Ogretim Calismalari Dergisi, 9(1), 2019, 105-144

Table 2
Themes and Codes Obtained with Regard to the Design of HRCDE in the Primary School Education Program

Themes Codes

HRCDE at Primary School: Current Competence of Primary School Teachers
Status Content of the Course
Teaching of the Course
Presence of Syrian Students

HRCDE in the Primary School The Necessity of the Course
Education Program: Current Status  Competence of Teacher Candidates
Learning Outcomes that must be in  Children's Rights and Conventions
the HRCDE Designed for the Democracy in the Family, at School and in the Social Environment
Primary School Education Program  Main Issues in Children's Rights and Solutions
Violations of Children's Rights

o Sexual Abuse

e Violence and Bullying

e Refugee Students and Racism

e Disabled Students
Coursebook Examination
Material Design for HRCDE
Preparation of a Course Plan for HRCDE

o Direct Instruction

e Peer Learning

® Project-Based Learning

e Drama

® Brainstorming

e |Individual and Group Studies

e Invitation of Experts

Teaching Methods and Techniques
that must be in HRCDE Designed
for the Primary School Education
Program

Assessment and Evaluation that
must be in HRCDE Designed for the
Primary School Education Program

e Group Evaluation
o Self-Evaluation
® Project

e Process Evaluation
e Portfolio

Theme 1. HRCDE at Primary School

In the needs analysis process designing the HRCDE with regard to teacher education, it was aimed to show
the current status of this course at the fourth-grade primary school level. Both the observations of teacher
candidates at schools and the experiences of primary school teachers indicated the importance of teaching this
course at the faculties of education with a curriculum specifically designed for it.

Within the scope of "Competence of Primary School Teachers" at primary schools, primary school teachers
stated that they had not made any preparation to teach HRCDE, the schools at which they have worked did not
compel them to do so, and they did not feel competent with regard to teaching this course as they had not
received either pre-service training on this course at their faculty of education before becoming a teacher, or
in-service training after becoming a teacher.

"Yes, we do try to convey them using our vocational knowledge and skills in order to teach, but it's
debatable how effective it really is because my level of awareness on this issue is not very advanced either."
(PST1)

"Honestly, | am not making major preparations or planning an activity due to the school's own system. The
school does not expect me to do so." (PST2)

"With regard to conveying these concepts to children, yes, | am competent, however | could have
developed a different perspective had | received training for it. | think | am competent when it comes to the
level of knowledge, but not quite when it comes to delivering them to the children." (PST3)
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Regarding the "Content of the Course", teacher candidates stated that the students did not show any
interest in course subjects due to their abstract nature, that strict adherence to the course-book made such
abstract learning outcomes difficult to achieve, and adjustments needed to be made in order to make the
concepts more age-appropriate. Primary school teachers, on the other hand, stated that the name "Human
Rights, Citizenship and Democracy Course" alone led the fourth-graders to think of the class as a difficult one to
understand and that the name of the class featured quite abstract concepts for the age level.

"The subjects of this course are more abstract. Thus, | think it should be a separate course." (TC1)

"Had this course not followed a course-book and had the goals been more concrete, they would acquire the

attitudes in class rather than outside the class. The teacher who taught the class in the school where | did

my internship also told me that it was quite abstract." (TC5)

"I wish it was more concrete and not so abstract. | think it's a very nice course. If the right adjustments were

made and we could teach the course on more concrete terms it could work well and lasting learning

outcomes could be achieved. Also, the name of the class is difficult to understand. It's far too much for the
children." (PST6)

In the "Teaching of the Course" sub-category, teacher candidates stated that not much importance was
given to the teaching of HRCDE in the schools where they were interns. They have also stated that the teachers
did not ensure active participation of the students in the class, simply read the activities on the course-book
and the teaching environment consisted merely of a question-answer format, and, as a result, the students
were not very aware of the concepts' significance. Teachers, on the other hand, stated that more lasting
learning outcomes could be achieved if associations with daily life were made in the teaching of HRCDE for the
fourth-graders at the primary school level, which featured very abstract concepts, and this could ensure a
course with more active participation of the students.

"In the school where | did my internship, the teacher would have the children read the stories in the course-
book and answer the questions on it. The students are not very aware of the course. | do not think it is a
course to be taught strictly from the course-book. I think the learning environment would be better if it was
a course in which the students carried out practical activities. | think the active participation of students in
this course is quite important." (TC1)
"The teacher arrives, talks about the subject, has the students read the course-book and leaves the
classroom. As such, | think it is difficult for the students to embrace these attitudes and concepts." (TC2)
The interviews with primary school teachers and teacher candidates showed that this course was
associated with the "Presence of Syrian Students". Teacher candidates who did internships and made
observations stated that refugee students from Syria did not receive comprehensive education, and teachers
could discriminate even in a class environment where HRCDE is being taught and this was the reason that made
the teaching of the course so important. Teacher candidates and primary school teachers stated that conflicts,
violence and bullying in the classroom could be prevented by primary school teachers who have an awareness
of human rights, citizenship, democracy and children's rights, and violation of rights could be eliminated and a
democratic class environment could be achieved.

"No matter how much attention the teacher pays to them, Syrian refugee students are always
discriminated against in the classroom. | think they should have separate classrooms. If that cannot be
done, then a teaching environment that includes them should be ensured. If there is a right to education, it
should cover these children as well, and | think the school could adopt such an approach regarding
children's rights." (TC5)

"Syrian students were all on the left side of the classroom while the others were sitting in the middle and
the right side. When | asked the primary school teacher why that had been the case, his response was 'They
cannot speak Turkish. Their main goal here is to learn Turkish any way'. The teacher would only turn to the
middle and the right side of the class to teach them the human rights course. | think there is discrimination
here." (TC6)

"A friend of mine who is a teacher told me about an incident where he asked a Syrian student to come to
the blackboard to show him something, he did it with his hands held up. When | think about the psychology
of this child as a teacher, his anger seems natural to me. | need to pass along this to my own students. It is
here that | am using human rights and mutual respect. If | can instill this in them and use case studies in this
course, that would eliminate conflicts, violence and bullying in the classroom." (PST5)
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Theme 2. Current Status of HRCDE in the Primary School Education Program

Teacher candidates, primary school teachers and instructors expressed their opinions on the "Necessity of
the Course" at the undergraduate level in the interviews carried out with them. Teacher candidates spoke of
the necessity of the HRCDE course as they were supposed to teach the course at the primary school fourth-
grade level upon becoming teachers. Additionally, they also stated that the subjects of human rights,
citizenship, democracy and children's rights impacted society and all of its members directly and they thus
should be taught at all age levels and in all educational institutions. Primary school teachers and instructors
likewise stated that teacher candidates would become more aware as teachers if they acquired the learning
outcomes of this course at their faculties of education and could achieve more lasting learning outcomes in the
future, indicating the necessity of the HRCDE course at the undergraduate level.

"I think this course should be taught at all fields at school, in fact in all classes, because it is a very important
subject. What am | supposed to teach when | become a teacher?" (TC2)

"I think especially teacher candidates need it. We have no idea what our rights as teachers and as citizens
are. How am | supposed to teach my students a subject that has a course dedicated to it at the primary
school level with such lack of knowledge?" (TC3)

"I think a teacher candidate should receive compulsory education for all courses they are supposed to teach
when they become teachers. If | am going to teach this course to the fourth-graders upon my graduation, |
definitely think it should be a compulsory course at the university." (TC4)

"I think it is even more important for teacher candidates as it features children's rights. As we are going to
raise the children that will make up future generations, | think it is an especially important issue. | think |
definitely need to learn it." (TC5)

"If truth be told, we have difficulties with the practical side of things, so | think it is a major requirement to
have this course at the faculties of education. If we know how to teach the course, we can do it in a much
more productive manner." (PST4)

"After all today's children are tomorrow's adults. They need to learn how to participate in society as citizens
during early childhood, and who is supposed to teach them? Primary school teachers. As such, primary
school teachers need to receive such courses during their undergraduate period in order to develop their
perspectives on these issues and acquire the competence that can achieve learning outcomes on such
knowledge, skill and values." (12)

Another finding obtained through the interviews carried out with teacher candidates is the "Competence of
Teacher Candidates". Teacher candidates stated that they did not feel they were competent with regard to
teaching the course as they had not received any prior education on human rights, citizenship, democracy and
children's rights and thus had no knowledge on the field. Primary school teachers, on the other hand,
expressed the opinion that incompetence started at the faculties of education as they did not receive training
required to convey such knowledge to the students and endorsed the view that the competence of teacher
candidates would increase with the teaching of HRCDE at faculties of education.

"We were not given training on how to teach this course at the university. | do not think | will have a skill
geared towards this course in particular with the education | have received from other courses here. | think
I can only teach the course if | prepare for the course in an adequate manner, but | do not think my current
level of knowledge and skill are adequate." (TC1)

"Honestly, | have never received information about these concepts and thus do not think that | can teach
this course to my students. | have read source books and newspapers as the issue has gained popularity
lately. | suppose we could say that we received information in a compulsory manner because of it." (TC2)
"Honestly, | do not think | have the adequate level of knowledge. We were not given education on this
course at the Faculty of Education and the incompetence starts from there. The knowledge aside, | have no
idea about how we can teach it." (PST1)

"We are struggling with the teaching of the course. We did not receive adequate knowledge as teacher
candidates or as teachers. As such, a problem occurs." (PST4)
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Theme 3. Learning Outcomes to be Achieved in the HRCDE Designed for the Primary School Education
Program

Teacher candidates, primary school teachers and instructors have expressed various opinions in the needs
analysis process carried out for the design of the HRCDE curriculum as to what the learning outcomes of the
course should be. Teacher candidates stated that they expected a more concrete and understandable learning
outcome regarding "Children's Rights and Conventions" as they are going to teach a young age group.

"I think it would be much more beneficial to us if we could learn children's rights in detail." (TC1)

"I think children need to be taught their rights in a detailed manner. | think we as teachers should receive all
knowledge necessary to teach students at this level." (TC2)

"I think every teacher candidate should know basic information such as the history of children's rights and
the Convention on the Rights of the Child in a concrete and easily understandable manner without creating
informational convergence and taking into account the young age of the students." (TC3)

Regarding "Democracy in the Family, at the School and in the Social Environment", teacher candidates
expressed that HRCDE should not stay at the school level, and should cover family and the social environment.
For this reason, they also stated that the need for teachers to raise awareness among the students' parents
with regard to human rights, citizenship, democracy and children's rights was of great importance, and faculties
of ducation need to prepare teacher candidates in this regard.

"The connection of children's rights with family is also very significant. The process actually begins with the
family. My expectation from this course would be to be able to tell the students' parents about these
subjects and teach them when necessary upon becoming a teacher." (TC1)

"I think the environment and the families should be incorporated into this education alongside the school.
These subjects are quite difficult and comprehensive." (TC6)

"The teacher could actually make contributions to the students' families on these issues by getting to know
them and identifying  their deficiencies. What we teach at school can change at home. In order to do this,
the teachers need to give information to the families. The foundations for this can be conveyed in the best
way at Faculties of Education by giving training on the course." (12)

"I think the students' parents should definitely receive education on this. For example, seminars could be
set up, could be about children's rights, or human rights. The awareness of parents should be raised. We tell
the children that their mother and father, or anyone else cannot hit them. We need to solve issues by
talking. But at home, the smallest issue results in beating. They grow up constantly getting beat up." (PST4)

Teacher candidates think that "Main Issues in Children's Rights and Solutions" should also be taught.
According to them, HRCDE should not simply be a course aimed at raising awareness among teacher
candidates. It should also be a course that gives the teachers the knowledge and skills required with regard to
main problems on children's rights that may be encountered in class, at school or in the family as well as the
actions that should be taken against such problems.

"I think it would be much more beneficial to us if the course content included not only children's rights,
human rights, citizenship and democracy but also problems that may be encountered by the teacher in the
class and the solutions of such problems." (TC1)

"Bullying, racism, abuse and comprehensive education at school. How can | deal with these problems as a
teacher? If there is a course that does a better job of educating me on this issue, it would make me a lot
more satisfied." (TC3)

"If such a course is to be taught, all negative and potentially problematic situations that may be
encountered by children, the institutions that deal with such situations and what is to be done afterwards
could be featured in the course as we are taught about children's rights. | would like to be informed about
where to apply and what sort of precautions we should take." (TC5)

"If only there was a course where we were given detailed information on children's privacy and sexual
abuse, violence and bullying, the rights of disabled students and refugee students and information on how
to teach in a practical manner..." (TC1)

Teacher candidates stated that the HRCDE design should include "Violation of Children's Rights" such as
sexual abuse, which has recently increased, violence, bullying, refugee students, racism and disabled students.
They indicated that the course should teach them how to treat their students when they encounter a
"Violation of Children's Rights" in the class, how to prevent violence and bullying in the class, how to adapt
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refugee students to the class environment, how to prevent racism and how to protect the rights of disabled
children.

"I need to be informed about how to treat disabled students or students who have been victims of sexual
abuse and inform their families." (TC6)

"Bullying, racism and abuse at school. How can | deal with these problems as a teacher? If there's a course
that does a better job of educating me on this issue, it would make me a lot more satisfied." (TC3)

"I need to be informed about how to treat disabled students or students who have been victims of sexual
abuse and inform their families." (TC6)

In the "Course-book Examination" code, it was stated during the interviews with the teacher candidates
that as course-books are commonly-used materials at school, the design of HRCDE should include an
examination of the course-book to be used by the teacher candidates with regard to its language, activities and
images. In the interviews carried out with primary school teachers, it was mentioned that since there were no
thematic books prepared for the schools' specific locations, all primary school teachers needed to adapt the
coursebook to the school, class or class environment and the way to make such an adaptation could only be
possible by examining the coursebook within the scope of HRCDE.

"I wish course-books would be assessed with regard to these issues. Sometimes the stories or images used
are inappropriate. How can | deal with such circumstances in the classroom? | do not know." (TC2)

"The course-books used for this course at the primary school level could be examined as part of the
course." (TC4)

"The course-book of the course also needs to be examined. Sometimes we cannot explain the contents,
activities and images  used in the course-book. However, not all teachers can do this. Course-books need
to be thoroughly examined at the Faculty of Education." (PST4)

It was stated that "Material Design for HRCDE" should be included in the course contents as having
materials that increase students' interest in the course ensures lasting learning outcomes.

"It would be much better if we designed materials." (TC1)

"I think it is very important to learn how to design materials." (TC2)

"I would like to have the course content include material design for the course and activities for the age
group." (TC3)

"I would love to design material. Learning how to design material for this course or what to use beyond the
course-book would be beneficial." (TC4)

The "Preparation of a Course Plan for HRCDE" code originates from the opinions of teacher candidates that
suggest having a more practice-based course, preparing activities to go along with the information, preparing a
course plan appropriate for teaching conditions and implementing it to ensure lasting learning outcomes.
Primary School Teacher (PST1) stated that had he known how to plan HRCDE and what activities to use at the
Faculty of Education he would not have struggled with the teaching of the course.

"I think this course was always considered a course to be pushed back into the background and one that
was to be taught because it needed to be taught. In spite of this, | think it is a course that should receive
planning. Perhaps if we were educated at the Faculty of Education on how to plan this course and what
activities to use, we would not have struggled the way we have." (PST1)

"I think the subjects could be given to us and we could prepare the appropriate course plans and activities
for them. So we need to know the subjects and create activities appropriate for the subjects." (TC4)

"I would like to be informed about the materials and the course plan and in short be able to get to a place
where | can teach this course from beginning to end in a complete manner. That should be the goal." (TC5)

Theme 4. Teaching Methods and Techniques to be that must be in HRCDE Designed for the Primary School
Education Program

Under the "Teaching Methods and Techniques to be that must be in HRCDE Designed for the Primary
School Education Program" theme, the interviews carried out with teacher candidates resulted in methods and
techniques such as "Direct Instruction", "Peer Learning", "Project-Based Learning", "Drama", "Brainstorming",
"Individual and Group Studies" and "Invitation of Experts" that could be used in the design of HRCDE.

Expressing the belief that the course should be based more on practice rather than theory, the teacher
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candidates stated that direct instruction was traditional in structure with regard to HRCDE and that lasting
learning outcomes could not be achieved via presentation. Additionally, they stated that, in addition to
acquiring information on the field, they would like to be informed as to how they could teach their students
and the instructor was supposed to act as a guide in this regard. According to the teacher candidates, the most
suitable methods for the teaching of the course included methods and techniques of brainstorming, drama and
peer learning. Having experienced drama and peer learning in their other courses, it was observed that teacher
candidates especially preferred the use of these methods and techniques. Additionally, primary school teachers
and instructors endorsed this view by stating that they often used these methods and techniques in the
teaching of human rights, citizenship, democracy and children's rights and achieved lasting learning outcomes.

