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Introduction

In the 21% century, it is seen that the world is changing rapidly in many areas. Undoubtedly, this
transformation also deeply affects education systems. Therefore, education institutions need to be
able to adapt themselves to this century. The fact that learning standards are effective in
contemporary societies increases the importance of effective education. Within this changing order,
education and the concepts it includes also differ from those of the previous century, and an attempt
is being made to adapt them to this change and transformation (Darling-Hammond, 2006).

Increasing quality in education environments depends to a large extent on effective teachers who
can bring students and meaningful learning activities together, create a definite routine in their
classrooms and succeed in establishing positive teacher-student relationships (Rimm-Kaufman &
Hamre, 2010). ipek & Demirel (2012) stated that the quality of the education given to prospective
teachers is not enough to train good teachers on its own, and that in addition to the knowledge, skills
and technical equipment provided, developing their skills for grappling with difficulties and their belief
that they can succeed in the tasks given to them are also required. For this reason, acquisition of these
skills by teachers during their preservice training is very important for modern-day education.

While Bandura (1977) was explaining the concept of efficacy, he spoke of a belief which enables
individuals to display a high level of performance in line with their competences and which affects their
ideas, feelings, motivation and behaviors. Moreover, Bandura separated the concept of efficacy into
two, as outcome expectation and self-competence/self-efficacy. Outcome expectation represents
people’s expectations related to the outcomes of behaviors displayed towards a task, while self-
competence/self-efficacy is defined as individuals’ beliefs in their skills and competences for
overcoming difficulties that they may encounter in order to achieve the desired result in a subject
(Bandura, 1977, cited in Baloglu & Karadag, 2008; Schriver & Czerniak, 1999). Similarly, the definition
of "competence" is accepted as a combination of knowledge, skills and behaviors used to increase
performance or being able to perform a sufficiently qualified and assigned task (Nessipbayeva, 2012).
Therefore, the concept of competence is primarily a process that will take place internally about the
person himself, and then expresses the work done by the person and the resulting behaviors that will
affect others.

In accordance with Bandura (1977), teacher efficacy has been brought into the literature with the
studies associated with many meaningful educational outcomes of Tschannen-Moran & Hoy (1998,
2001, 2002, 2007). In the original literature, the concept translated as teacher competence into
Turkish, which was named "Ohio Teacher Efficacy" by Tschannen-Moran & Hoy (2001) was used as
teacher competence instead of teacher efficacy in the literature (Consultant, Farmer, Tosuntas &
Karadag, 2016; ipek & Demirel, 2012; Saracaloglu, Cartel, Varol & Bahadir, 2012; Tuluk, 2015).
However, in many studies (Alkan, Acarli & Altundag, 2017; Cimen-Coskun & Sari, 2012; Ozenc & Celebi,
2017), the concept was used as efficacy. In this study, the concept of teacher efficacy was preferred
by keeping to the name of the translated scale.

The concept of efficacy has been associated with cognitive and affective domains in connection
with definitions, and the researches have been conducted to provide a more qualified educational
environment. It has been determined that teachers with high efficacy levels are more successful and
have greater job satisfaction, whereas those with low levels are more stressed and insecure (Nathaniel,
Sandilos, Pendergast & Mankin, 2016). When the literature is examined, it is seen that there are studies
that support this situation (Malinen & Savolainen, 2016; Perera, Granziera & Mcllveen, 2018). Teachers
with a high perception of self-efficacy are people who are open to new ideas, are willing to try new
teaching methods, are less critical towards students who make mistakes, are more willing with regard
to teaching, respond to students’ needs, are inclined to create warm learning environments, are more
persistent and resolute in the face of students’ learning difficulties and when encountering any
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problem, and conduct student-centered lessons (Henson, 2001; Tschannen-Moran & Hoy 2001). High
self-efficacy belief causes teachers to be less critical when students make mistakes, work for a longer
period with students who have difficulty, and be less likely to send problem students for special
education (Saracaloglu, Certel, Varol & Bahadir, 2012; Saracaloglu, Yenice & Ozden, 2013). Similarly,
Moalosi (2013) stated that high teacher self-efficacy shows that teachers perform better in their jobs,
they do their jobs more organized, they are more patient with students who try to learn and they
spend more time designing new teaching activities. When examining according to lesson variable,
Saracaloglu and Yenice (2009) stated that high levels of self-efficacy belief in science teachers play a
big role in development of both the students they teach and themselves.

In other words, it is stated that high competency leads to more effort and permanence, which
brings not only better performance in teaching but also more competence. Teachers with low self-
efficacy perception, however, are people who have pessimistic views related to student motivation,
depend on strict classroom rules, resort to punishment, conduct teacher-centered lessons, and
conduct their lessons by reading from course books (Tschannen-Moran et al., 1998). This emerges as
an undesired situation in education and training environments. Indeed, Bandura (2010) also
emphasises that people with low self-efficacy show a tendency to amplify potential problems and
threats and dwell on their shortcomings. Some teachers' beliefs that their students will succeed are
high and others have low expectations, they do not take responsibility for their students who are
academically unsuccessful and do not give up the authority of teachers, as a sign of low teacher self-
efficacy (Schriver & Czerniak, 1999). Therefore, it is necessary to determine teachers’ levels of efficacy
during their preservice training and to provide training towards this. Schunk (1991) discussed the
connection between teacher efficacy and academic motivation and argued that teachers with low
teacher efficacy did not demonstrate the belief and effort needed to carry out the activities required
for students’ development, and that, contrary to this, teachers with high teacher efficacy made great
efforts for their students and prepared extra material and activities for students with learning
difficulties (Ashton & Webb, 1986), and that this also had an effect on their students’ academic
motivation. Accordingly, the behaviors displayed by teachers with high efficacy levels increase
students’ academic motivation, and as a result of this, as in the outcome expectation mentioned by
Bandura (1977), they also increase teachers’ levels of efficacy.

Motivation, which can be described as an important component of teacher efficacy, is defined as
being energized to do something, those willing to do this and to actively participate are described as
driven or motivated, and those who are unwilling are defined as motiveless or unmotivated (Ryan &
Deci, 2000). The term academic motivation, however, is used to express the motivation that students
show towards academic subjects or activities. When the literature is examined, it is seen that there
are many studies that examine the relationship between academic motivation and achievement (An,
2015; Bailey & Philips, 2016; Calp & Bacanli, 2016). Moreover, the literature also includes studies that
reveal a positive relationship between teacher efficacy and academic motivation (Kim & Cho, 2014;
Rodriguez, Blas, Valle, Pifieiro & Cerezo, 2014; Saracaloglu, Kumral & Kanmaz, 2009).

Another concept mentioned in this research, defined as the students' failure to fulfill their duties
and responsibilities in an academic environment, is academic procrastination. Steel (2007) reported
that students’ postponement, for various reasons, of the tasks they are required to carry out is defined
as academic procrastination and that the negative results caused by this are steadily increasing
globally. There are a number of reasons for academic procrastination. Meta-analysis studies (Kim &
Seo, 2015; Van Eerde, 2003) carried out in relation to this reveal a negative relationship of academic
procrastination with self-efficacy, academic motivation and academic achievement, while they
indicate a positive relationship with the concepts of fear of failure, avoidance and perfectionism.
Howell and Watson (2007) stated that students whose cognitive and metacognitive learning strategies
are low have high levels of academic procrastination.
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Because, prospective teachers have to achieve before teaching in state institutions Public Personnel
Selection Examination (PPSE/KPSS in Turkish) can be considered as one of the key variables in this
study. This exam, which is centrally located for undergraduate third and fourth grade students, seems
to have negative effects on psychology of many students and cause exam anxiety (Karatas & Giiles,
2013; Sezgin & Duran, 2011). Although anxiety is generally perceived as negative thoughts, possible
threats or worries about our fears, it is not a bad situation to always be experienced. As one of the
affective factors affecting learning, moderate anxiety can help provide motivation; Low and high
anxiety levels are known to bring along some problems. For example, the number of participants in a
large-scale study, prepared for the university entrance exam in Turkey trait anxiety levels of students,
has been shown to be higher than the anxiety levels of patients will have surgery (Ummet & Otrar,
2015). In the literature, besides the studies determining anxiety levels related to PPSE (Cetin, 2013;
Ummet & Otrar, 2015); PPSE exam anxiety and teaching profession attitude (Okcu & Halil, 2009);
studies examining different variables such as burnout and PPSE anxiety levels (Kése, Diken & Giil, 2017;
Yavuz & Akdeniz, 2019) were found. However, there is no study examining PPSE exam anxiety,
academic motivation and academic procrastination behavior, which is thought to affect teacher
efficacy which is directly related to prospective professional lives.

The aim of this study is to examine the relationship of preservice teachers’ teacher efficacy with
their levels of academic motivation, anxiety about the PPSE and academic procrastination. Conducting
studies such as these is important for determining the factors affecting teachers’ efficacy during their
preservice training and for carrying out the necessary relevant interventions. In line with this, answers
were sought to the following questions:

1. At what levels are preservice teachers’ teacher efficacy, academic motivation, academic
procrastination and anxiety about the PPSE?
2. Do preservice teachers’ levels of teacher efficacy, academic motivation, academic
procrastination and anxiety about the PPSE vary according to
2.1.Gender,
2.2.Undergraduate program, or
2.3.Class level?
3. What kind of relationship does preservice teachers’ level of teacher efficacy have with their

levels of teacher efficacy, academic motivation, academic procrastination and anxiety about the
PPSE?

4. What are the variables that significantly predict preservice teachers’ levels of teacher efficacy?

Method
Research Design

In the research, the correlational survey model, which is one of the qualitative research designs and
determines the relationships between two or more variables (Karasar, 2009), was used. The
correlational survey model was used because the relationship of preservice teachers’ teacher efficacy
with their levels of academic procrastination, anxiety towards the PPSE exam and academic motivation
are examined in this study.

Study Group

The participants in this study were determined with convenience sampling, which is one of the
purposive sampling methods. Convenience sampling is related to easier inclusion in the research
process of groups to be examined or easier access to these groups, and thanks to this, makes the
process faster and more practicable for the researcher (Ekiz, 2015; Yildirim & Simsek, 2013). The study
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group of the research consists of 187 preservice teachers studying in the third and fourth grades of the
Art Teaching, Primary School Teaching and Social Sciences Teaching programs at the Education Faculty
of Adnan Menderes University, Aydin. 58% of the participants of the research were female, and 42%
were male. Moreover, 84 (45%) of the participants were in the third grade, and 103 (55%) were in the
fourth grade. According to the programs that prospective teachers study, it is seen that 83 of them are
in Social Studies Education, 54 of them are in Classroom Education, and 50 of them are in Art
Education.

Data Collection Instruments

In the research, the data were collected with four data collection tools in addition to the personal
information form developed to collect the participants' information such as age, gender, department
and grade levels.

