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The purpose of this study is to contribute to the improvement of the application
by revealing the difficulties of transported education application in a secondary
school. In this study, single holistic case design was followed. Data was collected
through semi-structured interview and semi-structured observation forms. 11
participants, determined by the maximal variation sampling, were interviewed
and 14 weeks of participant observation was made. Data were analyzed by
content analysis. Findings revealed that most important difficulties of
transported education; for students, coming to school early and without having
breakfast, waste of time and sleeplessness; for administrators, heavy workload.
For educational programs, most serious difficulty for students is not to
participate in out of school activities. Besides, it was determined that of the
school-families cooperation was not of the desired quality. It was proposed to
develop a new working order for school buses, to carry out an action research
aimed at strengthening families' commitment to school, and to conduct
multiple case studies in schools to be determined by extreme case sampling.
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Bu ¢alismanin amaci, bir ortaokuldaki tasimali egitim uygulamasinin glgliklerini
ortaya koyarak uygulamanin iyilestiriimesine katki sunmaktir. Calismada,
bitlincil tek durum deseni izlenmistir. Veriler, yari yapilandiriimis gériisme ve
gozlem formlari araciligiyla toplanmistir. Maksimum cesitlilik 6rneklemesiyle
belirlenen 11 katilimciyla gorisiilmus ve 14 hafta katimci gdzlem yapilmistir.
Veriler igerik ¢oziimlemesiyle ¢6zimlenmistir. Bulgulara gére bu ortaokuldaki
tasimali egitimin en 6nemli giglikleri; 6grenciler agisindan, okula kahvalti
yapmadan ve erken gelmek, zaman kaybi ve uykusuzluk; yonetim agisindan
yogun is yukl getirmesidir. Egitim programlari agisindan tasimali 6grencilerin
ders disi etkinliklere katilmak istedikleri halde katilamamalari en ciddi gligltktr.
Ayrica, okul aile is birliginin istenen nitelikte olmadigl belirlenmistir. Okul
servisleri icin yeni bir calisma dizeninin gelistirilmesi, ailelerin okula bagliligini
glclendirmeye donik bir eylem arastirmasi yiritilmesi, aykirt durum
orneklemesiyle belirlenecek okullarda c¢oklu durum arastirmasi yapilmasi
Onerilmistir.
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Introduction

Considering the history of humanity, there is no systematic education system in primitive society.
Although a more systematic education phenomenon is encountered in slave and feudal society,
handling education within the framework of rights and responsibilities was possible especially after
the French Revolution and emergence of nation states. In modern societies, basic education is
conducted under the responsibility and supervision of the state as a public duty. There are two main
reasons for this: First, education is considered as a human right today. Only the state, the largest
organization of the society, can achieve this human right for everyone. Secondly, to sustain the
existence of a modern democratic state, it has to raise citizens who are self-loyal, united in the
common country, conscious consumers and producers, equipped with the skills of choice. The state
can achieve this by undertaking the task of education.

State is a form of organization that people consult in social life. According to the bourgeois view,
representative of order and common good (Tanilli, 1993), to Marxist view it is the means of oppression
of strong classes (Suda, 1976). Regardless of the views on what the state is, it is known that education
is a critical phenomenon in the existence of every state. In order for state to exist, individuals should
be left ignorant or some people / a class or all individuals should receive the desired education
depending on the type of state.

In the first item of the Human and Citizens' Rights Statement (Tanilli, 1989), accepted on August 26,
1789 during the French Revolution, stating that social differences can only be based on a common
good, which was an important turning point in the acceptance of human rights at institutional level.
This declaration served as an important guide in the establishment and survival of democratic legal
states. In this context, the Universal Declaration of Human Rights (United Nations [UN], 2020) has
critical articles for democracy and the right for education. In the twenty-first item, everyone's right to
participate in the administration of their own country, and the emphasis that will of people is the basis
of the government authority is remarkable. Moreover, the 26th item contains information that
education is a right for everyone, primary and basic education is free and primary education is
compulsory. Thus, it can be said that this declaration gives member states task of securing democratic
management and compulsory basic education. Again, one of the Sustainable Development Goals that
the United Nations expects to achieve by 2030 is qualified education. This objective addresses the issue
of providing equal and qualified education to children, emphasizing role of education in development
(United Nations Development Programme [UNDP], 2019). Relationship between the development of
countries and qualified education has been revealed through various researches. Basic, vocational and
technical, in-service training to be provided to individuals contributes to economic and social
development by increasing productivity of individuals (Karakttik, 2016). For these reasons,
democratic law states adopt principle of providing qualified education service to their citizens.

Education right of individuals in Turkey is guaranteed by the 42nd item of Constitution (Constitution
of R.T., 1982). With National Education Basic Law (1973), state was obliged to provide equal
opportunities to every individual to benefit this right. With its population of over 80 million, 81
provinces, 922 districts, 18292 villages and 23907 affiliated settlements (Ministry of Interior, 2020),
country is faced with difficult conditions in providing qualified education services to every citizen in a
wide geographic area. Various applications have been adopted.

Transported education is that students move to a school in the center of transportation if there is
no school or school remains closed due to lack of students in settlements connected to the provinces
with metropolitan status as neighborhoods and which are not covered by public transportation and
other settlements that are not in the scope of public transportation (Ministry of National Education
[MoNE] Regulation on Access to Education via Transport, 2014). In the second semester of 1989-1990
academic year, Ministry of National Education Primary Education Directorate started pilot application
as "Transported Primary Education
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Application in three city centers in Kirikkale and two centers in Kocaeli. In this academic year, 305
students from 12 schools and settlements of two provinces moved to a total of five central schools.
Since positive results were obtained from these practices, MoNE has definitely passed "Primary
Education Practice" since the 1990-1991 academic year (Ari, 2003). With the transition to eight years
of continuous compulsory education in 1997-1998 academic year, implementation has become
widespread.

Transported education offers important opportunity especially for settlements that don’t have a
school in the province. Application is in the form of transporting students from first grade to eighth
grade in non-school villages or in closed settlements for various reasons (Yesilyurt, Orak, Tozlu, Ucak
& Sezer, 2007). Clutter of settlement units, intense migration especially in some regions have made
this application necessary in Turkey (Kigilksileymanoglu, 2006). In this way, it is aimed to provide
uninterrupted education for primary school students living in disadvantaged settlements. Transported
schools, considered as an alternative to boarding schools, prevented students, especially in the
younger age group, from spending time without seeing their families during the week and enabling
them to continue their educational life psychologically healthier (Ari, 2000; Kurt & Sezek, 2018).
Indeed, court of exchequer audit 2019, determined that transported education was preferred whereas
the quotas of some boarding schools remained empty and it may be an indicator of this (MoNE, 2020).

With transported education, it is aimed to provide equal opportunities in education, education
services for all elementary school students and benefit from the right for education under the same
conditions, no matter how far they live. According to recent statistics of Ministry of National Education
(2019), there are 12.020 schools in total providing transported education. The number of transported
non-school settlements is 42.351; the number of transported primary school students 280.880; the
number of transported secondary school students is 517.134. In 2019, when this study was conducted,
the number of transported central school was 216. The number of transported non-school settlements
is 862; the total number of transported students is 12.441; transported primary school student 4.097;
the number of transported secondary school students is 8.444.

It can be difficult for families with low socio-economic status to send their children to more distant
schools (Frenette, 2004; Karacabey & Boyaci, 2018; Lavrijsen & Nicaise, 2015; Machin & Vignoles, 2004;
Tamer, 2014; Tayli, 2008), it may not even be possible for children to continue to the next grade
(Christofides, Cirello, & Hoy, 2001; Corak, Lipps, & Zhao, 2005; De Broucker, 2005; Finnie, Lascelles &
Sweetman, 2005; Gibbons & Vignoles, 2012; Spiess & Wroclich, 2010). It can be said that transported
schools play an important role in continuing to a higher education level especially among students with
low socio-economic level and ensuring equal opportunities between students in the city and students
living in villages (Bilgin Aksu & Kaya; inan & Demir, 2018; Uslu, 2017). There are research results
showing that this application provides a regular lunch for students (Tepe, 2011) and a better school
(Ozgiin, 2007) with enough teachers for each branch. Moreover, transported education has benefits
for offering education opportunities to more children by using country's scarce resources without
distributing.

There are also studies identifying some problems related to transported education. According to
findings of these researches, parents have problems communicating with school (Ari, 2003; Arslan
Demir & Yengin Sarpkaya, 2014; Bilek & Kale, 2014; Kaya, 2017; Kiglkslileymanoglu, 2006); students
have problems in food (Agirkaya, 2010; Arslan Demir & Yengin Sarpkaya, 2014; Karakitiik 1996;
Kiglkstleymanoglu, 2006; Secer & Yelken, 2009), academic success (Ari, 2003; Kiigiiksileymanoglu,
2006; Secer & Yelken, 2009), adaptation to school (Agirkaya, 2010; Kiicliksiileymanoglu, 2006),
transportation (Bilek & Kale, 2014; Karakttik, 1996; Kaya, 2017; Kii¢ciukstileymanoglu, 2006; Secer &
Yelken, 2009; Simsek & Buyikkidik, 2017) and participating in extra-curricular activities (Kaya, 2017;
Secer & Yelken, 2009). Moreover, in terms of “effective school”, normal schools were found to be more
effective than transported schools (Bastepe, 2002). In this context, It is thought that examining
(Bastepe, 2002). In this context, It is thought that examining situation in transported schools, especially
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for schools with different conditions, will be stimulating for seeing school conditions as well as seeing
problems and finding solutions if any.

In this study, it is aimed to contribute to improvement of this educational pathway by revealing
difficulties of transported education in a secondary school close to city center, in terms of students,
school administration, curriculum and school-family cooperation. Difference of this study from similar
researches; besides interviews with stakeholders, one of researcher has added depth to study with
observation for a period of time with his five-year experience at this school. Therefore, it was possible
to obtain long-term and detailed data. This work has been conducted with opinions of students,
teachers, administrators and parents including data obtained from the observation. In this way, getting
opinions from different perspectives will provide various data for understanding and revealing
difficulties encountered in transported education; observation is also thought to contribute to seeing
details that individuals are not aware or can not express. Thus it is hoped that both decision-makers
and practitioners will be able to help them expand their experience by seeing the situation and
challenges from different perspectives about transported education, as well as revealing aspects of
subject for other researchers. For this reason, aim of research is to contribute to improvement of this
education pathway by examining difficulties of transported education in a secondary school. In line
with this purpose, answer to question "What are difficulties in terms of students, administrators,
curriculum and school-family cooperation in transported education applications?" was sought.

Method
Research Design

This study was designed as a holistic single case study in which qualitative approach was followed.
Case study is a qualitative research pattern that examines a real situation, an updated current
situation, or a phenomenon with a holistic understanding that collects detailed information (Creswell,
2013; Phelan, 2011) in the environment it is in (Yildinm & Simsek, 2008; Yin, 1984). Focusing on a
limited situation means certainty, which is especially beneficial for daily problems (Meriam, 2013).
Stake (2013) calls case studies focusing on a problem as instrumental case study. Studied situation in
this study is a secondary school with transported education. Difficulties encountered in transported
education applications in this school were determined as an analysis unit. Studied situation can be
drawn. Since case study is an approach that requires in-depth data collection and facilitates the
investigation of a case using various data sources (Baxter & Jack, 2008; Gillham, 2000), observation
was made as well as face-to-face interviews in this school where one of researcher worked. In case
studies, a single case is studied when a single case is studied in the same context, a holistic multiple
case when more than one case is studied in the same context, an embedded single case when a single
case is studied in multiple contexts, and when multiple cases are studied in more than one context,
there is embedded multiple case pattern. (Yin, 2003). Since study has collected data about a single
school and more than one unit has not been considered in school (Yildirrm & Simsek, 2008), a holistic
single case pattern was preferred as case study type.

Characteristics of Working Case/School

School where research is conducted does not seem to have very challenging conditions for both
students and teachers with its geographical location and its closeness to the surrounding villages.
Students are transported by five school buses from 10 different villages, which range from three to 18
km from school. One school bus carries children of more than one village. In terms of physical
conditions, it does not have extraordinary opportunities, nor can it be mentioned about its
extraordinary inadequacies. In the building, 21 classrooms, a refectory, a library and a computer
laboratory; in the garden there is a small canteen, a field for playing football or basketball, and a
volleyball net in a separate area.
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School principal with 34-year experience has been working at this school for five years, and assistant
principal with six-year experience has been working at this school for three years. School, with 36
teachers, ranging from five to 25 years of experience; five classes at each level; has a total of 501
students. 150 out of these students are transported. In each class, there are different numbers of
transported students. There are no serious discipline problems in school, and problems encountered
are generally manageable with efforts of school stakeholders.

Sampling

Typical case sampling strategy was used as study aims to collect data in a typical public school. At
the same time, maximal variation sampling strategy was used because it was aimed to capture the
pattern resulting from differences by ensuring heterogeneity in the group interviewed (Patton, 2014)
and 11 participants (2 school administrators, 3 teachers, 2 parents, 4 students) were interviewed.
Regarding diversity, diversity of stakeholders in working group; duty in administrators; branch and
gender in teachers; a variety of settlements, teaching levels, class and gender in students, were
provided. It was not possible to meet mothers, however two fathers who agreed to meet were
contacted. Diversity of settlements could be provided in these parents. Cooperation with school
guidance service specialist was made for students to be interviewed, and participant was determined
based on her suggestions and knowledge. Moreover, student form was shown to this specialist and
her approval was obtained. Information about characteristics of participants is in Table 1.

Table 1.

Characteristics of Participants
Code name Age Profession/Duty Seniority Education status
Kadir 57 School principal 34 Undergraduate
Murat 45 Assistant principal 20 Undergraduate
Fatma 41 Teacher 20 Undergraduate
Ece 35 Teacher 12 Master’s degree
Serkan 44 Teacher 23 Undergraduate
Ahmet 14 Student 8th grade
Omer 13 Student 7th grade
Ayse 12 Student 6th grade
Gul 10 Student 5th grade
Seyfi 45 Farmer/parent Primary school
Mehmet 42 Farmer/parent Primary school

Data Collection Tools

Data collection tools were prepared by researchers. Semi-structured interview form consisted of
seven main questions apart from questions related to participant characteristics and nine probe
guestions. Two of questions on Teacher / Administrator form are as follows: ““What difficulties do your
transported students encounter in school?”’, “Does having transported student at your school affect
other students positively or negatively, what can you say?” First, teacher / administrator form was
prepared then parent and student interview forms were developed in parallel.