"I would like the instructor to serve merely as a guide to us." (TC2)

"I would rather receive practical training on how to convey information to the child rather than increasing
my own knowledge." (TC3)

"Brainstorming enables different ideas to be presented in a free environment. The course could be based
mainly on this method." (TC2)

"Also, it may be suitable to have activities where we work both as individuals and as groups. Like peer
learning. In this way, me and my classmates can interact more." (TC4)

"If this course is to be taught, | would prefer it to be based on the drama method. It would be more suitable
for the school level and it would be good for us to be taught that way at university." (TC4)

"If we make use of drama activities in the class, the information we teach would be instantaneously turned
into skill. When we talk about citizenship and democracy, those are values and skills that are indispensable
for us. For example, empathy can be taught via drama. Respecting differences is a requisite for citizenship
that can be taught via drama." (12)

"As | said, we can teach these concepts in a more concrete manner that suits their level by converting them
into games and stuff." (PST4)

"I think the learning environment would be much better if the course is taught in a practice-based manner
rather than only through direct instruction or slide presentations." (TC1)

"The read and answer method does not intrigue them. They get bored when | use direct instruction. This
course is not suitable for direct instruction any way. As such, it is important for a teacher to be able to
properly teach this course." (PST1)

"There should be activities in which the children can learn their own rights, where they learn through
experience. Also, peer learning is a very constructive technique for this course as it enables them to unite."
(PST7)

Theme 5. Assessment and Evaluation that must be in HRCDE Designed for the Primary School Education
Program

Under the "Assessment and Evaluation that must be in HRCDE Designed for the Primary School Education
Program" theme, codes of "Group Evaluation", "Self-Evaluation", "Project","Process Evaluation" and "Portfolio"
emerged. With regard to the design of HRCDE, teacher candidates suggested that being evaluated individually
based on their active participation in the course, and being taken into self-evaluation to evaluate their
performance in the course would be better than the traditional assessment and evaluation methods. They
stated that process evaluation increased students' enthusiasm and participation while preparing projects and
creating portfolios in relation to the course would promote active and lasting learning outcomes with regard to
activities. Primary school teachers stated that process evaluation methods and techniques yielded better
results in the assessment and evaluation of the HRCDE at the fourth-grade primary school level, and
assessment and evaluation could be insufficient with the use of traditional methods due to the learning
outcomes of the course.

"When it comes to group studies, | definitely think the group itself and the individuals that make up the
group should both be evaluated." (TC2)

"I think the children would participate more actively and enjoy the course more if the course is evaluated
through a social responsibility project or group activities and their presentation or a portfolio work." (PST1)

"I think an evaluation that includes all products created since the beginning of the term and active
participation in the course could be better." (TC1)

"When we consider the course and its significance, it is wrong to evaluate the course in this way. Instead of
a multiple choice test, the process could be evaluated and projects could be done." (PST6)

116



Hatice Leblebici, Banu Yiicel Toy — Uluslararasi Egitim Programlari ve Ogretim Calismalari Dergisi, 9(1), 2019, 105-144

"I would prefer an evaluation of the process rather than the results in order to reach the learning outcomes
of this course as the changes that have occurred are very important. However, it is more important to
evaluate how enthusiastic the student was during this period of change and how active s/he was in her/his
participation in the activities. As such, | would prefer process evaluation." (TC3)

Awareness and Competence Levels of Teacher Candidates with Regard to the Teaching of Human Rights,
Citizenship, Democracy and Children's Rights

This part of the study includes the findings obtained through the "Needs Analysis Questionnaire". Table 3
shows the findings obtained via questions regarding the teacher candidates' awareness of children's rights.

Table 3
Frequency and Percentage Distributions of Teacher Candidates' Responses with Regard to Their Awareness of
Children's Rights

Awareness of Children's Rights N %
Yes 30 37.00
No 8 10.00
Partially 42 53.00
Total 80 100.00
Best Place to Learn About Children's Rights N %
School 56 70.00
Family 19 24.00
Media/Social Media 2 2.00
Other 3 4.00
Total 80 100.00
Necessity for Teachers to Know the Concepts of Human Rights, Citizenship,

Democracy and Children's Rights N %
Slightly Necessary 1 1.00
Partially Necessary 2 3.00
Necessary 5 6.00
Very Necessary 72 90.00
Total 80 100.00
Importance of Teaching Human Rights, Citizenship, Democracy and Children's N %
Rights

Partially Important 4 5.00
Important 11 14.00
Very Important 65 81.00
Total 80 100.00

Table 3 shows that 53.00% of teacher candidates stated that they were "partially" aware of children's
rights, 37.00% stated that they were aware of children's rights, while 10.00% stated that they were not aware
of children's rights at all. In the light of this data, new teachers who are supposed to teach HRCDE having a high
rate of "partial" awareness of children's rights indicates the need for this course. Looking at the answers given
by the teacher candidates to the question of what the best place for learning about children's rights was,
70.00% said school, 24.00% said family, 4.00% said other (hospital, lawyer, police), while 2.00% said media or
social media. For this reason, in order for these concepts to be taught in educational institutions in the best
possible way, teacher candidates are required to receive such education first. Vast majority of the teacher
candidates stated that it was "very necessary" for teachers to know the concepts of human rights, citizenship,
democracy and children's rights, and the teaching of the aforementioned concepts was "very important".
These findings support the necessity of the course to be taught at the faculties of education.

Learning outcomes extrapolated from qualitative findings regarding human rights, citizenship, democracy
and children's rights, literature and expert opinion were featured in the HRCDE Needs Analysis Questionnaire
developed by the researchers and the opinions were taken regarding the significance of these outcomes. The
percentage distributions of the opinions obtained are given in Table 4.
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Table 4
Descriptive Statistical Results Regarding the Importance Teacher Candidates Placed on Learning Outcomes
Regarding Human Rights, Citizenship, Democracy and Children's Rights

- £ E g

g £ £ _ £

£ § & ¥ £

g £ £ £ ¢

g > = g E

E £ £ 8§ 3
Level of Importance (%) S £ & E £ X SS
1. Ability to explain the definitions of main concepts regarding Human - - 6 28 66 4.60 .61
Rights, Citizenship and Democracy (Democracy, rights, freedoms,
equality, human rights, responsibility, justice, law, government).
2. Knowledge about basic children's rights. - - - 16 84 4.83 37
3. Associating the historical development of human rights and democracy - 4 20 32 44 4.6 .88
4. Defining democratic life in family, at school and in the social - - 2 25 73 4.70 .51
environment
5. Being able to discuss the Convention on the Rights of the Child. - 2 5 33 60 4.50 71
6. Awareness of main issues encountered with regard to children's rights. - - 1 20 79 4.77 A5
7. Ability to analyze the relations between family, school, social - - 1 33 66 4.65 .51
environment and democracy.
8. Grasping the importance of ethics, security and digital citizenship - - 2 20 78 4.75 49
within the scope of the right to access information and media (Bullying,
defamation, the protection and sharing of personal data in real and
virtual environments etc.)
9. Grasping the importance of democracy education. - - 2 19 79 4.76 48
10. Awareness on the roles and responsibilities of the teacher regarding - - 1 21 78 4.76 .46
education on children's rights.
11. Ability to associate courses in the primary school curriculum with - - 8 26 66 4.58 .63
democracy education.
12. Ability to associate human rights, citizenship and democracy with - - 13 26 61 4.48 71
other courses.
13. Awareness of the methods used in education on human rights. - - 9 29 62 4.53 .65
14. Determining teaching methods that ensure meaningful learning with - - 5 36 59 453 .59
regard to the human rights, citizenship and democracy course.
15. Being able to give appropriate examples during the teaching of the - - 2 30 68 4.65 .53
course in order for primary school students to generalize the concepts.
16. Ability to prepare teaching materials that ensure meaningful learning - - 10 30 60 4.50 .68
with regard to the human rights, citizenship and democracy course.
17. Ability to recognize the appropriateness of teaching materials - - 5 34 61 4.56 .59
selected during the teaching of the course with regard to human rights,
citizenship and democracy.
18. Ability to establish assessment and evaluation methods to determine - - 5 30 65 4.60 .59
successful learning outcomes in students.
19. Ability to develop a course plan for the human rights, citizenship and - 2 6 31 61 4.52 .67
democracy course.
20. Ability to recognize situations in class where children's rights are - - 1 10 89 4.87 .37
being violated (violence, sexual abuse, migration, disability).
21. Being able to take the precautions required in cases where children's - 1 - 10 89 4.86 44
rights are violated in class.
22. Knowledge on which authorities should be applied to in cases where - - - 15 85 4.85 .36

children's rights are violated in class, and the ability to carry out the

referrals required.

23. Ability to prepare an educational program for the parents of the - - 3 14 83 4.78 .49
students in the class with regard to human rights, citizenship, democracy

and children's rights.
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As shown in Table 4, the vast majority of teacher candidates stated that all items were either "important" or
"very important". The most significant point here is that the percentage of teacher candidates who opted for
the "very important" answer were lower for items relating to vocational knowledge and skills such as teaching
methods and techniques, course planning and material design (Iltems 12, 13, 14, 16, 17, 19 etc.) than they were
for other items.

The learning outcomes considered to be very important by the largest percentage of teacher candidates
were ability to recognize situations in class where children's rights are being violated, knowledge on which
authorities should be applied to in cases where children's rights are violated in class, and the ability to carry out
the referrals required, knowledge about basic children's rights and ability to prepare an educational program
for the parents of the students in the class with regard to human rights, citizenship, democracy and children's
rights. From this viewpoint, HRCDE to be designed for teacher candidates should include learning outcomes
regarding knowledge about basic children's rights, problem solving regarding HRCDE, coping methods against
existing conditions and the violations of rights and family education. Indeed, the 23 aforementioned learning
outcomes, which were prepared using the results extrapolated from the qualitative interviews, being
considered by the teacher candidates to be very important supports the necessity of these outcomes to be
featured in the curriculum design of HRCDE.

Table 5 shows the teacher candidates' opinions on their level of competence regarding the learning
outcomes for the design of the HRCDE curriculum. It was thought that a self-perception of incompetence in a
situation where all learning outcomes were, on average, considered either "important" or "very important" by
the teacher candidates would indicate important points of need.

In Table 5, teacher candidates were asked to state to what extent they felt competent with regard to the 23
learning outcomes for HRCDE given in the "Needs Analysis Questionnaire". Looking at the averages of the
teacher candidates' self-perception on their level of competence, they consider themselves as "partially
competent" on average. They consider themselves as "competent" on items 8, 9, 10, 20 and 21. With regard to
knowledge on the field, examination of the percentages shows that the learning outcomes most commonly
cited by the teacher candidates as ones in which they felt incompetent or slightly competent were associating
the historical development human rights and democracy and discussing the Convention on the Rights of the
Child. With regard to teaching knowledge and skills, the highest percentages of teacher candidates who saw
themselves as incompetent or slightly competent were seen in the learning outcomes of designing and
determining teaching methods and techniques and course-appropriate materials, determining a course-
appropriate assessment and evaluation method and the ability to develop a course plan regarding HRCDE.
Teacher candidates seeing themselves as incompetent in terms of realizing learning outcomes that they, on
average, view as very important indicates the need for these outcomes to be featured in the design of the
course from a needs analysis viewpoint.

Table 6 presents the teacher candidates' self-perception on their competence levels on the implementation
of teaching methods and techniques and assessment and evaluation methods and techniques determined to
be suitable based on expert opinion, literature and the programs of similar courses.

Table 6 shows findings regarding the competence levels of teacher candidates on the implementation of
teaching methods and techniques featured in the "Needs Analysis Questionnaire" that they will use if they
teach the HRCDE course after they become teachers. A general evaluation of the findings shows that teacher
candidates see themselves as partially competent with regard to problem solving, project-based learning and
station methods, while they see themselves, on average, as competent in other methods and techniques.
Considering that the teacher candidates see themselves as competent in direct instruction, peer learning and
demonstrative exercise, it can be extrapolated that they see themselves as competent in more common and
traditional teaching methods and techniques, while they see themselves as "partially competent" in
differentiated teaching methods and techniques such as problem solving and project-based learning. Indeed,
teacher candidates stated in the qualitative dimension of the study that direct institution was the most
common method used in their own courses while peer learning and demonstrative exercise were the other
common methods used. Thus, the reason why teacher candidates see themselves as competent in the
aforementioned methods could be the familiarity with traditional methods that they have developed over the

119



Hatice Leblebici, Banu Yiicel Toy — Uluslararasi Egitim Programlari ve Ogretim Calismalari Dergisi, 9(1), 2019, 105-144

course of their classroom teaching education. This situation points to the importance for differentiated
teaching methods and techniques to be specially featured in the course to be designed.

Table 5
Descriptive Statistical Results Regarding the Teacher Candidates' Self-Perception on Their Level of Competence
on Learning Outcomes Regarding Human Rights, Citizenship, Democracy and Children's Rights
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1. Ability to explain the definitions of main concepts regarding Human 1 16 49 33 1 3.16 .75
Rights, Citizenship and Democracy (Democracy, rights, freedoms,
equality, human rights, responsibility, justice, law, government).
2. Knowledge about basic children's rights. 4 17 50 24 5 3.08 .87
3. Associating the historical development of human rights and democracy 14 30 40 14 2 261 .97
4. Defining democratic life in family, at school and in the social - 12 38 40 10 3.47 .84
environment
5. Being able to discuss the Convention on the Rights of the Child. 9 36 35 15 5 271 .99
6. Awareness of main issues encountered with regard to children's rights. 1 21 39 33 6 3.21 .89
7. Ability to analyze the relations between family, school, social 3 14 41 31 11 335 .94
environment and democracy.
8. Grasping the importance of ethics, security and digital citizenship - 7 46 34 13 351 .81
within the scope of the right to access information and media (Bullying,
defamation, the protection and sharing of personal data in real and
virtual environments etc.)
9. Grasping the importance of democracy education. 3 10 32 45 10 3.50 .90
10. Awareness on the roles and responsibilities of the teacher regarding - 11 26 50 13 3.63 .84
education on children's rights.
11. Ability to associate courses in the primary school curriculum with 1 23 36 31 9 3.23 .94
democracy education.
12. Ability to associate human rights, citizenship and democracy with 2 18 39 35 6 3.25 91
other courses.
13. Awareness of the methods used in education on human rights. 5 26 43 20 6 296 .96
14. Determining teaching methods that ensure meaningful learning with 7 35 39 14 5 273 .96
regard to the human rights, citizenship and democracy course.
15. Being able to give appropriate examples during the teaching of the 1 24 38 30 7 3.8 .93

course in order for primary school students to generalize the concepts.

16. Ability to prepare teaching materials that ensure meaningful learning 6 24 36 26 8 3.05 1.03
with regard to the human rights, citizenship and democracy course.

17. Ability to recognize the appropriateness of teaching materials 2 16 38 35 9 331 .93
selected during the teaching of the course with regard to human rights,

citizenship and democracy.

18. Ability to establish assessment and evaluation methods to determine 4 28 36 26 6 3.03 .97
successful learning outcomes in students.

19. Ability to develop a course plan for the human rights, citizenship and 6 31 38 17 8 288 1.02
democracy course.

20. Ability to recognize situations in class where children's rights are 1 9 34 35 21 3.66 .95
being violated (violence, sexual abuse, migration, disability).

21. Being able to take the precautions required in cases where children's 1 10 35 40 14 3.55 .89
rights are violated in class.

22. Knowledge on which authorities should be applied to in cases where 5 15 36 34 10 3.28 1.01
children's rights are violated in class, and the ability to carry out the

referrals required.
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23. Ability to prepare an educational program for the parents of the 5 17 43 24 11 3.18 1.02

students in the class with regard to human rights, citizenship, democracy
and children's rights.