Personal Information Form: This was created by the researchers to obtain information such as
participants’ gender, age, class level, and departments.

Ohio State Teacher Efficacy Scale: This scale was developed by Tschannen-Moran & Woolfolk-Hoy
(2001) to determine teachers’ levels of efficacy, and was adapted for Turkish language and culture by
Baloglu & Karadag (2008). While the adaptation study was being made, the following procedures were
carried out: examination of validity of English-Turkish translation, validity of language and meaning of
Turkish form, linguistic equivalence between English and Turkish forms, content validity, item total and
item-rest correlations, item discrimination characteristics, structural validity, internal consistency,
Guttman split-half and Spearman-Brown reliability methods, correlations between subscales and test-
retest reliability. As a result of these procedures, it was seen that the scale was suitable for Turkish
language and culture. The scale is a 5-point Likert-type scale consisting of 24 items and 5
subdimensions. A Cronbach’s alpha internal consistency coefficient of 0.80 was found for the scale. In
the present study, the internal consistency coefficient of the scale was determined to be 0.93.

Academic Motivation Scale: This scale was developed by Bozanoglu (2004) to determine secondary
school students’ levels of academic motivation. For determining the reliability of the scale, a test-
retest, in which 101 students took part, was used, and correlation between the two applications was
revealed to be .87. Moreover, the internal consistency coefficients (Cronbach’s alpha) calculated as
proof of reliability were found to range from .77 to .85 at different times and from .77 to .86 in different
groups. The scale consists of three sub-dimensions and 20 questions of the 5-point Likert type. In the
current study, the internal consistency coefficient of the scale was found to be 0.87.

Academic Procrastination Scale: Developed by Cakici (2003) to reveal the academic procrastination
behaviours of students, this scale consists of 19 items of the 5-point Likert type and two
subdimensions. Since Cakici stated that the scale could also be used as a single dimension, it was used
as a one-dimensional scale in this study. A Cronbach’s alpha internal consistency coefficient of 0.92
was found for the scale in Cakicl’s study. In this study, however, the internal consistency coefficient
was calculated as 0.83.

Scale of Anxiety about the Public Personnel Selection Examination: This scale was created by Karacanta
(2009) with the aim of assessing exam anxiety levels of preservice teachers who are to enter PPSE. The
scale is made up of 4 sub-dimensions, namely general anxiety, concerns about how you see yourself
and how others see you, concerns about the future and concerns about exam preparation, and a total
of 19 items of the 5-point Likert type. The results of the exploratory factor analysis that was made
reveal that the scale is a valid data collection tool. A Cronbach’s alpha internal consistency coefficient
of 0.88 was found for the scale. In this study, however, the internal consistency coefficient was
determined to be 0.81.
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Data Collection Process

The research data were gathered by the researchers during the spring term of the 2016-2017
academic year. The scales used in the research were distributed in written form to volunteer students
and the forms given were filled in about 10-15 minutes. The gathered data were coded for analysis on
the SPSS program by the researchers.

Data Analysis

The data collected from the participants were coded electronically by the researchers and the data
were analyzed through a package program. The research data were answered by 203 participants.
However, when the data were checked, it was seen that 10 participants left the scales halfway or
encoded sloppily. In addition, since the answers of 6 participants were at extreme values, these 16
participants were removed from the data set. In the analysis, it was checked whether the data was
normally distributed to determine whether parametric tests would be applied. Normality assumptions
were checked by looking at the ratio of kurtosis and skewness values to error values, and the values
were found to range between -1.00 and +1.00. Mahalanobis distance coefficient and scatter diagram
were examined to examine the multiple normality of the data. The Mahalanobis distance value
coefficient of the variables was determined to be a maximum of 13.551 and it was found that multiple
normality was provided. In addition, when looking at the VIF values of the independent variables to
check whether there are multiple connections, it was seen that the values were between 1.017 and
1.052 and the tolerance values (Cl) were not higher than 15. Finally, Durbin Watson coefficient was
examined to examine autocorrelation between variables.

The Durbin Watson coefficient was found to be 2.00 and this value was found to be between 1.5-
2.5, which is shown as the threshold value by Field (2005). After controlling the assumptions required
for the analysis, the relationship between pre-service teachers' teacher competence, academic
motivation, academic procrastination and PPSE anxiety levels and gender and grade level variables
were tested by independent groups t-test, and the relation of these variables with the program
registered was one-way variance analysis. In addition, in order to determine the relationship between
the dependent variables, Pearson correlation analysis and multiple regression analyzes related to
predicting teacher efficacies of pre-service teachers together with independent variables were made
and presented in the findings.

Findings
In this section of the study, the findings obtained by analyzing collected data in order to analyze the

sub-problems of the research were presented.

Prospective Teachers’ Levels of Teacher Efficacy, Academic Motivation, Academic Procrastination
and PPSE Anxiety

In order to answer the first research question of the study, the average scores of teacher efficacy,
academic education, academic procrastination and PPSE anxiety levels of prospective teachers are
presented in Tables 1, 2, 3, and 4.

Table 1.
Prospective Teachers’ Levels of Teacher Efficacy, Academic Motivation, Academic Procrastination, and PPSE
Anxiety

Variables N X Sd

Academic Procrastination 187 2.981 .523

PPSE Anxiety 187 2.790 .612

Academic Motivation 187 3.151 .574

Teacher Efficacy 187 3.730 .621
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When Table 1 is examined, it is seen that the prospective teachers’ levels of academic motivation
(X=3.15) and teacher efficacy (X=3.73) were high, while their levels of PPSE anxiety (X=2.79) and
academic procrastination (X=2.98) were close to moderate.

Table 2.

Prospective Teachers’ Levels of Teacher Efficacy
Sub-dimensions N X Sd
Behavior Management 187 3.71 .668
Motivation 187 3.80 .701
Teaching Skills 187 3.70 717
Measurement and Evaluation 187 3.67 .782
Total 187 3.72 .621

When the sub dimensions of the prospective teachers’ teacher efficacy in Table 2 are examined, it
is seen that the motivation sub dimension has the highest mean value (X=3.80), while the
measurement and evaluation sub-dimension has the lowest mean value (X=3.67).

Table 3.

Prospective Teachers’ PPSE Anxiety Levels
Sub-dimensions N X Sd
General Anxiety 187 2.55 742
Others’ Anxiety 187 2.72 .806
Concerns about the Future 187 3.36 .915
Concerns about Exam Preparation 187 3.01 .894
Total 187 2.79 .612

Table 3 shows the scores obtained by the prospective teachers in the sub dimensions of the PPSE
anxiety scale. It can be seen that the highest levels of anxiety were in the sub dimension related to
concerns about the future (X=3.36), while the lowest were in the general anxiety sub-dimension
(X=2.55).

Table 4.

Prospective Teachers’ Levels Of Academic Motivation
Sub-dimensions N X Sd
Using knowledge 187 2.55 742
Challenging oneself 187 2.72 .806
Discovery 187 3.36 915
Total 187 2.79 .612

The scores obtained by the preservice teachers in the sub-dimensions of the academic motivation
scale can be seen in Table 4. The highest mean score was obtained in the discovery sub-dimension
(X=3.36) related to discovering new things, while the lowest mean score was obtained in the sub-
dimension related to using knowledge (X= 2.55).

Findings Related to the Gender Variable

To determine whether or not the independent variable of gender of the participants had an effect
on their academic procrastination, academic motivation, PPSE anxiety and teacher efficacy, analysis
was performed with t-test for independent variables.

Table 5.
Independent Groups T-test Results According to Gender of Prospective Teachers
Variables Gender N X Sd t p
. L Female 109 2.93 0.592
Academic Procrastination -1.514 0.132
Male 78 3.04 0.523
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Table 5 (Cont.)
. . Female 109 3.68 0.535
Academic Motivation -1.434 0.153
Male 78 3.80 0.576
. Female 109 2.76 0.589
PPSE Anxiety -0.825 0.410
Male 78 2.83 0.643
. Female 109 3.76 0.575
Teacher Efficacy 0.705 0.482
Male 78 3.69 0.681

*p<.05

Examination of Table 5 reveals the independent groups t-test results for scores obtained by the
prospective teachers from the measurement instruments according to the gender variable.
Accordingly, it is seen that there was no significant difference in the preservice teachers’ scores for
academic procrastination, academic motivation, PPSE anxiety or teacher efficacy according to the
gender variable.

Findings Related to the Class Level Variable

To determine whether or not the independent variable of class level of the participants had an
effect on their academic procrastination, academic motivation, PPSE anxiety and teacher efficacy,
analysis was performed with t-test for independent variables.

Table 6.
Independent Groups T-test Results According to Class Levels of Prospective Teachers
Variables Grade Level N X Sd t p
3" grade 84 2.98 576
Academic Procrastination th 0.001 0.999
4" grade 103 2.98 478
3" grade 84 3.64 553
Academic Motivation th -2.203 0.029
4" grade 103 3.81 .545
_ 3" grade 84 2.73 557
PPSE Anxiety th -1.231 0.220
4" grade 103 2.84 .652
3" grade 84 3.74 620
Teacher Efficacy th 0.268 0.789
4" grade 103 3.72 .625

*p<.05

Table 6 shows the t-test results for scores obtained by the prospective teachers from the
measurement instruments according to the class level variable. Accordingly, while no statistically
significant difference was observed in the prospective teachers’ levels of academic procrastination,
PPSE anxiety or teacher efficacy, a significant difference was found in levels of academic motivation in
favor of 4™ grade students (t= -2.203, p=0.029). Therefore, to see in which sub-dimensions of the
academic motivation scale there was a difference, t-test was carried out, and the results are shown in
Table 7 below.

Table 7.
T-test Results for Academic Motivation According to Prospective Teachers’ Class Levels
Sub-dimensions Grade Level N X Sd t p
_ 3" grade 84 3.92 0.60
Using knowledge th -1.291 0.198
4" grade 103 4.04 0.66
_ 3" grade 84 3.57 0.70
Challenging oneself th -2.216 0.036
4" grade 103 3.78 0.66
_ 3" grade 84 3.46 0.64
Discovery th -2.146 0.033
4" grade 103 3.65 0.59
3" grade 84 3.64 0.55
Total " -2.203 0.029
4" grade 103 3.81 0.54
*p<.05
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It can be seen in Table 7 that while no statistically significant difference was found in the using
knowledge sub-dimension of the academic motivation scale according to the preservice teachers’ class
levels, statistically significant differences were observed in the sub-dimensions of challenging oneself
(t=-2.216, p=0.036) and discovery (t=-2.146, p=0.033).

Findings Related to the Department Variable

To determine whether or not the independent variable of department attended by the participants
had an effect on their academic procrastination, academic motivation, PPSE anxiety and teacher
efficacy, analysis was performed with one-way analysis of variance.

