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Introduction

Teachers play an important role in reaching the output of educational programs (Biiylkkaragdz, Musta,
Yilmaz & Pilten, 1998; Kaptan, 1999). Therefore, it is necessary that pre-service teachers should be ready for
the profession as qualified and equipped as possible (Giliven-Yildirnm & Kokliikaya, 2017). This is more about
the fact that teachers' professional competence affects the quality of education (Basal & Taner, 2003).
Accordingly, teacher training programs offer diverse experiences in preparing pre-service teacher for the
teaching profession (Tatto, Lerman & Novotta, 2009). However, it is seen that most of the pre-service teachers
have various concerns about to be ready for the teaching profession (Akgiin & Ozgiir, 2014; Dogan & Coban,
2009; Karakaya, Avgin, Gomlek & Balik, 2017; Saracaloglu, Kumral & Kanma, 2009).

Responding appropriately to the needs of their students, classroom management, dealing with other
problems of the profession, overcoming the daily problems caused by school life are basically teachers™ main
concerns during their initial years of their teaching due to limited exposure to professional experience at their
teacher training (Arslan & Ozpinar, 2008; Stanulis, Fallona & Pearson, 2002; Thomas & Kiley, 1994). This seems
to be the reason for pre-service teachers leaving teaching in the first years of their careers (Thomas & Kiley,
1994). It is thought that this tendency is related to whether pre-service teachers and teachers are ready for the
teaching profession or not. Researchers describe the teacher education graduate as ready to teach
professionally equipped with the professional qualifications to deal with the professional difficulties (Black,
2003; Mehmetlioglu & Haser, 2013) and explains the readiness for pre-service teachers by the concept of
feeling ready to work (Mehmetlioglu & Haser, 2013). Readiness for teaching profession plays an important role
in the quality of teaching (Housego, 1990) and pre-service teachers ready for the teaching profession are faced
with fewer problems in classroom management (Li, 1999).

One of the main aims of teacher education is to equip pre-service teachers with the necessary skills which
are general culture, field of knowledge and teaching professing knowledge (Demirel, 2012) oriented for
effective teaching in different settings (Flores, 2018). However, curriculum literacy is in the forefront to
increase the professional competence of teachers (Bolat, 2017). While some researchers define the literacy
program as the capacity to have knowledge about the curriculum, to interpret the program, to develop a
critical point of view and to implement the curriculum in accordance with the learning environment (Keskin &
Korkmaz, 2017), some of them define it as the ability of teachers to fulfil educational program literacy by
themselves (Erdem & Egmir, 2018). Unlike these definitions, it is seen that some researchers define the literacy
program as the capacity of the teacher to adapt the program to new situations (Nsibande & Modiba, 2012). In
sum, it is considered that a teacher who is able to define the curriculum effectively in the fields of output,
content, learning-teaching processes and measurement and evaluation is more successful in teaching is ready
for teaching. Based on this information regarding teacher competencies, it is thought that pre-service teachers
who are highly curriculum literate are more positive for the teaching profession. It is thought that this situation
will contribute positively to the quality of learning-teaching process.

In the literature, there are various studies about both teacher readiness (Sahin & Kigtkslleymanoglu,
2015) and curriculum literacy (Beck, 2013; Bolat, 2017; Karseth & Sivesind, 2010). It is seen that a significant
part of those studies on teacher readiness are related to pre-service teachers' readiness for self-management
learning (Karatas, 2017; Karatas & Basbay, 2014; Sahin, 2010; Sahin & Kigliksileymanoglu, 2015) or for
teaching on their own (Ozbek, Eroglu & Donmus, 2017; Salas, 2010) or for technology teaching (Hung, 2016;
Instefjord & Munthe, 2016; Msila, 2015; Oliver, 2010; Singh & Chan, 2014) or for mathematics and science
teaching (Alkan & Erdem, 2013; Ng, 2013; Steele, Brew, Rees & lbrahim-Khan, 2013). To the best of these
researchers” knowledge, there are not any studies focusing on the relationship between teacher readiness and
their curriculum literacy. Research has drawn attention to the fact that teachers who are ready for teaching
recognize and effectively implement the curriculum (Ingvarson, Beavis & Kleinhenz, 2007). Accordingly, it is
considered that a teacher who is able to identify and effectively implement the curriculum is ready for the
teaching profession. Based on this information, this study focuses on the role pre-service teachers’ curriculum
literacy level in predicting their readiness for the teaching profession. In this respect, the research questions
are as follows:

1. Whatis the level of pre-service teachers’ curriculum literacy and their teacher readiness?
2. Is there a significant difference in terms of teacher’s readiness for pre-service teachers’ department,
grade level and gender?
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3. Is there a significant difference in terms of curriculum literacy for pre-service teachers’ department,
grade level and gender?

4. Is there a relationship between pre-service teachers’ curriculum literacy and readiness for the
teaching profession?

5. Are the levels of pre-service teachers’ curriculum literacy a meaningful predictor of the level of
readiness for the teaching profession?

Method

This predictive correlation model study focuses on the relationship between pre-service teachers' readiness
levels for the teaching profession and curriculum literacy levels (Buyukoztirk, Cakmak, Akgiin, Karadeniz &
Demirel, 2012). In this respect, this study examines whether pre-service teachers’ curriculum literacy levels
significantly predict their readiness for the teaching profession

Sample

Population consisted of pre-service teachers at a university located in the Marmara Region in Turkey.
Stratified sampling technique was used to identify the participants (Buyukoztiirk et al., 2012). A 95% confidence
interval was accepted for the sample to represent the population, and the formula suggested by Krejcie and
Morgan (1970) for determining sample size was used. The study was conducted in the Faculty of Education in
which approximately 3800 pre-service teachers were studying. However, the total number of teacher
candidates studying in the third and fourth grades was 1524. According to the aforementioned formula, a
sample of 310 people was proposed for the population size of 1600 people. However, 708 pre-service teachers
participated in the study because of the fact that the class level was also examined in the study and that the
number of some of the departments was higher than the others. In addition, after briefly explaining the aim of
the research, it was ensured that those who volunteered to participate in the study completed the scales.
Participants' percentage values and number according to the department they were studying are as in Table 1:

Table 1.
Number and Percent Distribution of Sampling by Department.
Sample

Department Population f %
Primary Teacher Training 271 211 29.40
Pre-school Teacher Training 306 81 11.30
Turkish Teacher Training 205 88 12.30
English Teacher Training 199 108 14.80
Psychological Counselling and Guidance Training 196 94 13.30
Computer Teaching and Technology Education Training 175 46 7.80
Science Teacher Training 172 80 11.10
Total 1524 708 100.00

In total, 708 pre-service teachers participated in the research who studied in several departments as
indicated in Table 1. 423 of the pre-service teachers were female while 285 were male. In addition, 364 of the
pre-service teachers who participated in the study were studying in the fourth grade, while 344 were studying
in the third grade.

Data Collecting Tools and Procedure

Curriculum Literacy Scale (Bolat, 2017) and Teacher Readiness for Teaching Profession Scale (Glven-Yildirim
& Kokliikaya, 2017) were employed to collect data. These scales were administered to volunteered participants
of this study at their during the spring semester of 2017-2018 academic year.

Curriculum Literacy Scale (CLS). This scale which was developed to determine the curriculum literacy of
teacher candidates. The scale is consists of 29 items. Explanatory and confirmatory factor analysis was used to
ensure the validity of the measurement tool. As a result of the tests performed, it was seen that the scale was
collected in two factor set above the factor load of .40. These factors are called Reading and Writing. The
confirmatory factor analysis was applied to test the construct validity of the scale indicates that the fit indices
were good (X2 =657.80; p <.05; sd = .38; RMSEA = .06; SRMR = .05; NFI =.94; NNFI = .97; CFl =.97; IFl = .97; GFI
=.83; AGFI = .80). As a result of the reliability analysis conducted to test the internal consistency of the scale,
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the Cronbach Alpha coefficient was calculated as .88 for the reading factor, .90 for the writing factor and .94
for the whole scale. Participants responded by using expressions such as ‘I completely agree’, ‘Very agree’, ‘I
agree at a moderate level’, ‘l agree a lot’, ‘l do not agree with the items’, in a 5-Likert type measure. The scale
can be pointed as 1.00-1.80= Strongly disagree; 1.81-2.60= Disagree; 2.61-3.40= Undecided; 3.41-4.20= Agree;
4.21-5.00= Strongly Agree.