In observation form, there were five topics; transportation, feeding, school equipment,
administrators' responsibilities, execution of educational programs, parent-school cooperation, and 21
dimensions under these topics. Near each dimension, gaps are left where the observer can write
comments.

For data collection tools, opinions of two faculty members who have been experts in qualitative
research and transported education, were taken and necessary corrections were made in line with the
suggestions. Pilot interviews were made with a teacher and a student through interview forms and
two probe questions needed in student form were added to the form. A pilot observation was and two
probe questions needed in student form were added to the form. A pilot observation was conducted
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for three days with observation form, and three dimensions determined to be missing were added to
the form.

Collection and Analysis of Data

In qualitative research, since situation must be experienced in its context and on-site (Stake, 2013),
data was obtained from participant observation and semi-structured interviews in this study. Since
researcher who made observation was both a member and an observer of research environment
(Marshall & Rossman, 2014), participant observation was made.

Data of research was collected in spring term of 2018-2019 academic year. Participants who were
informed and accepted interviews, were interviewed at the specified time and in an empty classroom
in school, in the library or in the garden when school garden was empty. Interviews took place in the
mood of conversation between 30 and 45 minutes. Voice recordings of interviews were taken with
permission of participants. Observations were made between 8.20-15.30, three days a week, on the
day when observer was on duty at school and on full-time days, using a single form for each week.
Thus, 14 filled forms were obtained. In some weeks, observer also took notes outside the dimensions
in the form. Collected data was written on computer by researchers and prepared for analysis. Content
analysis was conducted in data analysis. In content analysis, concepts and themes can be obtained
entirely from data, or can be determined from (inductive) research questions, literature readings or
interview questions (deductive) (Cetin, 2016; Lune & Berg, 2017). Qualitative content analysis is
sometimes deductive or semi-deductive and can be inductive in the later stage (Patton, 2014),
however, in this study, first of all, the pattern in data was tried to be explored through inductive
analysis, so open coding was done (Punch, 2005); categories obtained were then combined into
themes determined from interview questions and the objective sentence. Categories inductively and
themes were deductively determined. Namely, in data analysis, mixed method in which induction and
deduction are blended was followed.

Researcher reached a consensus by coding separately and then came together to discuss
categories. Then, opinions of a faculty member who is an expert in qualitative research and educational
sciences were consulted and views were exchanged on the codings. In the coding of all data, researcher
constantly exchanged opinions. The explanations written on the forms during the observation were
also analyzed with content analysis, and those that were not related to research problem were
removed (Miles, Huberman & Saldana, 2014) and those that were not related to dimensions in which
these explanations found, were taken under appropriate dimensions. Additional observation notes of
observer were similarly analyzed.

At the end of data analysis, six categories, six sub-categories under theme of students; a category
and five sub-categories under theme of school administration; three categories and seven sub-
categories under theme of curriculum; two categories and seven sub-categories emerged under
school-family cooperation theme. These categories are tabulated and also direct quotations from the
views of participants are given. Observation findings related to each theme are also presented under
interview findings. Attention is paid to the fact that direct citations given are opinions of different
participants.

The Credibility, Transferability, Consistency and Affordability of Research

In qualitative research, validity (credibility) and reliability (transferability and consistency) of
research is a very important issue that is frequently questioned by scientists and increases the quality
of research (Brink, 1993). To increase the quality of research, following was done:

Credibility: Long-term interaction with participants while collecting research data, thus collecting
depth-oriented data; data collection tool and codings were presented to expert review (Erlandson,
Harris, Skipper, & Allen, 1993) were preferred. Both long-term observations were made and it was
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ensured that what observed was really as it was observed, and it was possible to see what was
happening at different times and situations. As a stakeholder of school, researcher, who made
observations, used opportunity to observe for a long time without disturbing the natural process. The
trust relationship between researcher and the individuals interviewed provided an advantage in
collecting interview data. Since long-term interaction with participants in research may create a
psychological pressure factor (Patton, 2014), no interviews were made with individuals who are
students of researcher. For credibility, data source diversification and data collection technique
diversification are important (Creswell, 2013; Patton, 2014; Yildirnm & Simsek, 2008). In study, data
was collected using observation and interview. Interviewed individuals were selected to ensure
maximum diversity. Data collection tools were submitted to expert opinion and expert confirmation
was received. To avoid data loss, a voice recorder was used and in-depth information was collected
with questions that served as probe if necessary during interview. In reporting, credibility was served
by giving direct quotations from participants' opinions.

Reliability is related to consistency and stability of research process. Integrity and quality of the
issue is also important for reliability (Miles et al., 2014). Precautions were taken at every stage to
ensure consistency. By asking the probes, the questions were asked in a way to collect detailed data
(Yildirrm & Simsek, 2008), and in data analysis, it was tried to ensure consistency both between
researcher and their opinions (Patton, 2014). Applying expert opinion at every stage of study was
important in ensuring confirmation. Steps followed during research to ensure transferability and
confirmability have been reported clearly and comprehensively.

Role of Researcher

One of researchers is an academician who has previously conducted a master's degree project on
transported education, interviewed different stakeholders from different schools and conducted
gualitative studies. Other researcher is a teacher and doctoral student who worked five years in school
where research was conducted, from 2014-2015 academic year to the end of the 2018-2019 academic
year. She was a teacher of the school where research was conducted during data collection. Both
researchers think that transported education besides having advantages as it provides the opportunity
for students to interact with more students in a larger settlement has difficulties and implementation
problems. During her time at this school, observer researcher observed some problems and sometimes
shared difficulties in this school with the other researcher. Researchers wanted to reveal situation by
benefiting from opinions of stakeholders. Possibility of participant observation was evaluated as an
advantage for this study. However, considering that unstructured observation may cause selectivity
and bias in perception, semi-structured observation is preferred to eliminate possible bias. The fact
that researcher, who has been observing, has worked in this school for a long time also contributed to
the observation she has made within the scope of this study as it increased the credibility and
consistency of data obtained from research. The other researcher’s being outside school provided a
different perspective in analyzing, discussing and interpreting data.

Ethical Issues

Participants were informed about study. Participation in study was voluntary, and volunteers signed
the informed consent form. Sections that participants didn’t want to be recorded during interviews
were not recorded. While writing opinions of participants, code name was given for each participant
and their identity information was kept confidential.
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Results

Findings obtained from interviews within the scope of study are presented in Table 2 as themes,
categories and sub-categories. Detailed findings, direct quotations and observation findings related to
each theme are given under subtitles.

Table 2.
Participant Views on Difficulties of Transported Education
Theme Category Sub-category
Students School bus transportation Not having breakfast
Wasting time
Being late

Sleeplessness
Missing the bus

Discrimination Not being taken to the event

School Workload and responsibility Bus follow-up
administration
Students follow-up

Refectory inspection
Course planning

Paper and registration work

Curriculum Readiness of students Lack of information of transported students
No difference between students
Early leaving of school buses Not using library
Not attending the ceremonies
Not attenting courses
Not getting source books / materials

Obligation to help family Not attending the events

School-parent Attendance at the meetings Not attending due to transportation
cooperation
Not attending due to indifference

Not attending due to work
Not attending due to permission problem
Attending meetings

School-parent cooperation Not attending school frequently

Not interested in the child's education

As seen in Table 2, difficulties of transported education application are gathered under four
themes. Below, detailed descriptions of these themes and quotations from participants' statements
and observation findings are presented.
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Difficulties Experienced by Students

In Table 2, difficulties of transported education for students are gathered under theme of students
as school bus transportation and discrimination categories. There are sub-categories under the
category of school bus transportation; not having breakfast, wasting time, being late, sleeplessness,
missing the school bus and under discrimination there is ’not being taken to events”. All participants
especially emphasized difficulties of students’ use of school buses in transported education. Sample
guotations from opinions of participants are as follows:

"Transportation is the biggest handicap. Because the condition of the roads and the
distance affect students negatively. For example, they may have to get up earlier in the
morning. This can affect the student negatively and cause them to come to school more
reluctant "' (Kadir-Principal)

"I have lunch here, but | don't have breakfast because I get up early." (Ahmet-Student)

““But as | said, | think getting up early prevents them from having breakfast. As far as |
have observed, there are many students who come to school without breakfast.” (Fatma-
Teacher)

“The only complaint about the school buses is that they arrive late in the morning. It is
very rare but for example, if the child couldn’t get up, maybe the driver is right in his own
way, but leaving the child and coming ... "' (Serkan-Teacher)

It was understood that students’ coming to school by school bus created additional difficulties.
Participants especially emphasized that students got up early and came to school without having
breakfast. In addition to participants, stating that school buses picked up students from some villages
early was a waste of time for the student; there were also those who stated that the school bus took
the child late from home. It was also stated by some participants that due to transportation students
were sleepless and not coming to school when they miss school buses. There were two participants
who said that the school buses sometimes took some students late and sometimes came late to school.

On the observation days, it was determined that all school buses reached school between 8.10 and
8.25. School buses have never been too late for school. Each morning, more than half of students who
got out of the school bus ran to the canteen and got something to eat. Considering that lessons started
at 8.40, the observation findings also showed that students got up early for school, had time loss and
most of them didn’t have breakfast. Moreover, two different students of researcher couldn’t come to
school on two different days because they missed the school bus at the time of research.

None of participants stated that school bus drivers are rude and impatient towards students.
However, observer observed that students wanted to get out of the last lesson quickly. This was
because different students on five different days explained that “drivers didn’t want to wait for them,
they said they would leave them and scolded them”. Indeed, in 30 of the 42 days observed the driver's
impatience, especially during boarding, using slangs and scolding students. Another problem
experienced by students; one parent said that their child was discriminated and he complained that
their students are not taken to the activities due to transportation problem:

“The child is very successful at school. They were eliminated from the choir only because
the child came from the village. At that time | was very angry and upset because the child
was very upset cried at home ... So every child may not be touchy but mine is trying to do
something ... Then what happens, for example, she doesn’t care lessons." (Mehmet-
Parent)

Parent implied that teacher didn’t specifically take the student although she had the chance to get
the choir. However, it was observed that transported students left school, getting in the school buses
as soon as lessons were over, so that teachers couldn’t include these students even if they wanted to.
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Several students complained to their teachers because they couldn’t join the activity. It was observed
that a teacher gave students poem to memorize at home, since students couldn’t join the activities
after the lesson.

Difficulties Experienced by School Administration

In Table 2, difficulties of transported education for school administration take place as workload
and responsibility category. There are sub-categories of school bus follow-up, student follow-up,
refectory inspection, course planning, and paper and registration. Participants stated that making the
school bus vehicles come and go in time and students not fall back from the school bus, checking the
school bus and refectory, preparing course plans, preparing documents and keeping records related
to these works created additional workload and difficulties for school administration. However, it was
understood that three of students had no idea about this issue. Some of participants' views are as
follows:

"Transported students affect administration as a workload. There are student control,
school bus control in the morning, the same on the departure, and special difficulties for
teachers and us at lunch time. Also, for example, we are having difficulties while making
course plans.” (Kadir- Principal)

“Ultimately for administrators it is an extra responsibility. For example, they have to keep
the transport records completely. After that, whether the student got on board, whether
s/he reached his house or not, these are extra responsibilities. Lunch is the responsibility,
both to the teacher and the administrator, because why, if the student came, ate his meal,
didn’t eat it, then the refectory must be supervised. It needs extra cleaning. These are of
course additional work to the administration completely, workload. " (Fatma-Teacher)

“Following the school buses may be a workload for school administration. What time it
arrived, what time it left, was it late or went early, this may be a problem for
administration. " (Seyfi-Parent)

Participants thought that transported students brought workload and responsibility to the
administrators. This workload seemed to be responsibilities that resulted from transported students.
Issue of refectory inspection was again on the agenda because students were transported and couldn’t
go home at lunch and eat at school. According to observation results, principal or assistant principal
allocated at least one hour per day for refectory and school bus inspection. Moreover, it was observed
that planning training courses kept administrators busy because participation problems of students
couldn’t be solved, administrators frequently exchanged views with teachers. As a result, it was
planned that students with transportation wouldn’t attend and courses could start with two weeks
delay.

Difficulties Experienced in Executing Curriuculum

In Table 2, under theme of curriculum, students' readiness, early leaving of school buses and
obligation to help family categories were collected. Under the student readiness category, there is no
difference between students' lack of knowledge and students; under the category of early leaving of
school buses, sub-categories are not using library, not attending ceremonies, not attending courses,
and not getting source books / materials. Under the category of obligation to help family, there is a
sub-category, not attending the events. Administrators, teachers and a parent stated that when
students came from primary school, their readiness levels were low, which negatively affected their
academic development. Students said that when they started this school, they got used to it easily and
they were the same with their friends in terms of knowledge. Some of participants' views are as
follows:

"Learning skills of mobile students are also very different. In the places where most of
students live there are no schools, teachers there are students whose lessons are missing
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due to the fact that their lessons are made with teachers who change places very quickly.”
(Serkan-Teacher)

““Of course, the first four of the children who have studied in the village are struggling here
for the first year. For example, my eldest daughter was very clever, but she had difficulties
here in the first year until she closed the gap with her friends. " (Seyfi-Parent)

“For example, when | first came to this school, | could answer teachers' questions. | also
learned information in the village. " (Ayse-Student)

As seen from quotations, while students considered themselves sufficient, adult participants
thought that students had deficiencies due to their primary school education. Students’ not attending
programs outside class hours was also stated as an important problem. A student showed the necessity
of returning home to help her family, besides transportation problem as the reason of not attending
activities. Sample quotations from students’ opinions about their inability to attend courses, some
ceremonies and events are given below:

"They can’t attend courses. The effect of lessons is Let's say that the material is said to be
brought, colored paper or a material to be used in the lesson. Children can't get it. Because
they get into the school bus right after school and go to their village, because they can’t
do this shopping in their village, if they are not told earlier, they have trouble with it ..."
(Ece-Teacher)

"It is a little difficult for transported students to participate in activities such as exercise,
celebration, ceremony, extra situations outside of class in general. Because they have a
desire to go home without too much delay, transportation is very difficult after they stay
at school." (Murat- Assistant Principal)

"I can’t attend sometimes | want to enter the choir, but | can’t attend. Sometimes | have
to work at home, | help my mom, and she says, 'Don't go, no need." (Ayse-Student)

All participants stated that students couldn’t benefit from the library, they couldn’t get resources
that the teacher wanted, and they couldn’t attend after-school courses and official ceremonies outside
the flag ceremony. It was understood that reason for not attending the courses and ceremonies was
the difficulty of transportation. The reason for not getting the resources requested by teachers for
lessons is that the student couldn’t attend the course due to the early leaving of school bus or couldn’t
come to school for the course on the weekend; the student was unaware of resources teacher said
during the course. Moreover, it could not be possible for the student to get the resource to be taken
in a short time, because she returned to her village as soon as lessons were over.