Table 8.
One-way Analysis of Variance Values Related to Department Attended by Prospective Teachers
Variables Source of Variance Sum of Squares Sd  Means Square F p
Academic Intergroup 111 2 .056
Procrastination Intragroup 50.789 184 .276 0.202 0.818
Total 50.900 186

Academic Intergroup .985 2 493

Motivation Intragroup 56.137 184 .305 1.614 0.202
Total 57.122 186
Intergroup .846 2 423

PPSE Anxiety Intragroup 68.824 184 .374 1.131 0.325
Total 69.670 186
Intergroup .359 2 179

Teacher Efficacy Intragroup 71.451 184 .388 0.462 0.631
Total 71.809 186

In Table 8, one-way analysis of variance results obtained by the prospective teachers from the
measurement instruments according to the department they attended are shown. When the table is
examined, it is seen that according to the variable of department attended, there was no statistically
significant difference in the prospective teachers’ levels of academic procrastination (F=0.202, p=
0.818), academic motivation (F=1.614, p= 0.202), PPSE anxiety (F=1.131, p=0.325) or teacher efficacy
(F=0.462, p=0.631) according to the type of program they were registered on.

Findings Related to the Relationships between Participants’ Levels of Academic Motivation,
Academic Procrastination, Teacher Efficacy and PPSE Anxiety

The results of the Pearson correlation analysis that was performed to determine the relationships
among the dependent variables of the research are presented below in Table 9.
Table 9.
Relationships between Teacher Efficacy, Academic Motivation, Academic Procrastination and PPSE Anxiety

Variables Acade.mic. Aca.den?ic PPSE Anxiety Te?cher
Procrastination Motivation Efficacy

Academic Procrastination 1

Academic Motivation -0.20* 1

PPSE Anxiety 0.09 0.08 1

Teacher Efficacy -0.19* 0.46* -0.02 1

*p<0,01

Table 9 shows the relationships between the prospective teachers’ levels of academic
procrastination, academic motivation, PPSE anxiety and teacher efficacy. Accordingly, a weak negative
relationship of the preservice teachers’ academic motivation (R=-0.20, p=0.007) and teacher efficacy
(R=-0.19, p=0.008) with their levels of academic procrastination can be seen. This shows that as the
preservice teachers’ levels of academic procrastination increased, their academic motivation and
teacher efficacy decreased, and that the contrary was also true. Moreover, a moderate positive
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relationship (R=0.46, p=0) can also be observed between the prospective teachers’ levels of academic
motivation and teacher efficacy.

Variables Predicting the Prospective Teachers’ Levels of Teacher Efficacy

The results of multiple regression analysis on variables predicting teacher competence levels of
prospective teachers are presented in Table 10.

Table 10.
Results of Multiple Regression Analysis for Prediction of Prospective Teachers’ Levels of Teacher Efficacy by the
Independent Variables Together

Variables B Std. B t p oleranc . al 95% GA
Error e

(Fixed) 2.341 0.421 5.558 0.000 1 1.510/3.172

Academic -0.118 0.079 -0.100 -1.495 0.137 0.950 1.052 10.493 -0.274/0.038

Procrastination

Academic 0.502 0.075 0.447 6.720 0.0 0.952 1.050 11.369 0.354/0.649

Motivation

PPSE Anxiety -0.047 0.067 -0.047 -0.713 0.48 0.983 1.017 24.668 -0.179/0.084

Efficacy=2.341-0.118xAE+0.502xAG-0.047xKK R°=0.22 F(3.183=17.966

The results of the multiple regression analysis show that the created model is not valid as a whole
(F(3,183)=17.966; p<0.001) and that the independent variables accounted for 22% (R2=0.22) of the
total explained variance for teacher efficacy. When the parameters of the multiple regression model
are examined, the standardized regression coefficients (B) show that the order of importance of the
predictive variables on academic self-efficacy was academic motivation ($=0.447; t= 6.720; p<0.01),
PPSE anxiety (B=-0.047; t=-0.713; p<0.05), and academic procrastination (f=-0.100; t=-1.495; p>0.5).
Taking all the variables into consideration, it is revealed that academic motivation and PPSE anxiety
were each significant predictors of teacher efficacy, whereas academic procrastination was not a
significant predictor. Moreover, in the multiple regression analysis, it was determined that all the B
values for the independent variables remained within the 95% confidence interval.

Discussion, Conclusion and Implications

As a result of the study that was carried out, it was determined that while the prospective teachers’
mean scores for levels of academic motivation and teacher efficacy were high, their mean scores for
academic procrastination and PPSE anxiety were at a more moderate level. Furthermore, when the
sub-dimensions of the preservice teachers’ efficacies were examined, it was revealed that the highest
score was in the motivation sub-dimension, while the lowest score was in the measurement and
evaluation sub-dimension. The fact that pre-service teachers have a high level of academic motivation,
motivation and efficacy in the current study is a desirable finding because it indicates clues about the
development of affective characteristics related to teaching in general.

According to a similar studies conducted by (ipek & Demirel, 2012; Ozaydinlik, 2018) it was also
seen that preservice teachers’ perceptions of teacher efficacy were at high levels. Again, the results of
ipek and Demirel's (2012) study support the finding that perception of self-efficacy scored high. In the
study made by Vural and Gindlz (2019), it was also found that prospective teachers displayed
academic procrastination behaviors at a “moderate” level. In this context, the related studies support
each other.

In terms of gender variable, there was no significant difference between pre-service teachers
according to academic procrastination, academic motivation, PPSE anxiety and teacher efficacy scale
scores. In other words, female and male prospective teachers have similar scores in this study and
gender is not a determining variable. Giindogdu, Cimen and Turan (2008) determined that gender did
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not make a significant difference in the researches that prospective teachers examined PPSE anxieties.
On the other hand, different results draw attention according to the results of the study in the related
literature. For example in some studies, male prospective teachers (Balkis & Duru, 2009; Demir &
Ferrari, 2009; Dinger & Gerceker, 2018; Gokdere & Cakir, 2015; Uzun Ozer, Demir & Ferrari,2009; Vural
& Glindiiz, 2019); In some studies, it is remarkable that females have higher academic procrastination
level (Mise & Hanger, 2019; Ozer & Ferrari, 2011). However, similar to the current study, Cikrikci &
Erzen (2016) did not find a significant difference in the meta-analysis study, where they examined
whether gender was a determining factor in academic procrastination.

With regard to academic motivation level, it was also stated in a study by Sahin and Cakar (2011)
that while no significant difference was found in preservice teachers’ levels of academic motivation
according to gender, there was a statistically significant difference between the prospective teachers
according to the departments they attended. Similarly, it was stated in Demir and Ari’s (2013) study
that while a significant difference was not found in preservice teachers’ levels of academic motivation
according to gender, a statistically significant difference was determined between the prospective
teachers in terms of the departments they attended. On the other hand, in Gergeker and Seker’s study
(2013) conducted with prospective teachers in a music teaching department, in the subdimensions of
academic motivation, a significant difference was found in favour of the using knowledge
subdimension, in parallel with the present study. Aktas (2017), in his study with the students of the
Faculty of Theology, revealed that gender did not make a significant difference in the academic
motivation levels of students. Studies on this aspect correspond with the results of the relevant study.

In a study on the subject of PPSE anxiety level made by Karacanta and Kog (2015), it was concluded
that with regard to PPSE anxiety, the gender variable was a positive predictor of PPSE anxiety, and that
anxiety level in males was correlationally lower than anxiety level in females. Similarly, in a study on
the subject of anxiety carried out with a different scale by Kése, Diken and Gl (2017) with preservice
biology teachers, it was concluded that there was a difference in anxiety levels according to gender.
With regard to academic procrastination behavior, in Bulut’s (2014) master’s thesis study carried out
with prospective teachers in social sciences, statistically significant differences were found in the
preservice teachers’ academic procrastination behaviour according to gender and class level. Similarly,
in the study conducted by Gerceker and Seker (2013) with prospective teachers in the art teaching and
music teaching departments of fine arts, significant differences were found with regard to gender,
department and class level. Wu and Fan (2017) stated that academic procrastination behavior is
related to academic motivation, and procrastination behavior increases as motivation decreases.

However, when the class level variable is examined, there is no significant difference between
academic procrastination, PPSE anxiety and teacher efficacy levels, there is a significant difference in
the levels of academic motivation in terms of self-transcendence and discovery. This means that, as
the grade level progresses, prospective teachers feel closer to the teaching profession and thus they
are more motivated academically. Terzi, Unal and Giirbiiz (2012) found that academic motivation
levels of 4th grade students are higher than that of 2nd grade students. Similarly, Terzi, Uyangor and
Dilker (2017) found a significant difference in favor of students studying in the last year in the
academic motivation levels of graduate prospective teachers who received training in their studies. On
the other hand, there is no significant difference in some sub-dimensions (irresponsibility, negative
perception of teachers, and academic perfectionism) in the study of Bulut and Ocak (2017) in terms of
academic procrastination levels of pre-service teachers; however, it was revealed that there was a
significant difference between the third and fourth grades and the first grades in favor of the third and
fourth grades in one dimension (perceived quality of the academic task). In some studies, contrary to
the findings obtained in this research, it was observed that the motivation of prospective teachers
decreased as the grade levels increased compared to previous years (Eymur & Geban, 2011;
Gursimsek, 2002; Uyulgan & Akkuzu, 2014).
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It has been determined that there is no significant difference on academic procrastination,
academic motivation, PPSE anxiety and teaching efficacy within the framework of the department
variable in which pre-service teachers are registered. Similar to academic motivation, Terzi, Uyangor
& Dilker (2017); Vural & Gindiiz (2019) regarding academic procrastination; The study results of
Yilmaz and Yasar (2016), Altun Altun, Avci, Oziipekge and Giimis (2017) regarding PPSE anxiety are
consistent with the study at hand. In addition, it was observed that prospective teachers ' efficacy
levels were examined within the framework of various variables, and similar results were achieved in
similar studies. In Tuluk’s (2014) study, significant differences in teacher efficacy were found according
to different departments. Similarly, in Demirtas, Comert and Ozer's (2011) study, using a different
scale, findings related to determination of self-efficacy indicated significant differences in some
subdimensions of the scale according to gender and department.

A weak negative correlation of the preservice teachers’ levels of teacher efficacy with their levels
of academic motivation and academic procrastination were seen in the study. Accordingly, when the
prospective teachers’ levels of academic procrastination increased, their levels of academic motivation
and teacher efficacy decreased. Moreover, a moderate positive relationship was observed between
the prospective teachers’ levels of academic motivation and teacher efficacy. The level of teacher
efficacy increased as the level of academic motivation increased. Similarly, Saracaloglu and Dinger
(2009) revealed a moderate relationship between prospective teachers’ level of efficacy and academic
motivation. Saracaloglu, Kumral and Kanmaz (2009) revealed that there was a positive and significant
relationship between the prospective teachers’ perceptions of professional competence and their
academic motivation. Alemdag, Oncii and Yilmaz, (2014) stated the positive effect of academic
motivation on academic self-efficacy in a similar study conducted with prospective physical education
teachers.