Teacher Readiness for Teaching Profession Scale (TRTPS). This scale, which was developed in order to
determine the readiness levels of the pre-service teacher towards the teaching profession, consists of 30 items.
In order to ensure the validity of the measurement tool, basic components have been used in factor analysis.
Thus, items with a factor load greater than .45 were found to be collected in two sub-factors. As a result of the
reliability analysis, Cronbach Alpha coefficient was calculated as .95 for the first factor, .78 for the second
factor and .93 for the whole scale as a result of testing the internal consistency of the scale. This indicates that
the instrument is valid and reliable in determining the level of readiness for teaching profession. The measuring
tool is a 5-Likert type. In this direction, the participant responds to the items through strongly agree, agree,
undecided, disagree and strongly disagree statements. Scale can be pointed as 1.00-1.80: Strongly Disagree;
Very Low; 1.81-2.60: Disagree; Low; 2.61-3.40: Undecided; Mid; 3.41-4.20: Agree; High; 4.21-5.00: Strongly
Agree; Very High.

Data Analysis

In the analysis of the research data, the suitability of the normal distribution of the data set was examined
first. Findings related to the normality of the data set are as in Table 2.

Table 2.

Kolmogorov-Smirnov Test Results.
Scale Statistic df Sig.
Curriculum Literacy Scale .04 708 .20
Teacher Readiness for Teaching Profession Scale .05 708 11

The Kolmogorov-Smirnov test was applied because the number of pre-service teachers participating in the
research was greater than 29 (Kalayci, 2010). As a result of the analysis, it was understood that the data set had
normal distribution, p> .05 (Field, 2007; Tabachnick & Fidell, 2007). Thus, it was decided that the use of
parametric tests was appropriate. T-test was used in the analysis of the data related to gender and class level,
and variance analysis was used in the analysis of the data related to the department. Pearson Correlation
coefficient was calculated when the relation of teacher readiness and curriculum literacy was examined. In
order to explore whether pre-service teachers’ curriculum literacy levels predict their readiness for the
teaching profession or not, a simple regression model was employed.

Results

Pre-service teachers' levels for the curriculum literacy and teaching profession are as shown in Table 3.

Table 3.

Results of the Descriptive Statistics on CLS and TRTPS Points.
Variable N Min. Max. Variance sd. X
CLS 708 2.03 5.00 .29 .54 3.93
TRTPS 708 1.30 5.00 .25 .50 3.96

The answers of the pre-service teachers’ curriculum literacy level was at the level of Agree (x= 3.93) and
their teacher readiness level for teaching profession was at the level of Agree (X= 3.96). The analysis of the
responses of the pre-service teachers to the scales were analysed according to the gender variable are
presented in Table 4.
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Table 4.
T-test Results of the CLS and TRTPS Points to Gender.
Variable Gender N X sd. df t p
CLS Female 423 3.96 .55 703 2.18 .03
Male 285 3.86 .51
TRTPS Female 423 4.00 .51 703 3.92 .00
Male 285 3.86 A8

When Table 4 is examined, it is understood that pre-service teachers’ curriculum literacy level was t(708)=
2.18, p< .05 and the teacher readiness level was significantly different in favour of the female teacher
candidates t(708)= 3.92, p< .05.

Table 5.
Variance Analyses Results of the CLS and TRTPS Points to Department.
Variable Sum of Squares df Mean Square F p
CLS Between Groups 14.30 7 204 741 .00
Within groups 191.82 701 .27
Total 206.13 708
TRTPS Between Groups 6.54 7 93 3.70 .00
Within groups 175.61 701 .25
Total 182.15 708

Findings in Table 5 indicate that the curriculum literacy level [(x=4.05), F(708)= 7.41, p<.05] and teacher
readiness level [(x=4.08), F(708)= 3.70, p<.05] of primary pre-service teachers were significantly different than
the others.Findings based on the grades pre-service teachers' responses to the scales are in Table 6.

Table 6.
T-test Results of the CLS and TRTPS Points to Grade.
Variable Grade N X sd. df t p
CLS Third grade 364 3.81 .54 706 6.23 .00
Fourth grade 344 4.06 .51
TRTPS Third grade 364 3.86 .48 706 546 .00
Fourth grade 344 4.07 .51

When Table 6 is examined, it is understood that the curriculum literacy level of the fourth grade students (X
=4.06) was significantly different from that of the third grade students (X = 3.81), t(706)= 6.23, p< .05. Similarly,
it is understood that the teacher readiness of the fourth grade students to the teaching profession (x = 4.07) is
significantly different from that the third grade students (x = 3.86), t(706)= 5.46, p< .05.

Table 7 presents findings related to the relationship between curriculum literacy and teacher readiness for
the teaching profession.

Table 7.

Relationship between Curriculum Literacy and Teacher Readiness for Teaching Profession.
CLS OMH
CLS Pearson Correlation 1.000 .738(**)
Sig. (2-tailed) . .000
N 708 708
TRTPS Pearson Correlation .738(**) 1.000
Sig. (2-tailed) .000 .
N 708 708

When Table 7 is examined, the relationship of the pre-service teachers’ responses about the curriculum
literacy and teacher readiness for the teaching profession is seen. Findings indicated that there was a high
positive correlation between the pre-service teachers’ curriculum literacy level and the level of teacher
readiness for the teaching profession, r=".738 (Field, 2013).
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Table 8 shows the findings of how the curriculum literacy levels of the pre-service teachers predicted the
teacher readiness for the teaching profession.

Table 8.

Simple Linear Regression Analyses Results.

Variable B Standard Error B R R’ Standardized B t F
Constant 1.46 .10 .68 46 .680 14.44  615.97
CLS .635 .02 24.81

The results of a simple linear regression analysis of the predictability of curriculum literacy as a teaching
profession appear to be significant, (F= 615.97), p> .05. This finding, as a result of the variance analysis,
indicates that the relationship between the curriculum literacy and teacher readiness for the teaching
profession is linear, R= .680, R’= 462, p< .05. It can also be said that the level of curriculum literacy is
significantly important in terms of predicting the level of teacher readiness for the teaching profession in the
positive direction. In other words, the curriculum literacy level accounts for 46% of the total variance in being
ready for the teaching profession.

Discussion, Conclusion and Implications

The findings indicate that the pre-service teachers' level of curriculum literacy and their teacher readiness
for the teaching profession was not high but at a good level. It is understood that this finding is compatible with
the findings of similar studies in the literature both in terms of educational program literacy (Erdem & Egmir,
2018; Sural & Dedebali, 2018) and teacher profession readiness (Mehmetlioglu & Haser, 2013; Sahin &
Kuglkstileymanoglu, 2015). This is considered as positive in terms of the professional development of pre-
service teachers.

When the findings were examined considering the gender variables, it was understood that the female pre-
service teachers had higher levels of curriculum literacy and teacher readiness for the teaching profession than
the male pre-service teachers. It is believed that this finding is related to the attitudes towards the teaching
profession. When the research regarding the attitudes of the prospective teachers about the profession are
examined, the female teacher candidates likened the teaching profession to motherhood, that their attitudes
towards the profession were, therefore, more positive than the male candidates and that they preferred the
teaching profession more consciously than the male candidates (Bozdogan, Aydin & Yildirim, 2007; Budak &
Kula, 2017; Capri & Celikkaleli, 2008; Cermik, Dogan & Sahin, 2010; Cocuk, Yokus & Tanriseven, 2015; Kog,
2014; Ozsoy, Ozsoy, Ozkara & Memis, 2010; Terzi & Tezci, 2007). In addition, it is known that pre-service
teachers with positive attitudes towards the profession are more successful in their professional knowledge
courses (Ekici, 2008). Based on this information, it could be said that the female pre-service teachers are more
willing to become teachers and, that their awareness about vocational and field knowledge courses is, for that
reason, higher than the male pre-service teachers.

When the findings were examined department based it was understood that the level of curriculum literacy
and readiness of the pre-service teachers, who studied in the Department of Primary Teacher Training, are
significantly department than the others. When Primary Teacher Training Programme is examined, it is seen
that it includes Reading and Writing Teaching, Turkish Language Teaching, Maths Teaching, Life Science
Teaching, Science and Technology Teaching, Social Science Teaching, Religion Culture and Moral Knowledge
Teaching courses. These courses contribute to the pre-service teachers’ curriculum knowledge and skills
(Council of Higher Education, 2006). When looking at other teacher training programs, Pre-school Teacher
Training, Turkish Teacher Training and Computer Teaching and Technology Education Training programmes
contain a Special Teaching Methods course. In addition, English Teacher Training contains Approaches in
Teaching English, Science Teacher Training program contains Science-Technology Program and Planning,
Psychological Counselling and Guidance Training contains Curriculum Development in Guidance in addition to
Special Teaching Methods course. The pre-service teachers examine specific instructional programs in these
courses (Council of Higher Education, 2006). Primary pre-service teachers’ teacher readiness level is higher
than the other pre-service teachers. This is thought to be due to their intense exposure to field-specific and
curriculum literacy opportunity of the primary pre-service teachers helps them feel ready for the teaching
profession. It is noteworthy that the pre-service teachers who are successful in field education courses have
more positive teaching competence perception (Cayci, 2011; Ekici, 2008). Therefore, it is understood that the
obtained result is compatible with similar studies.
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Another finding in this study was that the readiness and curriculum literacy levels of the pre-service
teachers in the fourth grade were significantly different from those of the third graders. It is understood that
the result obtained is in parallel with the results of similar studies (Housego, 1992; Mehmetlioglu & Haser,
2013). This is thought to be due to the positive contributions of the Teaching Practice courses. In teaching
practice course, the pre-service teachers restructure their knowledge in many aspects of the teaching
profession throughout their undergraduate studies and in their practice schools (Karadiiz, Eser, Sahin & ilbay,
2009). As a result, the pre-service teachers both plan the practice lessons and implement it by using the
knowledge they acquire about curriculum in field education courses. Therefore, it is thought that the levels of
high curriculum literacy and high teacher readiness of the pre-service teachers in the fourth grade are related
to this situation.