According to observation findings, transported students could attend classes, flag ceremonies and
ceremonies within certain days and weeks since they were held on class days. During the observation
period, it was observed that the administration could provide school bus with special efforts so that
six eighth grade students with high academic success could attend the courses at the weekend; 10
transported students can attend the 23 April activities; 3 out of 18 students in the choir on April 23
were among transported students. Moreover, it was observed that one of teachers who prepared the
April 23 activities gave students who want to take part in the activity the task of reading poem and
thus can participate in the activity. In the exams applied between the fifth grades at school, the average
of transported students was lower than of students living in the city center. Moreover, observer
observed that the mean scores of transported students were lower than those of other students in her
readiness test for her own lesson. It is seen that observation findings are parallel to interview findings.

Difficulties Experienced in School-Family Cooperation
In Table 2, difficulties of transported education application in terms of school-family cooperation

are grouped under attendance at the meetings and school-family cooperation categories. Under the
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category of attendance at the meetings, not attending due to indifference, not attending due to
transportation, not attending due to work, not attending due to permission issue, attending the
meeting; sub-categories under the category of school-family cooperation are, not attending school
frequently and not interested in the child’s education. Participants think differently about difficulties
of transported education application in terms of parent-school cooperation. According to opinions of
the administrators and teachers, parents' connection and communication with school was not very
good. All of teachers said that parents were indifferent to the education of their children, didn’t worry
about them, and showed many excuses not to come to school. Parents and students, on the other
hand, said that parents attended the meetings, attributing their inability to come to school to work or
transportation difficulties. Sample quotations are given below from participants' views:

"But what is situation of my child normally? In this sense, | don’t think that parents are
very interested and think about the academic success of the child, or rather, | don’t see
such anxiety in parents. " (Fatma-Teacher)

"Often parents of transported students don’t come to school, attending meetings is
limited. Of course, they don’t communicate positively with their administrators and
teachers because they don’t come to school very often." (Murat- Assistant Principal)

“My father sometimes comes to meetings, but sometimes. Because he works and we don’t
have a car." (Ahmet-Student)

We usually attend meetings. Even if | couldn’t come, for example, my father attended the meeting
the other day. Of course, the meeting was daytime, | was on the farm. | said ‘Father, will you attend
school with a meeting? He came and joined." (Mehmet-Parent)

As seen from quotations, teachers and administrators thought that parents didn’t communicate
with school rather than they couldn’t. Students and parents thought that parents came to school as
much as they could and situations they couldn’t come are due to work or transportation problems.

According to observation findings, 20 parent meetings were held for each branch once in the spring
term; 70.00% of parents living in the center and 10.00% of transported students’ parents attended the
meetings. Observer called parents' of two students with high absenteeism but parents didn’t come.
Teacher sent news to three parents at different times but none came. It was observed that parents
came to school when administrators called or in emergencies such as illness. Except for a mother who
brought her child on foot from the village and parents of 10 transported students, there were no
transported students who attended the activities held on April 23. It was observed that parents could
be reached by phone or via student, but generally parents didn’t come to school unless required by
these calls.

During interviews, all of participants emphasized the important benefits of transported education
while explaining difficulties of students. In particular, teachers and administrators emphasized that
students were educated here in a well-equipped school and that the relevant branch teacher entered
each course. Thanks to transported education, students’ opportunity to go to school and to have a
regular lunch was mentioned as the advantages of the application. Moreover, it was stated that the
interaction of students with other children contributes to their development.

“I can say that we are a better equipped school than schools they came from, that is,
schools where they attend primary school.” (Kadir- Principal)

"Transported education provides opportunities for students who grow up in the villages in
terms of equality of opportunity as follows; easier to find resources, like a branch teacher
in every lesson...” (Murat-Assistant Principal)

“It makes me come to school. There was only primary school in my village ..." (Ayse-
Student)
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““Children here and children in the village become friends with each other, they learn from
each other from their culture ..." (Mehmet-Parent)

Participants thought that transported education offered students opportunity to study in a more
qualified school and kept their education. Observations showed that conditions described by
participants as equipped school didn’t actually offer students enough equipment. School has 1000
books in its five-thousand book capacity library. Although it is on the agenda, its deficiencies have not
been corrected yet. The library has a round table in the middle and a seating capacity of about ten
people. It is an important advantage for the branch teacher to attend the classes for each course in
school. There is an adequate and active computer laboratory, but there is no foreign language
laboratory, art/music classroom, gym, dressing room, show room. In this sense, it is seen that opinions
of administrators, teachers partially differ from observation findings.

Discussion, Conclusion and Implications
Findings related to school revealed that main source of difficulties in this school were related to
school buses. Moreover, lack of readiness of transported students and inability to establish the desired
link with parents are among main findings.

At the end of research, it was understood that transported education could be an advantage for
students, but an arrangement should be made especially in the school buses. Transported schools have
been running since 1990, but transportation and feeding problems arising in research (Secer & Yelken,
2009; Yavuzarslan et al. 2019) are also valid for this school. Problem with transportation didn’t arise as
the roads were bad or school was too far away, but rather as irregularities in the school buses and
negativity with drivers. Ulker's (2009) research in Mugla province, showed that it was not difficult to
take students to school, but the real problem in transportation is related to drivers. It can be said that
current study is conducted in one of the western provinces where mountainous lands are not
dominant. However, transported education application provides benefits to transported students, on
the other hand, create serious difficulties. Student can eat lunch regularly, but don’t have breakfast.
Contrary to other researches related to lunch (Aslan Demir & Yengin Sarpkaya, 2014; Turan, 2011), at
this school no difficulties were detected. The student comes to a better environment than the facilities
in his village, but has difficulty in attending social activities, training courses, ceremonies other than
flag ceremony, and can’t find time to buy necessary tools. Other difficulties in transportation have
been identified as sleeplessness and sometimes missing school bus. An important problem not
mentioned in interviews but found in the observations is that school buses come to school earlier than
necessary. These are problems that can be easily solved by conducting a systematic cooperation
between the institutions.

Teachers and administrators think that students are studying in an equipped school. However,
observation results showed that physical equipment of this school, not having a science laboratory,
gym, interactive board, is insufficient under the conditions of the 21st century. It is important that
students reach a school only by transportation, but conditions can be improved. To ensure equality of
opportunity in education, transported education has been put into school bus as a public policy (inan
& Demir, 2018; Yesilyurt et al. 2007). It has been revealed by researches (Akyol, 2016; Ari, 2000; Aydin
Timur, 2017; Uslu, 2017; Ulker, 2009) that transported schools are still not physically sufficient. Similar
finding has been achieved in this school, and improvements are necessary to ensure that practice truly
provides equality.
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Findings revealed in these studies (Bilek & Kale, 2012; Sahin & Avan, 2018) that students were

exposed to the rude behavior of the drivers also emerged in this research. In this case, it is necessary
to draw attention to training of school bus drivers and feedback on school bus. Moreover, students
loss of time, get into school bus early in the morning and return home late in the evening makes it
difficult for them to rest and devote time to homework. There are studies with similar results (Ramage
& Howley, 2005; Spence, 2000; Zars, 1998).

One of parents stated that her child wasn’t involved in various activities as she is transported, and
she was exposed to discrimination. Observation findings also revealed that some teachers couldn’t
include transported students in chorus, drama and various sports activities. Teachers are not obliged
to keep students away from activities, but because students leave school when the lesson is over,
teachers have to do the activities with students living in the center. Teachers can take students to
program only if there is a poem reading activity. Because s/he can memorize the poem at his/her
house. In this case, students can’t join activities done together and interactively under the guidance of
a teacher and can’t benefit from trainings of the process until the show or program.

Transported education creates workload in this school for administration. It was observed that
students didn’t have an opinion on this subject and their level of awareness about school
administration was low. There are similar studies (Kii¢tik, 2010; Uraslu, 2017) that reveal workload of
school administrators. The fact that there was only one assistant principal at school when research
data was collected increased this workload. In the next school year, another assistant principal was
appointed to this school.

In study, striking findings regarding difficulties of transported education for curriculum were
obtained. Students could not attend some ceremonies, social activities and courses. It was determined
that they could not get books and materials announced because they could not benefit from the library
and attend the courses. There are several research results (Cavusoglu & Sénmez, 2018; Hackett, 2007;
Howley & Howley, 2001; Jimmerson, 2007) revealing that transport affects students' joining
educational and social activities negatively. However, curricula have to be handled as a whole, but it
has been observed that lessons are centered in this school and transportation hours are determined
only by lessons. Many of the transported are more inadequate than students in the center in terms of
readiness. While one parent and students differ, other participants emphasized academic disability, in
particular. Researcher conducting lessons with 5th grades, could observe that most of the transported
students are not ready for secondary school. Student readiness is important for their success and
schools have responsibilities for this (Conley, 2008; Roderick, Nakaoga & Coca, 2009; Wimberly &
Noeth, 2005). Child’s readiness for the next level allows her to adapt to this level easily and increase
her academic success. However, it is possible to say that students coming from villages, especially the
combined classes, experience disadvantages. In addition to the readiness problem of students, not
being able to participate in extra-curricular activities may create difficulties in conducting educational
programs and achieving acquisitions. In both national and international documents, states impose
responsibilities on equal opportunities for their children in education. The inability of students coming
to school with insufficient readiness to participate in programs other than courses shows that state is
inadequate in fulfilling this responsibility. There is no study in documents of the Ministry of Education
or in the literature that precautions have been taken to improve these students’ readiness. No
application in this direction has been observed in this school.

96



Pinar Yengin Sarpkaya, Sinem Dal — Uluslararasi Egitim Programlari ve Ogretim Calismalari Dergisi, 10 (1), 2020, 83-118
It was determined that transported education has difficulties in terms of school-parent

cooperation. It is weak, based on teacher and administrator opinions and observation data. Although
parents stated that they came to school when necessary, it was seen that this requirement was
understood as “being called to school”. Due to changing nature of students, it is very important that
parents are in constant cooperation with school (Epstein & Conners, 1992). Researches show that
(Anderson & Minke, 2007; Edwards, 1991; Griffith, 1996; Halsey, 2005; Herman & Yeh, 1983; Hong &
Ho, 2005; Stewart, 2008), families 'close ties with school plays an important role in increasing students'
academic success and reinforcing their commitment to schools. That’s why it seems important to
explain the expectations of school to parents and encourage them to communicate more closely with
school. Moreover, considering the findings, it is necessary to develop unusual strategies to connect
with the parent.

Based on findings, it was concluded that main difficulties of transported education can be overcome
with arrangements made in transportation and thus this practice can be effective in ensuring equality.
Moreover, a compensation program can be applied for transported students with an application such
as a mobile education bus during the summer holiday. While these students are starting the fifth grade,
it may be considered to follow the adaptation and development program, and to data obtained from
this program, it can be improved for at least one semester. However, it is necessary to solve school
bus problem for implementing such a program. Considering that curriculum is a whole, it is important
to ensure active participation of students in outside lessons. For this reason, it is thought that difficulty
in transportation can be solved by the cooperation of school administrators, school bus drivers and
national education directorate administrators. Solutions such as taking students in the morning
without school bus-related delays and pulling school start time 20 minutes ahead may be considered.
It is an important problem in this school that school buses arrive earlier than expected. It can be
facilitated for students to have breakfast at home by changing school hours and taking precautions
against factors leading to early arrival of school buses.

While there was need for assistant principal during study period, another assistant principal was
appointed in the 2019-2020 academic year. Considering the extra workload of school administrators,
additional officers can be appointed to this school. To strengthen school-parent communication,
parent visits or development of activities to attract parents to school may be considered. For more
effective school, it is important to provide equipment and offer students various opportunities. It is
possible to eliminate the lack of equipment by applying to public resources, if this is not possible, to
develop a project for donation from the public or to apply for grants to national / international fund
resources.

In this school, as it is determined that there is a need to develop parent-school cooperation, action
research can be conducted to identify the causes of problem and to develop cooperation with parents
other than transportation. A research can be conducted to determine the causes of problems with
school bus drivers by taking opinions of all students of school, parents and drivers. It is possible to
investigate how they evaluate and make sense of this situation by taking opinions of citizens in the
settlements whose school was closed and students moved to this school. This study was conducted to
understand difficulties of transported education in a typical secondary school in one of the
westernmost provinces of the country. Conducting multiple case studies by taking the best and worst
schools (for example, from the Eastern and Southeastern Anatolia Regions or schools with longer
distances), which can be chosen with extreme case sampling, can provide a rich perspective for policy
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makers. Moreover, it may be recommended to carry out quantitative research that takes all the

transport centers of provinces, regions or country as population.
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TURKCE SURUM

Giris

insanlik tarihine bakildiginda ilkel toplumda sistematik bir egitim diizeni gérilmemektedir. Kdleci
ve feodal toplumda daha sistematik bir egitim olgusuyla karsilasilsa da egitimi hak ve sorumluluk
cercevesinde ele alma, oOzellikle Fransiz Devrimi’nden sonra ve ulus devletlerin ortaya ¢ikmasiyla
mumkiin olmustur. Cagdas toplumlarda temel egitim bir kamu goérevi olarak devletin sorumlulugunda
ve denetiminde yuritilmektedir. Bunun iki temel nedeni vardir: Birincisi buglin, egitim, bir insan hakki
olarak kabul edilmektedir. Bu insan hakkini, herkes icin ancak toplumun en biiyik 6rgiti olan devlet
saglayabilir. ikincisi cagdas demokratik devlet, varhigini siirdiirebilmek icin kendine bagl, ortak tlkiide
birlesmis, bilingli tiketici ve Uretici olan, se¢gme-secilme becerileriyle donanmis vatandas yetistirmek
zorundadir. Bunu da devlet egitim gorevini Ustlenerek saglayabilir.