Table 6
Percentages of Teacher Candidates' Competence Levels on the Implementation of Teaching Methods and
Techniques and Assessment and Evaluation Methods and Techniques

Very Partially Very
Teaching Methods and Incompetent Incompetent Competent Competent Competent
Techniques (%) (%) (%) (%) (%) X sd
Direct Instruction 4.00 1.00 24.00 41.00 30.00 3.92 .96
Question-Answer 1.00 3.00 29.00 39.00 28.00 3.87 .90
Discussion 1.00 2.00 33.00 39.00 25.00 3.83 .88
Case Study 1.00 6.00 30.00 34.00 29.00 3.82 .96
Demonstrative Exercise 3.00 6.00 31.00 40.00 20.00 3.68 .95
Problem Solving 1.00 6.00 44.00 43.00 6.00 3.46 .76
Brainstorming 2.00 6.00 33.00 38.00 21.00 3.68 .96
Project-Based Learning 2.00 16.00 44.00 29.00 9.00 3.25 .92
Peer Learning 1.00 6.00 29.00 41.00 23.00 3.77 91
Role playing/Drama 6.00 9.00 25.00 35.00 25.00 3.63 1.14
Station 3.00 19.00 34.00 30.00 14.00 3.31 1.05
Assessment and Very Partially Very
Evaluation Methods and  Incompetent Incompetent Competent Competent Competent
Techniques (%) (%) (%) (%) (%) X sd
Monitoring/Unit Tests 2.00 9.00 39.00 36.00 14.00 3.50 .93
Rubric 2.00 10.00 44,00 34.00 10.00 3.38 .89
Self- and Peer 1.00 11.00 31.00 44.00 13.00 3.55 .89
Assessment
Project 3.00 15.00 45.00 31.00 6.00 3.23 .87
Group Evaluation 1.00 12.00 25.00 48.00 14.00 3.60 .92
Observation Form 1.00 11.00 31.00 38.00 19.00 3.61 .96
Portfolio 5.00 12.00 29.00 44,00 10.00 3.41 1.00
Performance Duty 1.00 12.00 31.00 41.00 15.00 3.57 .92
Concept Map - 5.00 35.00 40.00 20.00 3.75 .83

Table 6 also shows the findings regarding the teacher candidates' self-perception on their level of
competence with regard to the assessment and evaluation methods given in the questionnaire if they teach
the HRCDE course after they become teachers. Teacher candidates see themselves, on average, as
"competent" in only the group evaluation, observation form and concept map methods, while they see
themselves, on average, as "partially competent" in other assessment and evaluation methods and techniques.
As supplementary assessment and evaluation tools are important in HRCDE at the primary school level and the
teacher candidates do not see themselves as competent with regard to such tools, the necessity of the course
design including the aforementioned assessment and evaluation tools is obvious

It was decided by the researchers, based on the findings of the study, that differentiated teaching methods
and techniques would be used instead of traditional teaching methods and techniques in the teaching of the
learning outcomes extrapolated from the needs analysis carried out with teacher candidates, primary school
teachers and instructors. Instead of teaching the course with methods such as direct instruction and traditional
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methods; practice-based, participatory methods and techniques of peer learning, role playing/drama, question-
answer, problem solving, discussion, case study, brainstorming, project-based learning, station and invitation of
experts will be used. Additionally, the assessment and evaluation methods and techniques to be used in the
teaching of the course were determined as supplementary assessment and evaluation tools. Rubric, self-
assessment and peer assessment, group evaluation, project, performance duty, portfolio and observation
forms will be used as assessment and evaluation tools. In addition to vocational knowledge and skills, the
teacher candidates will be given opportunities to learn teaching methods and techniques to be used in
teaching the course to their students, design materials for the course, examine course-books, develop a course
plan suitable for the course, plan suitable assessment and evaluation and create projects for the course. The
aim is for teacher candidates to acquire the skills to teach HRCDE to their own students.

Discussion, Conclusion and Implications

The results of the study show that teacher candidates are partially aware of children's rights. Kepenekgi
(2006) stated that that university students who took part in human rights courses had higher levels of
awareness on children's rights compared to those who did not take part in such courses. Kaya's (2011) study
showed that almost none of the teacher candidates had read the Convention on the Rights of the Child and
accordingly had no awareness of the rights. Evaluation of the results from the related studies support the
findings of this study.

The study also show that children's rights are best learned by teacher candidates, instructors and primary
school teachers at the school. Ersoy's (2011) study stated that democracy could only be learned under
democratic conditions through democracy education in schools. Stressing the importance of mass media in
addition to teachers who will carry out the practices required to raise awareness among children regarding
their own rights, Kop and Tuncel (2010) underlined the distance between the reality of children in Turkey and
the ideal positions of the Convention on the Rights of the Child. These results emphasize the importance and
necessity of this course to be taught at primary school.

In the interviews carried out with teachers and teacher candidates, it was stated that an HRCDE course at
the faculties of education was required for the effective teaching of HRCDE at the primary school level and that
developing teacher candidates in a way that would ensure the effective teaching of the course could only be
ensured with such a course. Within this scope, in her study Ugus (2012) found that teachers and school
headmasters did not have adequate knowledge with regard to children's rights, that children's rights were only
mentioned within the scope of a syllabus and unmentioned outside the syllabus. Fazlioglu (2007) showed in her
study that teachers and administrators grasped the concept of children's rights but this had remained at
theoretical level and its implementation had remained inadequate. Thus, it is important for HRCDE for teacher
candidates not only to teach knowledge related to the field, but also the teaching skills to put the knowledge
into practice.

Another finding of the study is that the teaching of the course did not consist of age-appropriate learning
outcomes and teaching did not deliver with appropriate methods. Ozdemir-Ulug's (2008) study pointed out the
discrepancy between the teaching of the rights and the learning outcomes in the programs examined and
stated that education on children's rights should be provided under democratic conditions, taking into account
the parent-society interaction and participation and as a natural part of the child's life in accordance with
his/her development. It was stated that the programs examined did not take children's ages and
developmental features into account with regard to learning outcomes and subjects. Torun's (2011) study on
the impact of game-based children's rights teaching on academic success, long-lasting learning outcomes and
attitudes towards children's rights showed that the group who learned about children's rights through games
had more lasting knowledge. Findings of this study may support the teaching of HRCDE for teacher candidates
using the drama and peer learning methods to set up games. This indicates the need to enrich HRCDE with
active and differentiated teaching methods and techniques in order to ensure lasting learning outcomes and
the transfer of knowledge acquired to real life for children, and the importance to develop teacher candidates
who have the skills to plan such teaching.

The needs analysis carried out for HRCDE clearly shows the situation with regard to the design of the course
program. Kepenekg¢i and Baydik (2009) stated that the adults need to be educated on the matter first in order
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to raise children's awareness regarding their rights in the Convention on the Rights of the Child. Even though
educational institutions are one of the most significant factors with regard to raising awareness on children's
rights, it is seen that the level of knowledge among primary school teachers on this issue is inadequate
(Karaman, 1993). In addition to the learning outcomes resulting from the awareness raised by teachers with
regard to children's rights and their knowledge transfers, each teacher candidate's level of knowledge and
approach on this issue indicates the importance of mutual interaction (Kop & Tuncel, 2010). In the light of the
findings extrapolated by the researchers from the qualitative and quantitative analyses, it is required to design
a curriculum in which the learning outcomes for teachers are determined based on their own needs, and they
can actively participate and theoretical and practical courses are commonly featured. To this end, an HRCDE
curriculum will be planned. It is anticipated that teacher candidates will be able to acquire the learning
outcomes required for them to teach HRCDE at the primary school level with the quality expected of them
after the implementation of the program.

In conclusion, it is seen that the teaching of HRCDE at the primary school level is a need within the scope of
pre-service training for teacher candidates at the faculties of education. Based on the results of this study,
HRCDE could be implemented in different teacher development programs to analyze its impacts. In fact, HRCDE
could be a compulsory course for teacher candidates at every institution training teacher. Concrete examples
could be shared with teacher candidates, teachers and instructors interested in the subject by bringing such
practical studies to the field. The results of the study could be shared with the Ministry of National Education to
popularize it within the scope of in-service training for teachers at formal training institutions.
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TURKCE SURUM

Girig

Birlesmis Milletler Cocuk Haklari Sozlesmesi (CHS), cocuklara yonelik haklarin tanimlanmasi ve bu
kavramlarin gocuklarla ilk tanistig belge olmasi bakimindan oldukga 6nemli bir yere sahiptir. Belge, cocuklarin
cocuk haklarini 6grenmesi, anlamasi ve bu haklardan nasil yararlanabileceklerini gunlik yasantilarina
aktarmalarina yardimci olma niteligi tasimaktadir. Demokratik yurttaslik egitimi ve insan haklari egitimi birbirini
kapsayan boyutlari ile ele alinmalidir. Demokratik yurttashk egitimi “cocuk yurttas” kavramini ve gocuklarin
toplumun birer pargasi olduklari gerceginden yola gikarak egitilmelerini hedeflemektedir. Buna karsilik insan
haklari egitimi; esitligi, insanlik onurunu, katilimi ve giiclenmeyi vurgulamaktadir. insan haklari egitimi
yurttaghgl kapsarken; demokratik yurttashk egitimi insan haklarini merkeze alr. Aralarindaki farklara ragmen
her iki yaklasim da demokrasinin, insan haklarinin ve barisin gelismesine katki saglar.

ilkégretimde cocuk haklari egitimi, temel vatandashk yeterliliklerinin kazanilmasi, bireysel tutumlarin ve
degerlerin gelistigi bir donem olmasi sebebi ile 6nemlidir. Birlesmis Milletler Genel Kurulu Cocuk Haklari
Sozlesmesi'ni 1989 yilinda kabul etmis; Tirkiye ise 1990 yilinda 43. llke olarak soézlesmeyi imzalamistir.
Sozlesme 27 Ocak 1995’te Resmi Gazete’de yayimlanarak yirirlige girmistir. Diinya’da ve Turkiye’de s6zlesme
sonrasi ders programlarina bakildiginda 1998 yilina kadar insan haklari ve demokrasi egitiminde dogrudan bu
dersin 0gretimine rastlanilmamaktadir. Cumhuriyet doneminde yeniden yapilandiriimaya baslanilan ilkdgretim
programlarinda “Yurt Bilgisi” ismiyle yer alan ders, ilkokul ve ortaokullarda ders gizelgelerinde yer almistir
(Sakaoglu, 2003). 1948 ilkokul Programi’nda ise bu ders dérdiincii ve besinci siniflar igin “Yurttashk Bilgisi” ad
altinda gorilmektedir (Akylz, 2014). Cok partili donemde Milli Egitim Bakanligi'nin 1949 yilinda toplanan
Dordiincu Milli Egitim Surasi’'nda “Demokrasi Terbiyesi” ile demokratik egitimin gerekliliginden bahsedilmis ve
ozellikle 6gretmenlerin egitim kurumlarinda “vatandaslik terbiyesi” ile demokratik anlayis usuliine uygun bir
sekilde gocuklari yetistirmeleri Gzerinde durulmustur (MEB, 1949).

Milli Egitim Bakanhgi tarafindan insan haklari, yurttashk, demokrasi ve ¢ocuk haklari ile ilgili yapilan
degisiklikler incelendiginde ise; 1962 ilkokul Programi Taslagi’'nda yer alan dérdiincii ve besinci sinif “Yurttashk
Bilgisi, Tarih ve Cografya” dersleri “Toplum ve Ulke incelemeleri” ders adi altinda birlestirilmis; 1968 tarihli
programla da “Toplum ve Ulke incelemeleri” dersinin “Sosyal Bilgiler” dersi olarak degistirildigi goriilmektedir
(Keskin, 2002). Ayrica 25 Mayis 1983 tarihli ve 18057 sayili Resmi Gazete’de yayimlanan Milli Egitim Bakanhgi
ilkégretim ve Ortadgretim Kurumlar Sosyal Etkinlikler Yonetmeligi uyarinca 10 Aralik giiniinii iceren hafta
“Insan Haklari Haftasi” olarak diizenlenmistir (MEB, 1983). 1985 yilinda ortaokul programinda yer alan “Sosyal
Bilgiler” dersi ise kaldinlarak yerine “Milli Tarih”, “Milli Cografya” ve “Vatandaslk Bilgisi” dersleri getirilmistir.
1992 yilinda ise “Vatandaghk Bilgisi Programi” uygulanmaya baglanmis; 1993 vyilinda “Milli Tarih” ve
“Vatandaslk Bilgisi” programlarinda diizenlemeler yapilmistir (S6zer, 1998). 1995 yilinda “insan Haklari Egitimi
Protokolii” ile ortaokullarda okutulan ve zorunlu ders olan “Vatandashk Bilgisi” dersinin adi “Vatandaslik ve
insan Haklari Egitimi” olarak degistirilmis, ayrica tim ortadgretim kurumlarinin programlarina “Demokrasi ve
insan Haklar” dersinin se¢meli ders olarak eklenmesi 6ngériilmistiir (Bagh, 2013). 2005 yili &gretim
programlarinin yenilenmesi ve giincellenmesi ¢alismalari sonucunda ise “Vatandaslik ve insan Haklari Egitimi”
dersi kaldirilmistir (MEB-TTKB, 2005). Bu siregten sonra Milli Egitim Bakanhg Talim ve Terbiye Kurulu
Baskanligl tarafindan 14 Eyliil 2010 tarihli ve 126 sayili karar ile ilkégretim sekizinci sinif “Vatandaslik ve
Demokrasi Egitimi Dersi Ogretim Programi” tekrar uygulamaya konulmustur (MEB, 2010). 2010-2011 egitim-
6gretim yilinda sekizinci sinifta segmeli ve haftada bir ders saati olarak, 2011-2012 egitim-6gretim yilindan
baslayarak ise yine sekizinci siniflarda bu defa zorunlu ders olarak uygulanmasi karara baglanmistir. TTKB
tarafindan 03 Agustos 2011 tarihi 105 sayili kararla yapilan degisikliklerle programa son sekli verilmistir
(Toraman & Gozutok, 2014). 2015-2016 egitim-6gretim yilindan itibaren “Vatandashk ve Demokrasi Egitimi”
ders programinin adi ve icerigi degistirilerek; ilkokul dérdiincii sinif dizeyi “insan Haklari, Yurttashk ve
Demokrasi Dersi Ogretim Programi (IHYDD)” olarak zorunlu ve haftada iki ders saati seklinde uygulanmasi
kararlastirilmistir (MEB, 2015). 2016-2017 egitim-6gretim yilinda 6gretim programlarinda kapsamli bir yenileme
galismasi yapilmistir. Bu calismalar sonucunda IHYDD Ogretim Programi, 6grenme-6gretme teori ve
yaklasimlarindaki yenilik ve gelismeler dogrultusunda yeniden yapilandirilmistir (MEB-TTKB, 2017).

124



Hatice Leblebici, Banu Yiicel Toy — Uluslararasi Egitim Programlari ve Ogretim Calismalari Dergisi, 9(1), 2019, 105-144

ilkégretim programinda meydana gelen bu gelismelerin paralelinde Tiirkiye’nin Cocuk Haklari S6zlesmesi’ni
imzalamasi sonrasinda Tirkiye’de ilgili alanda cesitli arastirmalar yiritilmustir. ilgili arastirmalarda insan
haklari, ¢gocuk haklari, yurttaslik ve demokrasi bilincini kazandirmanin yani sira yasadiklari toplum igerisinde
bagkalarina saygl duyma ve haklari dogrultusunda iyi bir yurttas olmayi kazandirmanin temelinde okul, sinif ve
ogretmenlerin etkili oldugu sonuglarina ulasiimaktadir. Ersoy (2012), Cocuk Haklari Sozlesmesi ile belirlenen
cocuk haklari ile ilgili farkindaligin 6gretmen ve yoneticiler agisindan yiiksek oldugunu fakat bu durumun aksine
cocuk haklari ile ilgili uygulamalarin istenen diizeyde olmadigini, demokrasinin 6gretimi icin 6ncelikli olanin ise
demokratik ortamlarin olusturulmasi ve demokrasi egitiminin verilmesi ile mimkiin olabilecegini belirtmistir.
Her ne kadar ¢ocuk haklari bilincinin olusturulmasi konusunda egitim kurumlari 6nem sirasinda baslarda yer
alsa da sinif 6gretmenlerinin bu konudaki bilgi birikimlerinin yeterli olmadigi goriilmektedir (Karaman, 1993).
Cocuk haklari konusunda gerek 6gretmenlerin kendilerini gelistirmeleri gerekse demokratik okul ve sinif
ortamlarini saglayarak yapacaklari bilgi aktarimlari egitim kurumlarinin 6nemini daha fazla ortaya koymaktadir.
Bu noktadan hareketle her 6gretmen adayinin bu konu hakkindaki bilgisi ve yaklasimi da karsilikh etkilesimin
6nemini ortaya koymaktadir (Kop & Tuncel, 2010).

Tung (2008), egitim-6gretim sirecinde haklarin genel cerceve icerisinde o6gretiimesi ve demokratik
farkindahgin gelistiriimesi Uzerinde mutabik olan egitim uzmanlarinin ayni slregte egitim politikalarina
bakildiginda Cocuk Haklari Sozlesmesi'ndeki yiksek diizeyde éneme sahip olan olan temel ¢ocuk haklarinin
dgretimi konusunda ortak paydada bulusamadiklarini belirtmistir. Ozdemir-Ulug (2008), arastirmasinda gocuk
haklari egitimiyle ters diismeyen ancak kazanimlari yetersiz olan ilkégretim 6gretim programlarina dikkat
cekmis ve bu programlarin ¢ocuk haklarini merkeze alan programlar olmadigini belirtmistir.