In this research, the relationship between curriculum literacy and teacher readiness for the teaching
profession was examined. It is noteworthy that there is a high positive correlation between curriculum literacy
and readiness for the teaching profession and that curriculum literacy predicts teacher readiness for the
teaching profession. As stated earlier, the teacher, who is ready for work, defines himself/herself as having the
professional qualifications (Mehmetlioglu & Haser, 2013). In addition, when the General Competencies of
Teacher Profession were examined, teachers with professional knowledge and professional skills described
teacher as a person “who had curriculum and pedagogical knowledge regarding their field”, “who effectively
planned education and training processes”, “who prepared appropriate learning materials with healthy and
safe learning environments for effective learning for all students”, “who effectively executed the learning and
teaching process” and “who suitably use[s] teacher measurement and evaluation methods, techniques and
tools” (General Directorate of Teacher Training and Development, 2017). Based on this, it is thought that the
defined teacher competencies are related to curriculum literacy. Because curriculum program literacy is one of
the dimensions of the adequacy of the teacher (Bolat, 2017).

As a result, when the findings obtained from the research were evaluated in general, it was seen that the
readiness and curriculum literacy levels of pre-service teachers increased when they focused on curricular
study more. In addition, fieldwork, like teaching practice, played a role in the pre-service teachers’ curriculum
literacy and teacher readiness levels. Accordingly, pre-service teachers’ curriculum literacy levels were
predicated on being ready for the teaching profession. Namely, pre-service teachers who were highly
knowledgeable and skilled in the field-specific curriculum felt ready to work.

When the literature is examined, it is noteworthy that studies mainly geared to explore the relation
between professional competences and teacher readiness. It is thought that this study, which focuses on
teacher readiness and curriculum literacy, is original and will contribute to the field. Based on the findings of
this study, it is recommended to examine the readiness of field-specific curriculum literacy on the role of
teacher readiness.
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TURKCE SURUM

Giris

Egitim programlarinin g¢iktilarina ulagilmasinda &6gretmenlerin  6nemli rol oynadigl bilinmektedir
(BUylikkaragoz, Musta, Yilmaz & Pilten, 1998; Kaptan, 1999). Bu nedenle, 08retmen adaylarinin ¢agin
gereksinimine uygun yeterlilik ve donanim sahibi olarak meslege hazir olmalari gerekmektedir (Glven-Yildirim
& Koklikaya, 2017). Clinkl 6gretmenlerin mesleki yeterligi egitimin niteligini etkilemektedir (Basal & Taner,
2003). Buna bagh olarak, Ogretmen egitimi programlari 6gretmen adaylarini 6gretmenlik meslegine
hazirlamada c¢esitli deneyimler sunmaktadir (Tatto, Lerman & Novotta, 2009). Ancak yine de 6gretmen
adaylarinin pek ¢ogunun o6gretmenlik meslegine hazir olma konusunda gesitli kaygilarinin  bulundugu
goriilmektedir (Akgiin & Ozgiir, 2014; Dogan & Coban, 2009; Karakaya, Avgin, Gémlek & Balik, 2017;
Saracaloglu, Kumral & Kanma, 2009).

Ogretmen adaylarinin 6gretmenlik meslegine iligkin kaygilarinin énemli bir bélimi, meslegin ilk yillarinda,
ogrencilerin ihtiyaglarina uygun cevap verme, sinif ydnetimini saglama, meslegin getirdigi sorunlarla bas etme,
okul yasaminin getirdigi ginlik sorunlarin Ustesinden gelmeye yonelik endiseler ve o6gretmenlik egitimi
boyunca yeterli mesleki deneyimin kendilerine sunulmamasi ile ilgilidir (Arslan & Ozpinar, 2008; Stanulis,
Fallona & Pearson, 2002; Thomas & Kiley, 1994). Arastirmalar, meslege yonelik kaygilarla bas etmekte gigliik
¢eken ogretmen adaylarinin meslegin ilk yillarinda 6gretmenligi birakmayi disiindiklerini gostermektedir
(Thomas & Kiley, 1994). Meslegi birakmaya yonelik bu egilimin hem meslege yeni baslayan 6gretmenlerin hem
de Ogretmen adaylarinin 6gretmenlik meslegine hazir olma durumlar ile ilgili oldugu dusinilmektedir.
Alanyazindaki calismalar meslege hazir olan 6gretmeni, meslegin getirdigi zorluklarin Ustesinden gelen ve
mesleki yeterliklere sahip birey olarak tanimlarken (Black, 2003; Mehmetlioglu & Haser, 2013), 6gretmen
adaylar icin hazirbulunuslugu meslege hazir hissetme kavrami ile agiklamaktadir (Mehmetlioglu & Haser,
2013). Arastirmalar 6gretmenlerin ve Ogretmen adaylarinin meslege hazir olma durumlarinin 6gretimin
niteliginde rol oynadigini géstermektedir (Housego, 1990). Bununla birlikte, mesleki hazirbulunusluk dizeyi
yuksek olan 6gretmen adaylarinin sinif yénetimi konusunda daha az sorunla karsi karsiya kaldigi bilinmektedir
(Li, 1999).

Ogretmen egitiminin temel amaglarindan birisi, 6gretmen adaylarina farkli okul ve siniflarda etkili 6gretim
yapabilme becerisini kazandirmaktir (Flores, 2018). Ogretmen adaylarina bu becerinin kazandirilmasi, genel
kaltar, alan bilgisi ve meslek bilgisi donanimi ilgili ilgilidir (Demirel, 2012). Buna bagh olarak, 6gretmenlerin,
mesleki yeterliklerinin arttiriilmasinda egitim programi okuryazarligi 6n plana ¢ikmaktadir (Bolat, 2017). Egitim
programi okuryazarhg bazi arastirmacilar tarafindan, 6gretim programlari hakkinda bilgi sahibi olma, programi
yorumlayabilme, elestirel bir bakis agisi gelistirme ve 6gretim programini 6grenme ortamina uygun bigcimde
uygulayabilme kapasitesi olarak tanimlanirken (Keskin & Korkmaz, 2017), bazi arastirmacilar egitim programi
okuryazarligini 6gretmenlerin kendinden beklenen vyeterlikleri yerine getirebilmesi olarak tanimlamaktadir
(Erdem & Egmir, 2018). Bu tanimlardan farkli olarak, bazi arastirmacilarin da egitim programi okuryazarligini
6gretmenin programi yeni durumlara uyarlayabilme kapasitesi olarak tanimladiklari gériilmektedir (Nsibande &
Modiba, 2012). Bu tanimlara dayal olarak egitim programi okuryazarliginin 6gretmenin egitim programi
hakkindaki farkindaligi, programi yorumlayabilme ve etkili bir bicimde uygulayabilme kapasitesi oldugu
disinilmektedir. Ogretmenlerin mesleki hazir olma durumlari ve egitim programi okuryazarligi hakkindaki bu
bilgilerden hareketle, hedef, icerik, 6grenme-6gretme siiregleri ile 6lgme ve degerlendirme 6geleri agisindan
programi etkili olarak tanimlayabilen bir 6gretmenin 6gretimde daha basarili, programi bu yonleriyle taniyan
dgretmen adayinin da dgretmenlige hazir olacagi disiiniilmektedir. Ogretmen vyeterlikleri konusunda elde
edilen bu bilgilerden hareketle, egitim programi okuryazarhg yiksek olan 6gretmen adaylarinin 6gretmenlik
meslegine yonelik hazirbulunuslugunun da daha olumlu olacagl disinilmektedir. Bu durumun, 6grenme-
6gretme siirecinin niteliginin artmasina olumlu katki saglayacagi diisiiniilmektedir.