Devlet, insanlarin toplumsal yasamda basvurduklari bir 6rgiitlenme seklidir. Burjuva goriisiine gore
diizen ve ortak yararin temsilcisi (Tanilli, 1993), Marksist goriise gore giicli olan siniflarin baski aracidir
(Suda, 1976). Devletin ne olduguna iliskin goérislerden bagimsiz olarak her devletin var olusunda
egitimin kritik bir olgu oldugu bilinmektedir. Devletin varligini sirdiirmesi icin bireylerin cahil
birakilmasi ya da devletin tirine gore halkin bir kisminin/bir sinifin veya tiim bireylerin istenen egitimi
almasi gerekir.

Fransiz Devrimi doneminde 26 Agustos 1789’da kabul edilen ve ilk maddesinde insanlarin haklar
acisindan birbirlerine esit dogdugunu; sosyal farklarin ancak ortak yarara dayanabilecegini belirten
insan ve Yurttas Haklari Bildirisi (Tanilli, 1989) , insan haklarinin kurumsal diizeyde kabul edilmesinde
onemli bir donim noktasi olmustur. Bu bildiri, demokratik hukuk devletlerinin kurulusunda ve
yasatilmasinda énemli kilavuzlardan biri olarak islev gérmistiir. Bu baglamda insan Haklari Evrensel
Bildirgesi’'nin (United Nations [UN], 2020) de demokrasi ve egitim hakki agisindan kritik maddeleri
vardir. Yirmi birinci maddede herkesin kendi (lkesinin yonetimine katilma hakki, halkin iradesinin
hiikimet otoritesinin temeli oldugu vurgusu dikkat cekmektedir. Ayrica 26. maddede, egitimin herkes
icin bir hak oldugu, ilk ve temel egitimin parasiz, ilk6gretimin zorunlu oldugu bilgisi yer almaktadir.
Boylece bu bildirgenin, Gye devletlere demokratik yonetimi ve zorunlu temel egitimi glivence altina
alma gorevi verdigi soylenebilir. Yine Birlesmis Milletler'in 2030 yilina kadar gergeklestirilmesini
bekledigi Surdirilebilir Kalkinma Hedefleri'nden biri nitelikli egitimdir. Bu hedef, egitimin
kalkinmadaki roltinl vurgulayarak ¢cocuklara esit ve nitelikli egitim saglanmasi konusunu ele almaktadir
(United Nations Development Programme [UNDP], 2019). Ulkelerin kalkinmasi ile nitelikli egitim
arasindaki iliski cesitli arastirmalarla ortaya konmustur. Bireylere saglanacak temel, mesleki ve teknik,
hizmet ici egitim; bireylerin verimliligini artirarak ekonomik ve toplumsal gelismeye katki saglar
(Karakitlik, 2016). Bu nedenlerle gliniimizde demokratik hukuk devletleri vatandaslarina nitelikli
egitim hizmeti sunmayi ilke edinmektedir.

Turkiye Cumhuriyeti’'nde de bireylerin egitim hakki Anayasa’nin (Constitution of R.T., 1982) 42.
maddesiyle giivence altina alinmis ve Milli Egitim Temel Kanunu’yla (National Education Basic Law,
1973) da devlete, her bireye bu haktan yararlanmada firsat ve olanak esitligi saglama yukumlalagi
getirilmistir. Ulke 80 milyonu asan niifusu, 81 ili, 922 ilcesi, 18.292 kdyi ve 23.907 bagh yerlesim
birimiyle (Ministry of Interior, 2020) ¢cok genis bir cografi alandaki her vatandasina nitelikli egitim
hizmeti gotirme konusunda zor kosullarla karsi karsiyadir. Bu zorluga ¢6ziim bulabilmek icin cesitli
uygulamalar benimsenmistir. Bu uygulamalar arasinda yatili bolge okullari ve tasimali egitim de yer
almaktadir.

Bliyluksehir statlslindeki illere sonradan mahalle olarak baglanip toplu tasima kapsaminda
olmayan, yerlesim birimleri ile diger illere bagh olup yine toplu tasima kapsaminda olmayan yerlesim
birimlerindeki 6grencilerin yasadiklari yerde okul olmamasi ya da 6grenci yetersizligi nedeniyle okulun
kapah kalmasi durumunda 6grencilerin, tasima merkezi konumundaki bir okula tasinarak 6grenim
gormesine tasimali egitim adi verilmistir (Ministry of National Education [MoNE] Regulation on Access
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to Education via Transport, 2014). Milli Egitim Bakanligi ilkégretim Genel Miidiirligii 1989-1990 egitim-
ogretim yilinin ikinci doneminden itibaren Kirikkale’de Ug¢, Kocaeli’de iki merkezde, deneme amaciyla
pilot uygulama olarak ‘Tasimali ilkégretim Uygulamasi’ni baslatmistir. Bu dgretim yilinda, iki ilin 12 okul
ve yerlesim biriminden 305 6grenci toplam bes merkez okula tasinmistir. Bu uygulamalardan olumlu
sonug alindigr icin MEB, 1990-1991 egitim-6gretim yilindan itibaren ‘Tasimali ilkégretim Uygulamasi’na
kesin olarak ge¢cmistir (Ari, 2003). Turkiye'de 1997-1998 egitim-6gretim yilindan itibaren sekiz yillik
kesintisiz zorunlu egitime gecilmesiyle uygulama yayginlasmistir.

Tasimali egitim uygulamasi, 6zellikle tasrada okulu olmayan yerlesim yerleri icin 6nemli bir firsat
sunmaktadir. Uygulama; okulu olmayan kdylerdeki ya da ¢esitli nedenlerle kapal yerlesim yerlerindeki
birinci siniftan sekizinci sinifa kadar olan 6grencilerin tasinmasi bicimindedir (Yesilyurt, Orak, Tozlu,
Ucak & Sezer, 2007). Yerlesim birimlerinin daginikhgi, 6zellikle bazi bolgelerde yasanan yogun gog,
Turkiye'de bu uygulamayi gerekli hale getirmistir (Kiicliksileymanoglu, 2006). Boylelikle dezavantajli
yerlesim yerlerinde yasayan ilkdgretim cagindaki 6grencilere egitim hizmetini kesintisiz olarak sunmak
amaclanmistir. Yatili bolge okullarinin yerine alternatif olarak distnilebilen tasimali okullarin, 6zellikle
kiicik yas grubundaki 6grencilerin hafta icinde ailelerini gormeden zaman gecirmelerini 6nlemesi ve
onlarin egitim yasamlarini psikolojik acidan daha saglikl sekilde siirdirmelerini saglamasi, bir alternatif
olarak bu okullari giiclendirmistir (Ari, 2000; Kurt & Sezek, 2018). Nitekim 2019 yili denetiminde
Sayistay’in, bazi yatili okullarin kontenjanlari bos kaldigi halde tasimali egitimin tercih edildigini
saptamasi da bunun bir géstergesi olabilir (MoNE, 2020).

Tasimali egitim uygulamasiyla egitimde firsat esitligini saglamak; bunun icin de yasadiklari yer ne
kadar (icra olursa olsun, tim ilkogretim cagi 6grencileri icin egitim hizmeti sunmak ve onlari ayni
kosullarda egitim hakkindan yararlandirmak amaclanmistir. MEB’in (MoNE, 2019) son istatistiklerine
gore, Turkiye'de tasimali egitim yapan toplam 12.020 okul bulunmaktadir. Tasinan okulsuz yerlesim
birimi sayisi 42.351; tasinan ilkokul 6grenci sayisi 280.880, tasinan ortaokul 6grenci sayisi ise
517.134’tir. Bu ¢alismanin yapildigi 2019’da ise tasinilan merkez okul 216’dir. Tasinan okulsuz yerlesim
birimi sayisi 862; tasinan toplam 6grenci 12.441; tasinan ilkokul 6grencisi 4.097; tasinan ortaokul
ogrencilerinin sayisi 8.344t{r.

Sosyo-ekonomik diizeyi disik ailelerin, ¢ocuklarini daha uzak mesafedeki okullara gondermeleri
zor olabilmekte (Frenette, 2004; Karacabey & Boyaci, 2018; Lavrijsen & Nicaise, 2015; Machin &
Vignoles, 2004; Tamer, 2014; Tayl, 2008), hatta bu nedenle ¢ocuklarin bir st kademeye devam
etmeleri mimkiin olamayabilmektedir (Christofides, Cirello, & Hoy, 2001; Corak, Lipps, & Zhao, 2005;
De Broucker, 2005; Finnie, Lascelles, & Sweetman, 2005; Gibbons & Vignoles, 2012; Spiess & Wroclich,
2010). Tasimah okullarin, o6zellikle, sosyo-ekonomik diizeyi duslik Ogrencilerin bir st egitim
kademesine devam etmelerinde ve sehirdeki 6grencilerle, kdylerde yasayan 6grenciler arasinda firsat
esitligini saglamada 6nemli rol oynadiklari (Bilgin Aksu & Kaya; inan & Demir, 2018; Uslu, 2017),
soylenebilir. Bu uygulamanin 6grencilere dizenli bir 6gle yemegi (Tepe, 2011); her brans icin yeterli
dgretmenin oldugu daha iyi okul (Ozgiin, 2007) olanagi da sagladigina iliskin arastirma sonuglari vardir.
Bunun yaninda, tasimali egitimin, tlkenin kit kaynaklarinin dagitilmadan kullanilarak, daha ¢ok ¢cocuga
egitim olanagi sunulmasi agisindan da yararlari vardir.

Tasimali egitime iliskin birtakim sorunlar belirleyen arastirmalar da vardir. Bu arastirmalarin
bulgularina gore veliler, okulla iletisim (Ari, 2003; Arslan Demir & Yengin Sarpkaya, 2014; Bilek & Kale,
2014; Kaya, 2017; Kuguksileymanoglu, 2006); 6grenciler, yemek (Agirkaya, 2010; Arslan Demir &
Yengin Sarpkaya, 2014; Karakiitiik 1996; Kiiciksileymanoglu, 2006; Secer & Yelken, 2009), akademik
basari (Ari, 2003; Kiglksileymanoglu, 2006; Secer & Yelken, 2009), okula uyum (Agirkaya, 2010;
Kiglkslileymanoglu, 2006), ulasim (Bilek & Kale, 2014; Karakitik 1996; Kaya, 2017;
Kiglkslleymanoglu, 2006; Secer & Yelken, 2009; Simsek & Biyukkidik, 2017) ve ders disi etkinliklere
katihm (Kaya, 2017; Secer & Yelken, 2009) konularinda sorunlar yasamaktadir. Ayrica, ‘etkili okul’
acisindan bakildiginda normal okullar, tasimali okullardan daha etkili bulunmustur (Bastepe, 2002). Bu
baglamda, tasimali egitim yapan okullardaki durumun, farkh kosullari olan okullar 6zelinde
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incelenmesinin, okul kosullarini gérme yaninda varsa sorunlari gorme ve ¢6ziim Gretme yoninden ufuk
acici olacagi dastnalmastar.

Bu calismada, il merkezine yakin mesafede bulunan bir ortaokuldaki tasimal egitim uygulamasinin
ogrenciler, okul yonetimi, egitim programlarinin yiritilmesi ve okul-aile is birligi acisindan glicliiklerini
ortaya koyarak bu egitim yolunun iyilestirilmesine katki sunulmak amaglanmistir. Bu calismanin benzer
arastirmalardan farki; paydaslarla yapilan gériismeler yaninda, arastirmacilardan birinin, bu okuldaki
bes yillik deneyimiyle bir donem boyunca goézlem yaparak calismaya derinlik katmis olmasidir.
Dolayisiyla uzun sireli ve ayrintili veri elde etmek mimkin olmustur. Bu calisma; 6grenci, 6gretmen,
yonetici, veli gorisleri alinarak ve bu gorislere goézlemden elde edilen veriler dahil edilerek
ylratilmustdr. Bu sayede, farkl bakis acgilarindan gorisler almanin, tasimal egitimde karsilasilan
glclikleri anlama ve ortaya koyma acisindan zengin bir veri saglayacagi; gézlemin de bireylerin
farkinda olmadiklari ya da dile getirmedikleri ayrintilari gormeye katkisinin olacagi disiinilmektedir.
Boylelikle hem tasimali egitimle ilgili karar alicilarin ve uygulayicilarin, durumu ve zorluklari farkl
yonlerden gorerek deneyimlerini genisletmelerine yardimci olunacagi hem de baska arastirmacilar igin
konunun calisiimasi gereken yonlerinin ortaya konabilecegi umulmaktadir. Bu nedenle arastirmanin
amaci, bir ortaokulda tasimali egitim uygulamasinin gigliklerini inceleyerek bu egitim yolunun
iyilestirilmesine katki sunmaktir. Bu amag¢ dogrultusunda, “Tasimali egitim uygulamasinda 6grenciler,
yoneticiler, egitim programinin yiratilmesi ve okul-aile isbirligi agisindan yasanan giglikler nelerdir?”
sorusuna yanit aranmistir.