Fazlioglu (2007), arastirmasinda, 6gretmenlerin Cocuk Haklari So6zlesmesi maddeleri ve bu dogrultuda
belirlenen hedeflerin 6gretiminde ilerleme gésteremediklerini ve mevcut programin gelistirilmesi gerektigini bu
dogrultuda egitim silrecine, cocuklarin aktif katiliminin saglanmasi gerektigi boylece cocuklarin, insan haklarini
o0grenmelerine, ilgili konulari kavramalarina ve insan haklarini savunmak icin gereken beceri ve farkindahgi
edinmelerine imkan verilebilecegini belirtmistir. Bu noktada gocuklara kendi haklarini 6gretmek, gerekli yeti ve
becerileri kazandirmak igin 6gretmenlere 6nemli sorumluluklar dismektedir. Clinki egitim kurumlarinda
o6gretmenlerin ¢ocuk haklarini ne kadar bildikleri, nasil degerlendirdikleri ve ne diizeyde uyguladiklari oldukca
o6nemlidir. Bu bilgiler 1s18inda, 6gretmen adaylarinin ¢ocuk haklarini bilme dizeyleri ve 6gretim yapabilmek igin
gereken mesleki becerilerini lisans diizeyinde meslege baslamadan 6nce kazanmis olmalari 6nem arz
etmektedir. Kepenekci (2006), yliksekogretim programlarindaki insan haklari derslerine katilan Gniversite
ogrencilerinin, ¢ocuk haklari konusunda, bu icerige sahip dersleri almayan Universite 6grencilerine kiyasla
farkindaliklarinin arttigini belirtmistir. Leblebici ve Celikéz (2017), ise arastirmalarinda 6gretmen adaylarinin
Cocuk Haklari S6zlesmesi’ni okumalarinin bile ¢ocuk haklarina olan bakis agilarini degistirdigini ve cocuk haklari
icerikli derslerin 6gretmen adaylarinda olumlu yénde tutum gelistirdigini ifade etmislerdir.

insan haklari egitimi, kiiltiirel bir yolculuk siirecidir. Bu siire¢, demokrasi, hak ve dzgiirliik konulari ile ailede
baslayip, okul 6ncesi ve ilkogretim cagindaki cocuklar icin okullarda devam etmektedir. Okul dncesi ¢cagindaki
cocuklarin devlet, insan haklari, yurttaslik ve demokrasi gibi soyut kavramlari 6zellikle anlamlandiramadiklari
gorilmektedir. Bu sebeple bu yas dizeyinde aktif katimin saglandigi oyun agirlikli etkinliklerin yer aldigi bir
program uygulanmahdir (Kaldirim, 2005). ilkdgretim diizeyinde ise, sadece sinif icerisinde sinirlandirilmayan,
okul ile ilgili tim siiregleri iceren daha nitelikli ve kapsamli bir programa yer verilmelidir. Bu sebeple ¢ocuklara
insan haklari 6gretiminde 6zellikle sinif 6gretmenlerine disen pay oldukga fazladir. Kiigiik yaslarda sekillenmesi
gereken bu kavramin, okul ve sinif icerisinde kazandirilmasi icin 6zellikle sinif 6gretmenlerinin insan haklari,
yurttaslik ve demokrasi konularinda teori ve uygulama alanlarinda yetkinlik kazanmasi gerekmektedir. insan
haklari, yurttaslik ve demokrasi konularini diger disiplinlerle iliskilendirecek mesleki bilginin yaninda 6zel
6gretim yontem ve teknikleri konusunda gerekli niteliklere de sahip olmasi gerekmektedir (Elkatmis, 2007).

Egitim Fakultelerinde 6gretmen adaylarinin insan haklari, yurttaslik ve demokrasi kavramlarini zorunlu
ve/veya se¢meli derslerde 6grendikleri ve bu derslerin de sadece teoriye dayali olarak verildigi gorilmektedir.
Oysaki Ogretmen adaylarina bu kavramlarin 6gretilmesinin yani sira, uygulamali olarak temel egitimde
6grencilerine nasil 6greteceklerinin kazandirilmasi da 6nemlidir. Bu da ancak insan haklari, yurttashk ve
demokrasi kavramlarina yonelik olarak hazirlanacak bir dersin 6gretim programi tasariminin teori ve uygulama
agirlikh olarak vyapilmasi ile 6gretmen adaylarina kazandirilabilir. Boylece 06gretmen adaylari ilkokul
o6grencilerine, bu kavramlara yonelik bir dersin 6gretimini nasil yapmalari gerektigine dair mesleki bilgi ve
beceri kazanirken ayni zamanda bu kavramlarin 6gretimine yonelik farkindalik kazanmalari da saglanabilecektir.
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Bu arastirmanin temel amaci; 6gretmen adaylarina insan haklari yurttaslik, demokrasi ve ¢ocuk haklarina
yonelik bir 6gretim programi tasarimi igin gerekli olan ihtiyag analizini yapmaktir.

Bu dogrultuda arastirmanin temel ve alt problemleri agagida verilmistir:

1. Sinif Ogretmenligi Lisans Programi icin tasarlanacak insan haklari, yurttashk, demokrasi ve cocuk
haklarina yonelik 6gretim programina iliskin ihtiyaglar nelerdir?

1.1. Ogretmen, 6gretim elemani ve &gretmen adaylari agisindan insan haklari, yurttaslik, demokrasi ve
cocuk haklarina yonelik bir 6gretim programi tasariminin ihtiyaglari nelerdir?

1.2. Ogretmen adaylarinin insan haklari, yurttashk, demokrasi, gocuk haklarinin égretimine ydnelik
farkindalik ve yeterlilik duzeyleri nedir?

Yontem
Arastirma Deseni

Bu arastirma, nitel ve nicel arastirma desenlerinin birlikte kullanildigi karma yontem arastirmalarindan,
yakinsayan paralel karma yontem desenine dayal olarak yirttilmastir. Yakinsayan paralel karma yéntem
deseninde arastirmacilar nitel ve nicel verileri birlikte topladiktan sonra verileri ayri bir sekilde analiz eder.
Bulgularin birbirini dogrulayip dogrulamadigini ortaya koymak igin bulgulari karsilastirir. Bunu yapmada temel
amag, nitel ve nicel verilerin farkh tiirde bilgi saglamasidir. iki veri tiiriine bagh olarak elde edilen bulgularin
birbiri ile 6rtismesi gereklidir (Creswell, 2017).

Katilimcilar

Bu arastirmanin katilimcilarini, arastirmanin nitel boyutunda insan haklari yurttashk, demokrasi ve ¢ocuk
haklarina yoénelik &gretim programina yonelik ihtiyaglari belirlemek dogrultusunda istanbul’da bir devlet
tiniversitesinin Egitim Fakdiiltesi Sinif Ogretmenligi Programi’nda dérdiincii sinifa kayitli alti égretmen adayi,
IHYDD’nin ilkokul dérdiincii siniflarda 8gretimini yapmis ve/veya yapmakta olan sekiz sinif dgretmeni ve bu ders
iceriginin yuksekogretimde 6gretimini yapmis ve/veya yapan Ug 68retim elemani; arastirmanin nicel boyutunda
ise, ayni programda dordiinci sinifa kayitli bulunan seksen 6gretmen adayi olusturmaktadir.

insan haklar yurttashk, demokrasi ve cocuk haklarina yénelik dgretim programi tasarimi 6éncesinde
yapilacak ihtiyag¢ analizinin nitel boyutunda, katilimcilarla derinlemesine gériismeler yapilmistir. Bu goriismeler,
sinif 6gretmenleri, 6gretmen adaylari ve 6gretim elemanlari ile yapilarak dersin tasarimi i¢in ortaya ¢ikacak
kazanimlarin, bu paydaslar dogrultusunda olusturulmasina imkan verilmistir. Arastirmacilar tarafindan
gorismeye katilacak 6gretmen adaylari, amagli 6rnekleme yéontemlerinden maksimum gesitlilik 6rneklemesine
gore belirlenmistir. Maksimum gesitlilik 6rneklemesinde, ayni durumu mimkin olabildigince gesitli dagilimlarla
aciga cikarmak ve daha zengin sonuglara ulasmak s6z konusudur (Flick, 2007). Ogrencilerin cinsiyet ve genel not
ortalamalar dikkate alinarak, alt-orta-ist basari grubundan birer kiz ve erkek 6grenci olmak Uzere sinif
o6gretmenligi dordinct sinif 6gretmen adayl alti kisi ile goriismeler yapilmistir. Burada arastirmacilar
ylksekogretimde insan haklari yurttaslik, demokrasi ve ¢ocuk haklarina yonelik bir 6gretim programina olan
ihtiyaci belirlemek icin bu tlirden bir ¢esitlemeye gitmistir.

Bir diger nitel katilimci grubu olan sinif 6gretmenleri ise, gonilli olarak katilmak isteyen sekiz ilkokul
dérdiinci sinif dgretmeninden dl¢iit 6rneklemeye gore belirlenmistir. insan haklari, yurttashk ve demokrasi
konulari ve bu dersin 6gretiminde bilissel, duyussal ve mesleki alanlarda yasanan sorunlarin derinlemesine
tespit edilebilmesi icin dlgiit 6rnekleme arastirmacilar tarafindan tercih edilmistir. Olgiit ise, ilkokul dérdiinci
sinif dersi olan insan Haklari, Yurttaslik ve Demokrasi Dersi’nin 2016-2017 egitim 6gretim yilinda dgretimini
yapmis ve 2017-2018 egitim 6gretim yilinda 6gretimini yapacak O6gretmenler olarak belirlenmistir. Ayrica
goriismelerin yapilacagl sinif 6gretmenlerinin gorev yaptigi okullar alt-orta-lst gelir diizeyine goére
belirlenmistir.

Ogretim elamanlarinin belirlenmesinde ise amacli 6rnekleme ydntemlerinden kartopu 6rnekleme
kullaniimistir. Kartopu érneklemenin yaklasimi en ¢ok bilgi sahibi olan kaynaga ulasarak problem icin en fayda
saglayacak kisiye ulasmaktir. Streg ilerledik¢e ortaya ¢ikan belirli kisiler ile gorismeler yapilarak arastirma igin
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en faydali kisilerle temas etmeyi saglar (Yildirnm & Simsek, 2011). Egitim Fakultesi Temel Egitim Bolima Sinif
Egitimi Anabilim Dali’'nda gorevli olan ve insan haklari, yurttashk, demokrasi ve cocuk haklari kavramlarr ile ilgili
bir dersin yurtiictligini yapmis ve/veya yapmakta olan tg 6gretim elemanina ulasilimistir.

Tablo 1

Nitel Boyutta Katilimci Grubu

Katihmalar  Okul Tiiri Bolge Okul Gelir Diizeyi Meslek Cinsiyet
OF1 Devlet Uni. ist-Géztepe  Orta Gelir Ogretim Elemani Kadin
OE2 Devlet Uni. Eskisehir Orta Gelir Ogretim Elemani Kadin
OE3 Vakif Uni. ist-K.Cek. Ust Gelir Ogretim Elemani Kadin
sO1 Devlet Okulu  Ist-Tuzla Alt Gelir Sinif Ogretmeni Kadin
sO2 Devlet Okulu  Ist-Tuzla Alt Gelir Sinif Ogretmeni Kadin
SO3 Devlet Okulu  Ist-BeylikD. ~ Orta Gelir Sinif Ogretmeni Erkek
sO4 Devlet Okulu  Ist-Sisli Ust Gelir Sinif Ogretmeni Kadin
SO5 Devlet Okulu ist-Sisli Ust Gelir Sinif Ogretmeni Erkek
sO6 Ozel Okul ist-Esenyurt  Alt Gelir Sinif Ogretmeni Kadin
sO7 Ozel Okul ist-Sariyer Orta Gelir Sinif Ogretmeni Erkek
sO8 Ozel Okul ist-Sisli Ust Gelir Sinif Ogretmeni Kadin
Katihmallar  Okul Tiirii Bolge Ogrenci Basari Diizeyi  Statii Cinsiyet
0A1 Devlet Uni. ist-Esenler Alt Basari Ogretmen Adayi Kadin
0A2 Devlet Uni. ist-Esenler Alt Basari Ogretmen Adayi Erkek
0A3 Devlet Uni. ist-Esenler Orta Basari Ogretmen Adayi Kadin
0A4 Devlet Uni. ist-Esenler Orta Basarl Ogretmen Aday Erkek
OA5 Devlet Uni. ist-Esenler Ust Basarl Ogretmen Adayi Kadin
0A6 Devlet Uni. ist-Esenler Ust Basarl Ogretmen Adayi Erkek
Toplam 17

Calismanin nicel boyutunda, &gretmen adaylarina arastirmacilar tarafindan gelistirilen “ihtiyac Analizi
Anketi” uygulanmis olup katilimcilarin seciminde 8lgiit érnekleme yéntemi kullanilmistir. Olgiit 6rneklemede
katilimcilar belirli niteliklere sahip kisi, olay nesne ya da durumlardan segilebilir ve bu haliyle 6rnekleme dahil
edilirler (Yildinm & Simsek, 2011). Bu arastirmanin o6lgita: Sinif 6gretmenligi programindan mezun olma
durumunda olan dordinci sinif 6grencisi olmaktir. Bu dogrultuda arastirmacilar tarafindan gelistirilen anket,
dordinci sinifa kayith 14°G erkek, 66’s1 kadin olmak tzere toplam 80 6gretmen adayina uygulanmistir.

Veri Toplama Araglari

Arastirmanin bu asamasinda ihtiyac analizi igin nitel ve nicel veriler bir arada toplanmistir. Nitel veriler,
arastirmacilar tarafindan sinif 6gretmenlerine, 6gretmen adaylarina ve 6gretim elemanlarinin her birine ayr
ayri olarak hazirlanmis ve gerekli uzman gorisleri alinan yari yapilandiriimig gériisme formlari ile toplanmistir.
Verilerin nicel olarak toplanmasinda ise arastirmacilar tarafindan hazirlanan ve uzman gériisii alinan “ihtiyag
Analizi Anketi” kullaniimistir.

Yari Yapilandirilmig Gériisme Formu

Arastirmanin nitel boyutunda sinif 6gretmenleri, 6gretmen adaylari ve 6gretim elemanlari ile goérismeler
yapilmistir. Gérismeler igin G ayri, yari yapilandirilmis gériisme formu hazirlanmis ve formlarin gegerligi icin
uzman gorist alinmistir. Yari yapilandirilmis goriisme, nitel arastirma yontemlerinde en ¢ok tercih edilen,
arastirmacilarin 6nceden belirledigi ya da gorliisme sirasinda ortaya cikan boyutlara gore yeni sorularin
sorulabildigi bir yontemdir (Guler, Halcioglu & Tasgin, 2013). Goértisme formlarinda sinif 6gretmenlerine
dérdiincii sinif IHYDD Ogretim Programi icerisinde mevcut olarak yiritilen ders programi, derse y&nelik
hazirlanan ders kitabi ve dersin 6gretimi sirasinda yasanan sorunlar ile tecriibelerini aktarmaya yonelik agik uglu
sorular ydneltilmistir. Ogretim elemanlarina yénelik hazirlanan agik uglu sorular ise yiiksekégretimde &zellikle
egitim fakiiltelerinde bu derse yonelik ihtiyaci belirlemeye yéneliktir. Ayrica IHYDD’nin 6gretmen adaylarinin
mesleki bilgi, tecriibe ve kisisel gelisimlerine olacak katkilari da belirlenmeye galisilmistir. Ogretmen adaylari ile
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yapilan gériismelerde ise 6zellikle lisans programi son sinifta olmalarina ragmen iHYDD’nin ders icerigine ne
kadar hakim olduklari, bu dersin 6gretimi konusunda kendilerini ne derece yeterli gérduikleri ve insan haklari,
yurttaslik, demokrasi ve ¢cocuk haklari gibi kavramlar igin farkindaliklarini belirlemeye yonelik agik uglu gériisme
sorulari arastirmacilar tarafindan yoneltilmistir. Gorisme sorularinin kapsam ve goris gegerligi igin egitim
programlari ve 6gretim programlarinda alanindan (g 6gretim elemani ve iki arastirma gorevlisinden olusan
toplam bes kisiden uzman goértsi alinmistir.

ihtiyac Analizi Anketi

Arastirmacilar tarafindan gelistirilen “ihtiya¢ Analizi Anketi’nde &gretmen adaylarinin ¢ocuk haklari, insan
haklari, yurttaslik ve demokrasi kavramlari hakkindaki farkindaliklari ile ilgili sorular sorulmustur. Anket
hazirlanirken farkli Gniversitelerde verilen benzer derslerin programlari ile ilkokul dérdincii sinif iHYDD
programi incelenmis ve mevcut alanyazin dikkate alinmistir. Ayrica goriismelerden elde edilen bulgularla,
tasarlanacak bu dersin aday kazanimlari belirlenmeye calisiimistir. Ankette bu aday kazanimlari ne derecede
onemli bulduklar ve mezun durumunda 6gretmen adayi olarak kendilerini ne derecede yeterli gordikleri
o6gretmen adaylarina sorulmustur. Bu ifadeler 5’li likerte gore derecelendirilmistir. Son olarak, bu dersin
O0gretiminde kullanilabilecek 6gretim yéntem ve teknikleri ile 6lgme-degerlendirme yontem ve teknikleri
konusunda kendilerini ne derecede yeterli gordikleri de sorulmustur. Anketin kapsam ve goriis gegerligi igin
uzman gorist ahnmistir. Ankete katilan uzmanlar, devlet Universitelerinin egitim fakilteleri ile egitim
programlari ve 6gretim programlarinda goérevli ic 6gretim elemani ve iki arastirma goérevlisinden olusan toplam
bes kisiden olusmaktadir.

Verilerin Analizi

Arastirmada gorismelerden elde edilen nitel verilerin analizlerinde icerik analizi yapilmistir. Nitel veriler
analiz edilirken NVivoll analiz programi kullanilmistir. icerik analizinde temel amag; toplanan verileri
aciklayabilecek kavramlara ve iliskilere ulasmaktir (Yildirnm ve Simsek, 2013). Verilerden ulasilan sonuglara gore;
kodlama, kategori ve temalara ulasma ardindan temalara gore raporlastirma asamalari birbirini takip etmistir.

Katiimcr grubunu olusturan 6gretmen adaylarina uygulanan “ihtiyac Analizi Anketi’nden elde edilen
verilerin analizi igin SPSS.20 paket programi kullanilmistir. Veri setindeki kayip verilerin belirlenmesi ve
dizeltiimesinin ardindan frekans, ylzde, aritmetik ortalama ve standart sapma istatistikleri kullanilarak veriler
betimlenmistir.

