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Curriculum evaluation Curriculum evaluation is a process carried out to decide the effectiveness of
Post graduate education training programs. In this process, the strengths and aspects of the training
Postgraduate thesis programs that are open to improvement are emphasized. Therefore,
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evaluation of curricula in Turkey between 2007 and 2019 according to
several variables and to determine the research trend in this field. The
method of the research was formed by systematic review. In this context,
586 postgraduate theses written on curriculum evaluation were reviewed. It
was determined that the theses showed a balanced distribution according to
years and were generally at master’s level. The postgraduate theses were
mainly based on quantitative research methods, and in recent years, there
has been a tendency towards qualitative and mixed-method studies.
Questionnaires and interviews were used in the theses mostly prepared in
accordance with the survey model and the data were collected from
teachers and students. In the one-fifth of the theses on the evaluation of
curricula which were examined within the scope of this research (105
theses), it was determined that curriculum evaluation models were taken
into consideration and that the most preferred model was Stufflebeam’s
CIPP model. Following this model, Erden’s "Element-Oriented Curriculum
Evaluation Model" and Tyler’s "Objective-Centered Evaluation Model" were
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Introduction

To be able to realize educational needs, the characteristics of curricula should be understood well
(YUksel & Saglam, 2012). Regarding this, determining the quality of curricula, curriculum evaluation is
needed. With the evaluation of curricula, not only the curricula, but also the materials, technologies,
time, and budget used in the curriculum and many sources employed through the curriculum can be
evaluated. The quality of all elements of a curriculum is judged by revealing what kind of process is
followed in which content in line with the objectives of the curriculum. Therefore, the evaluation of
curricula is the process of systematically describing, acquiring, reporting, and applying the descriptive
and judgmental information about the accurateness, practicability, reliability, significance, and
equality of the objectives specified (Stufflebeam & Shinkfield, 2007). Curriculum evaluation is an
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important element and stage of a curriculum development activity, and constitutes the continuity of
the curriculum development process in education. The results or feedback obtained in this process are
used to improve or update the curriculum in a healthier way (Varis, 1988). Oliva (2009) stated that the
primary purpose of the curriculum evaluation is to determine whether the curriculum aims and
objectives are being carried out. Besides, they emphasize that it is also necessary to determine
whether the curriculum is functioning while in operation; whether the materials and methods used
are appropriate and sufficient; whether the graduates are successful in their next education level and
their jobs; whether they can function in daily life and contribute to society; and whether curriculums
are cost-effective, and worth the cost.

Curriculum development and evaluation studies in Turkey accelerated with proclamation of the
Republic and have continued regularly in parallel with the developments in Turkey and in the world
(Ozdemir, 2009). Studies that started with the development of curricula mainly for primary education
in 1924 appeared also at the secondary education as from 1930. In this context, primary and secondary
education curricula were prepared and put into practice in 1924-26, 1931-36-38, 1948-49, 1968-69,
1974-77, 1990-92-98, 2001-05, and 2013-17-18. Taking the dates of curriculum development studies
into consideration, as the political and economic situation of the country, the educators who visited
Turkey (John Dewey-1924, Alfred Kiihne-1925, Berly Parker-1934, Kate Vixon Wofford-1951), the
regulations in the education system (Primary Education Law numbered 222, National Education Basic
Law numbered 1739-1973, 8-year compulsory education-1998 and 12-year compulsory education-
2012), the wars around the world (War of Independence, the First and Second World Wars, Syria Civil
War), and finally the technological developments (Sputnik, Computer, Internet) have been effective
on the studies over learning and teaching. The first curriculum evaluation studies in Turkey were
conducted by the Ministry of National Education (MoNE) in 1944 to define the deficiencies,
malfunctions, and problems of the two curricula practiced in five-year urban schools and three-year
rural schools and accordingly to develop a new and unique curriculum. For this purpose, in 1944, a
guestionnaire was applied to teachers and meetings were also held with managers and inspectors by
the MoNE Department of Education and Discipline to evaluate both curriculums (Arslan, 2000).
Curriculum and evaluation studies took a systematic format in 1952 (Celenk, Tertemiz, & Kalayci,
2000). Curriculum development and evaluation studies which were practiced in the MoNE until 1980s
also started to be dealt at the universities with the cooperation of the lecturers in these years
(Kigikahmet, 1997). In this regard, postgraduate theses started to be written in relation to the
development and evaluation of formal and informal education after 1980s (Hazir-Bikmaz, Aksoy, Tatar,
& Atak Altinyitzik, 2013).