Alanyazinda hem 6gretmen hazirbulunuslugu (Sahin & Kiigliksileymanoglu, 2015) hem de egitim programi
okuryazarligl (Beck, 2013; Bolat, 2017; Karseth & Sivesind, 2010) konusunda bazi ¢alismalar bulunmaktadir.
Ogretmen hazirbulunusluguna iliskin calismalarin énemli bir bélimiiniin égretmen adaylarinin dzydnetimli
6grenme (Karatas, 2017; Karatas & Basbay, 2014; Sahin, 2010; Sahin & Kiglkslileymanoglu, 2015) ya da kendi
kendine 6grenmeye yonelik hazirbulunusluk diizeyleri (Ozbek, Eroglu & Donmus, 2017; Salas, 2010) ile teknoloji
hazirbulunuslugu (Hung, 2016; Instefjord & Munthe, 2016; Msila, 2015; Oliver, 2010; Singh & Chan, 2014) ve
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matematik-fen konularindaki hazirbulunusluguna (Alkan & Erdem, 2013; Ng, 2013; Steele, Brew, Rees &
Ibrahim-Khan, 2013) yonelik olduklari gorilmektedir. Bununla birlikte, 6gretmen adaylarinin meslege
hazirbulunusluk diizeyleri ile egitim programi okuryazarliklarini konu alan bir ¢galisma olmadigi anlasiimaktadir.
Arastirmalar, meslege hazir olan 6gretmenlerin uygulanan programlari taniyan ve etkili olarak uygulayabilen
ogretmenler olduklarina dikkati cekmektedir (Ingvarson, Beavis & Kleinhenz, 2007). Bu nedenle 6gretmenlik
meslegine hazir olmada 6gretmenin kullanacagi 6gretim programlarini tanimasi ve etkili olarak uygulayabilme
becerisinin gelismis olmasinin énemli oldugu duslinilmektedir. Bu bilgilerden hareketle, bu arastirmada
o6gretmen adaylarinin egitim programi okuryazarlik diizeylerinin 6gretmenlik meslegine hazir olma durumlarini
yordamadaki roliine odaklanilmigtir. Bu dogrultuda arastirmanin alt amaglari agsagidaki gibi belirlenmistir:

1. Ogretmen adaylarinin dgretmenlik meslegi hazirbulunuslugu ve egitim programi okuryazarliklari ne
dizeydedir?

2. Ogretmen adaylarinin 6gretmenlik meslegi hazirbulunusluk diizeyleri cinsiyete, dgrenim gdrmekte
olduklari bolime ve 6grenim gormekte olduklari sinif diizeyine gore anlamh farklilik gostermekte
midir?

3. Ogretmen adaylarinin egitim programi okuryazarlk diizeyleri cinsiyete, 6grenim gérmekte olduklar
bolime ve 68renim gormekte olduklari sinif diizeyine gére anlaml farkhlk géstermekte midir?

4. Ogretmen adaylarinin égretmenlik meslegi hazirbulunusluk diizeyleri ile egitim programi okuryazarlik
dizeyleri arasinda iligki bulunmakta midir?

5. Ogretmen adaylarinin egitim programi okuryazarlik dizeyleri dgretmenlik meslegi hazirbulunusluk
diizeyinin anlaml bir yordayicisi midir?

Yontem

Ogretmen adaylarinin, &gretmenlik meslegine yénelik hazirbulunusluk diizeyleri ile egitim programi
okuryazarlik duzeyleri arasindaki iliskiye odaklanan bu arastirma, yordayici korelasyonel modelde
gerceklestirilmistir (BlUyukozturk, Cakmak, Akgiin, Karadeniz & Demirel, 2012). Bu dogrultuda, 6gretmen
adaylarinin egitim programi okuryazarlik duizeylerinin 6gretmenlik meslegine hazirbulunusluk dizeylerini
anlamli bir bicimde yordayip yordamadigi incelenmistir.

Evren ve Orneklem

Arastirmanin evrenini Marmara Bolgesi'nde yer alan bir Universitede 6grenim gérmekte olan 6gretmen
adaylari olusturmaktadir. ilgili fakiiltede 6grenim géren égretmen adaylarinin tiimi ¢alismaya katilmak igin esit
sansa sahiptir. Bu nedenle, arastirmaya katilacak 6gretmen adaylarinin belirlenmesinde seckisiz 6rnekleme
yonteminden olan tabakali 6rnekleme teknigi kullanilmistir (Blyukozturk et al., 2012). Buna bagh olarak,
orneklemin evreni temsil edebilmesi icin %95’lik glven araligi kabul edilmis ve Krejcie ve Morgan (1970)
orneklem buyukligini belirleme formili esas alinmistir. Arastirmanin, yurttildGgi Egitim Fakiltesi’'nde
yaklasik 3800 civari 6gretmen adayi 6grenim gormektedir. Bununla birlikte Gglinct ve doérdiinci sinifta 6grenim
goren toplam 6gretmen adayl sayisi 1524tiir. Yukarida belirtilen formiile gére 1600 kisilik evren biiytkligu icin
310 kisilik 6rneklem 6nerilmistir. Ancak arastirmada sinif diizeyi degiskeni de incelendiginden ve bazi anabilim
dallarindaki mevcudun digerlerine gére daha fazla olmasindan dolayi calismaya 708 6gretmen adayi katilmistir.
Ayrica, 6gretmen adaylarina kisaca arastirmanin amaci agiklandiktan sonra calismaya katilmaya goénalla
olanlarin 6lgme araglarini doldurmalari saglanmistir. Katiimcilarin 6grenim goérmekte olduklari bélime gore
sayl ve ylzdeleri Tablo 1’deki gibidir:

Tablo 1.
Evren ve Orneklemin Béliime Gére Frekans ve Yiizde Dagilmi.
Orneklem

Bolim Evren f %
Sinif Egitimi 271 211 29.40
Okul Oncesi Egitimi 306 81 11.30
Tirkce Egitimi 205 88 12.30
ingilizce Egitimi 199 108 14.80
Psikolojik Danismanlik ve Rehberlik Egitimi 196 94 13.30
Bilgisayar Ogretmenligi ve Teknoloji Egitimi (BOTE) 175 46 7.80
Fen Bilgisi Egitimi 172 80 11.10
Toplam 1524 708 100.00
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Arastirmaya Sinif Egitimi (n= 211), Okul Oncesi Egitimi (n= 81), Tiirkce Egitimi (n= 88), ingilizce Egitimi (n=
108), Psikolojik Danismanlik ve Rehberlik Egitimi (n= 94), Bilgisayar Ogretmenligi ve Teknoloji Egitimi (n= 46) ve
Fen Bilgisi Egitimi (n= 80) Anabilim Dal’'nda 6grenim gérmekte olan toplam 708 6gretmen adayi katilmistir.
Ayrica, adaylarin 423’ kadin 285’i erkektir. Buna ek olarak, ¢alismaya katilan 6gretmen adaylarinin 364’0
Gglncl sinifta 344’4 dordinci sinifta 6grenim gérmektedir.

Veri Toplama Araglari ve Siiregleri

Arastirma verilerinin toplanmasinda Egitim Programi Okuryazarhig Olcegi (Bolat, 2017) ve Ogretmenlik
Meslegine Yénelik Hazirbulunusluk Olgegi (Giiven-Yildirrm & Kékliikaya, 2017) kullanilmistir. Arastirma etigine
uygun gerekli izinlerin tamamlanmasinin ardindan 0Ogretmen adaylari arastirmanin amaci hakkinda
bilgilendirilmis ve 6lgekler galismaya katilmak isteyen gonilli 6gretmen adaylarina dagitilmistir. Veri toplama
islemi 2017-2018 akademik yili bahar yariyilinda gergeklestirilmistir.

Egitim Programi Okuryazarligi Olcedi (EPO). Ogretmen adaylarinin egitim programi okuryazarlik diizeylerini
belirlemek amaciyla gelistirilen bu dlgme araci 29 maddeden olusmaktadir. Olgme aracinin gegerligini saglamak
amaciyla agimlayici ve dogrulayici faktor analizinden yararlanilmistir. Yapilan testler sonucunda élgme aracinin
faktor yiki .40in Gzerinde maddelerden olusan iki faktorde toplandigi gorilmistir. Bu faktorler okuma ve
yazma olarak isimlendirilmistir. Olgme aracinin yapi gecerligini test etmek amaciyla uygulanan dogrulayici
faktor analizi sonucunda uyum indekslerinin iyi diizeyde oldugu gorilmektedir (X* =657.80; p <.05; sd = .38;
RMSEA = .06; SRMR = .05; NFI =.94; NNFI =.97; CFl =.97; IFl =.97; GFl =.83; AGFI =.80). C)Igme aracinin ig
tutarhhgini test etmek amaciyla uygulanan givenirlik analizleri sonucunda Cronbach Alpha katsayisi okuma
faktori icin .88, yazma faktori icin .90 ve 6lgegin tamami icin .94 olarak hesaplanmustir. Katilimcilar, 5’li Likert
tipinde hazirlanan oOlcekteki maddelere hi¢ katilmiyorum, az katiliyorum, orta diizeyde katiliyorum, cok
katiliyorum, tamamen katiliyorum ifadelerini kullanarak cevap vermektedir. Olgegin puanlanmasi 1.00-1.80=
Kesinlikle katilmiyorum; 1.81-2.60= Katilmiyorum; 2.61-3.40= Kararsizim; 3.41-4.20= Katiliyorum; 4.21-5.00=
Kesinlikle katiliyorum seklindedir.