Bulgular

Sinif Ogretmeni, Ogretim Elemani ve Ogretmen Adaylan Agisindan insan Haklari, Yurttaghk, Demokrasi ve
Cocuk Haklarina Yénelik Bir Ogretim Programi Tasariminin ihtiyaglari

Arastirmanin bu bolimde 6gretmen adaylari, sinif 6gretmenleri ve 6gretim elemanlari ile yapilan yari
vapilandiriimis gorismeler sonrasinda; insan haklari, yurttashk, demokrasi ve ¢ocuk haklarina yonelik bir
6gretim programi tasariminin ihtiyaglarina iliskin bulgular sunulmustur.

Tema 1. ilkokulda iIHYDD

Ogretmen egitiminde IHYDD tasarimina yonelik ihtiyaclarin belirlenmesi siirecinde, ilkokul 4. sinif diizeyinde
bu dersin 6gretimi ile ilgili mevcut durum ortaya konmaya calisilmistir. Bu noktada hem 6gretmen adaylarinin
okullarda yapmis olduklari gézlemler hem de sinif 6gretmenlerinin yasadigl deneyimler, egitim fakdiltelerinde
bu dersin 6gretiminine yonelik tasarlanacak bir 6gretim programiyla verilmesinin ne derecede 6nemli olduguna
isaret etmistir.

ilkokullarda “Sinif Ogretmenlerinin Yeterliligi” kapsaminda sinif gretmenleri, IHYDD’nin &gretimine ydnelik
hazirlik yapmadiklarini, gérev yaptiklari okullarin da bu konuda kendilerini zorlamadigini, ne 6gretmen olmadan
once egitim fakiltelerinde hizmet 6ncesi egitim ne de 6gretmen olduktan sonra hizmetici bu derse yonelik bir
egitim almadiklari icin dersin 6gretiminde kendilerini yeterli gérmediklerini belirtmislerdir.
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“Sadece o6gretimi yapabilmek adina evet aldigimiz mesleki bilgi ve becerilerle bir sekilde bunu aktarmaya
¢alisiyoruz ama ne kadar saglikli oluyor bunu tartismak gerekir. Ciinki benim de bu konuda farkindaligim
cok gelismis diizeyde degil. (S61)

“Cok blyuk bir hazirlik ya da bir etkinlik planlama igerisinde degilim agikgasi okulun kendi sisteminden
dolayi. Okul benden bunu beklemiyor.”(562)

“Cocuklara kazandirilmasi durumunda evet yeterliyim ama bunun egitimini alsaydim daha farkli bir bakis
acisi gelistirebilirdim. Bilgi dizeyinde kendimi yeterli gérliyorum ama gocuklara bu konuda nasil anlatim
yapacagim konusunda tam olarak yeterli hissetmiyorum.” (S63)

Tablo 2
Sinif Ogretmenligi Programinda IHYDD Tasarimina Yénelik Elde Edilen Tema ve Kodlar
Temalar Kodlar
ilkokulda IHYDD: Mevcut Durum Sinif Ogretmenlerinin Yeterliligi
Dersin igerigi

Sinif Ogretmenligi Programinda
iHYDD: Mevcut Durum

Sinif Ogretmenligi Programi igin
Tasarlanan iIHYDD’nde Olmasi
Gereken Kazanimlar

Sinif Ogretmenligi Programi igin
Tasarlanan iHYDD’nde Olmasi
Gereken Ogretim Yéntem ve
Teknikleri

Sinif Ogretmenligi Programi igin
Tasarlanan iHYDD’nde Olmasi
Gereken Olgcme ve Degerlendirme

Dersin Ogretimi

Suriyeli Ogrencilerin Varligi

Dersin Gerekliligi

Ogretmen Adaylarinin Yeterliligi

Cocuk Haklari ve Sozlesmeler

Aile, Okul ve Sosyal Cevrede Demokrasi

Cocuk Haklarinda Yasanan Temel Sorunlar ve C6ziim Onerileri

Cocuk Hak ihlalleri

e Cinsel Istismar

e Siddet ve Akran Zorbalig

e Milteci Ogrenciler ve Irkgilik
e Engelli Ogrenciler

Ders Kitabi incelemesi

IHYDD igin Materyal Tasarlama
IHYDD'ne Yénelik Ders Plani Hazirlama
e Diiz Anlatim

e Isbirlikli Ogrenme

e Proje Tabanl Ogrenme

e Drama

e Beyin Firtinasi

e Bireysel ve Grup Calismalari
e Uzman Daveti

e Grup Degerlendirmesi

e Oz Degerlendirme

e Proje

e Sireg Degerlendirme

e Portfolyo

“Dersinin icerigi” ile ilgili olarak 6gretmen adaylari; dersin konularinin soyut olmasi sebebiyle dgrencilerin
dikkatini cekmedigini, 6gretimin sadece ders kitabina bagh kalinarak yapilmasinin bu soyut kazanimlara
ulasmayi zorlastirdigini, kavramlarin yas diizeyine uygun hale getirilmesi igin dizenlemeler yapilmasi
gerektigini belirtmislerdir. ilkokul sinif 6gretmenleri ise dersin 4. siniflar igin “insan Haklari, Yurttaslk ve
Demokrasi Dersi” adinda olmasinin bile 6grenciler tarafindan anlasilmasi zor bir derse gibi algi yarattigini ve
ders adinin yas dlizeyine gore oldukca soyut kavramlardan olustugunu belirtmislerdir.

“Bu dersin konulari daha soyut. O ylzden ben ayrica bir ders olmasinin gerekli oldugunu distniyorum.”
(6A1)

“Bu ders kitaptan islenmese ve hedefler somut olsa ders disinda degil ders icinde kazanirlar davranislari.
Staja gittigim okulda dersi yapan dgretmende soyut oldugunu séyledi.” (BA5)
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“Biraz daha soyuttan somuta aktarilmasini isterdim. Bence ¢ok giizel bir ders. Gerekli diizenlemeler yapilsa
ve bunu daha somut olarak isleyebilirsek cok da guizel seyler anlatilabilir ve kalici bir 6§renme saglanabilir.
Ayrica dersin adi bile anlasilir gibi degil. Cocuklara gére cok agir.” (SO6)

“Dersin Ogretimi” alt kategorisinde ise dgretmen adaylari staja gittikleri okullarda IHYDD’nin 6gretiminin
¢ok 6nemsenmedigini belirtmislerdir. Ogretmenlerin dgrencilerin derse aktif katiimini saglamadan sadece kitap
icerisindeki etkinliklerin okunup soru-cevap seklinde bir 6gretim ortaminin gergeklestigini, bu sebeple de
dgrencilerin bu konularin dneminin pek farkinda olmadiklarini da ifade etmislerdir. Ogretmenler ise oldukga
soyut kavramlardan olusan ilkokul 4. sinif IHYDDnin 6gretiminde giinliik hayatla iliskilendirildiginde daha kalici
ogrenmelerin gergeklesebilecegi ve 6grencilerin daha aktif katilimlarinin saglanabilecegi bir ders olabilecegi
goruslerini belirtilmistir.

“Staja gittigim okulda 6gretmen kitaptan ¢ocuklara hikayeleri okutup daha sonra kitaptaki sorulari sinifta
cevaplatiyordu. Ogrenciler dersin pek farkinda degiller. Bence sadece kitaptan okutulacak bir ders degil.
Ogrencilerin uygulamaya déniik olarak etkinlikler yaptigi bir ders olarak gdsterilse, 6grenme ortaminin daha
ivi olacagini duisiiniiyorum. Ogrencilerin bu derse aktif katilimlari bence oldukca 6nemli.” (6A1)

“Ogretmen gelip sadece konuyu anlatip kitabi okutup daha sonra siniftan cikiyor. Dolayisiyla bu dgrencilerin
bu davranislari ve bu kavramlari kazanmasinin zor oldugunu kanaatindeyim.” (0A2)

o

Sinif 8gretmenleri ve 6gretmen adaylari ile yapilan gériismelerde “Suriyeli Ogrencilerin Varlig”nin bu ders
ile iliskilendirildigi gérilmistir. Ogretmen adaylarindan staja gidip gdzlem yapanlar, 6zellikle Suriye’den gelen
miilteci 6grencilerin tam anlamiyla kapsayici bir egitim gérmediklerini, bu dogrultuda IHYDD’nin yapildigi bir
sinif ikliminde bile 6gretmenin ayrimcilik yapabildigini ve tam da bu noktada bu dersin 6gretiminin ne derece
onemli oldugunu belirtmislerdir. Sinif icerisinde meydana gelen catisma, siddet ve zorbaligin; insan haklari,
yurttaslik, demokrasi ve ¢ocuk haklari bilinci kazandirilmis sinif 6gretmenleri ile 6nlenebilecegi, hak ihlallerinin
ortadan kaldirilabilecegi ve demokratik bir sinif ikliminin bu yolla kazandirilabilecegi 6gretmen adaylari ve sinif
o6gretmenleri tarafindan ifade edilmistir.

“Ogretmen ne kadar ilgilenirse ilgilensin yine de mutlaka sinifta Suriyeli milteci dgrencilere bir ayrimcilik
olusuyor bence onlara kesinlikle ayri siniflar olugturulmali. Olusturulamiyorsa kapsayici bir egitim ile onlari
da icine alan bir egitim ortami saglanmali. Sonucgta egitim hakki varsa bu cocuklara da, ¢ocuk haklari
konusunda okul béyle bir yaklasimda bulunabilir diye disiintiyorum.” (OA5)

“Suriyeli 6grenciler sinifta sol tarafa dizilmisti diger 6grenciler orta tarafa ve sag tarafa dogru oturtulmustu.
Bunun neden bu sekilde oldugunu sinif 6gretmenine sordugumda; ‘Onlar Tirkge bilmiyor. Onlarin buradaki
ilk amaci zaten Tiirkce 6grenmeleri’ diye bir cevap vermisti. Ogretmen sinifta sadece orta tarafa ve sag
tarafa donerek hem de insan haklari dersi anlatiyordu. Burada bir ayrimcilik oldugunu dusiniyorum.”
(OAe6)

“Bir 6gretmen arkadasim bahsetti: Suriyeli 6grenciye bir sey gostermek istediginde tahtaya ¢ik dediginde,
cocuk ellerini havaya kaldirarak tahtaya ¢ikmis. Bu ¢ocugun psikolojisini bir 6gretmen olarak disiindigim
zaman cocugun 6fkesi bana dogal geliyor. Bunu kendi égrencime aktarmak zorundayim. iste ben burada
insan haklarini kullaniyorum, birbirimize saygi duymayi kullaniyorum. Ben bunu kazandirabilirsem ve bu
derste 6rnek olaylar {izerinden gidersem sinif igi catisma, siddet ve zorbalik yok olur.” (S65)

Tema 2. Sinif Ogretmenligi Programinda iHYDD’ne Yonelik Mevcut Durum

Ogretmen adaylari, sinif dgretmenleri ve 6gretim elemanlari ile yapilan goriismelerde (i katilimci grubu da
lisans diizeyinde “Dersin Gerekliligi” ile ilgili gériislerini belirtmislerdir. IHYDD’nin égretmen adaylari tarafindan,
o6gretmenlige basladiklarinda dersin ilkokul 4. siniflarda 6gretimini yapacak olmalari sebebi ile gerekliliginden
bahsedilmistir. Ayrica insan haklari, yurttaslk, demokrasi ve cocuk haklari konularinin, toplum ve toplumun her
ferdini dogrudan etkiledigi ve bu sebeple egitiminin her yasta ve her egitim kurumunda verilmesi gerektigi
belirtilmistir. Sinif 6gretmenleri ve 6gretim elemanlari da 6gretmen adaylarinin egitim fakiltelerinde bu dersin
kazanimlarini edindikleri takdirde daha bilingli ve farkindalk dizeyleri yiiksek 6gretmenler olacaklarini ve ilerde
daha kalici 8grenmeler saglayacaklarini ifade ederek lisans diizeyinde IHYDD’nin gerekliligine isaret etmislerdir.

“Bence okulun her alaninda, hatta bitlin siniflarda bu dersin {iniversitede bile gosterilmesi gerektigini
diistiniiyorum ciinkii bu cok dnemli bir konu. Ogretmen oldugumda ben ne anlatacagim?” (6A2)
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“Ben Ogretmen adaylarinin 6zellikle ihtiyaci oldugunu distiniyorum. Hem 6gretmen olarak hem de bir
vatandas olarak haklarimizin ne oldugu konusunda herhangi bir fikrimiz yok. Bu bilgisizlikle ilkokulda dersi
olan bir konuyu égrencilerime nasil anlatacagim?” (0A3)

“Bence bir 6gretmen aday ileride 6gretmen oldugunda anlatacagl her dersten zorunlu olarak egitim
almalidir. Eger ben mezun olup gittisimde dordinci sinifta bu dersi anlatacaksam kesinlikle bu dersin
Universitede zorunlu olarak goriilmesi gerektigini diistiniiyorum.” (6A4)

“Ogretmen adaylari icin daha da 6nemli oldugunu diisiiniiyorum sonugta gocuk haklari da gegiyor icinde biz
de gelecegin nesilleri olan gocuklari yetistirecegimiz igin bence daha da 6nemli bir konu. Mutlaka 6grenmem
gerektigini diisiiniiyorum.” (OA5)

“Agikgasi biz uygulama kisminda ¢ok sikintiya diisiyoruz dolayisiyla egitim fakiltelerinde bu dersin bir
egitiminin olmasi bence ¢ok blyuk bir ihtiyac. Dolayisiyla biz nasil 6gretecegimizi bilirsek ¢ok daha verimli
bir sekilde dersi isleyebiliriz.” (S04)

“Buglinlin ¢cocuklari, yarinin yetiskinleri sonugta vatandas olarak topluma nasil katilacagini erken ¢ocuklukta,
yani o donemde ele almasi gerekiyor ve onuda 6gretecek kisiler kimler? Sinif 6gretmenleri. Dolayisiyla sinif
ogretmenlerinin  boyle konulara iliskin bakis agisini gelistirmek bu tir bilgi beceri ve degerleri
kazandirabilecek yeterliliklere sahip olabilmeleri icin lisans doneminde bdyle dersler almalari gerekiyor.”
(6E2)

Ogretmen adaylari ile yapilan gériismelerde ortaya ¢ikan bir diger bulgu ise “Ogretmen Adaylarinin
Yeterliligi” ile ilgili bulgulardir. Ogretmen adaylari daha &nce insan haklari, yurttaslk, demokrasi ve ¢ocuk
haklari ile ilgili herhangi bir egitim almadiklari icin konu alan bilgisine sahip olmadiklari gibi mezun olduklari
takdirde dersin O6gretimini yapmalari konusunda da kendilerini yeterli hissetmediklerini belirtmislerdir. Sinif
o6gretmenleri ise bilgi haricinde konulari 6grenciye nasil aktarmalari gerektigini de 6grenmedikleri icin egitim
fakiltelerinden baslayan bir yetersizlik durumu oldugu goérusleri ile 6gretmen adaylarinin yeterliliklerinin egitim
fakiiltelerinde mutlaka IHYDD’nin dgretiminin yapilmasi ile artacagi gériisiinii desteklemislerdir.

“Universitede bu dersin dgretimini gérmedik. Buradaki aldigim diger derslerdeki egitimle sadece bu derse
yonelik bir beceriye sahip olabilecegimi disinmiyorum. Sadece derse hazirlanabilirsem yeterli hazirlik
yaparsam anlatabilecegimi duslinyorum ama su andaki bilgi ve becerimin vyeterli oldugunu
distinmiiyorum.” (6A1)

“Ben acikgasi hayatim boyunca bu kavramlarla ilgili hi¢bir bilgi almadim dolayisiyla kendi 6grencilerime bu
dersi verebilecegimi diisinmiyorum. Son zamanlarda sadece konu ¢ok giindemde oldugu icin kaynak kitap
ve gazete okudum. Bunlar sayesinde belki de zorunlu olarak bilgi edindim diyebiliriz.” (0A2)

“Acikcasi yeterli bilgiye sahip oldugumu distiinmiyorum. Egitim Fakiltesinde bize bu dersin egitimini
vermediler oradan itibaren bir yetersizlik var. Bilgiyi gectim ama nasil anlatabiliriz onu bile bilemiyorum.”
(sO1)

“Dersin 0gretiminde zorlaniyoruz. Hem 6gretmen adayi iken hem de 6gretmenken yeterli bilgi almadik.
Dolayisiyla orada bir sikinti cikiyor”. (S64)

Tema 3. Sinif Ogretmenligi Programi igin Tasarlanan iHYDD’nde Olmasi Gereken Kazanimlar

iHYDD &gretim programi tasarimi icin yapilan ihtiya¢ analizi siirecinde &zellikle tasarlanacak bu dersin
kazanimlarinin ne olmasi gerektigi ile ilgili gerek 6gretmen adaylari gerekse sinif 6gretmenleri ve 6gretim
elemanlari pek c¢ok goris belirtmislerdir. Bu kazanimlardan “Cocuk Haklari ve Sozlesmeler” konusunda
o6gretmen adaylari, 6zellikle kiiglik yas grubuna 6gretim yapacaklari icin daha somut ve anlasilir bir sekilde bu
kazanimin kendilerine kazandirilmasini beklediklerini belirtmislerdir.