When the extent to which the preservice teachers’ levels of teacher efficacy were predicted by the
independent variables of academic motivation, PPSE anxiety and academic procrastination was
examined, it was seen that they accounted for 22% of the total variance. Levels of academic motivation
and PPSE anxiety, respectively, can be stated as significant predictors of the preservice teachers’ levels
of academic efficacy. On the other hand, the level of academic procrastination was not determined to
be a significant predictor of their levels of teacher efficacy. From this result, it can be interpreted that
the pre-service teachers who have high academic motivation set their goals more clearly and they work
more because they have anxiety about being appointed within the framework of these goals.
Therefore, motivating prospective teachers during their education and ensuring their motivation for
teaching profession; it seems necessary to develop not only academically but also affectively.

Based on the results of the research, the following recommendations can be made for researchers
and practitioners:

With this study, it was revealed that academic motivation and PPSE anxieties are significant
predictors of teacher efficacy. Experimental and qualitative studies can be conducted on the concept
of academic motivation as a predictor of teacher efficacy and how the anxiety created by PPSE exam
on prospective teachers affects their professional competencies. In order to ensure that they are
trained as competent and influential teachers in their profession, the education institutions, which are
the basic institutions that provide teacher education, can also organize the content of the program
that supports the academic motivation of prospective teachers and includes the cognitive domain as
well as affective domain acquisitions. However, as the grade level progresses, longitudinal studies can
be conducted on whether or not there is a positive increase in the academic motivation levels of
prospective teachers and also the positive progress of the process can be supported by examining the
results.
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TURKCE SURUM
Giris

21. yizyilda diinyanin bir¢ok alanda hizli bir dénlisiim sirecine girdigi gérilmektedir. Kuskusuz bu
déniisiim, egitim sistemlerini derinden etkilemektedir. Ogrenme standartlarinin ¢agdas toplumlarda
daha once olmadigi kadar yliksek olmasi etkili 6gretimin dnemini arttirmaktadir. Bu sebeple degisen
bu dizen icerisinde egitim ve icerisindeki kavramlar da 20. ylizyila gore farklilik gostermekte, egitim
kurumlari da kendilerini bu ylzyila adapte edebilmek icin degisime ve donisiime ayak uydurmaya
calismaktadir (Darling-Hammond, 2006).

Egitim ortamlarindaki niteligin artmasi, blyik 6l¢iide 6grencileri anlamh 6grenme etkinlikleri ile
bulusturan, siniflarinda belirli bir rutin olusturan ve pozitif bir 6gretmen-6grenci iliskisi kurmayi
basaran etkili 6gretmenlere baghdir (Rimm-Kaufman & Hamre, 2010). ipek ve Demirel (2012)
ogretmen adaylarina verilen egitimin niteliginin tek basina iyi bir 6gretmen yetistirmek icin yeterli
olmadigini, 6grenciyi bilgi ve beceriyle donatmanin yani sira zorluklarla miicadele etme ve kendilerine
verilen 6dev ve sorumluklari basaracaklarina dair inang gelistirmeleri de gerektigini belirtmislerdir. Bu
nedenle 6gretmenlerin hizmet 6ncesi egitimlerinde bu becerileri kazanmalari blyutk bir 6nem arz
etmektedir.

Kuramsal temelleri sosyal 6grenme kuramina dayanan yetkinlik kavramini Bandura (1977) bireylerin
yetenekleri dogrultusunda (st dizey performans sergilemelerini saglayan, distncelerini, hislerini,
motivasyonlarini ve davranislarini etkileyen bir inang olarak tanimlamis ve yetkinlik kavramini sonug
beklentisi ve 6z-yetkinlik olarak ikiye ayirmistir. Sonug¢ beklentisi, kisilerin bir géreve yonelik olarak
sergiledikleri davranislarin sonuclarina yonelik olarak sergiledikleri beklentileri temsil ederken, 6z-
yetkinlik ise bireylerin bir konuda istedikleri sonucu elde etmek icin karsilasabilecegi zorluklarin
Ustesinden gelebilmek icin kendi beceri ve yeteneklerine olan inanglari olarak tanimlanmistir (Bandura,
1977, akt. Baloglu & Karadag; Schriver & Czerniak, 1999). Benzer sekilde "yetkinlik" tanimi performansi
arttirmak icin kullanilan bilgi, beceri ve davranislarin bir kombinasyonu olarak ya da yeteri kadar
nitelikli ve verilen bir gorevi yerine getirebilecek durumda olmak seklinde de kabul gérmektedir
(Nessipbayeva, 2012). Dolayisiyla yetkinlik kavrami 6ncelikle i¢csel anlamda kisinin kendisiyle ilgili
gerceklesecek bir slire¢ olup daha sonra kisinin yaptigi isi ve digerlerini etkileyecek sonug davranislarini
ifade etmektedir.

Bandura (1977) ile uyumlu olarak 6gretmen yetkinligi, Tschannen-Moran ve Hoy’un (1998, 2001,
2002, 2007) bircok anlamli egitim ciktisi ile iliskilendirilen calismalariyla alanyazina kazandirilmistir.
Orijinal dilinde Tschannen-Moran ve Hoy (2001) tarafindan “Ohio Teacher Efficacy” olarak adlandirilan
Turkce’ye ise Baloglu ve Karadag (2008) tarafindan 6gretmen yetkinligi olarak cevrilen kavramin alan
yazinda bazi calismalarda oOgretmen vyetkinligi yerine Ogretmen vyeterliligi olarak kullanildig
goérilmektedir (Danisman, Ciftci, Tosuntas & Karadag, 2016; ipek & Demirel, 2012; Saracaloglu, Cartel,
Varol & Bahadir, 2012; Tuluk, 2015). Ancak ¢cogu calismada da (Alkan, Acarh & Altundag, 2017; Cimen-
Coskun & Sari, 2012; Ozen¢ & Celebi, 2017) s6z konusu kavram yetkinlik olarak ele alinmistir. Bu
calismada da cgevrilen 6lgcegin adina sadik kalinarak 6gretmen yetkinligi kavrami tercih edilmistir.

Yetkinlik kavrami tanimlarla baglantili olarak bilissel ve duyusssal alanlar ile iliskilendirilmis ve daha
nitelikli bir egitim ortami saglanmasi amaciyla arastirmalar yapilmistir. Yiiksek yetkinlik diizeyine sahip
olan 6gretmenlerin daha basarili ve is doyumlarinin yiiksek oldugu, dislik olanlarin ise daha stresli ve
glvensiz bir durum igerisinde olduklari belirlenmistir (Nathaniel, Sandilos, Pendergast & Mankin,
2016). Alanyazin incelendiginde bu durumu destekleyen arastirmalarin da oldugu goérilmektedir
(Malinen & Savolainen, 2016; Perera, Granziera & Mcllveen, 2018). Yiksek yetkinlige sahip
ogretmenlerin 6grencilerin hatalarina yonelik daha az elestirel oldugu ve 6grenmede glicliik ceken
ogrenciler ile daha uzun sire sabirla calistigl belirtilmistir (Saracaloglu, Certel, Varol & Bahadir, 2012;
Saracaloglu, Yenice & Ozden, 2013). Benzer sekilde Moalosi (2013) yiiksek 6gretmen &z yetkinligine
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sahip olan 6gretmenlerin, islerini organize ederek daha iyi performans sergilediklerini, 6grenmeye
cabalayan 6grencilere karsi daha sabirli olduklarini ve yeni 6gretim etkinliklerini tasarlamaya daha ¢ok
vakit ayirdiklarini ifade etmistir. Ders bazinda incelendiginde de Saracaloglu ve Yenice (2009) Fen
egitiminde yuksek yetkinlige sahip 6gretmenlerin, kendilerini gelistirmenin yani sira 6grencilerinin de
gelisimlerinde blyuk rol oynadigini belirtmislerdir.

Baska bir anlatimla yiiksek yetkinligin, daha fazla caba ve kaliciliga yol actigi, bunun da 6gretimde
daha iyi performans saglamakla kalmayip daha fazla yetkinligi beraberinde getirdigi ifade edilmektedir.
Bu durumun tersi olarak da disik yetkinligin ise daha az caba ve kolayca vazgecmeye yol acip
beraberinde daha dusiik yetkinlige sahip olumsuz sonuglar dogurdugu belirtiimektedir (Tschannen-
Moran & Hoy, 1998). Bu durum, egitim 6gretim ortamlarinda istenmeyen bir durum olarak karsimiza
cikmaktadir. Nitekim Bandura (2010) 6z yetkinligi distk olanlarin kisisel tehdit olarak gordukleri zor
durumlardan kagindiklarini, amaglarina ulasmada isteksiz olduklarini ve bir seyi nasil basarili bir sekilde
yapacaklarinin yerine kendilerinden siiphe duyduklarini ve basarisizliktan kacindiklarini belirtmistir.
Bazi 6gretmenlerin 6grencilerinin basaracagina dair olan inanglarinin yiiksek ve digerlerinin disik
beklenti icerisinde olmalari, akademik olarak basarisiz olan 6grencilerinin sorumlulugunu almamalari
ve 6gretmen otoritesinden vazgegmemeleri dlsiik 6gretmen 6zyeterliligin bir gostergesi niteligindedir
(Schriver & Czerniak, 1999). Bu nedenle 06gretmenlerin hizmet Oncesi egitimlerinde yetkinlik
dizeylerinin belirlenmesi ve buna yonelik bir egitim verilmesi gerekmektedir. Schunk (1991) 6gretmen
yetkinligi ile akademik motivasyon arasindaki baglantidan s6z etmis ve disik 6gretmen yetkinligine
sahip 6gretmenlerin, 6grencilerin gelisimi icin gerekli olan etkinlikleri yapmalari icin ihtiyaclari olan
inang ve ¢cabayi gostermediklerini, bunun aksine yliksek yeterlik sahibi olanlarin ise 6grenciler icin daha
cok caba sarf ettigi, 6grenme glicligl olan 6grenciler icin ekstra materyal ve etkinlik hazirladigini
(Ashton & Webb, 1986) bunun da 6grencilerin akademik motivasyonlarini etkiledigini savunmustur.
Buna gore yliksek yetkinligi olan Ogretmenlerin yaptiklari davranislar 6grencilerin akademik
motivasyonlarini artirmakta, bunun sonucunda da Bandura’nin (1977) bahsettigi sonug beklentisinde
oldugu gibi, 6gretmenlerin yetkinlik diizeyleri de artmaktadir.