Yontem
Arastirma Deseni

Bu calisma nitel yaklasimin izlendigi batlncil tek durum c¢alismasi olarak desenlenmistir. Durum
calismasi, gercek bir durumu, sinirlari belirlenmis giincel bir durumu ya da olguyu ayrintili bilgi
toplayarak (Creswell, 2013; Phelan, 2011), bulundugu cevre icinde ele alan (Yildirnm & Simsek, 2008;
Yin, 1984) bitincil bir anlayisla inceleyen nitel arastirma desenidir. Sinirli bir duruma odaklanma,
belirlilik anlamina gelmekte ve bu da 6zellikle giinlik yasamdaki sorunlar agisindan yarar saglamaktadir
(Meriam, 2013). Stake (2013), bir soruna odaklanan durum c¢alismalarini aragsal durum ¢alismasi olarak
adlandirir. Bu ¢alismada calisilan durum, tasimali egitim yapilan bir ortaokuldur. Bu okuldaki tasimali
egitim uygulamalarinda karsilasilan glicllkler ise analiz birimi olarak belirlenmistir. Calisilan durum
sinirlari gizilebilen bir durumdur. Durum c¢alismasi, derinlemesine veri toplamayi gerektiren ve bir
olgunun cesitli veri kaynaklari kullanilarak arastiriimasini kolaylastiran bir yaklasim (Baxter & Jack,
2008; Gillham, 2000) oldugundan arastirmacilardan birinin gorev yaptigi bu okulda yilz yilze
gorismelerle birlikte gézlem de yapilmistir. Durum calismalarinda ayni baglamda tek bir durum
cahisildiginda batlncil tek durum, ayni baglam icinde birden fazla durum calisildiginda biitiincil ¢coklu
durum, birden fazla baglamda tek bir durum calisildiginda i¢ ice ge¢cmis tek durum, birden fazla
baglamda birden fazla durum calisildiginda i¢ ice gecmis coklu durum deseni s6z konusu olmaktadir
(Yin, 2003). Calismada tek bir okula iliskin veri toplandigl ve okulun icinde birden fazla birim ele
alinmadigi icin (Yildirim & Simsek, 2008) durum calismasi tiiri olarak bitlincil tek durum deseni tercih
edilmistir.

Calisilan Durumun/Okulun Ozellikleri

Arastirmanin yapildigi okul, bulundugu cografi konum olarak ve cevre kdylere ¢ok uzak olmamasi
acisindan hem o6grenciler hem de 6gretmenler icin ¢cok zorlayici sartlara sahip gériinmemektedir.
Tasimali 6grenciler, okula uzakhg! U¢ ile 18 km. arasinda degisen 10 farkli kéyden, bes servisle
tasinmaktadir. Bir servis birden fazla koyln cocugunu tasimaktadir. Fiziksel kosullar agisindan
olaganisti olanaklari olmadigi gibi olagantsti yetersizliklerinden de s6z edilemez. Binada, 21 derslik,
bir yemekhane, bir kiitiiphane ve bir bilgisayar laboratuvari; bahgede kigik bir kantin, futbol ya da
basketbol oynamak icin bir saha ile ayri bir alanda voleybol filesi bulunmaktadir.
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34 yillik kidemi olan okul mudird bes yildir, alti yilhik kidemi olan midir yardimcisi Gg yildir bu
okulda c¢alismaktadir. Okulun, kidemleri bes ile 25 yil arasinda degisen 36 6gretmeni; her sinif
diizeyinde bes subesi; toplam 501 égrencisi vardir. Ogrencilerin 150’si tasimalidir. Her sinifta, farkli
sayida da olsa tasimali 6grenci bulunmaktadir. Okulda ciddi disiplin sorunlari yasanmamakta,
karsilasilan sorunlar genel olarak okul paydaslarinin ¢abalariyla yonetilebilir nitelik gostermektedir.

Orneklem

Calisma kapsaminda, verilerin, tasimali egitim yapilan tipik bir devlet okulunda toplanmasi
amagclandigindan, tipik durum o6rnekleme stratejisi kullanilmistir. Ayni zamanda, gérisme yapilacak
grupta heterojenligin saglanarak farkhliklardan ortaya c¢ikan oOrintlyl yakalamak (Patton, 2014)
amagclandigi icin maksimum cesitlilik 6rnekleme stratejisinden yararlaniimis ve 11 katihmciyla (2 okul
yoneticisi, 3 6gretmen, 2 veli, 4 6grenci) goristlmustir. Cesitlilige yonelik olarak ¢alisma grubunda
paydas cesitliligi; yoneticilerde gorev; 6gretmenlerde brans ve cinsiyet; 6grencilerde yerlesim yeri,
ogretim kademesi, sinif ve cinsiyet cesitliligi saglanmistir. Annelerle gérismek mimkin olamamis
kendilerine ulasilabilen ve goriismeyi kabul eden iki babayla gorusilebilmistir. Bu velilerde yerlesim
yeri c¢esitliligi saglanabilmistir. Goruslilecek 6grenciler icin okul rehberlik servisi uzmaniyla is birligi
yapilmis, onun onerileri ve bilgisi dahilinde katilimci belirlenmistir. Ayrica 6grenci formu bu uzmana da
gosterilerek onayi alinmistir. Tablo 1'de katilimcilarin 6zellikleriyle ilgili bilgiler verilmistir.

Tablo 1.
Katihmcilarin Ozellikleri
Kod adi Yas Meslek/Gorev Kidem Ogrenim durumu
Kadir 57 Okul mudiri 34 Lisans
Murat 45 Madar yardimcisi 20 Lisans
Fatma 41 Ogretmen 20 Lisans
Ece 35 Ogretmen 12 Yiksek lisans
Serkan 44 Ogretmen 23 Lisans
Ahmet 14 Ogrenci 8.sinif
Omer 13 Ogrenci 7.sinif
Ayse 12 Ogrenci 6. sinif
Gl 10 Ogrenci 5. sinif
Seyfi 45 Ciftci/Veli ilkokul mezunu
Mehmet 42 Ciftgi/Veli ilkokul mezunu

Veri Toplama Araglari

Veri toplama araglari arastirmacilar tarafindan hazirlanmistir. Yari yapilandiriimis gériisme formu,
katihmci 6zelliklerine iliskin sorular disinda yedi ana, dokuz sonda sorudan olusmaktadir.
Ogretmen/Yonetici formundaki sorulardan ikisi séyledir: “Okulunuza tasinan 6grencileriniz ne gibi
zorluklarla karsilasmaktadir?” “Okulunuzda tasimali 6grencilerinizin olmasi diger 6grencilerinizi olumlu
ya da olumsuz etkiliyor mu, neler sdyleyebilirsiniz?” Once dgretmen/yénetici formu hazirlanmis ve
buna paralel olacak sekilde veli ve 6grenci gortisme formlari gelistirilmistir.

Gozlem formunda, ulasim beslenme, okulun donanimi, yoéneticilerin sorumluluklari, egitim
programlarinin yaritiilmesi, veli-okul is birligi olmak Gizere bes konu ve bu konularin altinda toplamda
21 boyut yer almistir. Her boyutun karsisinda, gozlemcinin aciklamalar yazabilecegi bosluklar
birakilmistir.

Veri toplama araglari igin, nitel arastirma ve tasimali egitim konusunda uzman iki 6gretim Uyesinin
gorisleri alinmis, dneriler dogrultusunda gereken diizeltmeler yapiimistir. Gortisme formlariyla bir
ogretmen ve bir 6grenciyle pilot gérismeler yapilmis ve 6grenci formunda gerek duyulan iki sonda
sorusu forma eklenmistir. Gozlem formuyla U¢ gin pilot gozlem gerceklestirilmis, eksik oldugu
belirlenen g boyut forma eklenmistir.
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Verilerin Toplanmasi ve Coziimlenmesi

Nitel arastirmada durumun anlasilmasi icin kendi baglaminda ve yerinde deneyimlenmesi (Stake,
2013) gerektiginden bu g¢alismada veriler katilimci gézlem ve yari-yapilandiriimis gériismelerden elde
edilmistir. Gozlemi yapan arastirmaci, arastirma yaptigi ortamin hem lyesi hem de gozlemcisi oldugu
icin (Marshall & Rossman, 2014) katilimci gbzlem yapmistir.

Arastirmanin verileri, 2018-2019 egitim-6gretim yil bahar doneminde toplanmistir. Gérismeler icin
bireylere bilgi verilip kabul eden katihmcilarla, belirlenen saatte ve okulda bos bir derslikte,
kitiphanede ya da okul bahgesinin bos oldugu saatlerde bahgede gorisilmustiir. Gorismeler, 30 ile
45 dakika arasinda sohbet havasinda gergeklestirilmistir. Katiimcilarin izniyle goériismelerin ses kaydi
alinmistir. Gozlemler, her hafta icin tek bir form kullanilarak, gézlemcinin okulda nébetci oldugu giin
ile tam gin okulda bulundugu giinlerde olmak lizere haftada (¢ gilin, saat 8.20-15.30 arasinda
gerceklestirilmistir. Boylece 14 adet doldurulmus form elde edilmistir. Bazi haftalarda gozlemci,
formdaki boyutlarin disinda da notlar almistir.

Toplanan veriler arastirmacilar tarafindan bilgisayarda vyazili duruma getirilerek analize
hazirlanmistir. Verilerin ¢dziimlenmesinde icerik ¢dziimlemesi yapilmistir. icerik ¢dziimlemesinde
kavram ve temalar timiyle veriden hareketle elde edilebilecegi gibi (timevarimsal) arastirma
sorularindan, alanyazin okumalarindan ya da gériisme sorularindan hareketle de belirlenebilmektedir
(tuimdengelimsel) (Cetin, 2016; Lune & Berg, 2017). Nitel icerik ¢6ziimlemesi, bazen timdengelimsel
ya da yari timdengelimsel olup daha sonraki asamada tlimevarimsal olabilmektedir (Patton, 2014)
ancak bu ¢calismada 6nce timevarimsal ¢éziimlemeyle, verinin icindeki 6rinti kesfedilmeye calisiimis,
dolayisiyla acgik kodlama yapilmis (Punch, 2005); elde edilen kategoriler daha sonra, gorisme
sorularindan ve amag¢ cimlesinden hareketle belirlenen temalarda birlestirilmistir. Kategoriler,
timevarimsal, temalar ise timdengelimsel olarak belirlenmistir. Bir baska deyisle, verilerin
¢6ziimlenmesinde, tiimevarim ve timdengelimin harmanlandigl karma yontem izlenmistir.

Arastirmacilar ayri ayri kodlama yapip sonra bir araya gelerek kategoriler Uzerinde tartisarak
uzlasiya varmislardir. Daha sonra nitel arastirma konusunda ve egitim bilimleri alaninda uzman bir
Ogretim Qyesinin gorisine basvurulmus ve kodlamalar lzerinde goris ahlsverisi gergeklestirilmistir.
Tum verilerin kodlanmasinda arastirmacilar siirekli goriis alisverisinde bulunmuslardir.

Gozlem sirasinda formlar Uzerine yazilan aciklamalar da icerik ¢6ziimlemesiyle incelenerek hem
arastirma problemiyle ilgili olmayanlar ayiklanmis (Miles, Huberman & Saldana, 2014) hem de bu
actklamalarin bulundugu boyutlarla iliskili olmayanlar, uygun olduklari boyutlarin altina alinmistir.
Gozlemcinin ek gdzlem notlari da benzer sekilde ¢oziimlenmistir.

Goriasme verilerinin ¢dzimlenmesi sonunda 6grenciler temasi altinda alti kategori, alti alt kategori;
okul yénetimi temasi altinda bir kategori ve bes alt kategori; egitim programlari agisindan temasi
altinda ¢ kategori ve yedi alt kategori; okul-aile is birligi temasi altinda iki kategori ve yedi alt kategori
ortaya ¢cikmistir. Bu kategoriler tablolastiriimis ve ayrica katilimcilarin gérislerinden dogrudan alintilar
verilmistir. Her temayla iliskili gézlem bulgulari da gériisme bulgularinin altinda sunulmustur. Verilecek
dogrudan alintilarin farkli katihmcilarin gérisleri olmasina 6zen gosterilmistir.

Arastirmanin inandiriciligi, Aktarilabilirligi, Tutarlihgi ve Teyit Edilebilirligi

Nitel arastirmalarda arastirmanin gecerlik (inandiricilik) ve gtvenilirligi (aktarilabilirligi ve tutarhhgi),
bilim insanlari tarafindan siklikla sorgulanan ve arastirmanin niteligini artirmasi agisindan oldukga
onemli bir konudur (Brink, 1993). Bu ¢alismada arastirmanin niteligini artirmak icin sunlar yapilmistir:

inandiricilik: Arastirma verilerini toplarken katilimcilarla uzun siireli etkilesim halinde bulunma ve
boylece derinlik odakli veri toplama; veri toplama aracini ve kodlamalari uzman incelemesine sunma
(Erlandson, Harris, Skipper, & Allen, 1993) yoluna gidilmistir. Hem uzun sireli gézlem yapilmis ve
gozlemlenenlerin gercekten gozlemlendigi gibi oldugundan emin olunmus, hem de farkli zaman ve
durumlarda neler oldugunu gérme firsati yakalanabilmistir. Gézlemleri gerceklestiren arastirmaci,
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okulun bir paydasi olarak dogal siireci bozmadan uzun silire gézlem yapma olanagini kullanmistir.
Arastirmaci ile goristlen bireyler arasindaki giiven iliskisi, gortisme verilerinin toplanmasinda avantaj
saglamistir. Diger yandan, arastirmaya katilanlarla uzun sireli etkilesim psikolojik baski unsuru
olusturabileceginden (Patton, 2014), arastirmacinin 6grencisi olan bireylerle gériisme yapilmamistir.
inandiricilik icin veri kaynagi cesitlemesi ve veri toplama teknigi cesitlemesi dnemlidir (Creswell, 2013;
Patton, 2014; Yildirrm & Simsek, 2008). Calismada gozlem ve goérismeden vyararlanilarak veri
toplanmistir. Gorlisme yapilan bireyler maksimum cesitlilik saglanacak sekilde segilmistir. Veri toplama
araglari, uzman goérisine sunulmus ve uzman teyidi alinmistir. Veri kaybi olmamasi icin ses kayit cihazi
kullaniimis ve goriisme sirasinda gerekli goriuldikce sonda islevi géren sorularla derinlemesine bilgi
toplanmistir. Raporlastirmada katilimci gorislerinden dogrudan alintilar verilerek de inandiriciliga
hizmet edilmistir.

Guvenilirlik, arastirma stirecinin tutarliigi ve istikrarlihg ile ilgilidir. Konunun bitinliGga ve niteligi
de glvenilirlik icin 6nemlidir (Miles et al., 2014). Tutarhilgi saglamak icin her asamada 6nlem alinmistir.
Sondalara da basvurarak sorular ayrintili veri toplayacak sekilde sorulmustur (Yildirim, Simsek, 2008),
verilerin analizinde hem arastirmacilar arasinda hem de onlarla uzman gorisi arasinda tutarhlik
saglanmaya (Patton, 2014) calisiimistir. Calismanin her asamasinda uzman goérisiine basvurulmasi,
teyit edilebilirligin saglanmasinda da 6nemli olmustur. Aktarilabilirlik ve teyit edilebilirligi saglamak igin
arastirma slresince izlenen adimlar agik ve anlasilir bir bicimde rapor edilmistir.