“Cocuk haklarini detayli olarak dgrenebilirsek bence bize cok daha faydali olacaktir.” (0A1)

“Cocuklara, haklari bence detayli bir sekilde 6gretilmelidir. Ogretmenlere de bu diizeyde 6grencilere
anlatabilecekleri her tiirlii bilgi verilmelidir diye diisiiniiyorum.” (6A2)
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“Bence ¢ok fazla bilgi karmasasi yaratmadan kiglk yas grubu olmasi da dikkate alinarak; érnegin ¢cocuk
haklarinin tarihi, Cocuk Haklari Sozlesmesi gibi temel bilgileri somut ve kolay anlasilir bir haliyle her
dgretmen adayi bilmeli diye diisiiniiyorum.” (6A3)

“Aile, Okul ve Sosyal Cevrede Demokrasi” ile ilgili olarak, IHYDD’nin sadece sinif ve okul diizeyinde
kalmamasi gerektigi, aile ve sosyal ¢evreyi de kapsayan konularin bitini oldugu, bu sebeple, 6gretmenlerin
insan haklari, yurttaslik, demokrasi ve ¢ocuk haklari bilincini velilerine kazandirmalarinin ¢ok énemli oldugu
belirtiimis olup Egitim Fakiiltelerinin bu konuda 6gretmen adaylarini hazirlamasi gerektigi yoninde gorisler
ortaya gikmistir.

“Ayni zamanda ¢ocuk haklarinin aile ile olan baglantisi cok dnemli aslinda ailede basliyor bu siireg. Bir
O0gretmen oldugum zaman velilerime de bu konulari anlatabilecek onlara da gerekirse egitim verebilecek
durumda olmayi beklerim bu dersten.” (0A1)

“Sadece okul olarak degil cevre ve ailelerin de bu egitime ortak edilmesi gerektigini disiinliiyorum. Bu
konular oldukca zor ve kapsamli.” (OA6)

“Ogretmen aslinda kendi cocuklarinin ailesini taniyarak eksikliklerini belirleyerek belki bu konuda onlara da
bir katki saglayabilir. Okulda verdigimiz egitim eve girince degisebiliyor. iste bunu yapabilmeleri icin de
o6gretmenin ailelere bilgil vermesi gerekiyor. Bunun temeli de Egitim Fakiltelerinde bu dersin egitiminin
verilmesi ile en dogru sekilde aktarilabilir.” (OE2)

“Bence kesinlikle velilere de bunun egitimi verilmeli. Mesela seminerler diizenlenmeli. Cocuk haklaryla ilgili
olabilir, insan haklari ile ilgili olabilir. Velilerin de bilinglenmesi gerekir. Biz gocuga diyoruz mesela: “Annen,
baban sana vuramaz, hig¢ kimse sana vuramaz. Bir sey oldugu zaman konusarak halletmemiz gerekiyor.” diye
cocuga ama evde en ufak bir sey de cocuga vuruluyor. Siirekli dayakla biiyiiyor.” (S64)

Ogretmen adaylari “Cocuk Haklarinda Yasanan Temel Sorunlar ve Céziim Onerileri’nin de kazandiriimasi
gerektigini disiinmektedir. Onlara gére, IHYDD sadece dgretmen adaylarini bilinglendirmeye yénelik bir ders
icerigi olarak kalmamalidir. Bir 6gretmenin sinif icerisinde, okulda ve aile igcerisinde karsilasilabilecegi ¢ocuk
haklari ile ilgili temel sorunlar ve bu sorunlar karsisinda nasil hareket edilmesi gerektigi ile ilgili gereken bilgi ve
becerileri kazandiran bir ders olmalidir.

“Sadece cocuk haklari, insan haklari, yurttaslik ve demokrasi degil bir sinif icerisinde 6gretmenin
karsilasabilecegi sorunlara ve bunlarin ¢éziimlerine yonelik bir ders icerigi olursa bizim icin cok daha faydal
olacagini diisiiniiyorum.” (8A1)

“Okullardaki zorbalik ve irkgilik, istismar ve kapsayici egitim... Bunlarla bir 6gretmen olarak nasil basa
cikabilirim? Bana bunlari ¢ok daha iyi aktarmasini istedigim bir ders programi olursa, bu beni ¢ok daha fazla
memnun eder.” (OA3)

“Bence boyle bir ders verilecekse bize ¢cocuk haklarindan bahsedildigi icin cocuklarin basina gelebilecek her
tirli olumsuz ve problem olabilecek durumlar, bu durumlarla ilgilenen kurumlar ve bunun sonrasinda neler
yapilmasi gerektigi ile ilgili konular olabilir. Nerelere basvurmamiz gerektigi ile ilgili ne tir 6nlemler almamiz
gerektigi ile ilgili bilgi sahibi olmak isterim.” (BA5)

“Ozellikle cocuklarin mahremiyeti ve cinsel istismar, siddet ve akran zorbaligi, engelli 6grenciler ve miilteci
ogrencilerin haklari konularinda detayli bilgilerin oldugu, uygulamaya dénik nasil 6gretebilecegimize dair
bilgilerin sunuldugu bir ders olsa...” (0A1)

Ogretmen adaylari tasarlanmasi planlanan iHYDD tasariminin 6zellikle son dénemde artan “Cocuk Hak
ihlalleri”nden cinsel istismar, siddet, akran zorbaligi, milteci 6grenciler, irkcilik ve engelli grenciler konularin
da icine almasi gerektigini belirtmislerdir. Ogretmenlige basladiklari zaman sinif ortaminda, “Cocuk Hak
ihlalleri” ile karsilastiklarinda dgrencilerine nasil davranmalari gerektiginin, sinif ici siddet ve akran zorbaligini
nasil 6nleyebileceklerinin, milteci 6grencileri oldugunda sinif icerisindeki iklime nasil adapte edebileceklerinin,
irk¢ihgl nasil dnleyebileceklerinin ve engelli 6grencilerin haklarini nasil koruyabileceklerinin bu ders kapsaminda
ogretilmesi gerektigine isaret etmislerdir.

“Cocuk haklariile ilgili engelli 6grenciler ya da cinsel istismara ugrayan 6grencilere nasil davranilmal bu gibi
durumlarda bilgi sahibi olmaliyim ve ailelerine anlatmaliyim.” (OA6)
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“Okullardaki zorbalik ve irkgilik, istismar... Bunlarla bir 6gretmen olarak nasil basa gikabilirim? Bana bunlari
cok daha iyi aktarmasini istedigim bir ders programi olursa, bu beni daha fazla memnun eder.” (0A3)

“Cocuk haklariile ilgili engelli 6grenciler ya da cinsel istismara ugrayan 6grencilere nasil davraniimali bu gibi
durumlarda bilgi sahibi olmaliyim ve ailelerine anlatmaliyim.” (6A6)

“Ders Kitabi incelenmesi” kodunda ise 6gretmen adaylari ile yapilan goriismeler sirasinda ders kitaplarinin
okullarda yaygin olarak kullanilan materyal olmasindan dolayi tasarimi yapilacak bir iIHYDD’nde mutlaka derste
kullanilan ders kitabinin 6gretmen adaylari tarafindan gerek dili gerekse etkinlikleri ve gorselleri agisindan
incelenmesi gerektigi belirtilmistir. Sinif 6gretmenleri ile yapilan gérismelerde de okullarin bulunduklar
bolgelere gore tematik kitaplar hazirlanmadigi igin her sinif 6gretmeninin gittigi okula, sinifa ya da sinif iklimine
gore ders kitabini uyarlamasi gerektigi ve bu uyarlamanin nasil yapabilebiceginin ancak egitim fakiltelerinde
verilebilecek iIHYDD kapsaminda ders kitabinin incelenmesi ile miimkiin olabilecegi bilgisi aktarilmistir.

“Bu konularla ilgili ders kitaplarinin incelenmesini isterdim. Bazen kullanilan oykiler ya da resimler uygun
olmayabiliyor. Bu durumda sinifta buna nasil miidahale etmeliyim? Bilemiyorum.” (0A2)

“iIkokulda kullanilan bu dersin kitaplari da incelenebilir ders icerisinde.” (0A4)

“Bu dersin kitabinin da incelenmesi gerekiyor. Ders kitabinda kullanilan igerik, etkinlik ve goérselleri bazen
actklayamiyoruz. Ama bunu her 6gretmen arkadasim yapamayabilir. Egitim Fakiiltesindeyken ders kitaplari
bu anlamda iyice incelenmeli.” (SO4)

Ogretmen adaylarinin ézellikle derslerde dgrencinin dikkatini ¢ekebilecek materyallerin olmasinin derse
olan ilgiyi ve 6grenmelerin kalici olmasini sagladigi icin “iIHYDD icin Materyal Tasarlama”nin ders iceriginde
olmasi gerektigi ifade edilmistir.

“Biz materyal tasarlasak cok daha giizel olur.” (OA1)
“Materyal nasil hazirlayabilirim bunlarda ¢ok &nemli bence.” (0A2)

“Dersle ilgili materyal hazirlama ve elbette yas grubu icin etkinlikleri olan bir ders icerigi olsun isterim.”
(OA3)

“Materyal tasarlamayi ¢ok isterim. Bu derse yodnelik nasil materyal tasarlanir ya da kitap haricinde ne
kullanabilirim bunlari 6grenmem iyi olacaktir.” (0A4)

“IHYDD’ne Yénelik Ders Plani Hazirlama” kodu 6zellikle 6gretmen adaylarinin dersin daha ¢ok uygulamaya
yonelik olarak yapilmasi, dersin bilgi diizeyinde 6gretimini yapabilmenin yaninda etkinlik hazirlayabilme, egitim
durumlarina uygun bir ders plani yapma ve uygulayarak ders ile ilgili kalici 6grenmeyi saglanma goruslerinden
ortaya cikmaktadir. Sinif gretmeni (SO1) Egitim Fakiltesinde IHYDD’ni nasil planlamasi ve hangi etkinlikleri
kullanmasi gerektigini bilseydi bu dersin 6gretimini yaparken bocalamayacaklarini belirtmistir.

“Bu dersin hep boyle ikinci planda olan, okutulmasi gerektigi icin okutulan bir ders olarak goruldigini ve
buna ragmen uzerinde c¢alisihp planlanmasi gereken bir ders oldugunu dislinliyorum. Belki egitim
fakiltesinde bu dersi gorseydik nasil planlamaliyiz nasil etkinliklerle yirutmeliyiz. Simdi bu kadar
bocalamazdik.” (S61)

“Bence konular bize verilebilir ve biz de onlara uygun ders planlari ve etkinlikler hazirlayabiliriz. Yani hem
konuyu bilmeliyiz hem de konuya uygun etkinlikler diizenliyor olmaliyiz.” (6A4)

“Materyal ve ders plani hakkinda bilgi sahibi olmak yani kisacasi bu dersin bastan sona eksiksiz 6gretimini
yapabilecek duruma gelmeyi isterim. Hedefler bu sekilde olmali.” (BA5)

Tema 4. Sinif Ogretmenligi Programi icin Tasarlanan iHYDD’nde Olmasi Gereken Ogretim Yontem ve
Teknikler

“Sinif Ogretmenligi Programi icin Tasarlanan IHYDD’nde Olmasi Gereken Ogretim Yéntem ve Teknikler”
temasi altinda, 6gretmen adaylari ile yapilan gériismelerden “Diiz Anlatim”, “isbirlikli Ogrenme”, “Proje Tabanh
Ogrenme”, “Drama”, “Beyin Firtinasi”, “Bireysel ve Grup calismalar”, “Uzman Daveti” gibi IHYDD’nin
tasariminda kullanilabilecek 6gretim yontem ve teknikleri ortaya gikmistir. Ogretmen adaylari teoriye degil
uygulama agirlikh bir dersin olmasi gerektigini belirtirken, diiz anlatimin 6zellikle IHYDD 6gretimi icin geleneksel
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bir yapida oldugunu ve sunus yoluyla 6gretimle kalici 6grenmelerinin gerceklesmedigini belirtmislerdir. Ayrica,
konu alan bilgisini 6grenmenin yaninda, 6grencilerine bu dersi nasil 6greteceklerinin bilgisini kazanmayi
istediklerini ve bu noktada 6gretim elemaninin rehber konumunda olmasi gerektigini ifade etmislerdir.
Ogretmen adaylarina gére dersin dgretimi sirasinda kullanilabilecek en uygun yéntemlerin basinda 6zellikle
beyin firtinasi, drama ve isbirlikli 6grenme yontem ve teknikleri ortaya ¢ikmistir. Drama ve isbirlikli 6grenmeyi
daha once diger derslerinde deneyimleyen 6gretmen adaylarinin 6zellikle bu ydntem ve tekniklerin
kullanilmasini tercih ettikleri gorilmistir. Ayrica sinif 6gretmenleri ve 6gretim elemanlari da insan haklari,
yurttaslik, demokrasi ve ¢ocuk haklari kavramlarini 6gretirken genellikle bu 6gretim yéntem ve tekniklerinden
yararlandiklarini ve daha kalici 6grenme gozlemlediklerini belirterek bu bulguyu destekler nitelikte goris
belirtmislerdir.

“Dersi anlatan 6gretim gorevlisinin bize sadece rehberlik yapmasini isterim.” (0A2)

“Daha ¢ok benim 6grenmem, bilgimin artmasi degilde ¢ocuga bunu nasil kazandiracagima dair uygulamali
bir egitim alirsam ¢ok memnun olurum.” (6A3)

“Beyin firtinasi, farkli fikirlerin ortaya ¢ikmasini saghyor ve 6zgir bir ortamda gerceklesmesini saghyor. Ders
bu yéntem agirlikl olabilir.” (6A2)

“Bir de hem bireysel hem de grup olarak calistigimiz etkinliklere yer verilmesi uygun olabilir. isbirlikli
dgrenme gibi. O zaman daha fazla etkilesim kurabiliyoruz sinif arkadaslarimla.” (0A4)

“Ben acik¢asl bu ders anlatilacaksa drama yontemi olsun isterim. Hem ilkokul seviyesine daha uygun olur
hem Universitede de gérmemiz bizim agimizdan da iyi olur.” (OA4)

“Sinifta drama etkinliklerinden yararlanirsak aslinda kazandirdigimiz bilgilerde aninda beceriye donlismius
olur. Vatandaslik ve demokrasi deyince bizim vazgegmememiz gereken degerlerimiz var, beceriler var.
Mesela bir empati kurma drama yoluyla kazandirilacak bir sey. Farkliliklara saygi duyma drama yoluyla
kazandirilabilecek bir vatandasligin geregidir.” (OE2)

“Dedigim gibi drama seklinde filan oyunlastirarak onlarin seviyesine uygun daha somut sekilde verebiliriz.”
(sO4)

“Bana gore sadece diiz anlatim veya slayt anlatimlarinin olmadigi uygulamaya dénik bu kavramlari iceren
bir ders verilirse cok daha iyi bir 5grenme ortaminin olusacagini diisiiniiyorum.” (6A1)

“Okuyalim cevaplandiralim gibi bir sey cok fazla ilgilerini cekmiyor. DUz anlatim yaptigim zamanda ¢ok
sikiliyorlar. Bu ders zaten diiz anlatimla olmaz. O ylizden de bir 6gretmenin bu dersin 6gretimini yapabilmesi
dnemli.”(SO1)

“Cocugun kendi hakkini 6grenmesi, cocugun yaparak yasayarak yapabilecegi etkinlikler olmali. Ayrica
hepsinin kaynasmasi iin isbirlikli 6grenmede bu ders igin ¢ok yapici bir teknik.” (S67)

Tema 5. Sinif Ogretmenligi Programi igin Tasarlanan iIHYDD’nde Olmasi Gereken Olgme ve Degerlendirme

“Sinif Ogretmenligi Programi icin Tasarlanan IHYDD’nde Olmasi Gereken Ol¢cme ve Degerlendirme” temasi
altinda “Grup Degerlendirmesi”, “Oz Degerlendirme”, “Proje”, “Siire¢c Degerlendirme” ve “Portfolyo” kodlari
ortaya cikmistir. IHYDD’nin tasarimi icin 6gretmen adaylari derse olan aktif katilimlari ile bireysel olarak
degerlendirilmelerinin ve bunun i¢in 6z degerlendirmeye alinarak ders icerisindeki performanslarinin bu yonde
degerlendirilmesinin geleneksel 6lgme ve degerlendirme yontemlerinden daha iyi olacagini belirtmislerdir.
Siureg degerlendirmenin 6grencinin istek ve katilimini daha fazla arttirdigini ayrica ders ile ilgili proje hazirlama
ve portfolyo olusturmanin da yapilan etkinlikler agisindan daha aktif ve kalici 6grenmeleri destekleyecegi
yoniinde gorislerini belirtmislerdir. Sinif 6gretmenleri de dgretimini yaptiklari ilkokul 4. sinif IHYDD’nde siireg
degerlendirme yontem ve tekniklerinin bu dersin d6lgme ve degerlendiriimesinde daha iyi sonuglar ortaya
koydugunu, dersin kazanimlari itibariyle geleneksel yontemler ile 6lgme ve degerlendirmenin vyetersiz
kalabildigi bir ders oldugu gortsini belirtmislerdir.