Ogretmen yetkinliginin dnemli bir bileseni olarak nitelendirilebilen motivasyon, bir eylemi yapmak
icin harekete ge¢mek olarak tanimlanirken; eylemde istekli olup siirece aktif bir sekilde katilmak
isteyenler giidilenmis veya motivasyonlu, isteksiz olanlar ise giidiisiiz veya motivasyonsuz seklinde
ifade edilmektedir (Ryan & Deci, 2000). Akademik motivasyon ise, 6grencilerin akademik konulara veya
etkinliklere yonelik olarak géstermis olduklari motivasyonu belirtmek icin kullanilmaktadir. Alanyazin
incelendiginde akademik motivasyon ve basari arasindaki iliskiyi inceleyen ¢ok sayida calisma oldugu
gorilmektedir (An, 2015; Bailey & Philips, 2016, Calp & Bacanli, 2016). Ayrica literatlirde 6gretmen
yetkinligi ve akademik motivasyon arasinda pozitif yonli bir iliskinin oldugunu gosteren arastirmalar
da yer almaktadir (Kim & Cho, 2014; Rodriguez, Blas, Valle, Pifieiro & Cerezo 2014; Saracaloglu, Kumral
& Kanmaz, 2009).

Bu arastirmada so6zii gegen ve 6grencilerin akademik ortamda yerine getirmeleri istenilen 6dev ve
sorumluluklari zamaninda yerine getirmemeleri seklinde tanimlanan bir diger kavram da akademik
ertelemedir. Steel (2007) 6grencilerin akademik olarak yerine getirmeleri gereken gorevleri farkli
nedenlerle ertelemelerinin akademik erteleme olarak tanimlandigini ve bunun neden oldugu olumsuz
sonuglarin diinya genelinde giderek artmakta oldugunu belirtmistir. Akademik ertelemenin birgok
farkli nedeni bulunmaktadir. Bununla ilgili yapilan meta analiz calismalari (Kim & Seo, 2015; Van Eerde,
2003) akademik erteleme ile 6z yeterlik, akademik motivasyon ve akademik basari arasinda negatif bir
iliskiyi gosterirken, basarisizlik korkusu, kaginma ve miikemmeliyetcilik kavramlariyla pozitif bir iliskiye
isaret etmektedir. Howell ve Watson ise (2007) bilissel ve Ust bilissel 6grenme strateji kullanimi diistik
olan 6grencilerin akademik erteleme diizeylerinin yiksek oldugunu belirtmistir.

Ote yandan Tirkiye’de ogretmen adaylarini yakindan ilgilendiren ve devlet kurumlarinda
ogretmenlik yapabilmeleri icin girmeleri gereken hayatlarindaki en 6nemli sinavlardan biri olan Kamu
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Personeli Segme Sinavi (KPSS) bu calismanin kilit degiskenlerinden biri olarak nitelendirilebilir. Ozellikle
lisans Gglncl ve dordilinci sinif 6grencileri icin hayatlarinin merkezi olarak konumlandirilan bu sinavin
bircok 6grencinin psikolojisi lizerinde olumsuz etkileri oldugu ve sinav kaygisina sebep oldugu
gorilmektedir (Karatas & Giiles, 2013; Sezgin & Duran, 2011). Kaygi genel olarak olumsuz distinceler,
olasi tehditler veya korkularimiza karsi yasanilan endiseler olarak algilansa da her zaman yasanmasi
kot bir durum degildir. Ogrenmeyi etkileyen duyusssal faktérlerden biri olarak orta diizeyde kayginin
motivasyon saglamaya yardimci olabilirken; disik ve ylksek kaygi diizeyinin bir takim sorunlari
beraberinde getirdigi bilinmektedir. Ornegin katilimci sayisi genis 6lcekli bir arastirmada, Tiirkiye'de
Universite giris sinavlarina hazirlanan 6grencilerin siirekli kaygi diizeylerinin, ameliyat olacak hastalarin
kaygi diizeylerinden daha yiiksek oldugu ortaya konmustur (Ummet & Otrar, 2015). Literatiirde
KPSS’na iliskin kaygi diizeylerini belirleyen calismalarin yani sira (Cetin, 2013; Ummet & Otrar, 2015);
KPSS sinav kaygisi ve 6gretmenlik meslegi tutumu iliskisi (Okcu & Halil, 2009); tiikenmislik ve KPSS kaygi
dizeyleri (Kose, Diken & Giil, 2017; Yavuz & Akdeniz, 2019) gibi farkli degiskenleri inceleyen ¢calismalara
rastlanmistir. Ancak 6gretmen adaylarinin gelecek meslek yasamlariyla dogrudan baglantili olan
ogretmen yetkinligini etkileyecegi distnllen KPSS sinav kaygisi, akademik gidilenme ve akademik
erteleme davranisini inceleyen bir calismaya rastlanmamustir.

Bu calisma kapsaminda 6gretmen adaylarinin 6gretmen yetkinlikleri ile akademik gidiilenme,
Kamu Personel Secme Sinavi (KPSS) kaygisi ve akademik erteleme diizeyleri arasindaki iliskinin
incelenmesi amaglanmistir. Ogretmenlerin hizmet dncesi egitimleri sirasinda, yetkinliklerini etkileyen
faktorlerin belirlenmesi ve buna uygun olarak gerekli mudahalelerin yapilabilmesi i¢in bu tir
arastirmalarin yapilmasi 6nem tasimaktadir. Bu dogrultuda asagidaki sorulara cevap aranmistir:

1. Ogretmen adaylarinin égretmen yetkinlik, akademik giidiilenme, akademik erteleme ve KPSS
kaygi diizeyleri nasildir?

2. Ogretmen adaylarinin d6gretmen yetkinlik, akademik giidiilenme, akademik erteleme ve KPSS
kaygi diizeyleri;
2.1.Cinsiyete,
2.2.Llisans programina,
2.3.Sinif diizeyine gore farkhlik gostermekte midir?

3. Ogretmen yetkinlik, akademik giidiilenme, akademik erteleme ve KPSS kaygi diizeyleri arasinda
nasil bir iliski vardir?

4. Ogretmen adaylarinin, 6gretmen yetkinlik diizeylerini anlamli olarak yordayan degiskenler
nelerdir?

Yontem
Arastirmanin Deseni

Bu calisma 6gretmen adaylarinin 6gretmen yetkinlikleri ile akademik erteleme, KPSS kaygilari ve
akademik motivasyonlari arasindaki iliski incelendigi icin iki veya daha fazla degisken arasindaki iliskileri
belirlemede kullanilan (Karasar, 2009) iliskisel tarama modeline gore desenlenmistir.

Calisma Grubu

Bu arastirmada katilimcilar amacgh 6rnekleme yontemlerinden kolay ulasilabilir uygun durum
orneklemesi ile belirlenmistir. Kolay ulasilabilir uygun durum o6rneklemesi, arastirma yapilacak
gruplarin sirece daha kolaylikla dahil edilmesi veya bu gruplara daha kolay bir sekilde ulasilabilir
olmasiyla iliskilidir ve bu sayede arastirmaciya hiz ve pratiklik kazandirma imkani tanir (Ekiz, 2015;
Yildirm & Simsek, 2013). Arastirmanin ¢alisma grubunu Ege bodlgesinde yer alan bir devlet
Universitesinin egitim faklltesi resim, sinif ve sosyal bilgiler 6gretmenligi programlarindaki Gglnci ve
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dordiincii sinifta 6grenim goren 187 0gretmen adayi olusturmaktadir. Arastirmada 109 (%58) kadin,
42 (%42) erkek katilimci yer almaktadir. Ayrica katilimcilarin 84’0 (%45) Gglincl siniftadir, 103’0 (%55)
ise dordiincti siniftadir. Ogretmen adaylarinin 6grenim goérdiikleri programlara bakildigindaysa
83’iniin Sosyal Bilgiler Ogretmenligi, 54’Gniin Sinif Ogretmenligi, 50’sinin de Resim Ogretmenligi
programlarinda oldugu goérilmektedir.

Veri Toplama Araglari

Arastirmada veriler katilimcilarin yas, cinsiyet, bolim ve sinif diizeyleri gibi bilgilerini almak igin
olusturulan kisisel bilgi formuna ek olarak dért veri toplama araci ile toplanmistir.

Ohio Ogretmen Yetkinlik Olgedi: Ohio Ogretmen Yetkinlik 6lgegi, Tschannen-Moran ve Woolfolk-Hoy
(2001) tarafindan 6gretmenlerin yetkinlik diizeylerini belirlemek icin gelistirilmis ve Baloglu ve Karadag
(2008) tarafindan Tirk dili ve kiltiirine uyarlamasi yapilmistir. Uyarlanan 6lgcek 24 madde ve 5 alt
boyuttan olusmakta olup 5’li likert tipindedir. Olgegin ic tutarlik kat sayisi Cronbach Alpha 0.80 olarak
bulunmustur. Bu arastirmada ise dlgegin i¢ tutarhlik kat sayisi 0,93 olarak hesaplanmistir.

Akademik Giidiilenme Olgedi: Bozanoglu tarafindan (2004) ortadgretim o6grencilerinin akademik
giidiilenme diizeylerini belirlemek amaciyla gelistirilmistir. Olgek ¢ alt boyuttan ve 5'li likert tipi 20
sorudan olusmaktadir. Olgegin i¢ tutarlik katsayisi Cronbach Alpha ayni grupta farkli zamanlarda .77
den .85’e, farkli gruplarda .77'den .86’ya degistigi gorilmistir. Bu arastirmada ise 6lgegin i¢ tutarhlik
kat sayisi .87 olarak hesaplanmistir.

Akademik Erteleme Olgedi: Cakici (2003) tarafindan 6grencilerin akademik erteleme davranislarini
ortaya cikarmak icin gelistirilen bu 6lcek 19 madde ve iki alt boyuttan olusmakta olup 5’li likert
tipindedir. Cakici 6lcegin tek boyut olarak da kullanilabilecegini belirttigi icin bu ¢alismada tek boyutlu
olarak kullanilmistir. Arastirmada 6lcegin i¢ tutarlilik katsayisi Cronbach Alpha .92 olarak bulunmustur.
Bu arastirmada ise 6lcgegin i¢ tutarlilik kat sayisi .83 olarak bulunmustur.

Kamu Personel Se¢gme Sinavi Kaygi Olgedi: Olgek, Karaganta (2009) tarafindan Kamu Personel Secme
Sinavina (KPSS) girecek olan 6gretmen adaylarinin sinava yonelik kaygi dizeylerini 6lcmek amaciyla
olusturulmustur. Bu olgek 19 madde ve 4 alt boyuttan olusmakta olup 5’li likert tipindedir. Yapilan
acimlayici faktor analizi sonucglarina goére 6lcegin gecerli bir veri toplama araci oldugu gorilmdstar.
Olgegin i¢ tutarlik kat sayisi Cronbach Alpha .88 olarak bulunmustur. Bu arastirmada ise dlcegin ic
tutarlilik kat sayisi .81 olarak hesaplanmistir.