In the context of formal and informal education, the availability of different practices in curriculum
evaluation process enables the curriculum evaluation studies to be used not only in the field of
educational sciences but also in different fields such as social sciences, science and health sciences,
and in business and industry sectors (Fitzpatrick, Sanders, & Worthen, 2004, p. 19). Research in Turkey
related to curriculum evaluation studies (Aslan & Saglam, 2017; Diindar & Merig, 2017; Gokmenoglu,
2014; Kurt & Erdogan, 2015; Oziidogru, 2018; Yetkiner, Acar Erdol, & Unlii, 2019) are intended to
specific areas and have limited samples.

For example, Diindar and Merig¢ (2017) found that curriculum development and evaluation studies
in the context of ESL/EFL are generally aimed at evaluation, based on teacher and student opinions,
and questionnaire, interviewing, and document analysis were used in data collection process. Like
Diindar and Merig, Oziidogru (2018) also handled curriculum evaluation studies in the field of foreign
languages and determined that most of the studies focused on the evaluation of elementary school
curriculums, language course curriculums and preparatory school curriculums. However, post-
graduate degrees, secondary school curriculums and distance foreign language curriculums were
evaluated in very few studies.

In her research study, Gokmenoglu (2014) examined curriculum evaluation studies in only four
dimensions - curriculum evaluation models and research approaches, the scope of evaluation studies,
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stakeholder participation in studies, and disciplines. In Kurt and Erdogan's (2015) research, results
regarding a narrow sample of only 38 studies were presented. While some studies only deal with
theses in the field of curriculum and instruction, others deal with curriculum evaluation theses in a
specific field (English education), doctoral dissertations between certain years or, only studies whose
title is curriculum evaluation. This situation does not fully reflect the availability of curriculum
evaluation in different areas. In this study, the theses made in all institutes and disciplines on
curriculum evaluation were handled and it is different from other studies in this respect.

This study aims to analyze the postgraduate theses completed on the evaluation of curricula in
Turkey between 2007 and 2019 according to several variables and to determine the research trend in
this field. In this context, master’s theses and doctoral dissertations on the evaluation of curricula were
analyzed in order to determine how curriculum evaluation studies affect the postgraduate education
programs in our country. The distribution of the postgraduate theses on the evaluation of curricula
according to universities, institutions, departments / disciplines were examined and the method,
sample group, data collection tool used in the curriculum evaluation studies and the studies related to
the subject evaluated were determined. Thus, general situation regarding the studies in the field of
curriculum evaluation was initially revealed.

Curriculum evaluation studies are considered as important in terms of guiding the educational
sciences experts in the field of curriculum development. Furthermore, this study is considered to
provide essential findings to researchers in terms of providing an overview of topics of interest and
research methods in the field of curriculum development in Turkey. It will provide researchers with an
idea of what different evaluation processes are carried out on similar curriculums. Especially, carrying
out a comprehensive study for the distribution of curriculum evaluation theses according to discipline
areas, institutions, and years will guide new studies and postgraduate theses. Within this scope, it is
aimed to contribute to different shareholders such as teachers, students, administrators, and experts
who work in the education field.

Method
Design

This research study has the feature of systematic review. Postgraduate theses published in the field
of curriculum evaluation were scanned with the systematic review method. Then their completion year
and whether they were available for access were displayed. The theses encountered for review were
synthesized under titles such as method, data collection tool, and sample (Karacam, 2013).

Systematic review studies are deemed important in terms of presenting more scientific information
together. In addition, studies conducted with systematic reviews are among the studies preferred in
terms of being repeated cases by different researchers (Hemingway & Brereton, 2009).