“Ben kesinlikle grup galismalarinda, hem grubun, hem de grup icerisindeki diger grubu olusturan kisilerin
bireysel olarak degerlendirilmesi gerektigini diisiiniiyorum.” (0A2)

134



Hatice Leblebici, Banu Yiicel Toy — Uluslararasi Egitim Programlari ve Ogretim Calismalari Dergisi, 9(1), 2019, 105-144

“Dersin degerlendirmesini belki bir sosyal sorumluluk projesi ya da ¢ocuklarin yapacaklari grup etkinlikleri ve
bunu sergileme ya da portfolyo ¢alismasi gibi etkinliklerden yapilabilirse ¢ok daha isin iginde olacaklari ve
keyif alacaklarini diisiintiyorum.” (561)

“Dénemin basindan itibaren yaptigimiz bitiin Grunleri ve ders igerisindeki aktif katimlarimizin da oldugu
bir degerlendirmenin daha iyi olabilecegini diistiniiyorum.” (6A1)

“Bu derse ve 6nemine bakacak olursak bu sekilde dersin degerlendirmesi yanlis. Coktan se¢meli sinav yerine
siirec degerlendirilebilir, projeler yaptirilabilir.” (S66)

“Bu dersin kazanimlarina ulasmak icin sonug degil, stire¢ degerlendirmesini isterdim ¢linki neyin degistigi
¢ok 6nemli ama bu degisme siirecinde 6grencinin ne kadar istekli oldugu, etkinliklere ne kadar katildigi daha
dnemli. Bu yiizden siirecin degerlendirilmesini isterim.” (OA3)

Ogretmen Adaylarinin insan Haklari, Yurttashk, Demokrasi, Cocuk Haklarinin Ogretimine Yénelik Farkindalik
ve Yeterlilik Dlizeyleri

Arastirmanin bu bélimiinde, “ihtiyac Analizi Anketi”nden elde edilen bulgulara yer verilmistir. Tablo 3’te
o6gretmen adaylarinin gocuk haklari ile ilgili farkindaliklarina iliskin sorulardan elde edilen bulgular sunulmustur.

Tablo 3

Ogretmen Adaylarinin Cocuk Haklari ile llgili Farkindaliklarina iliskin Verilen Yanitlann Frekans ve Yiizde Dagilimi
Cocuk Haklarindan Haberdar Olma Durumlari N %
Evet 30 37.00
Hayir 8 10.00
Kismen 42 53.00
Toplam 80 100.00
Cocuk Haklarinin En iyi Ogrenildigi Yer N %
Okul 56 70.00
Aile 19 24.00
Medya/Sosyal Medya 2 2.00
Diger 3 4.00
Toplam 80 100.00

insan Haklari, Yurttashk, Demokrasi ve Cocuk Haklari Kavramlarini Ogretmenlerin

Bilme Gerekliligi N %
Az Gerekli 1 1.00
Kismen Gerekli 2 3.00
Gerekli 5 6.00
Cok Gerekli 72 90.00
Toplam 80 100.00
insan Haklar, Yurttashk, Demokrasi ve Gocuk Haklari Ogretiminin Onemi N %
Kismen Onemli 4 5.00
Onemli 11 14.00
Cok Onemli 65 81.00
Toplam 80 100.00

Tablo 3 incelendiginde 6gretmen adaylarinin %53.00°U ¢ocuk haklarindan “kismen” haberdar olduklarini,
%37.00'si haberdar olduklarini ve %10.00’u ise haberdar olmadiklarini belirtmislerdir. Bu verilerden hareketle
dgretmenlige basladiklarinda [HYDD’nin &gretimini yapmak zorunda olduklar bir siirecte &zellikle cocuk
haklarindan “kismen” haberdar olma yiizdesinin fazla ¢ikmasi bu derse yonelik ihtiyaci ortaya ¢ikarmaktadir.
Ogretmen adaylarinin c¢ocuk haklarinin en iyi nerede &grenilebilecegine dair verdigi cevaplarin yiizdesi
incelendiginde, %70.00’inin ¢ocuk haklarinin en iyi sekilde okulda, %24.00’Unln ailede, %4.00°Gnin diger
(hastane, avukat, polis), %2.00’sinin ise medya ya da sosyal medya araciligi ile 6grenilebileceklerini belirttikleri
gorilmektedir. Bu sebeple bu kavramlarin 6gretiminin egitim kurumlarinda en iyi sekilde verilebilmesi igin
basta dgretmen adaylarinin bu egitimi almalari ihtiyaci ortaya g¢ikmaktadir. Ogretmen adaylarinin biyiik
cogunlugu 6gretmenlerin insan haklari, yurttashk, demokrasi ve cocuk haklari kavramlarini bilmelerinin “cok
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gerekli”; insan haklari, yurttaslik, demokrasi ve ¢ocuk haklarinin 6gretiminin “gok 6nemli” oldugunu belirtmistir.
Bu bulgular, bu dersin 6gretiminin Egitim Fakiiltelerinde yapilmasi ihtiyacini destekler niteliktedir.

Arastirmacilar tarafindan yapilan IHYDD ihtiya¢ Analizi Anketi'nde, insan haklari, yurttashk, demokrasi ve
¢ocuk haklari ile ilgili nitel bulgulardan, alanyazin ve uzman gorislerinden elde edilen kazanimlara yer verilmis
ve bu kazanimlarin ne derece 6nemli olduguna iliskin gorusler alinmistir. Elde edilen géruslerin yliizde dagilimi
Tablo 4’te verilmistir.

Tablo 4
insan Haklari, Yurttaslhk, Demokrasi ve Cocuk Haklari ile ilgili Kazanimlara Odretmen Adaylarinin Onem Verme
Diizeylerine iliskin Betimsel Istatistik Sonuglari

S
< € X

g £ E’ < =

~ £ © & §

[} (7] c = c

£ c o E ©O

o ©O € o ™
Onem Diizeyi (%) c & &£ 85§ 8 X SS
1. insan Haklari, Yurttashk ve Demokrasi ile ilgili temel kavramlarin - - 6 28 66 4.60 .61
(Demokerasi, hak, 6zgilirlik, esitlik, insan haklari, sorumluluk, adalet, hukuk,
devlet) tanimini agiklayabilme.
2. Temel gcocuk haklari konusunda bilgiye sahip olma. - - - 16 84 483 .37
3. insan haklari ve demokrasinin tarihsel gelisimini iliskilendirme. - 4 20 32 44 4.16 .88
4. Aile, okul ve sosyal cevrede demokratik hayati tanimlama. - - 2 25 73 470 .51
5. Cocuk Haklari Sozlesmesi’ni tartisabilme. - 2 5 33 60 4.50 71
6. Cocuk haklarinda yagsanan temel sorunlardan haberdar olma. - 1 20 79 4.77 .45
7. Aile, okul ve sosyal gevre ile demokrasi arasindaki iliskileri analiz edebilme. - - 1 33 66 4.65 .51
8. Bilgi ve medyaya erisim hakki kapsaminda etik, glivenlik ve dijital - - 2 20 78 475 .49
vatandaslik konularinin nemini kavrayabilme (Akran zorbaligi, hakaret,
gercek ve sanal ortamda kisisel verilerin korunmasi ve paylasiimasi vb).
9. Demokrasi egitiminin 6nemini kavrayabilme. - - 2 19 79 476 A8
10. Cocuk haklar egitiminde 6gretmenin rol ve sorumluluklarinin farkinda - - 1 21 78 4.76 .46
olabilme.
11. ilkokul programinda yer alan dersleri demokrasi egitimi ile - - 8 26 66 458 .63
iliskilendirebilme.
12. insan haklari, yurttaslik ve demokrasi konularini diger derslerle - - 13 26 61 4.48 71
iliskilendirebilme.
13. insan haklari egitiminde kullanilan yéntemlerin farkinda olabilme. - - 9 29 62 453 .65
14. insan haklari, yurttaslik ve demokrasi dersi 6gretiminde anlamh - - 5 36 59 453 .59
O6grenmeyi saglayici 6gretim yontemi/leri belirleyebilme.
15. ilkokul 6grencilerinin kavramlari genelleyebilmeleri igin dersin - - 2 30 68 4.65 .53
Ogretiminde uygun 6rnekler verebilme.
16. insan haklari, yurttaslik ve demokrasi dersi 6gretiminde anlamh - - 10 30 60 4.50 .68
o6grenmeyi saglayici 6gretim materyalleri hazirlayabilme.
17. Dersin 6gretimi sirasinda segilen 6gretim materyallerin igeriginin insan - - 5 34 61 456 .59
haklari, yurttashk ve demokrasi kavramlari agisindan uygunlugunu fark
edebilme.
18. Ogrencilerde kazanimlarinin gergeklesme durumunu saptamaya yénelik - - 5 30 65 4.60 .59
olgme ve degerlendirme yontemi belirleyebilme.
19. insan haklari, yurttaslik ve demokrasi dersine yénelik bir ders plani - 2 6 31 61 4.52 .67
gelistirebilme.
20. Sinif igerisinde gocuk haklarinin ihlal edildigi durumlari fark edebilme. - - 1 10 89 4.87 .37
(siddete ugrama, cinsel istismar, gog, engellilik).
21. Sinif igerisinde gocuk haklarinin ihlal edildigi durumlarda gereken - 1 - 10 89 4.86 44
onlemleri alabilme.
22. Sinif igerisinde gocuk haklarinin ihlal edildigi durumlarda hangi mercilere - - - 15 85 4.85 .36
basvurulmasi gerektigini bilme ve gerekli yénlendirmeleri yapabilme.
23. Sinif igerisindeki 6grencilerin velilerine yonelik insan haklari, yurttaslik, - - 3 14 83 478 .49

demokrasi ve gocuk haklari konularinda egitim hazirlayabilme.
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Tablo 4’te gorildugl tGzere 6gretmen adaylarinin biyik ¢ogunlugu biitin maddelerin “6nemli” veya “cok
onemli” oldugunu belirtmistir. Burada dikkat ceken en énemli nokta dersin tasarimi agisindan 6gretim yontem
ve teknikleri, ders plani hazirlayabilme ve materyal gelistirme gibi mesleki bilgi ve beceriler ile ilgili maddelerin
(Madde 12,13,14,16,17,19 vb.) cok 6nemli oldugunu disiinen 6gretmen adaylarinin oraninin diger maddelere
gore daha disik yizde olarak ortaya g¢ikmasidir.

Sinif igerisinde ¢ocuk haklarinin ihlal edildigi durumlari fark edebilme, bu durumlarda gereken 6nlemleri
alabilme, hangi mercilere basvurulmasi gerektigini bilme ve gerekli yonlendirmeleri yapabilme, temel ¢ocuk
haklari konusunda bilgiye sahip olma ve 6grencilerin velilerine yonelik insan haklari, yurttashk, demokrasi ve
¢ocuk haklari konularinda egitim hazirlayabilme ile ilgili kazanimlar, 6gretmen adaylarn tarafindan en fazla
sayida 6grenilmesi ¢ok onemli goriilen kazanimlardir. Bu noktadan hareketle 6gretmen adaylarina yoénelik
tasarlanacak olan IHYDD icin temel cocuk haklari ile ilgili bilgi sahibi olma, IHYDD ile ilgili problem ¢ézme,
mevcut durumlarda ve hak ihlallerinde basa ¢ikma yontemlerinin ve aile egitimleri ile ilgili kazanimlari icermesi
gerektigini ortaya koymaktadir. Aslinda, yapilan nitel gérismelerden ¢ikarilan sonuglara gére hazirlanan bu 23
kazanimin, &gretmen adaylar tarafindan ¢ok &nemli bulunmasi, [HYDD’nin program tasariminda bu
kazanimlarin yer almasinin gerekliligini destekler durumdadir.

Tablo 5’te ise, IHYDD &gretim tasarimi igin ortaya ¢ikan bu kazanimlarda 6gretmen adaylarinin kendilerini ne
derecede yeterli gériip gérmedigine iliskin gorislerine yer verilmistir. Ozellikle kazanimlarin hepsinin ortalama
olarak “onemli” veya “¢ok 6nemli” olarak goriildigu durumda, 6gretmen adaylarinin kendilerinin yeterli
bulmamalarinin 6nemli ihtiyag noktalarina isaret edecegi diisiintilmustiir.

Tablo 5’te 6gretmen adaylarina yonelik “ihtiyac Analizi Anketi”’nde yoneltilen [HYDD’ye yonelik 23
kazanimda kendilerini ne derecede yeterli bulduklarini belirtmeleri istenmistir. Ogretmen adaylarinin yeterlilik
algilarina yonelik ortalamalar incelendiginde bu kazanimlarda kendilerini ortalama olarak “kismen yeterli”
gordikleri gorilmastir. 8, 9, 10, 20 ve 21. maddelerde ise ortamala olarak “yeterli” gormektedirler. Yiizdeler
incelendiginde konu alan bilgisi agisinda 6gretmen adaylarinin kendilerini digerleri ile kiyaslandiginda en fazla
oranda yetersiz ya da az yeterli gordikleri kazanimlar insan haklari ve demokrasinin tarihsel gelisimini
iliskilendirme ve Cocuk Haklari S6zlesmesi’ni tartisabilmedir. Alan 6gretim bilgi ve becerisi agisindan ise en ¢ok
bu ders icin kullanilabilecek 6gretim yontem ve teknikleri, derse uygun 6gretim materyalleri tasarlayabilme ve
belirleyebilme, derse uygun bir 6lcme ve degerlendirme y&ntemi belirleyebilme ve IHYDD’ye yénelik bir ders
plani hazirlayabilme kazanimlarinda kendilerinin yetersiz ya da az yeterli oldugunu diisiinenlerin oraninda artis
gozlenmektedir. Kazanimlarin énem diizeyi bolimiinde bu kazanimlarin hepsi ortalama olarak ¢ok onemli
gorilmesine ragmen, kendilerini bu kazanimlari gerceklestirme dizeyinde yeterli gormemeleri ihtiya¢ analizi
acisindan bu kazanimlarin dersin tasarimda yer almasi gerektigi ihtiyacini ortaya koymaktadir.

Tablo 6’da ileride bu dersi verecek 6gretmen adaylarinin bu ders icin uzman goérisleri, ilgili alan yazin ve
benzer derslerin programina gére uygun oldugu belirlenmis 6gretim ve 6lgme-degerlendirme yontem ve
tekniklerini uygulayabilmede kendi yeterliklerine iliskin yanitlarina yer verilmistir.

Tablo 6’da 6gretmen adaylarina “ihtiyac Analizi Anketi”’nde yéneltilen &gretim ydntem ve tekniklerini
ogretmenlige basladiklarinda [HYDD’nin &gretimini yapmalari durumunda kullanmalari dogrultusundaki
yeterlilik dizeylerine yonelik bulgular gorilmektedir. Genel olarak bulgular degerlendirildiginde 6gretmen
adaylari problem ¢6zme, proje tabanli 6grenme ve istasyon yontemlerinde ortalama olarak kendilerini kismen
yeterli goriirken, diger ydntem ve tekniklerde ortalama olarak kendilerini yeterli gérmektedir. Ogretmen
adaylarinin kendilerini yeterli gérdikleri diiz anlatim, isbirlikli 6grenme ve gosterip yaptirma 6gretim yéntem ve
tekniklerine bakildiginda daha ¢ok yaygin olan geleneksel 6gretim yontem ve tekniklerinde kendilerini yeterli
gordiikleri , problem ¢ézme ve proje tabanli 6grenme gibi farkhlastiriimis 6gretim yontem ve tekniklerinde ise
kendilerini “kismen yeterli” olarak gordiikleri sonucuna ulasilabilir. Aslinda arastirmanin nitel boyutunda
o6gretmen adaylari kendi derslerinde genellikle diiz anlatim bazen ise isbirlikli 6grenme ve gosterip yaptirma
yontemlerinin yaygin kullanildigini belirtmislerdir. Bu sebeple, 6gretmen adaylarinin bu yontemlerde kendilerini
yeterli hissetmelerinin nedeni 6gretmen egitimi siresince geleneksel yontemlere daha fazla asina hale gelmis
olmalari olabilir. Bu durum, farklilastirilmis 6gretim yontem ve tekniklerine tasarlanacak derste ozellikle yer
verilmesi gerektiginin 6nemine isaret etmektedir.
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Tablo 5
insan Haklari, Yurttashk, Demokrasi ve Cocuk Haklari ile ilgili Kazanimlarda Ogdretmen Adaylarinin Kendilerini
Yeterli G6rme Diizeylerine iliskin Betimsel Istatistik Sonuclar

g
-~ = 9

_ g % g

R =T o < £

~ - > X Q

N [7] c - ®

4 b7 ] = >

g > E g X
Yeterlilik Diizeyi (%) 2 & £ 2 8 X SS
1. insan Haklari, Yurttaslk ve Demokrasi ile ilgili temel kavramlarin 1 16 49 33 1 3.6 .75
(Demokrasi, hak, 6zgurlik, esitlik, insan haklari, sorumluluk, adalet, hukuk,
devlet) tanimini agiklayabilme.
2. Temel ¢cocuk haklari konusunda bilgiye sahip olma. 4 17 50 24 5 3.08 .87
3. insan haklari ve demokrasinin tarihsel gelisimini iliskilendirme. 14 30 40 14 2 261 .97

4. Aile, okul ve sosyal gevrede demokratik hayati tanimlama. 12 38 40 10 3.47 .84

5. Cocuk Haklari Sozlesmesi’ni tartisabilme. 9 36 35 15 5 271 .99
6. Cocuk haklarinda yasanan temel sorunlardan haberdar olma. 1 21 39 33 6 3.21 .89
7. Aile, okul ve sosyal ¢evre ile demokrasi arasindaki iliskileri analiz edebilme. 3 14 41 31 11 3.35 .94
8. Bilgi ve medyaya erisim hakki kapsaminda etik, glivenlik ve dijital - 7 46 34 13 351 .81
vatandaslik konularinin 6nemini kavrayabilme (Akran zorbaligi, hakaret,

gercek ve sanal ortamda kisisel verilerin korunmasi ve paylasilmasi vb).