Veri Toplama Siireci

Arastirma verileri 2016-2017 akademik yilinda bahar déneminde bir devlet Universitesinde
arastirmacilar tarafindan toplanmistir. Arastirmada kullanilan odlgekler basili formlar halinde gonillu
ogrencilere dagitilmis ve verilen formlar yaklasik 10-15 dakika arasinda doldurulmustur

Veri Analizi

Katilimcilardan toplanan veriler arastirmacilar tarafindan elektronik ortamda kodlanmis ve veriler
bir paket program araciligiyla analiz edilmistir. Arastirma verileri 203 katihmci tarafindan
cevaplandiriimistir. Fakat veriler kontrol edildiginde 10 katiimcinin 6lgcekleri yarim biraktiklari veya
Ozensiz kodladiklari gortlmustiir. Ayrica 6 katilimcinin da cevaplarinin asiri ug degerlerde oldugu icin
veri setinden bu 16 katilimci cikarilmistir. Analizlerde parametrik testlerin uygulanip
uygulanmayacagini belirlemek icin verilerin normal dagilip dagilmadigi kontrol edilmistir. Normallik
varsayimlari, basiklik ve carpiklik degerlerinin hata degerlerine oranlarina bakilarak kontrol edilmis ve
degerlerin -1.00 ile +1.00 arasinda yer aldiklari gorilmustir. Verilerin ¢oklu normallik durumunu
incelemek icin Mahalanobis uzaklk katsayisina ve sacilim diyagramina bakilmistir. Degiskenlerin
Mahalanobis uzaklik degeri katsayisinin maksimum 13.551 oldugu tespit edilmis ve ¢oklu normallik
ozelliginin saglandig1 gorilmustir. Ayrica ¢oklu baglanti olup olmadigini kontrol etmek icin bagimsiz
degiskenlerin VIF degerlerine bakildiginda degerlerin 1.017 ile 1.052 arasinda oldugu, tolerans
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degerlerinin (Cl) 15’den ylksek olmadigi gortlmistir. Son olarak da degiskenler arasindaki
otokorelasyonu incelemek icin Durbin Watson katsayisina bakilmistir. Durbin Watson katsayisinin 2.00
oldugu gorilmuis ve bu degerin Field (2005) tarafindan esik deger olarak gosterilen 1.5-2.5 arasinda
oldugu belirlenmistir. Analizler icin gerekli varsayimlar kontrol edildikten sonra 6gretmen adaylarinin
ogretmen yetkinlik, akademik glidiilenme, akademik erteleme ve kpss kaygi diizeyleri ile cinsiyet ve
sinif dlizeyi degiskenleri arasindaki iliski bagimsiz gruplar t-testi, s6z konusu degiskenlerin kayith olunan
program ile iliskisi tek yonli varyans analizi ile sinanmistir. Ek olarak bagiml degiskenlerinin kendi
aralarindaki iliskiyi belirlemek amaciyla Pearson korelasyon analizi ve bagimsiz degiskenlerin birlikte
ogretmen adaylarinin 6gretmen yetkinliklerini yordamasina iliskin ¢coklu regresyon analizleri yapilmis
ve bulgularda sunulmustur.
Bulgular

Arastirmanin bu boliminde; arastirmanin alt problemlerinin ¢6ziimlenebilmesi amaciyla toplanan
verilerin analiz edilmesi ile elde edilen bulgulara yer verilmistir.

Ogretmen Adaylarinin Ogretmen Yetkinlik, Akademik Giidiilenme, Akademik Erteleme ve KPSS Kaygi
Diizeyleri

Ogretmen adaylarinin 6gretmen yetkinlik, akademik giidiilenme, akademik erteleme ve KPSS kaygi
dizeylerine iliskin 6lcek toplam ve alt boyutlardan alinan ortalama puanlari Tablo 1, 2, 3 ve 4'te
gosterilmistir.

Tablo 1.
Ogretmen Adaylarinin Odretmen Yetkinlik, Akademik Giidiilenme, Akademik Erteleme ve KPSS Kaygi Diizeyleri
Degiskenler N X Ss
Akademik Erteleme 187 2.981 .523
KPSS Kaygi 187 2.790 .612
Akademik Gldilenme 187 3.151 .574
Ogretmen Yetkinligi 187 3.730 .621

Tablo 1’e bakildiginda 6gretmen adaylarinin akademik giidilenme (X=3.15) ve 6gretmen yetkinlik
(X=3.73) duzeylerinin yiksek oldugu, KPSS kaygilarinin (X=2.79) ve akademik erteleme (X=2.98)
dizeylerinin ise orta diizeye yakin oldugu goérilmektedir.

Tablo 2.

Ogretmen Adaylarinin Odretmen Yetkinlik Diizeyleri
Alt boyutlar N X Ss
Davranis Yonetimi 187 3.71 .668
Motivasyon 187 3.80 .701
Ogretim Becerisi 187 3.70 717
Olcme ve Degerlendirme 187 3.67 .782
Toplam 187 3.72 .621

Tablo 2’de 6gretmen adaylarinin 6gretmen yetkinliklerinin alt boyutlarina bakildiginda en yiksek
ortalamaya motivasyon (X=3.80) alt boyutunda, en disik ortalamaya ise (X=3.67) o6lgme ve
degerlendirme alt boyutunda sahip olduklari gérilmektedir.

Tablo 3.

Ogretmen Adaylarinin KPSS Kaygi Diizeyleri
Alt boyutlar N X Ss
Genel Kaygi 187 2.55 742
Baskalarinin Endisesi 187 2.72 .806
Gelecekle ilgili Endise 187 3.36 .915
Sinava Hazirhk 187 3.01 .894
Toplam 187 2.79 .612
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Tablo 3 incelendiginde 6gretmen adaylarinin KPSS kaygi 6lceginin alt boyutlarindan aldiklari puanlar
gorilmektedir. En yiksek kaygi dizeylerinin gelecekle ilgili endise alt boyutunda oldugu, en diisigin
ise genel kaygi (X=2.55) boyutunda oldugu goértlmistar.

Tablo 4.

Ogretmen Adaylarinin Akademik Giidiilenme Diizeyleri
Alt boyutlar N X Ss
Bilgiyi Kullanma 187 2.55 742
Kendini Asma 187 2.72 .806
Kesif 187 3.36 915
Toplam 187 2.79 .612

Tablo 4 incelendiginde 6gretmen adaylarinin akademik glidiilenme 6lgeginin alt boyutlarindan
aldiklari puan ortalamalari goriilmektedir. En yiksek puan ortalamasinin yeni bir seyler kesfetmeye
yonelik motivasyonlari olan kesif alt boyutunda (X=3.36) oldugu, en dusik ortalamanin ise bilgiyi
kullanma alt boyutunda (X= 2.55) oldugu géze carpmaktadir.

Cinsiyet Degiskenine iliskin Bulgular

Katilimcilarin cinsiyetinin akademik erteleme, akademik gidilenme, KPSS kaygisi ve 0gretmen
yetkinligi Gzerinde bir etkisinin olup olmadigini ortaya ¢ikarmak icin bagimsiz degiskenler t-testi analizi

yaptmistir.
Tablo 5.
Ogretmen Adaylarinin Cinsiyetine Gére Bagimsiz Gruplar T-Testi Sonuglari
Degiskenler Cinsiyet N X Ss t p
. Kadin 109 2.93 0.592
Akademik Erteleme -1.514 0.132
Erkek 78 3.04 0.523
. o Kadin 109 3.68 0.535
Akademik Gudilenme -1.434 0.153
Erkek 78 3.80 0.576
Kadin 109 2.76 0.589
KPSS Kaygi -0.825 0.410
Erkek 78 2.83 0.643
. R Kadin 109 3.76 0.575
Ogretmen Yetkinligi 0.705 0.482
Erkek 78 3.69 0.681
*p<.05

Tablo 5 incelendiginde 6gretmen adaylarinin 6lgme aracglarindan elde ettikleri puanlara iliskin
yapilan bagimsiz gruplar T-testi sonuglari gortilmektedir. Buna gore 6gretmen adaylarinin, akademik
erteleme, akademik gidiilenme, KPSS kaygi ve 6gretmen yetkinlik Olgeklerinden aldiklari puanlar
cinsiyete gore anlamli bir farkhlik gdostermedigi tespit edilmistir.

Sinif Degiskenine iligkin Bulgular

Katilimcilarin sinif degiskeninin akademik erteleme, akademik gtdilenme, KPSS kaygisi ve
ogretmen yetkinligi Gzerinde bir etkisinin olup olmadigini ortaya ¢ikarmak icin bagimsiz degiskenler t-
Testi analizi yapiimistir. Tablo 6 incelendiginde 6gretmen adaylarinin 6lgme araglarindan aldiklari
puanlarin sinif diizeylerine gore farkliligina iliskin t-testi sonugclari gériilmektedir.

Tablo 6.
Ogretmen Adaylarinin Sinif Diizeylerine Gére Badimsiz Gruplar T-Testi Sonuglari
Degiskenler Sinif N X Ss t )
. 3. sinif 84 2.98 .576
Akademik Erteleme 0.001 0.999
4, sinif 103 2.98 478
3. f 84 3.64 .553
Akademik Gudilenme st -2.203 0.029*
4, sinif 103 3.81 .545

71



Asuman Seda Saracaloglu, Beste Dinger, Muhammed Eken, Sinan Bayik — Uluslararasi Egitim Programlar ve Ogretim Calismalari Dergisi, 10

(1), 2020, 53-82

Tablo 6 (Devami)
3. sinif 84 2.73 .557

KPSS Kaygi -1.231 0.220
4, sinif 103 2.84 .652

- . 3. sinif 84 3.74 .620

Ogretmen Yetkinligi 0.268 0.789
4.sinif 103 3.72 .625

*p<.05

Tablo 6’ya gore 6gretmen adaylarinin akademik erteleme, KPSS kaygi ve 6gretmen yetkinlik
dizeyleri arasinda istatistiksel olarak anlamli bir farklilik olmadigi gozlikiirken; akademik gidilenme
dizeylerinin (t=-2.203, p=0.029) 4. sinif 6grencileri lehine anlamh olarak farkhlastigi bulunmustur.
Bunun Uzerine akademik glidiilenme 6lgeginin hangi alt boyutlarinda farklilik oldugunu gérmek igin t-
testi yapilmis ve Tablo 7’de sunulmustur.