Arastirmacilarin Rolii

Arastirmacilardan biri, daha 6nce tasimali egitime iliskin yliksek lisans bitirme projesi yonetmis,
konuyla ilgili olarak farkli okullarin farkli paydaslariyla gérismeler yapmis ve nitel calismalar yiirtten
bir akademisyendir. Diger arastirmaci, arastirmanin yuritaldigi okulda 2014-2015 6gretim yilindan
2018-2019 ogretim yili sonuna kadar bes yil gorev yapmis bir 6gretmen ve doktora ogrencisidir.
Verilerin toplandigi donemde de arastirmanin yapildigr okulun 6gretmenidir. Her iki arastirmaci da
tasimali egitimin; 6grenci icin daha buyik bir yerlesim yerinde daha fazla 6grenciyle etkilesim olanagi
sagladigl icin avantajlari olmasinin yaninda, yarattigi giglikler ve uygulama sorunlari oldugunu
duslinmektedir. Goézlemci arastirmaci, bu okulda gorev yaptigl siire boyunca, bir takim sorunlar
gozlemlemis ve tasimali egitim yapilan bu okuldaki gicliikleri diger arastirmaciyla zaman zaman
paylasmistir. Arastirmacilar, paydaslarin gorislerinden vyararlanarak durumu ortaya koymak
istemislerdir. Bu calisma icin katiimci gbzlem olanaginin bulunmasi bir avantaj olarak
degerlendirilmistir. Ancak yapilandiriimamis gézlem yapmanin algida secicilige ve yanhliga neden
olabilecegi disinilerek olasi yanhligin ortadan kaldirilabilmesi icin yari yapilandiriimis goézlem
yeglenmistir. Gozlem yapan arastirmacinin bu okulda uzun sire gérev yapmis olmasi, bu c¢alisma
kapsaminda yaptigl gozleme de katki saglamis; arastirmadan elde edilen verilerin inandiriciligini ve
tutarlihgini artirmistir.  Diger arastirmacinin okulun disindan olmasi, verilerin ¢6ziimlenmesi,
tartisiilmasi ve yorumlanmasinda farkli bir bakis agisinin yansimasini saglamistir.

Etik Konular

Katilimcilara, calismaya iliskin agiklama yapilmistir. Calismaya katiim gondllilik esasina dayali
tutulmus, gondlli olan katihmcilar bilgilendiriimis onam formunu imzalamislardir. Katilimcilarin
goriismeler sirasinda soyleyip de kaydedilmesini istemedikleri boliimler kayit altina alinmamistir.
Katilimcilarin gorusleri yaziya gecirilirken her katiimci icin kod adi verilmis, kimlik bilgileri gizli
tutulmustur.
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Bulgular

Calisma kapsaminda goriismelerden elde edilen bulgular temalar, kategoriler ve alt kategoriler
halinde Tablo 2’de sunulmustur. Her tema ile ilgili ayrintih bulgular, dogrudan alintilar ve gozlem
bulgulari, alt basliklara ayrilarak verilmistir.

Tablo 2.
Tasimali Egitimin Giigliiklerine Iliskin Katiimci Gériisleri
Tema Kategori Alt kategori
Ogrenciler Servisle ulagim Kahvalti yapamama
Zaman kaybi
Geg kalma

Uykusuz kalma
Servisi kacirma

Ayrimcilik Etkinlige alinmama

Okul yonetimi is yiikii ve sorumluluk Servis takibi
Ogrenci takibi
Yemekhane denetimi
Kurs plani yapma

Evrak ve kayit isleri

Egitim programlari Ogrencilerin hazirbulunuslugu Tasimali 6grencilerin bilgi eksigi
Ogrenciler arasinda fark yok
Servisin erken ayrilmasi Kitliphaneden yararlanamama
Torenlere katilamama
Kurslara katilamama
Kaynak kitap/malzeme alamama

Aileye yardim zorunlulugu Etkinliklere katilamama

Okul-aile isbirligi Toplantilara katihm Ulasim nedeniyle katilamama
ilgisizlik nedeniyle katilmama
Calisma nedeniyle katilamama
izin sorunu nedeniyle katilamama
Toplantiya katilma
Okul-aile iletisimi Okula sik gelmeme

Cocugun egitimi ile ilgilenmeme

Tablo 2’de gorildGgu gibi tasimali egitim uygulamasinin glglikleri dért tema altinda
toplanmaktadir. Asagida, bu temalara iliskin ayrintih aciklamalarla katilimci ifadelerinden 6rnek
alintilar ve gézlem bulgulari sunulmustur.

Ogrencilerin Yasadigi Giigliikler

Tablo 2’de, tasimali egitim uygulamasinin 6grenci acgisindan glglikleri, 6grenciler temasi altinda,
servisle ulasim ve ayrimcilik kategorileri olarak toplanmistir. Servisle ulasim kategorisi altinda, kahvalti
yapamama, zaman kaybl, gec¢ kalma, uykusuz kalma, servisi kagirma alt kategorileri; ayrimcilik altinda
ise etkinliklere alinmama bulunmaktadir. Tum katilimcilar, 6zellikle, tasimal egitim uygulamasinda
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ogrencilerin servisle gidip gelmesinin gliclikleri Gzerinde durmustur. Katiimcilarin gérislerinden 6rnek
alintilar soyledir:

"Ulasim en biiyiik handikap. Ciinkii yollarin durumu ve uzaklik 6grencileri olumsuz yénde
etkilemektedir. Ornedin sabahlari daha erken kalkmak zorunda kalabiliyorlar. Bu da
6grenciyi olumsuz etkileyip okula daha isteksiz gelmelerine neden olabiliyor." (Kadir-
Midir)

“Ogle yemeklerini burada yiyorum ama erken kalktigim icin kahvalti etmiyorum.” (Ahmet-
Ogrenci)
"Ancak dedigim gibi sabah erken kalkmalari kahvalti yapmalarini engelliyor bence.

Gézlemledigim kadariyla okula kahvaltisiz gelen ¢ok égrenci var kéylerden gelenlerden."
(Fatma-Ogretmen)

"Servislerle ilgili tek sikdyet ge¢c gelmesi. Iste sabah biraz ge¢ almasi. iste cok nadir ama
mesela ¢ocuk kalkamadiysa ha belki sofér de kendince hakli ama ¢ocugu birakip gelmesi..."
(Serkan-Ogretmen)

Yukaridaki alintilardan, 6grencilerin okula servisle gelmesinin ek gliclikler yarattigi anlasiilmaktadir.
Katilimcilar ozellikle 6grencilerin erken kalkmalari ve sabah kahvaltisi yapmadan okula gelmelerini
vurgulamislardir. Servislerin bazi kdylerden 6grencileri erken almasinin 6grenci icin zaman kaybi
oldugunu belirten katilmcilarin yaninda, servisin cocugu evden geg aldigini belirtenler de olmustur.
Ulasimin servisle olmasi nedeniyle 6grencilerin, uykusuz kalmalari, servisi kagirip okula gelememeleri
de bazi katiimcilar tarafindan dile getirilmistir. Servislerin bazen bazi 6grencileri gec aldigi, bazen de
okula geg geldigi yonilinde goéris bildiren iki katilimci olmustur.

Gozlem vyapilan ginlerde, tiim okul servislerinin saat 8.10 ile 8.25 arasinda okula ulastigi
belirlenmistir. Servisler okula hi¢ ge¢ kalmamistir. Her sabah, servisten inen 6grencilerin yaridan
fazlasinin kantine kostugu ve yiyecek bir seyler aldigi gozlemlenmistir. Derslerin saat 8.40’ta basladigi
g6z 6niine alindiginda, gdzlem bulgulari da 6grencilerin erken kalkarak okula geldiklerini, zaman kaybi
yasadiklarini ve cogunun kahvalti yapmadigini géstermektedir. Ayrica arastirmanin yapildigi donemde
arastirmacinin iki farkli 6grencisi, iki farkli ginde, servisi kacirdiklari icin okula gelememistir.

Goriasmelerde higbir katilmci, servis siricilerinin 6grencilere karsi kaba ve sabirsiz olduklarini dile
getirmemistir. Ancak gozlemci, son dersten 6grencilerin ¢abuk c¢ikmak istediklerini gézlemlemistir.
Bunun nedenini, bes farkh glinde farkh 6grenciler, “striictilerin onlari beklemek istemedikleri, onlari
birakip gideceklerini sdyledikleri ve onlari azarladiklari” seklinde aciklamislardir. Gergekten de, gbzlem
yapilan 42 gliniin 30’unda, 6grencilerin 6zellikle, servislere binisleri sirasinda, siriiciiniin sabirsizligina,
argo soz kullanmasina ya da 6grencileri azarlamasina iliskin gézlem verisi elde edilmistir.

Tasimali egitimde 6grencilerin yasadigi baska bir sorun olarak, bir veli, cocugunun ayrimciliga maruz
kaldigini sdylemis, tasimali Ogrencilerin ulasim sorunu nedeniyle etkinliklere alinmamasindan
yakinmistir:

“Cocugun dersleri ¢ok basarili gidiyor. Sadece cocugu kéyden geldigi icin elemisler
korodan. O zaman c¢ok kizdim ve liziildiim ¢iinkii cocuk ¢ok liziildii evde aglad.... Yani her
cocuk alingan olmayabiliyor ama benimki bir seyler yapmak igin ugras veriyor...Bu n’oluyor
mesela derslerini salliyor.” (Mehmet-Ebeveyn)

Velinin, 6gretmenin 6grenciyi koro calismasina alma sansi varken oOzellikle almadigini ima ettigi
gorilmektedir. Ancak gozlemlerde, tasimali 6grencilerin dersler biter bitmez servislere binerek
okuldan ayrildiklari, dolayisiyla da 6gretmenlerin, isteseler de bu 6grencileri calismalara alamadiklari
gorilmustlr. Birkag 06grencinin, 6gretmenlerine etkinlikte yer alamadiklari icin yakindiklari,
gozlemlenmistir. Tasimali 6grenciler ders sonrasinda etkinlik calismalarina katilamadiklari igin bir
ogretmenin, bu 6grencilere evde ezberlemeleri icin siir verdigi gorilmustar.
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Okul Yonetiminin Yagadigi Gugliikler

Tablo 2’de, tasimali egitim uygulamasinin okul yonetimi agisindan giglikleri, okul yonetimi temasi
altinda; is yliki ve sorumluluk kategorisi seklinde yer almaktadir. Bu kategori altinda da servis takibi,
ogrenci takibi, yemekhane denetimi, kurs plani yapma ile evrak ve kayit isleri alt kategorileri
bulunmaktadir. Katilimcilar, tasimali egitim uygulamasi nedeniyle servis araglarinin zamaninda gelip
gitmesini ve 6grencilerin servisten geri kalmamalarini saglamanin, servis ve yemekhane denetimi
yapmanin, kurs planlari hazirlamanin, bu islerle ilgili evrak hazirlayip kayit tutmanin, okul yonetimi icin
ek is yuki yarattigini ve giclik yasattigini belirtmislerdir. Ancak 6grencilerden lg¢liniin bu konuda
fikrinin olmadigr anlasiimistir. Katilimci gériislerinden bazilari séyledir:

"Tasimali é6grenciler is ylikii olarak yonetimi etkiliyor. Sabah gelislerde égrenci kontrolii,
arag kontrolii, yine gidislerde ayni ¢calismalar, 6gle yemedi saatinde yine égretmenlere ve
bize 6zel zorluklar oluyor. Ayrica 6rnegin kurs planlari yaparken zorluklar yasiyoruz
tasimali gelen 6grencilerle ilgili." (Kadir-Muddr)

“Sonucta (yoneticiler icin) ekstra bir sorumluluk. Ornedin tasima kayitlarini komple tutmak
zorundalar. Ondan sonra herhangi bir ge¢ kalma, égrenci burada kaldi iste onun
sorumlulugu, iste bindi mi binmedi mi, evine ulasti mi ulasmadi mi bunlar ekstra tamamen
sorumluluk. Ogle yemekleri sorumluluk, hem 6dretmene hem idareciye ciinkii neden,
6grenci geldi mi, yemedgini yedi mi, yemedi mi, ondan sonra o yemekhanenin denetiminin
yapilmasi gerekiyor. Ekstra temizliginin yapilmasi gerekiyor. Bunlar tabii ki idareye ek is
tamamen, is yiiki." (Fatma-Ogretmen)

“Okul yénetimi agisindan biraz servislerin takibi yiik olabilir. Kacta geldi, kacta gitti, ge¢
mi kaldi, erken mi gitti, bu sorun olabilir yénetim igin.” (Seyfi-Ebeveyn)

Yukaridaki alintilarda da gorildiiga gibi, katihmcilar 6grencilerin servisle tasinmasinin beraberinde
yoneticiye is yuki ve sorumluluk getirdigini diisinmektedirler. Bu is yiki, 6grencilerin tasinmasindan
dogan isler gériinimiindedir. Yemekhane denetimi konusu da yine, 6grenci tasindigi ve 6gleyin evine
gidemeyip okulda yemek yedigi icin glindeme gelmektedir.

Gozlem bulgularina gére, midir ya da midir yardimcisi yemekhane ve servis denetimi icin glinlik
en az bir saat ayirmaktadir. Ayrica bahar dénemi destekleme ve yetistirme kurslarinin planlanmasinin,
tasimali 6grencilerin katilma sorunlari ¢ozilemedigi icin yoneticileri mesgul ettigi, yoneticilerin
ogretmenlerle sik sik goris ahsverisinde bulunduklari gézlemlenmistir. Sonucta, tasimali 6grencilerin
katilamayacagi kabul edilerek plan yapilmis ve kurslar iki hafta gecikmeli baslayabilmistir.