9. Demokrasi egitiminin 6nemini kavrayabilme. 3 10 32 45 10 3.50 .90
10. Cocuk haklari egitiminde 6gretmenin rol ve sorumluluklarinin farkinda - 11 26 50 13 3.63 .84
olabilme.

11. ilkokul programinda yer alan dersleri demokrasi egitimi ile 1 23 36 31 9 3.23 .94
iliskilendirebilme.

12. insan haklari, yurttaslk ve demokrasi konularini diger derslerle 2 18 39 35 6 3.25 .91
iliskilendirebilme.

13. insan haklari egitiminde kullanilan yéntemlerin farkinda olabilme. 5 26 43 20 6 2.96 .96
14. insan haklari, yurttaslik ve demokrasi dersi 6gretiminde anlamh 7 35 39 14 5 273 .96
6grenmeyi saglayici 6gretim yontemi/leri belirleyebilme.

15. ilkokul 6grencilerinin kavramlari genelleyebilmeleri icin dersin 1 24 38 30 7 3.18 .93
ogretiminde uygun érnekler verebilme.

16. insan haklar, yurttaslik ve demokrasi dersi 6gretiminde anlamli 6 24 36 26 8 3.05 1.03
O0grenmeyi saglayici 6gretim materyalleri hazirlayabilme.

17. Dersin 6gretimi sirasinda segilen 6gretim materyallerin igeriginin insan 2 16 38 35 9 331 .93
haklari, yurttashk ve demokrasi kavramlari agisindan uygunlugunu fark

edebilme.

18. Ogrencilerde kazanimlarinin gerceklesme durumunu saptamaya yénelik 4 28 36 26 6 3.03 .97
Olgme ve degerlendirme yontemi belirleyebilme.

19. insan haklari, yurttaslik ve demokrasi dersine yénelik bir ders plani 6 31 38 17 8 288 1.02
gelistirebilme.

20. Sinif igerisinde gocuk haklarinin ihlal edildigi durumlari fark edebilme. 1 9 34 35 21 3.66 .95
(siddete ugrama, cinsel istismar, gog, engellilik)

21. Sinif igerisinde gocuk haklarinin ihlal edildigi durumlarda gereken 1 10 35 40 14 3.55 .89
onlemleri alabilme.

22. Sinif igerisinde ¢ocuk haklarinin ihlal edildigi durumlarda hangi mercilere 5 15 36 34 10 328 1.01
basvurulmasi gerektigini bilme ve gerekli yonlendirmeleri yapabilme.

23. Sinif igerisindeki 6grencilerin velilerine yonelik insan haklari, yurttaslik, 5 17 43 24 11 3.18 1.02

demokrasi ve ¢cocuk haklari konularinda egitim hazirlayabilme.
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Tablo 6
Ogretim Yontem ve Teknikleri ile Olcme ve Degerlendirme Yéntem ve Tekniklerini Odretmen Adaylarinin
Uygulayabilme Yeterlilik Diizeyleri Yiizde Degerleri

Cok

Ogretim Yontem ve Yetersiz Yetersiz Kismen Cok
Teknikleri (%) (%) Yeterli(%) Yeterli (%) Yeterli (%) X SS
Diiz Anlatim 4.00 1.00 24.00 41.00 30.00 3.92 .96
Soru-Cevap 1.00 3.00 29.00 39.00 28.00 3.87 .90
Tartisma 1.00 2.00 33.00 39.00 25.00 3.83 .88
Ornek Olay 1.00 6.00 30.00 34.00 29.00 3.82 .96
Gosterip Yaptirma 3.00 6.00 31.00 40.00 20.00 3.68 .95
Problem Cézme 1.00 6.00 44.00 43.00 6.00 3.46 .76
Beyin Firtinasi 2.00 6.00 33.00 38.00 21.00 3.68 .96
Proje Tabanh Ogren me 2.00 16.00 44.00 29.00 9.00 3.25 .92
isbirlikli Ogrenme 1.00 6.00 29.00 41.00 23.00 3.77 .91
Rol Oynama/Drama 6.00 9.00 25.00 35.00 25.00 3.63 1.14
istasyon 3.00 19.00 34.00 30.00 14.00 3.31 1.05

Cok Kismen Cok
Olgme-Degerlendirme Yetersiz Yetersiz Yeterli Yeterli (%) Yeterli
Yontem ve Teknikleri (%) (%) (%) (%) X SS
izleme/Unite Testleri 2.00 9.00 39.00 36.00 14.00  3.50 .93
Dereceli Puanlama Anahtari 2.00 10.00 44.00 34.00 10.00 3.38 .89
Oz ve Akran Deger. 1.00 11.00 31.00 44.00 13.00 3.55 .89
Proje 3.00 15.00 45.00 31.00 6.00 3.23 .87
Grup Degerlendirmesi 1.00 12.00 25.00 48.00 14.00 3.60 .92
GoOzlem Formlari 1.00 11.00 31.00 38.00 19.00 3.61 .96
Portfolyo 5.00 12.00 29.00 44.00 10.00 3.41 1.00
Performans Gorevi 1.00 12.00 31.00 41.00 15.00 3.57 .92
Kavram Haritasi - 5.00 35.00 40.00 20.00 3.75 .83

Tablo 6’da ayrica 6gretmen adaylarina IHYDD’nin &gretmen olarak 6gretimini yapmalari durumunda,
ankette sunulan 6lgme ve degerlendirme yontemlerini uygulamada kendilerini ne derece yeterli goérdikleri
sorusuna iliskin bulgular verilmistir. Ogretmen adaylari, sadece grup degerlendirmesi, gézlem formlari ve
kavram haritalarinda kendilerini ortalama olarak “yeterli”; diger o6lcme ve degerlendirme yontem ve
tekniklerinde ise ortalama olarak “kismen yeterli” gérmektedirler. ilkégretimde iIHYDD’de tamamlayici 6lgme-
degerlendirme araglarina yer vermek 6énemli oldugu ve 6gretmen adaylari da kendilerini yeterli gormedikleri
icin 6gretmen egitimine yonelik bu dersin tasariminda s6z konusu 6l¢gme-degerlendirme araglarinin kapsanmasi
gerekliligi ortaya ¢ikmaktadir.

Ogretmen adaylari, sinif 6gretmenleri ve dgretim elemanlari ile yapilan ihtiyac analizi sonrasinda ortaya
cikan kazanimlarin 6gretiminde, arastirmanin bulgularindan hareketle, geleneksel 6gretim yontem ve teknikleri
yerine arastirmacilar tarafindan farkllastiriimis 6gretim yontem ve tekniklerinin kullaniimasi kararlastiriimistir.
Ogretmen adaylari icin diiz anlatim ve geleneksel yéntemlerle bu dersin 6gretiminin gerceklestirilmesi yerine
uygulamaya yonelik, aktif katilimin saglandigi isbirlikli 6grenme, rol oynama/drama, soru-cevap, problem
¢6zme, tartisma, ornek olay, beyin firtinasi, proje tabanl 6grenme, istasyon, uzman daveti yontem ve teknikleri
kullanilacaktir. Ayrica dersin 6gretiminde kullanilacak 6lgme ve degerlendirme yéntem ve teknikleri de
tamamlayici 6lgme ve degerlendirme araclari olarak belirlenmistir. Dereceli puanlama anahtari (rubrik), 6z ve
akran degerlendirmeleri, grup degerlendirmesi, proje, performans goérevi, portfolyo ve gozlem formlari 6lgme
ve degerlendirme araglari olarak kullanilacaktir. Ogretmen adaylarinin mesleki bilgi ve becerilerinin yaninda
o6grencilerine dersin 6gretiminde kullanabilecekleri 6gretim yontem ve teknikleri, dersle ilgili materyal
gelistirme, ders kitaplarinin incelenmesi, derse uygun bir ders plani gelistirme, uygun 6lgme ve degerlendirme
planlayabilme ve derse yonelik proje Uretebilme imkanlari saglanacaktir. Boylelikle 6gretmen adayinin
iHYDD’ne yénelik kendi &grencisine dersi nasil anlatabilecegi ile ilgili becerilerin de kazandirilmasi
hedeflenmektedir.

139



Hatice Leblebici, Banu Yiicel Toy — Uluslararasi Egitim Programlari ve Ogretim Calismalari Dergisi, 9(1), 2019, 105-144

Tartisma, Sonug ve Oneriler

Arastirma sonucunda 6gretmen adaylarinin ¢ocuk haklarindan kismen haberdar olduklari goriilmektedir.
Kepenekgi (2006), yluksekogretim programlarindaki insan haklari derslerine katilan Universite 6grencilerinin
katilmayanlara oranla ¢ocuk haklari konusunda da nispeten bilinglendigini belirtmistir. Kaya’nin (2011) yaptigi
arastirmada ise 6gretmen adaylarinin tamamina yakininin Cocuk Haklari S6zlesmesi’'ni okumadiklari ortaya
¢tkmis ve bu dogrultuda haklardan haberdar olmadiklari gérilmistir. ilgili arastirmalarin  sonuglan
degerlendirildiginde bu arastirmanin bulgularini destekledigi goriilmektedir.

Arastirmada ayrica sinif 6gretmeni adaylari, 6gretim elemanlari ve ilkokul sinif 6gretmenleri tarafindan
¢ocuk haklarinin en iyi okulda 6grenilebilecegi sonucu ortaya ¢ikmistir. Ersoy’'un (2011) arastirmasinda da
demokrasinin 6grenilmesinin, demokratik ortamlarda, demokrasi egitimi yoluyla ancak okullarda mumkiin
olabilecegi belirtilmistir. Cocuklara kendi haklarinin bilincini asilamak igin gerekli pratikleri gergeklestirecek
Ogretmenler kadar, kitle iletisim araglarinin da 6nemini vurgulayan Kop ve Tuncel (2010), Tiirkiye'deki ¢ocuk
gercegiyle Cocuk Haklari Sézlesmesi'ndeki ideal pozisyonlarin arasindaki mesafenin altini ¢izmislerdir. Bu
sonuglar, bu dersin ilkokulda 6gretilmesinin 6nemini ve gerekliligini vurgulamaktadir.

Ogretmen ve dgretmen adaylari ile yapilan gériismelerde, ilkokulda IHYDD’nin etkili verilebilmesi igin Egitim
Fakiltelerinde bu dersin gerekli oldugunu ve 6gretmen adaylarinin bu dersin 6gretimi saglayabilecek sekilde
yetistirilmesinin boylesi bir ders ile saglanabilecegi ifade edilmistir. Bu baglamda, Ugus (2012) g¢alismasinda
o0gretmenler ve okul yoneticilerinin gocuk haklari ile ilgili yeterli bilgiye sahip olmadiklari, sadece ders programi
dahilinde ele alindiginda g¢ocuk haklari konusuna degindiklerini ve programin disinda bu konu Ulzerinde
durmadiklari sonucuna ulagsmistir. Fazlioglu (2007), arastirmasinda 6gretmen ve yoneticilerin cocuk haklarini
kavradiklarini fakat bunun sadece teori diizeyinde kalarak uygulamaya gecirilmesinde istenen diizeyde olmadigi
sonucuna ulasmistir. Bu sebeple, 6gretmen adaylarina yénelik verilecek IHYDD’nin sadece alan bilgisini degil
alan bilgisini uygulamaya donustlrecek 6gretim becerilerini de kazandirmasi 6nemlidir.

Arastirmanin bir diger bulgusu, ders 6gretiminin yas diizeyine uygun kazanimlardan olusmadigi ve uygun
yontemlerle 6gretimin gerceklesmedigi sonucudur. Ozdemir Ulug (2008), arastirmasinda incelenen
programlarda haklarin egitimiyle kazanimlar arasindaki uyusmazliga dikkat cekerken; ¢ocuk haklari egitiminin
demokratik sartlarda, ebeveyn-toplum etkilesimi ve katiliminin da goézetilerek her ¢cocugun hayatinin dogal bir
parcasi olarak, gelisimiyle orantili bir sekilde verilmesi gerektigini belirtmistir. incelenen programlarda kazanim
ve konularin ¢ocuklarin yas ve gelisimsel 6zelliklerinin dikkate alinmadiginin 6ne ¢iktig belirtilmistir. Torun’un
(2011), oyun igerikli cocuk haklari 6gretiminin akademik basari, 6grenmelerin kalicihgl ve cocuk haklarina
yonelik tutumlarina etkisinin arastirildigi ¢alismasinda oyun ile 6grenen grubun daha kalici bilgilere sahip
oldugu goriilmustir. Oyun kurabilmek igin drama ve isbirlikli 6grenme yontemleri ile sinif 6gretmeni adaylarina
IHYDD’nin &gretiminin yapilmasi bu ¢alismada ¢ikan bulgularla desteklenebilir. Bu durum, ilkokulda verilecek
IHYDD’nin &grencilerde kalici 6grenme ve &grenilen bilgilerin hayata transferini saglayabilmesi icin aktif ve
farkhlastirilmis 6gretim yontem ve teknikleri ile zenginlestiriimesi gerektigine ve bunun icin de boylesi bir
ogretimi planlama becerisi ile donatilmis 6gretmen adaylarinin yetistirilmesinin 6nemine isaret etmektedir.

iHYDD’ne yonelik yapilan ihtiyag analizinde bu dersin programinin tasarimina yonelik durum acikca ortaya
cikmaktadir. Kepenekg¢i ve Baydik (2009) c¢ocuklarin Cocuk Haklari Sozlesmesi’'ndeki haklarina dair
bilinglenmeleri igin 6ncelikle yetiskinlerin bu konuda egitilmeleri gerektigini belirtmislerdir. Her ne kadar ¢ocuk
haklari bilincinin olusturulmasi konusunda egitim kurumlari 6énem sirasinda baslarda yer alsa da sinif
ogretmenlerinin bu konudaki birikimlerinin yeterli olmadig gorilmektedir (Karaman, 1993). Cocuk haklari
konusunda o6gretmenlerin gelistirecekleri biling ve yapacaklari bilgi aktarimlari sayesinde ortaya ¢ikan
kazanimlar kadar her 6gretmen adayinin bu konu hakkindaki bilgisi ve yaklasimi da karsilikl etkilesimin 6nemini
ortaya koymaktadir (Kop & Tuncel, 2010). Arastirmacilar tarafindan, nitel ve nicel analizlerle ortaya ¢ikan
bulgulardan hareketle, 6gretmen adaylarinin kendi ihtiyaglari dogrultusunda kazanimlarinin belirlendigi, aktif
katilm saglayabilecekleri, teori ve uygulamali derslerin bir arada oldugu bir program tasarimi ihtiyaci ortaya
¢tkmaktadir. Bu dogrultuda bir IHYDD &gretim programi planlanacak ve programin uygulanmasi sonrasinda
dgretmen adaylarindan istenen nitelikte, ilkégretimde iHYDD’ni verebilmeleri igin gereken kazanimlari
saglayabilecekleri dngorilmektedir.

Sonug olarak, ilkokul diizeyinde IHYDD’nin &gretiminin yapilmasinin, 6zellikle Egitim Fakiiltesi cikisli
o6gretmen adaylari icin meslege baslamadan 6nce hizmet 6ncesi egitim kapsaminda gerekli oldugu 6ne
ctkmaktadir. Bu arastirmanin ortaya koydugu sonuglara dayanilarak sonraki calismalarda iIHYDD farkli 6gretmen
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yetistirme programlarinda uygulanip etkileri incelenebilir. Hatta 6gretmen adaylari igin bltin 6gretmen
yetistiren kurumlarda IHYDD zorunlu ders olarak verilebilir. Bu tiir uygulamali calismalarin alana kazandirilmasi
saglanarak somut Orneklerin konuyla ilgilenen 6gretmen adaylari, 6gretmenler ve Ogretim elemanlar ile
paylasiimasi saglanabilir. Arastirma sonuglarn Milli Egitim Bakanlgi ile paylasilarak orglin egitim kurumlarinda
ogretmenler igin hizmetigi egitim kapsaminda yayginlastiriimasi planlanabilir.
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