Ogretmenlik Meslegine Yénelik Hazirbulunusluk Olcedi (OMH). Ogretmen adaylarinin 6gretmenlik meslegine
yonelik hazirbulunugluk duzeylerini belirleyebilmek amaciyla gelistirilen bu &lgme araci 30 maddeden
olusmaktadir. Olgme aracinin gecerligini saglamak amaciyla temel bilesenler faktér analizi yénteminden
yararlaniimistir. Boylelikle, faktor yiki .45’in Gizerinde olan maddelerin iki alt faktérde toplandigi gérilmustar.
Olgme aracinin i¢ tutarhligini test etmek amaciyla uygulanan giivenirlik analizleri sonucunda Cronbach Alpha
katsayisi birinci faktor icin .95, ikinci faktor icin .78 ve 6lgegin tamami icin .93 olarak hesaplanmistir. Bu durum
Olgme aracinin 6gretmen adaylarinin 6gretmenlik meslegine hazir olma dizeyini belirlemede gegerli ve
giivenilir olduguna isaret etmektedir. Olgme araci 5’li Likert tipindedir. Bu dogrultuda, katimcilar maddelere
kesinlikle katiliyorum, katiliyorum, kararsizim, katilmiyorum ve kesinlikle katiimiyorum ifadeleri araciligiyla
cevap vermektedir. Olcekten elde edilen puanlar; 1.00 ile 1.80 aralig:: Kesinlikle Katilmiyorum; Cok Diisiik
Dizey; 1.81 ile 2.60 araligr: Katilmiyorum; Dlstk Duzey; 2.61 ile 3.40 arahgi: Kararsizim; Orta Diizey; 3.41 ile
4.20 arahgi: Katiliyorum; Yiiksek Diizey; 4.21 ile 5.00 araligi: Kesinlikle Katiliyorum; Cok Yiiksek Dlizey seklinde
yorumlanmistir.

Verilerin Analizi

Arastirma verilerinin analizinde dncelikle veri setinin normal dagilima uygunlugu incelenmistir. Veri setinin
normal dagihm varsayimini karsilama durumuna iliskin bulgular Tablo 2’de sunulmustur.

Tablo 2.

Kolmogorov-Smirnov Testi Sonuglari.
Olgek Statistic sd Sig.
Egitim Programi Okuryazarlk Olcegi .04 708 .20
Ogretmenlik Meslegine Yénelik Hazirbulunusluk Olgegi .05 708 A1

Arastirmaya katilan 6gretmen adaylarinin sayisi 29’dan buylk oldugu icin Kolmogorov-Smirnov testi
uygulanmistir (Kalayci, 2010). Yapilan analiz sonucunda p>.05 oldugu icin veri setinin normal dagihm gosterdigi
anlasilmaktadir (Field, 2007; Tabachnick & Fidell, 2007). Bu dogrultuda, parametrik testlerin kullanilmasinin
uygun olduguna karar verilmistir. Buna bagli olarak, cinsiyet ve sinif diizeyine iliskin verilerin incelenmesinde t-
testi, bélime iliskin verilerin incelenmesinde varyans analizi kullanilmistir. Ogretmen hazirbulunuslugu ve
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egitim programi okuryazarligi degiskenlerinin birbiri ile olan iliskisinin incelenmesinde Pearson Korelasyon
katsayisi hesaplanmistir. Ek olarak, Ogretmen adaylarinin egitim programi okuryazarlik dizeylerinin,
o0gretmenlik meslegi hazirbulunugluk duzeylerini anlamli bir bicimde yordayip yordamadigini incelemek
amaciyla basit dogrusal regresyon modeli uygulanmistir.

Bulgular

Ogretmen adaylarinin egitim programi okuryazarlik ve 6gretmenlik meslegine yénelik hazirbulunusluk
diizeyleri Tablo 3’te sunulmustur.

Tablo 3.

EPO ve OMH Puanlarinin Betimsel Istatistik Sonuclari.
Degisken N Min. Max. Varyans Ss. X
EPO 708 2.03 5.00 .29 .54 3.93
OMH 708 1.30 5.00 .25 .50 3.96

Arastirmaya katilan 6gretmen adaylarinin egitim programi okuryazarlik (X= 3.93) ve 6gretmenlik meslegine
hazirbulunusluklarinin (Xx= 3.96) Katiliyorum diizeyinde oldugu goérilmektedir.

Adaylarin 6lgme araclarina vermis olduklari yanitlar cinsiyet degiskenine gore incelenmistir. Bulgular Tablo
4’te sunulmustur.

Tablo 4.
EPO ve OMH Puanlarinin Cinsiyet Dediskenine Gére t-testi Sonuglari.
Degisken Cinsiyet N X Ss. sd t p
EPO Kadin 423 3.96 .55 703 218 .03
Erkek 285 3.86 .51
OMH Kadin 423 4.00 .51 703 3.92 .00
Erkek 285 3.86 .48

Tablo 4 incelendiginde 6g8retmen adaylarinin egitim programi okuryazarlik dizeylerinin t(708)= 2.18, p< .05
ve O6gretmenlik meslegine hazirbulunusluk diizeylerinin kadin 6gretmen adaylarinin lehine anlamli farklilik
gosterdigi anlasiimaktadir( t(708)= 3.92, p< .05).

Ogretmen adaylarinin dlgme araglarina vermis olduklari yanitlarin béliim degiskenine gére anlamli fark
gosterip gostermedigine iliskin varyans analizi sonuglari Tablo 5’'te sunulmustur.

Tablo 5.
Béliime Gére EPO ve OMH Puanlarina iliskin Varyans Analizi Sonuglari.
Degisken Varyansin Kaynagi Kareler Toplami sd  Kareler Ortalamasi F p
EPO Gruplar arasi 14.30 7 204 741 .00
Gruplar igi 191.82 701 .27
Toplam 206.13 708
OMH Gruplar arasi 6.54 7 93 3.70 .00
Gruplar igi 175.61 701 .25
Toplam 182.15 708

Ogretmen adaylarinin egitim programi okuryazarlik diizeyleri ve &gretmenlik meslegine hazirbulunusluk
dizeyleri 6grenim gérmekte olduklari bélime goére incelendiginde Sinif Egitimi Anabilim Dali’'nda 6grenim
gdren dgretmen adaylarinin egitim programi okuryazarlik diizeylerinin (x=4.05), Okul Oncesi Egitimi (4.01),
Tirkce Egitimi (3.98), ingilizce Egitimi (3.84), Rehberlik ve Psikolojik Danismanlik Egitimi (3.79), BOTE (3.65) ve
Fen Bilgisi Egitimi Anabilim Dal’'nda (3.77) 6grenim gérmekte olan 6grencilere gore anlamh farkliik gosterdigi
anlasiimaktadir F(708)= 7.41, p<.05. Buna ek olarak, 6gretmenlik meslegine iliskin hazirbulunusluk dizeyleri
incelediginde, Sinif Egitimi Anabilim Dali’'nda 6grenim gdren dgretmen adaylarinin (4.08), Okul Oncesi Egitimi
(X=4.06), Tirkce Egitimi (3.91), ingilizce Egitimi (3.89), Rehberlik ve Psikolojik Danismanlik Egitimi (3.92), BOTE
(3.72) ve Fen Bilgisi Egitimi Anabilim Dal’'nda (3.93) 6grenim gérmekte olan 6grencilere gére anlamli farklihk
gosterdigi anlasiilmaktadir F(708)= 3.70, p< .05.

Ogretmen adaylarinin vermis olduklari yanitlar sinif degiskenine gore incelendiginde elde edilen bulgular
Tablo 6’da sunulmustur.
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Tablo 6.
EPO ve OMH Puanlarinin Sinif Degiskenine Gére t-testi Sonuglari.
Degisken Sinif N X Ss. sd t p
EPO Uglinci Sinif 364 3.81 .54 706 6.23 .00
Doérdiincu Sinif 344 4.06 .51
OMH Uglinci Sinif 364 3.86 48 706 5.46 .00
Doérdiincu Sinif 344 4.07 .51

Tablo 6 incelendiginde, doérdiincii sinif 6grencilerinin egitim programi okuryazarlik diizeylerinin (X= 4.06)
Gglnct sinif 6grencilerinin egitim programi okuryazarlik dizeylerinden (x= 3.81) anlamli farkhhk gosterdigi
anlasilmaktadir, t(708)= 6.23, p< .05. Benzer sekilde, dérdinci sinif 6grencilerinin 6gretmenlik meslegine
hazirbulunusluk diizeylerinin (x= 4.07) Uglincu sinif 6grencilerinin 6gretmenlik meslegine hazirbulunusluk
dizeylerinden (x= 3.86) anlamli farklilik gésterdigi anlasiimaktadir t(708)= 5.46, p< .05.