A systematic review can be prepared in these stages (Hemingway & Brereton, 2009; Higgins &
Green, 2011; Uman, 2011): Identify the review question, define inclusion and exclusion criteria, search
for studies, select studies for inclusion based on pre-defined criteria, extract data from included studies
and present results and assess the quality of evidence. Systematic analysis within the scope of the
research was carried out in line with the following stages:

e Identify the review question: Existing researches were examined to determine the gaps in the
field and avoid duplication with similar studies. And then, a clear and well-defined research
guestion was formulated.

e Define inclusion and exclusion criteria: Some criteria were clearly stated for the selection of
master's theses and doctoral dissertations. In this context, date ranges, scope and accessibility
were taken into consideration.

e Search for studies and select studies for inclusion based on pre-defined criteria: The search
was carried out based on the keywords and the years of theses on the official web site of the
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National Theses and Dissertation Center and the theses accessed were saved by the
researcher. Detailed information is given under the title of Selection Process of the Theses.

e Extract data from included studies: The postgraduate theses studied in the research were
examined and compared with each other. In this way, categories were created to analyze the
documents. Descriptive analysis approach was preferred for analyzing the data.

e Present results and assess the quality of evidence: Findings obtained in accordance with the
purpose of the study are presented in tables and interpreted under the title of Results. The
findings were supported by comparing them with the literature under the title of Discussion
and Conclusion.

Selection Process of the Theses

Some criteria were taken into consideration in the selection of master's theses and doctoral
dissertations. The postgraduate theses were included in the study if they were related to the
evaluation of a program, curriculum, system, course or activities (These are concepts “activity
evaluation, course evaluation, system evaluation” in thesis titles or keywords.); if their completion
dates were between 2007 and 2019; and if they were open to access in the National Thesis and
Dissertation Center. Within the scope of the National Thesis and Dissertation Center, 607 postgraduate
theses meeting the criteria were determined. Twenty one of those theses were excluded from the
scope of this research study since they were not open to access. In the final run, 586 postgraduate
theses were accessed and constituted the study’s sample.

The postgraduate theses selected were summarized through the tables of specifications that were
prepared by the researchers. The tables of specifications were prepared as two-dimensional so as to
include the keywords and the years in which the theses were completed. Through the twenty-eight
keywords determined in the table of specifications, the postgraduate theses on the evaluation of
curricula were classified between 2007 and 2019 and included in the study. The keywords used in order
to access the postgraduate theses are in the following: Curriculum evaluation / Curriculum + Evaluation
/ the evaluation of Curriculum / of Curriculum + the Evaluation / the evaluation of Curricula / of
Curricula + the Evaluation / the evaluation of 'Curriculum' / of 'Curriculum' + the Evaluation / the
examination of Curriculum / of Curriculum + the Examination / the examination of Curricula / of
Curricula + the Examination / the examination of 'Curriculum'/ of 'Curriculum' + the Examination / the
Evaluation of Syllabus / of Syllabus + the Evaluation / the evaluation of 'Syllabus' / of 'Syllabus' + the
Evaluation / the Evaluation of Course / of Course + the Evaluation / the Evaluation of 'Course' / of
'Course' + the Evaluation / the evaluation of System / of System + the Evaluation / the Evaluation of
'System' / of 'System' + the Evaluation / the Evaluation of Activities / of Activities + the Evaluation.

Activity evaluation, system evaluation, and course evaluation studies were carried out in some of
the theses on curriculum evaluation. However, it was observed that activities or courses were
evaluated in order to evaluate the curriculum in these studies, and curriculum evaluation model was
used in some theses. For this reason, these theses, which are thought to be related to curriculum
evaluation, have also been included in the research. Keywords have also been added for these theses.
In addition, the theses found with this keyword but were not related to curriculum evaluation were
not included in the research. As stated, postgraduate theses made for curriculum evaluation purposes
were included in this research study.

The postgraduate theses included in the scope of research by the table of specifications were
accessed directly through the official web site of the National Thesis and Dissertation Center. The
postgraduate theses in the National Thesis and Dissertation Center were saved without any
intervention. The two researchers conducting the research independently checked the accuracy and
reliability of the theses. Also, in the evaluation of curricula, a specialist outside the research team was
asked for opinion in terms of the storage and classification of the theses included in the research in
accordance with the table of specifications in the process of data collection. At this stage, the keywords
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used in the research study were given to the specialist and asked to search in the theses center. The
obtained theses were compared with the theses obtained by the researchers. It has been determined
that the theses obtained by the experts and researchers are the same. Then, the theses were classified
according to years and the analysis phase was started (Creswell, 2015). When the distribution of the
theses in the research according to their levels is examined, it was seen that the sample majorly
consisted of studies conducted at Master's thesis level (71.67%, 420 theses). Besides, the number of
female postgraduate students (57.33%) who wrote theses on curriculum evaluation were higher than
their male counterparts (42.66%).