Egitim Programlarinin Yiiriitilmesi Agisindan Yasanan Giigliikler

Tablo 2’de, tasimali egitim uygulamasinin egitim programlarinin yirdtilmesi acisindan giglikleri,
egitim programlarinin yirdtidlmesi temasi altinda; 6grencilerin hazirbulunuslugu, servisin erken
ayrilmasi ve aileye yardim kategorileri olarak toplanmistir. Ogrencilerin hazirbulunuslugu kategorisi
altinda, 6grencilerin bilgi eksigi ve 6grenciler arasinda fark yok; servisin erken ayrilmasi kategorisi
altinda, kiutiphaneden yararlanamama, torenlere katilamama, kurslara katilamama ve kaynak
kitap/malzeme alamama alt kategorileri; aileye yardim zorunlulugu kategorisi altinda ise etkinliklere
katilamama alt kategorisi bulunmaktadir. Yoneticiler, 6gretmenler ve bir veli; 6grencilerin ilkokuldan
geldiklerinde hazirbulunusluk diizeylerinin diisiik oldugunu, bunun da akademik gelisimlerini olumsuz
etkiledigini ifade etmislerdir. Ogrenciler ise bu okula basladiklari zaman kolay alistiklarini,
arkadaslariyla bilgi acisindan ayni olduklarini séylemislerdir. Katilimci goérislerinden bazilari séyledir:

"Tasimali 6grencilerin 6grenme becerileri de ¢ok farkli. Gelen égrencilerin cogusunun ya
bulundugu kéylerde okul olmadigi ya da égretmen olmadigindan tasima yapildidi,
6gretmen olan yerlerde dersleri ya vekil 6gretmen ya licretli 6gretmenlerle veya ¢cok ¢cabuk
yer degistiren 6gretmenlerle yapildigindan dolayi becerileri eksik kalmis, konular tam
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olarak anlasilamamis, miifredatin gerektirdigi donanimlara yetisememis &dgrenciler
gelmekte.” (Serkan-Ogretmen)

“E tabii kéyde ilk dérdii okumus ¢ocuk ilk sene burda bocalama yapiyor. Ornegin benim
biiyiik kizim kendisi ¢cok zekiydi ama yine de ilk sene burda zorluk cekti arkadaslariyla
arasindaki farki kapatana kadar zorlandi yani.” (Seyfi-Ebeveyn)

“Mesela ben de ilk bu okula geldigimde égretmenlerin sorularini cevaplayabiliyordum. Ben
de kéyde éGrendim bilgileri.” (Ayse-Ogrenci)

Dogrudan alintilardan da anlasildigi gibi, 6grenciler kendilerini yeterli gortirken yetiskin katilimcilar
ogrencilerin ilkokul 6grenimlerinden kaynakl eksiklerinin oldugunu distinmektedirler. Bu 6grencilerin
ders saatleri disindaki programlara katilamamalari da 6nemli bir sorun olarak ifade edilmistir.
Etkinliklere katilamamasinin nedeni olarak bir 6grenci, ulasim sorunu yaninda, ailesine yardim etmek
icin eve dénme zorunlulugunu gostermistir. Ogrencilerin kurslara, bazi térenlere ve etkinliklere
katilamamalariyla ilgili gortislerden 6rnek alintilar asagida verilmistir:

"Destekleme kurslarina katilamiyorlar. Derslere etkisi de séyle, malzeme séylenmis oluyor
diyelim ki karton, renkli kGgit ya da onun gibi derste kullanilacak bir materyal. Cocuklar
onu temin edemiyor. Clinkii okuldan hemen sonra servise binip kéyline gittigi icin kdyiinde
de bu alisverisi yapamayacadi icin ertesi giin hani ¢cok daha énceden séylenmediyse onda
sikintiya diisiiyorlar..." (Ece-Ogretmen)

"Tasimali 6grencilerin genel anlamda ders harici ekstra durumlari egzersiz, kutlama, téren
gibi faaliyetlere katilmalani biraz zor oluyor. Ciinkii eve ¢ok fazla gecikmeden gitme
isteklerinin olmasi, okulda kalsalar sonrasi ulasimin ¢ok zor olmasi gibi nedenlerden
dolay:." (Murat-Muddar yrd.)

"Katilamiyorum bazen koroya girmek istiyorum ama katilamiyorum. Bazen evde is
gérmem gerekiyor, anneme yardim ediyorum o da ondan ‘Gitme, gerek yok.’ diyor." (Ayse-
Ogrenci)

Tum katilimcilar, 6grencilerin kitiiphaneden yararlanamadiklarini, 6gretmenin istedigi kaynaklari
alamadiklarini, okul sonrasinda vyapilan kurslara ve bayrak toéreni disindaki resmi torenlere
katilamadiklarini belirtmislerdir. Kurslara ve térenlere katilamamanin nedeninin ulasim giicligi oldugu
anlasiimistir. Dersler icin 6gretmenlerin istedigi kaynaklari alamamanin nedeni de 6grencinin, servis
erken kalktigi icin kursa kalamamasi ya da hafta sonundaki kurs icin okula gelememesi; 6gretmenin
kurstayken soyledigi kaynaklardan haberinin olmamasidir. Ayrica, 6grencinin alinacak kaynagi bildigi
durumda da kisa siirede temin etmesi miimkiin olmayabilmektedir, ¢clink( dersler biter bitmez servisle
koyline donmektedir.

Gozlem bulgularina gore tasimali 6grenciler derslere, bayrak torenlerine ve ders gilnlerinde
yapildigi icin belirli glin ve haftalar kapsamindaki torenlere katilabilmektedirler. Gézlem yapilan
dénemde, akademik basarisi yiksek olan alti tane sekizinci sinif 6grencisinin hafta sonunda kurslara
katilabilmesi i¢in yonetimin, 6zel caba ile servis saglayabildigi; 23 Nisan etkinliklerine, 10 tasimall
ogrencinin katilabildigi; 23 Nisan’daki koroda bulunan 18 o0grencinin 3’Gniin tasimal oldugu
gozlemlenmistir. Ayrica, 23 Nisan etkinliklerini hazirlayan gérevli 6gretmenlerden birinin, etkinlikte yer
almak isteyen tasimali 6grencilere, siir okuma gorevi verdigi ve onlari boylelikle etkinlige katabildigi
gozlemlenmistir. Okulda besinci siniflar arasinda yapilan deneme sinavlarinda tasimali 6grencilerin
ortalamalarinin, merkezdeki 6grencilerin ortalamalarindan disiik oldugu gérilmistir. Bunun yaninda,
gozlemci, kendi dersi icin yaptigl hazirbulunusluk testinde de tasimali 6grencilerin puan ortalamalarinin
diger 6grencilerinkinden diisik oldugunu goérmistir. Gozlem bulgularinin, goriisme bulgulariyla
paralel oldugu gorulmektedir.
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Okul-Aile isbirligi Agisindan Yasanan Giigliikler

Tablo 2’de, tasimah egitim uygulamasinin okul-aile isbirligi acisindan gliclikleri, okula katilim ve
okul-aile kategorileri altinda toplanmistir. Toplantilara katihm kategorisi altinda, ilgisizlik nedeniyle
katilmama, ulasim nedeniyle katilamama, calisma nedeniyle katilamama, izin sorunu nedeniyle
katilamama, toplantiya katilma; okul-aile isbirligi kategorisi altinda, okula sik gelmeme ve ¢ocugun
egitimiyle ilgilenmeme alt kategorileri bulunmaktadir. Tasimali egitim uygulamasinin veli-okul is birligi
acisindan guclikleri konusunda katihmcilar farkli disinmektedir. Yonetici ve 6gretmen gorislerine
gore velilerin okulla bagi ve iletisimi cok iyi degildir. Ogretmenlerin timd, velilerin ¢ocuklarinin
egitimine ilgisiz kaldiklarini, onlari merak etmediklerini, okula gelmemek icin bircok bahane
gosterdiklerini soylemislerdir. Veli ve 6grenciler ise velilerin toplantilara katildiklarini sdylemisler, okula
gelememe durumunu calismaya veya ulasimin glicligline baglamislardir. Asagida katilimci
gorislerinden ornek alintilar verilmistir:

"Ama normalde ¢cocugumun durumu nasilmis, iste gideyim bir durumunu sorayim gibi bir
durum ¢ok az. O anlamda velilerin ¢ok ilgili oldugu ve cocugun akademik basarisini cok da
diisiindiiklerini sanmiyorum daha dogrusu gérmiiyorum velilerde béyle bir kayg:." (Fatma-
Ogretmen)

"Tasimali égrencilerin velilerinin geneli cok siklikla okula gelmez, yapilan toplantilara
katihm sinirhdir. Tabii ki y6netici ve 6gretmenleriyle, okula ¢ok sik gelmedikleri igin, olumlu
bir iletisim kurmazlar." (Murat-Miidiir yrd.)

“Babam bazen toplantilara geliyor ama bazen. Ciinkii ¢calisiyor ve arabamiz yok.” (Ahmet-
Ogrenci)
“Toplantilara genellikle katiliyoruz hocam. Ben gelemesem bile mesela gegen giin toplanti

oldugunda babam katildi. Tabii toplanti giindiizmiis, ben yayladaydim. Dedim ‘Baba béyle
béyle, toplanti varmis okulda katilacak misin? O da gelmis katiimis.” (Mehmet-Ebeveyn)

Alintilarda goruldugi gibi, 6gretmen ve yoneticiler velilerin okulla iletisim kuramadiklarindan ziyade
kurmadiklarini diisinmektedirler. Ogrenci ve veliler ise velilerin ellerinden geldigince okula geldiklerini,
gelemedikleri durumlarin is ya da ulasim sorunu nedeniyle oldugunu diisinmektedirler.

Gozlem bulgularina gére, bahar doneminde her sube icin bir kez olmak tizere 20 okul veli toplantisi
yapilmis; merkezdeki 6grencilerin %70.00i, tasimali 6grencilerin %10.00’u toplantilara katilmistir.
Gozlemci, devamsizhgl fazla olan iki 6grenci velisini okula c¢agirmis ama veliler gelmemistir. Bir
ogretmen, (g veliye faklizamanlarda haber gondermis ama velilerden gelen olmamistir. Velilerin okula,
yoneticilerin cagirmasi durumunda ya da hastalik gibi acil durumlarda geldigi gozlemlenmistir. 23 Nisan
glinl yapilan gosterilere, cocugunu koyden yiriiyerek getiren bir anne ve 10 tasimal 6grenci velisi
disinda katilan tasimali 6grenci velisi olmamistir. Velilere telefonla ya da 6grenci araciligiyla
ulasilabildigi ancak genellikle velilerin bu cagrilar sonucunda, zorunlu olmadik¢a okula gelmedikleri
gozlemlenmistir.

Gorasmelerde katilimcilarin tim, tasimah egitim uygulamasinin 6grenciler agisindan gucliklerini
anlatirken énemli yararlari tizerinde de durmustur. Ozellikle 6gretmen ve ydneticiler, égrencilerin
burada, donanimh bir okulda egitim gordiigini ve her derse ilgili brans 6gretmeninin girdigini
vurgulamislardir. Tasimali egitim sayesinde Ogrencilerin okula gidebilmesi ve diizenli 6gle yemegi
yemesi, uygulamanin avantajlari olarak dile getirilmistir. Ayrica tasimali 6grencilerin baska ¢ocuklarla
etkilesim kurmalarinin gelisimlerine katkida bulundugu belirtilmistir.

"Kéylerde geldikleri okullardan yani ilkokulu okuduklari okullardan daha donanimli bir okul
oldugumuzu séyleyebilirim.” (Kadir-Muddir)
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"Tasimali egitim firsat esitligi bakimindan kéylerde yetisen 6grenciye su sekilde imkan
saghyor; kaynak bulma daha kolay, her derse brans 6gretmeninin girmesi gibi...” (Murat-
Madir yrd.).

“Eger devlet tasima hizmeti vermemis olsa ¢ok ¢cocuk ailesi tarafindan okula getirilemez.
Cocuklarin okula devam edebilmesinde tasimali egitimin 6nemi ¢ok biiyiik." (Ece-
Ogretmen)

“Okula gelip gitmemi sadliyor. Kéyiimde sadece ilkokul vardi...” (Ayse-Ogrenci)

“Buradaki c¢ocuklarla kéydeki c¢ocuklar birbirleriyle arkadas oluyor kaynasiyorlar,
birbirlerinden kiiltiirlerinden 6greniyorlar...” (Mehmet-Ebeveyn)

Katilimcilarin, tasimali egitim uygulamasinin 6grencilere daha nitelikli bir okulda okuma firsati
sundugu, 6grencilerin bir kisminin bu uygulama sayesinde okuduklarini diisiindtkleri anlasiimaktadir.
Diger yandan, gozlemler, katilimcilarin donanimli okul olarak niteledikleri kosullarin gercekte 6grenciye
yeterince donanim olanagi sunmadigini gostermistir. Okulun bes bin kitaplik kiitiiphanesinde 1000
kitap bulunmaktadir. Glindemde olmasina karsin henliz eksikleri giderilememistir. Kitliphanede
ortada yuvarlak bir masa ve yaklasik on kisilik oturma olanagi bulunmaktadir. Okulda her ders icin brans
ogretmeninin derse girmesi 6nemli bir avantajdir. Yeterli ve aktif bir bilgisayar laboratuvari vardir ama
yabanci dil laboratuvari, resim/muizik dersligi, spor salonu, giyinme odasi, gosteri salonu
bulunmamaktadir. Bu anlamda yonetici ve 6gretmenlerin gorisleriyle gézlem bulgularinin kismen
farkli oldugu gorilmektedir.

Tartisma, Sonug ve Oneriler

Arastirmanin yapildigi okula iliskin bulgular, bu okuldaki temel giglik kaynaginin tasimal
ogrencilere hizmet veren servislerle ilgili oldugunu ortaya koymustur. Ayrica tasimali 6grencilerin
hazirbulunuslugunun yetersiz olmasi ve velilerle istenen bagin kurulamamasi temel bulgulardandir.