Tablo 7'de 6gretmen adaylarinin egitim programi okuryazarligl ile 6gretmenlik meslegine yonelik
hazirbulunusluk diizeyleri arasindaki iliskiye yonelik bulgular sunulmustur.

Tablo 7.
Egitim Programi Okuryazarhdi ve Ogretmenlik Meslegi Hazirbulunuslugu Korelasyon Analizi Sonuglari.

EPO OMH

EPO Pearson Correlation 1.000 .738(**)
Sig. (2-tailed) . .000

N 708 708

OMH Pearson Correlation 738(**) 1.000
Sig. (2-tailed) .000 .

N 708 708

Tablo 7 incelendiginde, 6gretmen adaylarinin Egitim Programi Okuryazarhigi ve Ogretmenlik Meslegine
Yonelik Hazirbulunusluk o6lgeklerine iliskin vermis olduklari cevaplarin iliskisi gorilmektedir. Bulgular
incelendiginde, O6gretmen adaylarinin egitim programi okuryazarlik dizeyleri ile 6gretmenlik meslegine
hazirbulunusluk dizeyleri arasinda pozitif yénde yiksek iliski oldugu anlasilmaktadir, r=.738.

Tablo 8de Ogretmen adaylarinin egitim programi okuryazarli§l dizeylerinin 6gretmenlik meslegi
hazirbulunusluk diizeylerini ne 6lgiide yordadigina iliskin elde edilen bulgular yer almaktadir.

Tablo 8.
Egitim Programi Okuryazarhginin Odretmenlik Mesledi Hazirbulunuslugunu Yordamasina lliskin Basit Dogrusal
Regresyon Analizi Sonuglari.

2

Degisken B  Standart HataB R R Standardize edilmis B t F
Constant 1.46 .10 .68 .46 .680 14.44 615.97
EPO .635 .02 24.81

Egitim programi okuryazarliginin 6gretmenlik meslegi hazirbulunuslugunu yordamadaki roliine iliskin basit
dogrusal regresyon analizi sonuglarinin anlamh oldugu goérilmektedir (F= 615.97), p>.05. Varyans analizi
sonucunda ulasilan bu bulgu egitim programi okuryazarligi ve 06gretmenlik meslegine hazirbulunusluk
arasindaki iliskinin dogrusal olduguna isaret etmektedir (R= .680, R’= .462, p<.05). Bu bulguya gore, egitim
programi okuryazarlik dizeyinin 6gretmen adaylarinin 6gretmenlik meslegine hazirbulunusluk dazeylerini
pozitif yonde anlamli olarak yordamakta oldugu anlasiimaktadir. Bir diger ifade ile egitim programi okuryazarlik
diizeyi, 6gretmenlik meslegine hazir olmada toplam varyansin %46’sini agiklamaktadir.

Tartisma, Sonug ve Oneriler

Arastirma bulgulari 6gretmen adaylarinin egitim programi okuryazarlik diizeylerinin katiliyorum,
ogretmenlik meslegine yonelik hazirbulunusluk diizeylerinin katiliyorum dizeyinde oldugunu géstermektedir.
Bu durum, 6gretmen adaylarinin egitim programi okuryazarlik diizeyleri ve 6gretmenlik meslegine yonelik
hazirbulunusluk dizeylerinin ¢ok yiiksek olmamakla birlikte iyi diizeyde olduguna dikkati ¢ekmektedir. Bu
bulgunun hem egitim programi okuryazarligr (Erdem & Egmir, 2018; Sural & Dedebali, 2018) hem de
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ogretmenlik meslegi hazirbulunuslugu (Mehmetlioglu & Haser, 2013; Sahin & Kiiglkstleymanoglu, 2015)
acisindan alanyazindaki benzer ¢alismalarin bulgulari ile uyumlu oldugu anlagiimaktadir. Bu durumun égretmen
adaylarinin mesleki gelisimleri agisindan olumlu oldugu duslinilmektedir.

Bulgular cinsiyet degiskeni dikkate alinarak incelediginde kadin 6gretmen adaylarinin egitim programi
okuryazarlik diizeyleri ve oOgretmenlik meslegine yonelik hazirbulunusluk diizeylerinin erkek 6gretmen
adaylarindan daha yuksek oldugu anlasiimaktadir. Bu bulgunun, 6gretmenlik meslegine yonelik tutumlar ile ilgili
oldugu dusiiniilmektedir. Ogretmen adaylarinin meslege iliskin tutumlarini konu alan arastirmalar
incelendiginde, kadin 6gretmen adaylarinin 6gretmenlik meslegini annelige benzettikleri ve bu nedenle
meslege yonelik tutumlarinin erkek adaylara gére daha olumlu oldugu ve 6gretmenlik meslegini erkek adaylara
gore daha bilingli olarak tercih ettikleri gorilmektedir (Bozdogan, Aydin & Yildirim, 2007; Budak & Kula, 2017;
Capri & Celikkaleli, 2008; Cermik, Dogan & S$ahin, 2010; Cocuk, Yokus & Tanriseven, 2015; Kog, 2014; Ozsoy,
Ozsoy, Ozkara & Memis, 2010; Terzi & Tezci, 2007). Ek olarak, meslege iliskin olumlu tutumlari olan &gretmen
adaylarinin meslek bilgisi derslerinde daha basarili olduklari bilinmektedir (Ekici, 2008). Bu bilgilerden
hareketle, kadin 6gretmen adaylarinin 6gretmen olmaya daha istekli olduklari ve bu nedenle meslek ve alan
bilgisi derslerine iliskin farkindaliklarinin erkek 6gretmen adaylarina gore daha yiksek oldugu séylenebilir.

Ogretmen adaylarinin egitim programi okuryazarlk diizeyleri ve dgretmenlik meslegine hazirbulunusluk
diizeyleri 6grenim gormekte olduklari boélim dikkate alinarak incelediginde, Sinif Egitimi Anabilim Dali’'nda
O0grenim goéren Ogretmen adaylarinin egitim programi okuryazarlik dizeyleri ve 6gretmenlik meslegine
hazirbulunusluk dizeylerinin diger anabilim dallarinda 6grenim goren 6gretmen adaylarina gore daha yiiksek
oldugu anlasiimaktadir. Sinif Egitimi Ogretmen Yetistirme Lisans Programinda; ilkokuma Yazma Ogretimi,
Tiirkge Ogretimi, Hayat Bilgisi Ogretimi, Sosyal Bilgiler Ogretimi Fen ve Teknoloji Ogretimi, Matematik Ogretimi
Din Kiltiri ve Ahlak Bilgisi Ogretimi dersleri yardimiyla égretmen adaylari égretim programlarini kazanim,
beceri, kavram vb. 6zellikler yoninden incelemektedirler (Yiksekogretim Kurulu, 2006). Diger 6gretmen egitimi
programlari incelendiginde, Okul Oncesi Egitimi, BOTE ve Tiirkce Egitimi’nde Ozel Ogretim Yéntemleri, ingilizce
Egitimi’nde ingilizce Ogretiminde Yaklasimlar ve Ozel Ogretim Yéntemleri, Fen Egitimi'nde Fen-Teknoloji
Programi ve Planlama ile Ozel Ogretim Yéntemleri, PDR’de ise Rehberlikte Program Gelistirme derslerinde
alana 6zgii 6gretim programlarinin incelendigi anlasiimaktadir (Yiiksekégretim Kurulu, 2006). Ogretmen egitimi
programlari karsilastirildiginda, Sinif Egitimi alaninda 6gretim programlarini incelemeye yonelik derslerin
oldukga yogun oldugu goérilmektedir. Bu nedenle, 6gretmen adaylarinin farkli alan egitimi dersleri araciligiyla
cok sayida Ogretim programini inceleme firsati oldugu ve buna bagh olarak egitim programi okuryazarlik
dizeylerinin diger 6gretmen egitimi programlarinda 6grenim goéren 6gretmen adaylarina gére daha olumlu
oldugu dusunilmektedir. Ayrica, Sinif Egitimi alaninda 6grenim gbren 06gretmen adaylarinin mesleki
hazirbulunusluk diizeyleri de diger 6gretmen egitimi programlarinda 6grenim goéren 6gretmen adaylarina gore
daha yiiksektir. Bu durumun, alan egitimi derslerinin katkisindan kaynaklandigi distiniilmektedir. Bir diger
ifadeyle, Sinif Egitimi alaninda 6grenim goren 6gretmen adaylarinin alan egitimi derslerine iliskin okuryazarlik
dizeylerinin yiksek olmasinin kendilerini meslege hazir hissetmesine yardimci oldugu dusinilmektedir.
Alanyazin, alan egitimi derslerinde basarili olan Sinif Ogretmeni adaylarinin 8gretmen yeterlik algilarinin yiksek
olduguna dikkati gekmektedir (Cayci, 2011; Ekici, 2008). Dolayisiyla elde edilen bulgunun alanyazindaki benzer
calismalar ile de uyumlu oldugu anlasiimaktadir.