Tablo 7.
Ogretmen Adaylarinin Akademik Motivasyon Puanlarinin Sinif Diizeylerine Gére T-Testi Sonuclari
Alt boyutlar Sinif N X Ss T p
L 3.sinif 84 3.92 0.60
Bilgiyi kullanma -1.291 0.198
4. sinif 103 4.04 0.66
. 3.sinif 84 3.57 0.70
Kendini agsma -2.216 0.036*
4. sinif 103 3.78 0.66
. 3.sinif 84 3.46 0.64
Kesif -2.146 0.033*
4. sinif 103 3.65 0.59
3.sinif 84 3.64 0.55
Toplam -2.203 0.029*
4. sinif 103 3.81 0.54
*p<.05

Tablo 7 incelendiginde 6gretmen adaylarinin sinif diizeyine gore akademik glidilenme 6lgeginin
bilgiyi kullanma alt boyutunda istatistiksel olarak anlamh bir sekilde farkhlik bulunmazken; kendini
asma (t=-2.216, p=0.036) ve kesif (t=-2.146, p=0.033) alt boyutlarinda istatistiksel olarak anlamh bir
farklihk oldugu gorialmistir. Bu durum dordinci siniflar lehinedir.

Béliim Degiskenine iliskin Bulgular

Katilimcilarin bolim degiskeninin akademik erteleme, akademik glidilenme, KPSS kaygisi ve
ogretmen yetkinligi Gzerinde bir etkisinin olup olmadigini ortaya ¢ikarmak igin tek yonli varyans
analizi yapilmistir.

Tablo 8.
Kayitli Olunan Programa iliskin Tek Yénlii Varyans Analizi Degerleri
Degiskenler Varyansin kaynagi  Kareler Toplami Sd  Ortalama kare F P
111 2 .056
Akademik GrupI?r. arasi 0202 0518
Erteleme Grup igi 50.789 184 .276 . .
Toplam 50.900 186
Akademik Gruplar arasi 9% : o 1614  0.202
Gidilenme Grup igi 56.137 184 .305 . .
Toplam 57.122 186
Gruplar arasi .846 2 423
KPSS Kaygi Grup ici 68.824 184 374 1131 0325
Toplam 69.670 186
. Gruplar arasi .359 2 179
Ogretmen o
L Grup ici 71.451 184 .388 0.462  0.631
Yetkinligi
Toplam 71.809 186
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Tablo 8’de 6gretmen adaylarinin kayitl olduklari programa yonelik 6lcme araclarindan aldiklari
puanlarin tek yonli varyans analizi sonuclari verilmistir. Tablo incelendiginde kayith olunan program
degiskenine gore akademik erteleme (F=0.202, p= 0.818), akademik glidiilenme (F=1.614, p= 0.202),
KPSS kaygi (F=1.131, p=0.325) ve 6gretmen yetkinligi (F=0.462, p=0.631) dlizeylerinin kayitli olunan
program tirine gore istatistiksel olarak anlamli bir farklilik olmadigi gérilmektedir.

Katihmcilarin Akademik Giidiilenme, Akademik Erteleme, Ogretmen Yetkinlikleri ve KPSS Kaygi
Diizeyleri Arasindaki iligki

Arastirmanin bagimli degiskenlerinin kendi aralarindaki iliskiyi belirlemek amaciyla yapilan Pearson
korelasyon katsayisina iliskin sonuglar asagida Tablo 9’da sunulmustur.

Tablo 9.
Odgretmen Yetkinlik, Akademik Giidiilenme, Akademik Erteleme ve KPSS Kaygi Diizeyleri Arasindaki lliski
.. Akademik Akademik Ogretmen

Degiskenler erteleme gidiilenme KPSS Kaye! yetkinligi
Akademik Erteleme 1
Akademik Gldilenme -0.20* 1
KPSSKaygi 0.09 0.08 1
Ogretmen Yetkinligi -0.19* 0.46* -0.02 1

*p<0,01

Tablo 9 incelendiginde 6gretmen adaylarinin akademik erteleme, akademik giidiilenme, KPSS kaygi
ve O0gretmen yetkinlik diizeyleri arasindaki iliski gosterilmektedir. Buna gore 6gretmen adaylarinin
akademik erteleme diizeyleri ile akademik glidiilenmeleri (R=-0.20, p=0.007) ve 6gretmen yetkinlikleri
(R=-0.19, p=0.008) arasinda negatif yonli zayif bir iliski oldugu gorilmistir. Buna gore 6gretmen
adaylarinin erteleme dlzeyleri artarken akademik glidilenmeleri ve 6gretmen yetkinlikleri
azalmaktadir, tersi durum icin de gecerlidir. Ayrica, akademik glidilenme ile 6gretmen yetkinlikleri
arasinda da pozitif yonli ve orta diizey bir iliski (R=0.46, p=0) oldugu gorilmustir.

Ogretmen Adaylarinin, Ogretmen Yetkinlik Diizeylerini Yordayan Degiskenler

Ogretmen adaylarinin 6gretmen yetkinlik diizeylerini yordayan degiskenlere iliskin yapilan ¢oklu
regresyon analizi sonuglari Tablo 10’da sunulmustur.

Tablo 10.
Bagimsiz Dediskenlerin Birlikte Odretmen Adaylarinin Ogretmen Yetkinliklerini Yordamasina iliskin Coklu
Regresyon Analizi Sonuglari

Std.

Degiskenler B Hata B T P Tolerans  VIF cl %95 GA
(Sabit) 2341 0.421 5558  0.000 1 1.510/3.172
Akademik 0.118 0079 -0.100 -1.495 0137 0950  1.052 10.493 -0.274/0.038
Erteleme
Akademik

cad 0502 0075 0.447 6720 0.0 0952  1.050 11.369 0.354/0.649
Gludilenme
KPSS kayg! 0.047 0067 -0.047 -0.713 048 0983  1.017 24.668 -0.179/0.084
Yetkinlik=2,341-0, 118xAE+0,502xAG-0,047xKK R’=0.22  F3155=17.966

Tablo 10’da 6gretmen adaylarinin akademik erteleme, akademik glidilenme ve KPSS kaygi
dizeylerinin 6gretmen yetkinlik dizeylerini hangi yonde ve ne dlzeyde acikladigini belirlemek
amaciyla ¢coklu regresyon analizi verilmistir. Coklu regresyon analizi sonucuna gore olusturulan modelin
bitlin olarak gecerli olmadigi (F(3.183)=17.966; p<0,001) ve bagimsiz degiskenlerin, 6gretmen
yetkinligine ait agiklanan toplam varyansin %22’sini (R>=0.22) acikladigi belirlenmistir. Coklu regresyon
modeline iliskin parametreler incelendiginde standardize edilmis regresyon katsayilari (B), yordayici
degiskenlerin akademik 6z yeterlilikleri Gzerindeki 6nem sirasinin; akademik gidiilenme (f=0.447; t=
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6.720; p<0.01), KPSS kaygi (B=-0.047; t= -0.713; p<0.05) ve akademik erteleme (f=-0.100; t= -1.495;
p>0.5) oldugunu gostermektedir. Bitin degiskenler ele alindiginda akademik glidiilenme ve KPSS
kaygilarinin 6gretmen yetkinliginin anlamli birer yordayicisi oldugu, akademik erteleme diizeylerinin
ise anlaml bir yordayicisi olmadigi ortaya cikmistir. Ayrica ¢oklu regresyon analizinde bagimsiz
degiskenlere ait B degerlerinin timinin %95 glven araliginin iginde kaldiklari belirlenmistir.

Tartisma, Sonug ve Oneriler

Gergeklestirilen arastirma sonucunda, 6gretmen adaylarinin akademik gidilenme ve 6gretmen
yetkinlik dizeyleri ortalama puanlarinin yiiksek diizeyde oldugu belirlenirken, akademik erteleme ve
KPSS kaygi ortalama puanlarinin daha orta diizeyde oldugu belirlenmistir. Bunun yani sira 6gretmen
adaylarinin 6gretmen yetkinlikleri alt boyutlari irdelendiginde en yiksek puani motivasyon alt
boyutundan aldiklari belirlenirken, en disik puan 6lgme ve degerlendirme boyutunda karsimiza
cikmaktadir. Mevcut calismada 6gretmen adaylarinin yiiksek dizeyde akademik gidilenme,
motivasyon ve yetkinlige sahip olmalari genel anlamda 6gretmenlige iliskin duyussal 6zelliklerin
gelisimine dair ipuglarina isaret ettigi icin istendik bir bulgu 6zelligi tasimaktadir.

Benzer calisma sonuglarina goére de oOgretmen adaylarinin 6gretmen yetkinlik algilarinin st
seviyelerde oldugu goriilmektedir (ipek & Demirel, 2012; Ozaydinhk, 2018). Vural ve Giindiiz (2019)
tarafindan yapilan arastirmada da 6gretmen adaylarinin “orta” diizeyde akademik erteleme davranisi
gosterdikleri bulunmustur. KPSS sinav kaygisina iliskin ortalama puanlarin bu ¢alismada orta dizey
oldugu belirlenirken farkli grup 6gretmen adaylarinda (Ekici & Kurt, 2012; Kose, Diken & Giil, 2017;
Yavuz & Akdeniz, 2019) tarafindan yapilan c¢alisma sonuglarinin birbirini destekler nitelikte oldugu
gorilmektedir.

Cinsiyet degiskeni cercevesinde akademik erteleme, akademik gldiilenme, KPSS kaygisi ve
ogretmen vyetkinlik Olcek puanlarina gbére 06gretmen adaylari arasinda anlamh bir farkhlik
bulunmamistir. Baska bir ifadeyle bu calismada kadin ve erkek 6gretmen adaylari benzer puanlara
sahiptirler ve cinsiyet belirleyici bir degisken degildir. Giindogdu, Cimen ve Turan (2008) 6gretmen
adaylarinin KPSS kaygilarini inceledikleri arastirmalarinda benzer olarak cinsiyetin anlamli bir farkhlik
yaratmadigini saptamislardir. Buna karsin ilgili alanyazinda yapilan ¢alisma sonuglarina gore farkl
sonugclar dikkat cekmektedir. Ornegin bazi calismalarda erkek 6gretmen adaylarinin (Balkis & Duru,
2009; Demir & Ferrari, 2009; Dinger & Gergeker, 2018; Gokdere & Cakir, 2015; Uzun Ozer, Demir &
Ferrari, 2009; Vural & Gilindiz, 2019); bazi ¢calismalarda da kadin 6gretmen adaylarinin daha yiiksek
akademik erteleme diizeyine sahip oldugu géze carpmaktadir (Mise & Hanger, 2019; Ozer & Ferrari,
2011). Buna karsin eldeki calismaya benzer olarak Cikrik¢i ve Erzen (2016) cinsiyetin akademik
ertelemede belirleyici bir etken olup olmadigini inceledikleri meta analiz calismasinda, anlamli bir
farklilik elde etmemislerdir.