Data Analysis

In this study descriptive analysis approach was preferred while analyzing the postgraduate theses.
At first, a thematic framework was created by examining the literature. Opinions of three curriculum
development experts were received regarding the suitability of the determined framework for the
research  purpose, and the categories (Publication year, university, institution,
departments/disciplines, research methods, research models, data collection tools, samples, main
subjects, type of curriculum evaluated and curriculum evaluation models of the study) were finalized.
Postgraduate theses were examined in line with the thematic framework. The data were organized
under certain categories, and frequencies were determined for each category. The total values in the
tables presented in findings as a result of document analysis differ from the number of the theses
included in the sample in some of the tables. For instance, in thesis studies which include both
undergraduates and academicians in the sample group marking is made for both study groups. In this
case, the total value differs in the table including the findings for the sample group. These tables are
explained in the findings.

Trustworthiness and Transparency

In order to ensure the trustworthiness and transparency in qualitative studies, researchers are
expected to select the method in accordance with the research objective and to access the richest data
sources by making use of the appropriate data collection tools. In this process, it is also required for
researchers to report all their actions in the research process objectively and in detail (Yildirm &
Simsek, 2013). Concerning this, in the research, the method suitable for the research objective was
preferred, access from official sources was realized in the selection of documents, and the data analysis
process was reported in detail.

Limitations

This study is limited to the year of completion and accessibility of the postgraduate theses included
in this research study. The findings of the research were obtained based on the postgraduate theses
written on curriculum evaluation, which were completed between 2007 and 2019 and are open to
access at the National Thesis Center. For this reason, different findings can be reached from the theses
written in different years or those which were completed between 2007 and 2019 and are inaccessible.

Results

In this part, findings obtained in accordance with the purpose of the study are presented in tables and
interpreted.

Distribution of Theses According to the Years

The distribution of postgraduate theses according to the years is presented in Table 1.
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Table 1. The Distribution of Theses in the Research According to the Years

Year Number of Theses
2007 50
2008 41
2009 46
2010 45
2011 52
2012 38
2013 41
2014 43
2015 40
2016 44
2017 34
2018 50
2019 62
Total (2007-2019) 586

As it is seen in Table 1, 586 theses in total were examined within the scope of this research. In the
distribution of the theses examined, it was concluded that the theses on the evaluation of curricula
were generally greater in number in 2019 (62 theses), 2011 (52 theses), 2018 (50 theses), and 2007
(50 theses). The years in which the theses on the evaluation of curricula were completed at least were
2017 (34 theses) and 2012 (38 theses).

Distribution of Theses According to the Universities
The distribution of postgraduate theses according to the universities is presented in Table 2.

Table 2. The Distribution of Theses in the Research According to the Universities

University*

Year Other (72
AKU AU  ATAU ADU (OMU GU HU MU NEU er(

university)
2007 5 - 2 2 3 7 3 2 - 25
2008 - 3 2 - 4 5 1 3 - 22
2009 3 2 2 2 1 3 2 1 - 29
2010 - 2 - 2 2 7 - - 1 30
2011 3 4 2 - 2 6 - 2 0 31
2012 - 3 1 2 - 3 2 - 1 24
2013 1 2 3 2 - 7 1 1 2 20
2014 1 3 - 1 2 6 4 2 1 20
2015 1 2 1 - 2 7 2 2 1 21
2016 1 2 1 - 3 8 2 - 1 25
2017 - 3 1 - - 4 1 1 3 19
2018 1 2 1 6 1 8 3 1 1 22
2019 1 1 4 12 4 3 4 29
Total 17 28 17 21 21 83 25 18 15 341

* Afyon Kocatepe (AKU), Ankara (AU), Atatiirk (ATAU), Aydin Adnan Menderes (ADU), Canakkale On Sekiz Mart (COMU),
Gazi (GU), Hacettepe (HU), Marmara (MU), Necmettin Erbakan University (NEU).

Table 2 shows that the most theses in the field of curriculum evaluation were completed in Gazi
University (14.16%). In addition, a significant number of theses were completed in the well-established
universities such as Ankara, Hacettepe, and Marmara. In addition, universities with a total number of
14 theses or less were included in other categories. There are 72 universities with 14 or less theses.
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From these universities Bolu Abant izzet Baysal (14 theses), Akdeniz (13 theses), Anadolu (13 theses),
Bursa Uludag (13 theses), Dokuz Eylil (13 theses), Erciyes (13 theses) and Ege (11 theses). In this
context, the postgraduate thesis studies on the evaluation of curricula were conducted in 81
universities in total within the scope of research.