Arastirma sonunda, tasimali egitimin 6grenciler icin gergekten bir avantaj olabilecegi ancak 6zellikle
servislerde bir dizenlemeye gidilmesi gerektigi anlasiimistir. Tasimali okullar 1990’dan beri
sirmektedir fakat arastirmalarda (Secer & Yelken, 2009; Yavuzarslan et al. 2019) ortaya ¢ikan ulasim
ve beslenme sorunlari bu okul i¢in de gecerlidir. Ulasim konusundaki sorun, yollarin kétl olmasi ya da
okulun c¢ok uzak olmasi seklinde degil, daha cok, servislerdeki diizensizlikler ve siricilerle ilgili
olumsuzluk olarak ortaya ¢ikmistir. Ulker’in (2009) Mugla’da yaptigl arastirmada da okula ulasmanin
cok zor olmadigi ama ulasimdaki asil sorunun siricilerle ilgili oldugu bulunmustur. Mevcut ¢alismanin
da, bati illerinden birinde ve daglk arazilerin hakim olmadigi bir ilde yapilmasinin bu benzer sonucu
dogurdugu soylenebilir. Ancak, tasimali egitim uygulamasi, var olan haliyle, tasinan 6grencilere bir
yandan yarar saglarken diger yandan ciddi giicliikler yaratmaktadir. Ogrenci diizenli 6gle yemegi
yiyebilmekte ama kahvalti yapamamaktadir. Bu okulda 06gle yemekleriyle ilgili olarak baska
arastirmalarin (Aslan Demir & Yengin Sarpkaya, 2014; Turan, 2011) tersine, herhangi bir gicliik
saptanmamistir. Ogrenci, kdyiindeki olanaklardan daha iyi bir ortama gelmekte ama sosyal etkinliklere
katilmakta zorlanmakta, yetistirme kurslarina, bayrak toreni disindaki térenlere katilamamakta, arag
gere¢ almaya zaman bulamamaktadir. Ulasimin dogurdugu baska gliclikler, uykusuzluk ve bazen
servisi kacirma olarak belirlenmistir. Gorismelerde dile getiriimeyen ama goézlemlerde saptanan
onemli bir sorun da servislerin okula gereginden erken gelmesidir. Bunlar, kurumlar arasinda sistematik
bir is birligi calismasi yapilarak kolayca ¢oziimlenebilecek sorunlar gérinimundedir.
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Ogretmen ve yoneticiler égrencilerin, donanimh bir okulda &grenim gérdiigiini disinmektedir.

Ancak gozlem sonuglari fen laboratuvari, spor salonu, etkilesimli tahtasi olmayan bu okulun fiziksel
donaniminin, 21. yiizyil kosullarinda yetersiz oldugunu gdstermistir. Ogrencilerin ancak tasinarak bir
okula kavusmalari 6énemlidir fakat kosullar gelistirilebilecek durumdadir. Egitimde firsat esitligini
saglamak icin tasimali egitim bir kamu politikasi olarak hizmete sunulmustur (inan & Demir, 2018;
Yesilyurt et al. 2007). Tasimali okullarin fiziksel agidan hala yeterli olmadigi, arastirmalarla (Ari, 2000;
Aydin Timur, 2017; Uslu, 2017; Ulker, 2009) ortaya konmustur. Bu okulda da, benzer bir bulguya
ulasilmistir ve iyilestirmeler yapilmasi uygulamanin gercek anlamda firsat esitligi sunmasi agisindan
gereklidir.

Baska arastirmalarda (Bilek & Kale, 2012; Sahin & Avan, 2018) karsilasilan ve 0Ogrencilerin
suricilerin kaba davranislarina maruz kaldiklarina iliskin bulgu, bu arastirmada da ortaya ¢ikmistir. Bu
durumda, servis siricilerinin egitimi ve hizmete iliskin geribildirim konusuna dikkat c¢ekmek
gerekmektedir. Ayrica 6grencilerin zaman kaybi yasamalari, sabah servise erken binip aksam eve geg
dénmeleri; dinlenmelerini ve 6devlerine zaman ayirmalarini giiclestirmektedir. Benzer sonuglara
ulasan arastirmalar (Ramage & Howley, 2005; Spence, 2000; Zars, 1998) bulunmaktadir.

Arastirmaya katilan velilerden biri cocugunun tasimali olmasi nedeniyle cesitli etkinliklere dahil
edilmedigini belirtmis ve ayrimcihiga maruz kaldigini soylemistir. Gozlem bulgulari da, bazi
ogretmenlerin tasimali 6grencileri koro, drama ve ¢esitli sportif etkinliklere dahil edemediklerini ortaya
koymustur. Burada, 6gretmenlerin tasimali 6grencileri, isteyerek etkinliklerden uzak tutmasi degil
ogrencilerin ders bitince okuldan ayrilmalari nedeniyle, calismalari merkezde yasayan 6grencilerle
yiritmek zorunda kalmalari s6z konusudur. Ogretmenler tasimali 6grencileri, ancak siir okunabilecek
bir etkinlik s6z konusuysa programa alabilmektedirler. Clinki siiri ezberleme, pekistirme calismasini
ogrenci evinde yapabilmektedir. Bu durumda tasimali 6grenciler, 6gretmen rehberliginde hep birlikte
ve etkilesim halinde yiritilen ¢alismalara katilamamakta gosteri ya da programa kadar yasanan
sirecin egiticiliginden yararlanamamaktadirlar.

Tasimali egitim uygulamasi bu okulda, yonetim agisindan fazladan is ylikii ortaya ¢ikarmaktadir. Bu
konuda o6grencilerin fikrinin olmadigi gortlmuis, 6grencilerin okul yénetimi hakkinda farkindalik
dizeylerinin distk oldugu gozlemlenmistir. Tasimali okullarin yoneticilerinin is ylika fazlahgini ortaya
koyan benzer arastirmalar (Kiiclik, 2010; Uraslu, 2017) bulunmaktadir. Arastirma verilerinin toplandigi
dénemde okulda tek mudir yardimcisinin olmasi da bu is yikind artirmistir. Sonraki 6gretim yilinda,
bu okula bir mudir yardimcisi daha atanmistir.

Calismada tasimal egitim uygulamasinin egitim programlari agisindan glgliklerine iliskin ¢arpici
bulgular elde edilmistir. Ogrencilerin bazi térenlere, sosyal etkinlik calismalarina ve kurslara
katilamadiklari; kiitiphaneden yararlanamadiklari, kurslara katilamadiklari icin duyurulan kaynak kitap
ve malzemeleri alamadiklari belirlenmistir. Tasimalligin, 6grencilerin egitsel ve sosyal etkinliklere
katihmini olumsuz yonde etkiledigine iliskin cesitli arastirma sonuglari (Cavusoglu & Sénmez, 2018;
Hackett, 2007; Howley & Howley, 2001; Jimmerson, 2007) bulunmaktadir. Oysa egitim programlari bir
bitlin olarak ele alinmak zorundadir fakat bu okulda derslerin merkeze alindigi ve tasima saatlerinin
yalnizca derslere gore belirlendigi goridlmastir. Tasimali  6grencilerin  bircogu ortaokula
hazirbulunusluk agisindan merkezdeki 6grencilerden daha yetersiz gelmektedir. Bir veli ve 6grenciler
farkli goriste olsa da, diger katihmcilar, 6zellikle, akademik anlamda yetersizligi vurgulamistir.
Gozlemleri yapan arastirmaci da besinci siniflarin derslerini ylrittigd icin tasimal 6grencilerin
cogunun ortaokula hazir gelmediklerini gdzlemleyebilmistir. Ogrencilerin hazirbulunuslugu, basarili
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olabilmeleri icin 6nemlidir ve bunun icin okullarin sorumluluklari vardir (Conley, 2008; Roderick,

Nakaoga & Coca, 2009; Wimberly & Noeth, 2005). Cocugun bir st kademeye hazir gelmesi hem bu
kademeye daha kolay uyum saglamasini hem de akademik basarisini artirarak stirdiirmesini saglar.
Ancak tasimali okula koylerden, o6zellikle birlestirilmis siniflardan gelen 6grencilerin dezavantaj
yasadigini séylemek miimkiindir. Ogrencilerin hazirbulunusluk sorunu yaninda ders disi etkinliklere
katilamamalari, egitim programlarinin yiritilmesinde ve Ogrencilerin kazanimlara ulasmasi
konusunda gucliikler yaratabilecektir. Hem ulusal hem de uluslararasi belgelerde devletlerin,
cocuklarina egitimde firsat esitligini saglamasi konusunda sorumluluklar yukledigi bilinmektedir. Bu
okula hazirbulunuslugu yetersiz olarak gelen 6grencilerin bir de dersler disindaki programlara
katilamamalari devletin, bu sorumlulugunun vyerine getirilmesinde yetersizliklerinin oldugunu
duslindirmektedir. MEB’in belgelerinde de, alanyazinda da tasimali 6grenciler icin hazirbulunuslugu
gelistirmeye yonelik 6nlemler alindigina dair bir calismaya rastlanamamistir. Bu okulda da bu yénde bir
uygulama gozlemlenmemistir.

Tasimali egitim uygulamasinin okul-veli is birligi agisindan gucliklerinin oldugu belirlenmistir.
Ogretmen ve ydnetici goriislerine ve gdzlem verilerine gore, veli-okul is birligi zayiftir. Her ne kadar
veliler gerektiginde okula geldiklerini belirtmislerse de bu gerekme durumunun, “okula ¢agriima”
olarak anlasildigi gériilmustiir. Ogrencilerin degisen dogalari nedeniyle velilerin okulla siirekli is birligi
icinde olmasi oldukca 6nemlidir (Epstein & Conners, 1992). Arastirmalar (Anderson & Minke, 2007;
Edwards, 1991; Griffith, 1996; Halsey, 2005; Herman & Yeh, 1983; Hong & Ho, 2005; Stewart, 2008),
ailelerin okulla siki baglarinin, 6grencilerin akademik basarilarini artirmada ve okula baghliklarini
pekistirmede 6nemli rol oynadigini géstermektedir. Bu nedenle bu okulda, tasimali 6grencilerin
velilerine okulun beklentilerini dogru anlatmak ve onlari okulla daha siki iletisim kurmaya tesvik etmek
onemli goriinmektedir. Bunun yaninda, bulgular géz 6niinde tutuldugunda veliyle bag kurmaya yonelik
olarak alisilmisin disinda farkh stratejiler gelistirmek gerektigi de agiktir.

Arastirmanin bulgularindan hareketle, bu okulda tasimali egitimin temel glgliklerinin 6zellikle
ulasimda yapilacak dizenlemelerle asilabilecegi ve boylelikle gergekten firsat esitligini saglamada bu
uygulamanin etkili olabilecegi sonucuna varilmistir. Ayrica, tasima kapsamina alinan 6grenciler igin
ilkokulu bitirdikleri yaz tatilinde gezici egitim otobisi gibi bir uygulamayla telafi programi
uygulanabilir. Bu 6grenciler besinci sinifa baslarken uyum ve gelistirme programi izlenmesi, bu
programdan elde edilecek verilere gore programin gelistirilerek en azindan bir dénem sirdurilmesi
dustintlebilir. Ancak tasimali 6grenciler icin gelistirilip uygulanacak bir program icin de mutlaka servis
sorununun ¢oziilmesi 6n kosul olarak gériinmektedir. Ogretim programinin bir biitiin oldugu goéz
oniinde bulundurularak 6grencilerin derslerin disindaki etkinliklere aktif katilimini saglamak 6nemlidir.
Bu nedenle 6nemli gliglik kaynagi durumundaki ulasimin okul yoneticilerinin, servis siriicilerinin ve
milli egitim mudirligl yoneticilerinin is birligiyle ¢oziilebilecegi disiinilmektedir. Ogrencilerin
sabahlari servis kaynakl gecikmeler olmadan alinmasi, okul baslama saatinin 20 dakika ileri cekilmesi
gibi ¢oziimler disinilebilir. Bu okulda, servislerin gecikmesinden daha ¢ok erken gelmesi 6nemli bir
sorun olarak gozlemlenmistir. Hem okul saati ileri ¢cekilerek hem de servislerin erken gelmesine yol
acan etmenlere yonelik 6nlemler alinarak 6grencilerin sabahlari evlerinde kahvalti yapmalari
kolaylastirilabilir.

Arastirmanin yapildigi donemde mudir yardimcisi acgigl varken, 2019-2020 6gretim yilinda bir
mudir yardimcisi daha gorevlendirilmistir. Okul yoneticilerinin fazladan is yiki dikkate alinarak bu
okula ek memur atamasi da yapilabilir. Okul veli iletisimini gliclendirebilmek icin, veli ziyaretleri ya da
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veliyi okula ¢cekecek tiirde etkinlikler gelistirilmesi distnilebilir. Okulun daha etkili olmasi icin donanim

eksiginin giderilmesi ve 0grencilere cesitli olanaklar sunulmasi 6nemlidir. Kamu kaynaklarina
basvurarak okulun donanim eksiginin giderilmesi, bu mimkiin olamiyorsa halktan bagis saglama ya da
ulusal/uluslararasi fon kaynaklarina hibe basvurusu icin proje gelistirilmesi yoluna gidilebilir.

Bu okulda, veli-okul is birligini gelistirmeye ihtiyac¢ oldugu belirlendiginden sorunun ulasim disindaki
nedenlerini saptamaya ve velilerle is birligini gelistirmeye yonelik eylem arastirmasi yapilabilir. Okulun
tasimali 6grencilerinin timunin, velilerin ve suricilerin gorusleri alinarak servis sirtculeriyle ilgili
sorunlarin nedenlerini belirlemeye yonelik bir arastirma yapilabilir. Daha 6nce okulu olup da sonradan
kapanan ve 6grencileri bu okula tasinan yerlesim yerlerindeki vatandaslarin gorusleri alinarak bu
durumu nasil degerlendirdikleri ve anlamlandirdiklari arastirilabilir. Bu ¢alisma, tlkenin en batisindaki
illerden birinde tipik bir ortaokulda tasimali egitimin glicliiklerini anlamaya yonelik olarak yapiimistir.
Aykiri durum oérneklemesiyle secilecek, kosullari en iyi ve en kéti okullar (6rnegin, Dogu ve Gliney Dogu
Anadolu Bolgeleri'nden ya da daha uzun mesafeye tasinan 6grencilerin oldugu okullardan alinarak
coklu durum calismalarinin yuratialmesi, politika gelistiriciler icin zengin bir bakis agisi kazandirabilir.
Ayrica, il, bolge ya da llkenin tim tasima merkezi okullarini evren olarak alan nicel arastirmalarin
ylratilmesi dnerilebilir.
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