Arastirmada dordinct sinif 6grencilerinin hem egitim programi okuryazarlk dizeylerinin hem de
ogretmenlik meslegine hazirbulunusluk dizeylerinin daha ylksek oldugu bulunmustur. Bulgunun benzer
calismalarin sonuclari ile paralellik gosterdigi anlasiimaktadir (Housego, 1992; Mehmetlioglu & Haser, 2013). Bu
durumun, Ogretmenlik Uygulamasi derslerinin 6gretmen adaylarina saglamis oldugu olumlu katkilardan
kaynaklandigi dusiiniilmektedir. Ogretmenlik uygulamasi dersinde, 6gretmen adayi, lisans egitimi boyunca
ogretmenlik meslegine iliskin edindigi bir bircok bilgi ve beceriyi uygulama okullarinda yeniden
yapilandirmaktadir (Karadiiz, Eser, Sahin & ilbay, 2009). Buna bagh olarak, aday hem uygulama dersini
planlamakta hem de 6gretmenligi deneyimlemektedir. Boylece, alan egitimi derslerinde 6gretim programlarina
iliskin edindigi bilgiyi kullanarak ders plani olusturmakta ve uygulamaktadir. Dolayisiyla, dordiinci sinifta
6grenim gbren Ogretmen adaylarinin egitim programi okuryazarlik diizeyi ve 06gretmenlik meslegine
hazirbulunusluk diizeyinin yiiksek olmasinin bu duruma bagli oldugu dislintilmektedir.

Bu arastirmada son olarak egitim programi okuryazarligi ile 6gretmenlik meslegine yonelik hazirbulunusluk
diizeyi arasinda pozitif yonde yuksek iliski bulundugu ve egitim programi okuryazarlik diizeyinin 6gretmenlik
meslegine yonelik hazirbulunuslugu yordadigi saptanmistir. Daha once ifade edildigi lzere, alanyazin meslege
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hazir olan 6gretmeni mesleki yeterliklere sahip birey olarak tanimlamaktadir (Mehmetlioglu & Haser, 2013).
Buna ek olarak Ogretmenlik Meslegi Genel Yeterlikleri incelendiginde mesleki bilgi ve mesleki beceriye sahip
dgretmen “Alanin égretim programina ve pedagojik alan bilgisine sahiptir”, “Egitim Ogretim siireclerini etkin bir
sekilde planlar”, “Bitlin 6grenciler igin etkili 6grenmenin gerceklesebilecegi saglikh ve guvenli 6grenme
ortamlari ile uygun &grenme materyalleri hazirlar” “Ogrenme ve dgretme siirecini etkili bir sekilde yiritir”,
“Olcme ve degerlendirme ydntem, teknik ve araglarini amacina uygun kullanir” seklinde tanimlanmaktadir
(Ogretmen Yetistirme ve Gelistirme Genel Midirligi, 2017). Bu bilgiler 1siginda, tanimlanan 6gretmen
yeterliklerinin egitim programi okuryazarhigi ile ilgili oldugu distunilmektedir. Clnkl egitim programi
okuryazarligi 6gretmen yeterliginin boyutlarindan biridir (Bolat, 2017).

Sonug olarak arastirmadan elde edilen bulgular genel olarak degerlendirildiginde, 6gretmen adaylarinin
O0gretim programlari ile ilgili galismalari arttikga egitim programi okuryazarlk ve mesleki hazir olma diizeyleri de
artmaktadir. Ayrica, 6gretmenlik uygulamasi gibi alan galismalari adaylarin egitim programi okuryazarligi ve
meslege hazir olma diizeyleri Gzerinde rol oynamaktadir. Buna bagl olarak, adaylarin egitim programi
okuryazarlik dizeyleri 6gretmenlik meslegine hazir olma durumlarini yordamaktadir. Yani, alana 6zgi 6gretim
programina iliskin bilgi ve becerisi yliksek olan 6gretmen adaylari kendilerini meslege hazir hissetmektedir.

Alanyazin incelediginde, genellikle mesleki yeterlikler ile hazirbulunusluk arasindaki ¢alismalar dikkati
¢ekmektedir. Egitim programi okuryazarhg ile 6gretmenlik hazirbulunusluguna odaklanan bu galismanin 6zgiin
oldugu ve alana katki saglayacagl disiunilmektedir. Bu galismadan elde edilen bulgulara dayali olarak,
o6gretmen adaylarinin alana 6zgii 6gretim programi okuryazarlklarinin hazirbulunusluk Gzerindeki roliiniin
incelenmesi 6nerilmektedir.

216



Hanife Esen Aygiin — Uluslararasi Egitim Programlari ve Ogretim Calismalari Dergisi, 9(2), 2019, 203-220

References

Akgiin, F., & Ozgiir, H. (2014). Examination of the anxiety levels and attitudes of the information technology
pre-service teachers towards the teaching profession. Journal of Theory and Practice in Education, 10(5),
1206-1223.

Alkan, F., & Erdem, E. (2013). The effect of self-directed learning on the success, readiness, attitudes towards
laboratory skills and anxiety in laboratory. Hacettepe University Journal of Education, 44, 15-16.

Arslan, S., & Ozpinar, I. (2008). Teachers qualifications: Comparison between primary school curriculum
expectations and teachers acquisitions in education faculties. Necatibey Faculty of Education, Electronic
Journal of Science and Mathematics Education, 2(1), 38—63.

Basal, H. A., & Taner, M. (2003, September). Okul 6ncesi egitimi 6grencilerinin akademik basarilari ile mezun
olduklari lise tiirii ve mezuniyet dereceleri arasindaki iliski [The relationship between the academic
achievement of pre-school education students and the grade of high school and graduation grade they
graduate]. Proceedings of OMEP Diinya Konsey Toplantisi ve Konferansi (pp. 482-489). istanbul: Yapa
Yayincilik.

Beck, J. (2013). Powerful knowledge, esoteric knowledge, curriculum knowledge. Cambridge Journal of
Education, 43(2), 177-193.

Black, M. W. (2003). A study of first-year teachers and their principals: perceptions of readiness among
participants from traditional and non-traditional teacher preparation programs. Unpublished doctoral
dissertation, Fayetteville State University.

Bolat, Y. (2017). Concept of curriculum literacy and curriculum literacy scale. International Periodical for the
Languages, Literature and History of Turkish or Turkic, 12(18), 121-138.

Bozdogan, A. E., Aydin, D., & Yildinm, K. (2007). Attitudes of teacher candidates towards teaching
profession. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi, 8(2), 83-97.

Budak, Y., & Kula, S. S. (2017). Perceptions of teacher candidates about teaching as a profession. Ahi Evran
Universitesi Kirsehir EGitim Fakiiltesi Dergisi, 18(2), 311-3209.

Blyiikkaragdz, S. S., Musta, M. C., Yilmaz, H., & Pilten, O. (1998). Ogretmenlik meslegine giris (Egitimin
temelleri) [Introduction to Teaching Profession]. Konya: Mikro Yayinlari.

Biiyuikoztirk, S., Cakmak-Kilig, E., Akgiin, O. E., Karadeniz, S., & Demirel, F. (2012). Bilimsel arastirma yéntemleri
[Sciencitific Research Methods] (13th Ed.). Ankara: Pegem.

Capri, B., & Celikaleli, O. (2008). Investigation of pre-service teachers’ attitudes towards teaching and
professional self-efficacy beliefs according to their gender, programs, and faculties. Inonu University
Journal of the Faculty of Education, 9(15), 33-53.

Caycl, B. (2011). Investigation of the effect of the field education courses on the teacher's qualification in the
primary school teacher education. Mersin University Journal of The Faculty of Education, 7(2), 1-12.

Cermik, H., & Sahin, B. D. A. (2010). Prospective elementary classroom teachers’ motives for selecting teaching
profession. Pamukkale University Journal of Education, 28(28), 201-212.

Cocuk, H. E., Yokus, G., & Tanriseven, |. (2015). Pedagogical formation students’ self-efficacy and metaphoric
perceptions related to teaching profession. Mustafa Kemal University Journal of Social Sciences Institute,
12(32), 373-387.

Demirel, O. (2012). Ogretim ilke ve yéntemleri 6§retme sanati (19th ed.) [Teaching principles and methods
teaching art]. Ankara: Pegem Akademi.

Dogan, T., & Coban, A. E. (2009). The investigation of the relations between students’ attitude toward teaching
profession and anxiety level in faculty of education. Education and Science, 34(153), 157-168.

Ekici, G. (2008). Effects of classroom management lesson on preservice teacher’ attitudes and beliefs on
classroom control. Cukurova University Journal of Social Sciences Institute, 17(3), 167-182.

Erdem, C., & Egmir, E. (2018). Ogretmen adaylarinin egitim programi okuryazarligi diizeyleri. Afyon Kocatepe
University Journal of Social Sciences, 20(2),123-138.