Distribution of Theses According to the Institutions
The distribution of postgraduate theses according to the institutions is presented in Table 3.

Table 3. The Distribution of Theses in the Research According to the Institutions

Institution

Year  Educational Social Sciences Health Environmental Fine Forensic

Sciences Sciences Sciences Sciences Arts Sciences
2007 11 35 4 - - - -
2008 10 27 4 - - - -
2009 7 33 5 1 - - -
2010 19 21 3 1 - - 1
2011 26 22 3 - - 1 -
2012 20 16 1 - - 1 -
2013 25 15 - - 1 - -
2014 27 14 1 1 - - -
2015 31 8 - 1 - - -
2016 35 8 1 - - - -
2017 23 10 1 - - - -
2018 28 15 1 6 - - -
2019 41 18 1 2 - - -
Total 303 242 25 12 1 2 1

As it is seen in Table 3, theses in the field of curriculum evaluation were mostly carried out in the
educational sciences institute (51.70%) and social sciences institute (41.29%). This case is related to
the fact that the institutes of educational sciences have not been established in some of the
universities in our country and educational sciences are conducted as affiliated to the institute of social
sciences. Additionally, studies for the evaluation of curricula were carried out in the institutes of
sciences and health sciences besides the educational sciences institute. The theses in the
environmental sciences, fine arts, and forensic sciences institutes also indicates that the curriculum
evaluation is benefited in different fields and disciplines.

Distribution of Theses According to the Departments/Disciplines

The distribution of postgraduate theses according to the departments/disciplines is presented in
Table 4.

Table 4. The Distribution of Theses in the Research According to the Departments / Disciplines

Department*
Educational Mathematics and . . Turklsh‘Lang.uage

Year . . . Basic Education and Social Sciences
Sciences Sciences Education . .
Education o
ES cl EA SE BE PSE CE SSE 5
2007 2 9 - 3 1 - 11 6 18
2008 1 8 4 2 - - 4 1 21
2009 - 18 2 2 - - 4 2 18
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Table 4 (Cont.)

2010 1 13 - 1 2 - 1 1 26
2011 4 13 1 1 6 1 4 1 21
2012 4 13 1 - 1 2 2 2 13
2013 1 12 - 1 2 5 2 - 18
2014 - 12 2 - 1 2 5 1 20
2015 - 10 2 2 2 3 3 1 17
2016 4 15 - 2 4 4 1 3 11
2017 6 8 1 - 2 3 1 - 13
2018 3 18 2 1 - 3 2 1 20
2019 8 14 3 2 1 10 3 3 18
Total 34 163 18 17 22 33 43 22 234

* Educational Sciences (ES), Curriculum and Instruction (Cl), Educational Administration (EA), Sciences Education (SE), Basic
Education (BE), Pre-School Education (PSE), Classroom Education (CE), Social Studies Education (SSE)

Based on Table 4, the theses on curriculum evaluation between 2007 and 2019 were generally
completed in Curriculum and Instruction program (23.20%). This is related to the fact that curriculum
evaluation is one of the main fields of study within the scope of Curriculum and Instruction discipline.
In addition, there are many thesis studies in educational sciences, pre-school, and classroom
education. These studies were conducted in a wide range of departments/disciplines such as
elementary mathematics teaching (8 theses), psychological counselling and guidance (8 theses),
physics education (7 theses), philosophy and science of religion (6 theses) under the title of “other”.

Distribution of Theses According to the Research Methods

The distribution of postgraduate theses research according to the research methods is presented

in Table5.

Table 5. The Distribution of Theses in the Research According to the Research Methods

Research Method

Year
Quantitative Qualitative Mixed Method

2007 38 11 1
2008 30 11 -
2009 36 9 1
2010 31 12 2
2011 33 16 3
2012 20 7 11
2013 19 15 7
2014 23 13 7
2015 20 10 10
2016 18 9 17
2017 16 10 8
2018 18 16 16
2019 30 18 14
Total 332 157 97

As it is seen in Table 5, the research methods preferred were in three categories as quantitative,
qualitative, and mixed method. Quantitative (56.65%) followed by qualitative (26.79%) and mixed
method (16.55%) was preferred as research methods. However, when the distribution of research
methods according to years was considered, it was determined that the distribution of quantitative

50



International Journal of Curriculum and Instructional Studies, 11(1), 2021, 43-64 Tas & Duman

and qualitative research methods by years was balanced, and mixed method was used far less between
2007 and 2011 and its use increased in general between 2012 and 2019.