Akademik gidiilenme diizeyi ile ilgili Sahin ve Cakar (2011) tarafindan gerceklestirilen ¢alismada
cinsiyet 6gretmen adaylarinin akademik gidiilenme diizeylerinde anlaml bir farkhlik yaratmamistir;
ancak okunan bolimler arasinda istatistiksel olarak anlamli bir fark oldugu belirtilmistir. Ayni sekilde
Demir ve Ari (2013) calismalarinda da 6gretmen adaylarinin akademik giidiilenme diizeyleri arasinda
cinsiyete gore anlaml bir farkhlik olusmaz iken okunan boliimlere gore istatistiksel olarak anlamli bir
fark oldugu belirtilmistir. Buna karsin Gerceker ve Seker (2013) calismasinda mizik egitimi bélimd
ogretmen adaylari ile akademik gidilenme alt boyutlarinda eldeki ¢calisma ile paralel sekilde bilgiyi
kullanma alt boyutu lehine anlamh bir farklilik bulunmustur. Aktas (2017), ilahiyat fakiltesi
ogrencileriyle yaptigi calismada cinsiyetin 6grencilerin akademik giidiilenme diizeylerinde anlamli bir
farklihk yaratmadigini ortaya koymustur. Bu yoniyle ilgili calismalar arastirma sonuglar ile
ortismektedir.

KPSS kaygi diizeyine iliskin gerceklestirilen Karaganta ve Kog (2015) calismalarinda KPSS kaygisi ile
ilgili olarak cinsiyet degiskeninin KPSS kaygisinin pozitif bir yordayicisi oldugu, erkeklerin kaygi
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dizeyinin korelasyonel olarak kadinlarin kaygi dizeyinden daha disilik oldugu sonucuna ulasmistir.
Benzer sekilde Kose, Diken ve Gul'in (2017) biyoloji 6gretmen adaylari ile farkh bir 6lcekle
gerceklestirilen kaygi ile ilgili calismasinda da cinsiyete gore farkhlik oldugu sonucuna ulasiimistir.
Akademik erteleme davranisi ile ilgili olarak Bulut (2014) yliksek lisans tez calismasinda sosyal bilgiler
ogretmen adaylarinin akademik erteleme davranisinda cinsiyete ve sinif seviyesine gore istatistiksel
olarak anlamli farklar oldugu sonucuna ulasmistir. Benzer sekilde Gergeker ve Seker (2013) tarafindan
glzel sanatlar resim-is ve mizik bolimu 6gretmen adaylari ile gerceklestirilen calismada cinsiyete,
bolime ve sinif dizeyine gore anlamh farkhliklar oldugu belirtilmistir. Wu ve Fan (2017) akademik
erteleme davranisinin akademik motivasyonla iliskili oldugunu ve motivasyon distikce erteleme
davranisinin arttigini belirtmislerdir.

Ancak sinif diizeyi degiskeni incelendiginde; akademik erteleme, KPSS kaygi ve 6gretmen yetkinlik
dizeyleri arasinda anlamli bir fark belirlenmemesine ragmen, akademik glidiilenme diizeyinde kendini
asma ve kesif alt boyutlarinda anlamli bir farkhlik oldugu goriilmektedir. Bu durum sinif dizeyi
ilerledikce 6gretmen adaylarinin kendilerini 6gretmenlik meslegine daha yakin hissettikleri dolayisiyla
da akademik anlamda daha fazla giidiilendikleri anlamina gelmektedir. Terzi, Unal ve Giirbiiz (2012)
arastirmalarinda 4.sinif 6grencilerinin akademik glidilenme dizeylerinin 2. sinif Ogrencilerinin
akademik giidiilenme diizeylerinden daha yiksek oldugunu ortaya koymuslardir. Benzer sekilde Terzi,
Uyangor ve Dilker (2017) calismalarinda formasyon egitimi alan mezun Ogretmen adaylarinin
akademik gidilenme diizeylerinde son sinifta okuyan 06grenciler lehine anlamh bir farkhlik
saptamislardir. Ote yandan dgretmen adaylarinin akademik erteleme diizeyleri sinif diizeyi agisindan
Bulut ve Ocak’in (2017) ¢ahsmasinda bazi alt boyutlarda (sorumsuzluk, 6gretmenlere iliskin olumsuz
algi ve akademik mikemmeliyetgilik) anlamh farklihgin olmadigi; ancak bir boyutta (akademik gérevin
algilanan niteliginde) Gglncl ve dordiinct siniflar ile birinci siniflar arasinda, lglincli ve doérdiinci
siniflar lehine anlamh fark oldugu ortaya cikmistir. Bazi ¢alismalarda ise bu arastirmada elde edilen
bulgunun aksine 6gretmen adaylarinin sinif diizeyleri arttikca motivasyonlarinin énceki yillara gére
azaldigi goriilmustlr (Eymur & Geban, 2011; Girsimsek, 2002; Uyulgan & Akkuzu, 2014).

Ogretmen adaylarinin kayith bulunduklari béliim degiskeninin ise akademik erteleme, akademik
gldilenme, Kpss kaygisi ve ogretmen yetkinligi Gzerinde anlamh bir etkisi olmadigi saptanmistir.
Akademik giidilenmeye iliskin benzer olarak Terzi, Uyangor ve Dilker (2017); akademik erteleme ile
ilgili olarak Vural ve Giindiiz (2019); KPSS kaygisina iliskin Altun, Avci, Oziipekce ve Gimiis (2017),
Yilmaz ve Yasar (2016) calisma sonuclari eldeki calisma ile tutarlilik géstermektedir. Ek olarak 6gretmen
adaylarinin, 6gretmen yetkinliklerinin cesitli degiskenler cercevesinde incelendigi benzer calismalarda
farkli sonuclara da ulasildigi gorilmustir. Tuluk'un (2014) calismasinda farkh boliimlere gére 6gretmen
yetkinliginde anlamli farkliliklar bulundugu gériilmektedir. Benzer sekilde Demirtas, Cémert ve Ozer'in
(2011) cahsmalarinda farkli bir 6lcekle gerceklestirilen 6z-yeterlik belirlenmesine yonelik bulgular
Olgegin bazi alt boyutlarinda bolime gore anlamh farkhliklara isaret etmektedir. Bu agidan 6gretmen
adaylarinin yetkinliginin boliimlere gore belirleyici bir etken olmadigi ve calisilan 6rneklem grubuna
gore degistigi gorilmektedir.

Ogretmen adaylarinin, 6gretmen yetkinlik diizeyleri ile akademik erteleme diizeyleri ve akademik
gldilenmeleri arasinda negatif yonli zayif bir korelasyonel iliski gorilmektedir. Buna gore 6gretmen
adaylarinin akademik erteleme dizeyleri artarken akademik gidilenme diizeyleri ve 6gretmen
yetkinlik dizeyleri diistis gbstermektedir. Bunun yani sira 6gretmen adaylarinin akademik gidilenme
dizeyi ile 6gretmen yetkinlikleri arasinda orta diizeyde pozitif yonli bir iliski oldugu gérilmektedir. Bu
durum 6gretmen adaylarinin akademik anlamda giidiilenme diizeylerinin artmasiyla birlikte 6gretmen
yetkinliklerinin de olumlu yénde etkilendigi ve akademik erteleme diizeylerinin de diislis gosterdigine
isaret etmektedir. Benzer sekilde Saracaloglu ve Dinger (2009) 6gretmen adaylarinin 6gretmen
ozyetkinlik diizeyleri ve akademik gidilenmeleri arasinda orta diizeyde bir iliski ortaya koymustur.
Saracaloglu, Kumral & Kanmaz (2009) sosyal bilgiler 6gretmen adaylari ile gerceklestirdigi calismasinda
adaylarin mesleki yeterlik algilari ile akademik gidiilenmeleri arasinda pozitif ve anlamli bir iligki
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oldugunu ortaya koymustur. Alemdag, Oncii ve Yilmaz (2014) beden egitimi dégretmen adaylari ile
gerceklestirdigi benzer bir calismada akademik glidiilenmenin akademik 6z-yeterlik lizerine pozitif
etkisini belirtmistir.

Ogretmen adaylarinin 6gretmen yetkinlik dizeylerinin bagimsiz degiskenler olan akademik
gldilenme, KPSS kaygi ve akademik erteleme ne olglide yordandigina bakildiginda toplam varyansin
%22’lik kisminin agiklandigi gérilmektedir. Sirasi ile akademik glidiilenme diizeyi ve KPSS kaygi dizeyi
ogretmen adaylarinin 6gretmen yetkinlik diizeylerinin anlamli bir yordayicisi olarak belirtilebilir. Ek
olarak akademik erteleme diizeyinin ise 6gretmen yetkinlik dizeyi lzerinde anlaml bir yordayici
olmadigi belirlenmistir. Bu sonuctan akademik gudilemesi yiiksek olan 6gretmen adaylarinin
hedeflerini daha net ortaya koyduklari ve bu hedefler ¢ercevesinde atanip atanamama kaygisi
yasadiklarindan otlri daha ¢ok calistiklari seklinde yorum cikarilabilir. Dolayisiyla aldiklari egitim
slresince 6gretmen adaylarini motive etmek, 6gretmenlik meslegine iliskin gtidilenmelerini saglamak;
sadece akademik yonden degil duyussal olarak da gelistirmek gerekli gérilmektedir.

Arastirmanin sonuglarina dayal olarak arastirmacilara ve uygulayicilara yonelik asagidaki éneriler
verilebilir:

Bu calisma ile akademik gidilenme ve KPSS kaygilarinin 6gretmen yetkinliginin anlaml birer
yordayicisi oldugu ortaya konmustur. Yapilacak calismalarda 6gretmen yetkinliginin birer yordayisi
olarak akademik gidiilenme kavrami ve benzer sekilde KPSS sinavinin 6gretmen adaylari lzerinde
yarattigl kayginin onlarin mesleki yetkinliklerini nasil etkiledigine iliskin deneysel ve nitel ¢alismalar
yapilabilir. Mesleginde yetkin ve etkili birer 6gretmen olarak yetistiriimelerini saglamak adina
ogretmen egitimi veren temel kurumlar olan egitim fakiltelerinde de 6gretmen adaylarinin akademik
gldilenmelerini destekleyici, bilissel alanin yani sira duyusssal alan kazanimlarini icerisinde barindiran
program icerikleri dizenlenebilir. Bununla birlikte sinif dlzeyi ilerledikce 6gretmen adaylarinin
akademik gudilenme dizeylerinde olumlu artisin yasanip yasanmamasi lzerine boylamsal ¢alismalar
yapilip sonuglari Gizerinde ¢alisilarak siirecin olumlu yénde ilerlemesi desteklenebilir.
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