Field, A. (2013). Discovering statistic using SPSS (4th ed.). London: SAGE.

217



Hanife Esen Aygiin — Uluslararasi Egitim Programlari ve Ogretim Calismalari Dergisi, 9(2), 2019, 203-220

Flores, M. A. (2018). Conditions for professional learning in teacher education. European Journal of Teacher
Education, 41(3), 263—-265.

Guven-Yildirnm, E., & Koklikaya, A. N. (2017). Development of readiness scale for teaching profession and
determination of science teacher candidates’ readiness levels. The Journal of Academic Social Science
Studies, 56, 67-82.

Housego, B. (1992). Monitoring student teachers’ feelings of preparedness to teach and teacher efficacy in a
new elementary teacher education program. Journal of Education for Teaching, 18(3), 259- 272.

Housego, B. (1990). Student teachers’ feelings of preparedness to teach. Canadian Journal of Education, 15(1),
37-56.

Hung, M. L. (2016). Teacher readiness for online learning: Scale development and teacher
perceptions. Computers and Education, 94, 120-133.

Ingvarson, L., Beavis, A., & Kleinhenz, E. (2007). Factors affecting the impact of teacher education programmes
on teacher preparedness: Implications for accreditation policy. European Journal of Teacher Education,
30(4), 351-381.

Instefjord, E., & Munthe, E. (2016). Preparing pre-service teachers to integrate technology: An analysis of the
emphasis on digital competence in teacher education curricula. European Journal of Teacher Education,
39(1). 77-93.

Kalaycl, S. (2010). SPSS uygulamali ¢ok degiskenli istatistik teknikleri [Multivariate statistical techniques with
SPSS]. Ankara: Asil Yayin Dagitim.
Kaptan, F. (1999). Fen bilgisi éGretimi [Science teaching]. istanbul: Milli Egitim Basimevi.

Karadiiz, A., Eser, Y., Sahin, C., & ilbay, A. B. (2009). The effectiveness of teaching practice module in opinions
of final-year student teachers. Mustafa Kemal University Journal of Social Sciences Institute, 6(11), 442—
455,

Karakaya, F., Avgin, S. S., Gomlek, E., & Balik, M. (2017). Examination of pre-service teachers' anxiety levels
about teaching profession. International Online Journal of Education and Teaching, 4(2), 162—-172.

Karatas, K. (2017). Predicting teacher candidates’ self-directed learning in readiness levels for terms of
metacognitive awareness levels. Hacettepe University Journal of Education, 32(2), 451-465.

Karatas, K., & Basbay, M. (2014). Predicting self-directed learning readiness level in terms of critical thinking
disposition, general self-efficacy and academic achievement. Elementary Education Online, 13(3), 916-933.

Karseth, B., & Sivesind, K. (2010). Conceptualising curriculum knowledge within and beyond the national
context. European Journal of Education, 45(1), 103—120.

Keskin, A., & Korkmaz, H. (2017, October). Meaning given to concept of "curriculum literacy" by teachers. Paper
presented at the 5th International Conference on Curriculum and Instruction, Mugla, Turkey.

Kog, E. S. (2014). The metaphorical perceptions of classroom teacher candidates regarding teacher and
teaching profession concepts. Inonu University Journal of the Faculty of Education, 15(1), 47-72.

Krejcie, R. V., & Morgan, D. W. (1970). Determining sample size for research activities. Educational and
Psychological Measurement, 30(3), 607—610.

Li, X. (1999). Preparedness to teach: a comparison between consecutive and concurrent education students.
Alberta Journal of Educational Research, 45(2), 184-197.

Mehmetlioglu, D., & Haser, C. (2013). Preservice elementary mathematics teachers’ preparedness for the
teaching profession. Pamukkale University Journal of Education, 34(34), 91-102.

Msila, V. (2015). Teacher readiness and information and communications technology (ICT) use in classrooms: A
South African case study. Creative Education, 6(18). 1973.

Ng, K. E. D. (2013). Teacher readiness in mathematical modelling: are there differences between pre-service
and in-service teachers? In G. A. Stillman, G. Kaiser, W. Blum and J. P. Brown (Eds.), Teaching mathematical
modelling: Connecting to research and practice (pp. 339-348). Dordrecht: Springer.

Nsibande, R. N., & Modiba, M. M. (2012). | just do as expected. teachers’ implementation of continuous
assessment and challenges to curriculum literacy. Research Papers in Education, 27(5), 629-645.

218



Hanife Esen Aygiin — Uluslararasi Egitim Programlari ve Ogretim Calismalari Dergisi, 9(2), 2019, 203-220

Oliver, K. (2010). Evaluating teacher readiness for the implementation of one-to-one computing based on
national educational technology standards. Journal of Literacy and Technology, 11(3), 40-76.

Ogretmen Yetistirme ve Gelistirme Genel MUdirliigii [General Directorate of Teacher Training and
Development]. (2017). Ogretmenlik mesledi genel yeterlikleri [Teaching profession competence]. Retrieved
from
https://oygm.meb.gov.tr/meb iys dosyalar/2017 12/11115355 YYRETMENLYK MESLEYY GENEL YETERL
YKLERY.pdf.

Ozbek, R., Eroglu, M., & Donmus, V. (2017). Investigation of teacher candidates’ readinesses for self-directed
learning. International Journal of Curriculum and Instructional Studies, 7(13), 17-36.

Ozsoy, G., Ozsoy, S., Ozkara, Y., & Memis, A. D. (2010). Factors affecting pre-service teachers’ choice of
teaching as a profession. Elementary Education Online, 9(3), 201-212.

Salas, G. (2010). Teacher candidates? self-directed learning readinesses (Anadolu University sample).
Unpublished master thesis. Anadolu University, Eskisehir.

Saracaloglu, A. S., Kumral, O., & Kanma, A. (2009). Anxieties, academic motivation levels and competencies at
teaching profession of students at secondary education fields teaching nonthesis master program. Van
Yiiziincii Yil University Journal of Education, 6(2), 38-54.

Singh, T. K. R., & Chan, S. (2014). Teacher readiness on ICT integration in teaching-learning: A Malaysian case
study. International Journal of Asian Social Science, 4(7), 874—885.

Stanulis, R. N., Fallona, C. A., & Pearson, C. A. (2002). Am | doing what | am supposed to be doing? Mentoring
novice teachers through the uncertainties and challenges of their first year of teaching. Mentoring and
Tutoring, 10(1), 71-81.

Steele, A., Brew, C., Rees, C., & lbrahim-Khan, S. 2013. Our practice, their readiness: Teacher educators
collaborate to explore and improve pre-service teacher readiness for science and math instruction. Journal
of Science Teacher Education, 24(1), 111-131.

Sural, S., & Dedebali, N. C. (2018). A Study of Curriculum Literacy and Information Literacy Levels of Teacher
Candidates in Department of Social Sciences Education. European Journal of Educational Research, 7(2),
303-317.

Sahin, E. (2010). Effects of elementary school classroom teachers? teaching style preferences, genders, lengths
of professional service, self-efficacy perceptions and self-directed learning readiness levels on their
professional competency. Unpublished doctoral dissertation, Yildiz Teknik University, istanbul.

Sahin, E., & Kicuksileymanoglu, R. (2015). The relationship between self-directed learning readiness,
metacognitive awareness and locus of control and among teacher candidates. Abant lzzet Baysal University
Journal of Faculty of Education, 15(2), 317-334.

Tabachnick, B. G., & Fidell, L. S. (2007). Using multivariate statistic (4th Ed.). Boston, MA: Allyn and Bacon.

Tatto, M. T., Lerman, S., & Novotn, J. (2009). Overview of teacher education systems across the world. In R.
Even & D. L. Ball (Eds.), The professional education and development of teachers of mathematics (pp. 15—
24). New York: Springer.

Terzi, A. R.,, & Tezci, E. (2007). The attitudes of the students towards teaching profession at Necatibey
Education Faculty. Educational Administration: Theory and Practice, 52(52), 593—614.

Thomas, B., & Kiley, M. (1994, February). Concerns of beginning middle and secondary school teachers. Paper
presented at the annual conference of the Eastern Educational Research Association, Sarasoto, FL.

Yiksekogretim Kurulu [Council of Higher Education]. (2006). Egitim fakiiltesi égretmen yetistirme lisans
programlari [Faculty of education teacher training programs]. Retrieved from
http://www.yok.gov.tr/web/guest/icerik//journal_content/56_INSTANCE_rEHF8BIsfYRx/10279/49875.

219


https://oygm.meb.gov.tr/meb_iys_dosyalar/2017_12/11115355_YYRETMENLYK_MESLEYY_GENEL_YETERLYKLERY.pdf
https://oygm.meb.gov.tr/meb_iys_dosyalar/2017_12/11115355_YYRETMENLYK_MESLEYY_GENEL_YETERLYKLERY.pdf

220