Distribution of Theses According to the Research Model

The distribution of postgraduate theses according to the research model/design is presented in
Table 6.

Table 6. The Distribution of Theses in the Research According to the Research Model / Design

Research Model / Design

Year Survey (Single and Experimental Case Descriptive Other
Correlational) Research Study Research
2007 34 3 2 6 6
2008 26 6 1 5 3
2009 29 6 6 2 3
2010 24 3 3 8 7
2011 39 4 7 10 2
2012 13 13 4 3 5
2013 9 15 3 - 14
2014 13 8 9 7 6
2015 7 11 3 9 10
2016 7 11 6 2 18
2017 6 9 7 3 9
2018 6 11 12 5 16
2019 12 18 14 3 15
Total 214 118 77 63 114

Table 6 shows that the research model or design mostly used in the theses was the survey (36.51%).
However, in a considerable part of the theses prepared with survey design, it was not stated whether
the research was in the single or correlational survey design, only that the research was realized in
general survey model. Another model or design was experimental research (20.13%). In the theses
conducted with the experimental design, situations that usually occurred before and after the
implementation of any curriculum were generally investigated within the framework of curriculum
evaluation. For example, the effect of a technique used in the learning-teaching process on students’
achieving goals was investigated. In addition, case study and descriptive research were also preferred
mostly in the studies on curriculum evaluation. Explanatory sequential mixed methods design (19
theses), simultaneous mixed methods design (19 theses), content analysis (18 theses),
phenomenological (13 theses), embedded mixed methods design (11 thesis) were the other research
models and/or designs mostly preferred in the studies.

Distribution of Theses According to the Data Collection Tools

The distribution of postgraduate theses according to the data collection tools is presented in Table
7.

Table 7. The Distribution of Theses in the Research According to the Data Collection Tools

Data Collection Tool

Year . . Attitude Test (Skill and Observation  Interview Docume.nt
Questionnaire . Analysis Other
Scale Achievement) Form Form
Form
2007 29 12 6 2 9 4 1
2008 22 13 2 - 7 6 -
2009 22 13 7 2 12 3 2
2010 29 5 4 1 8 7 1
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Table 7 (Cont.)

2011 26 15 1 4 15 6 2
2012 15 7 17 6 21 2 2
2013 16 14 8 4 17 6 3
2014 16 14 7 3 18 8 3
2015 14 19 8 4 20 4 2
2016 15 13 20 12 26 8 3
2017 10 8 9 3 15 4 5
2018 20 17 12 10 28 10 8
2019 20 21 22 4 30 7 5
Total 254 171 123 55 226 75 37

Based on Table 7, data collection tools mostly used in the theses were questionnaires (43.34%) and
interview forms (38.56%). This also shows similarity to the findings obtained regarding the research
methods used in the theses. Quantitative research methods were more preferred in the theses and
this is related to that the attitude scale and tests were often preferred in data collection tools, as well
as the questionnaires. It was also found that the use of questionnaire showed a balanced distribution
between 2007 and 2019 and that the use of interview form was gradually increasing. The least used
data collection tools observation form and document analysis form. Depending on the increasing use
of mixed and qualitative research methods, it is supposed that these data collection tools will also be
preferred in the coming years. On the other hand, the total number of data collection tools in Table 9
was more than the total number of theses in the research. This shows that more than one data
collection tool was used in the theses. Also, even if they were less in number, data collection tools such
as inventory (13 theses), individual evaluation forms (11 theses), diary (11 theses), and development
file (2 theses) were used in the theses.

Distribution of Theses According to their Samples
The distribution of postgraduate theses according to their samples is presented in Table 8.

Table 8. The Distribution of Theses in the Research According to their Samples

Sample*
Year
ACD. UND. PES1S PES2S PESIT PES2T SES SET Document Other

2007 2 1 2 7 23 5 2 5 4 13
2008 2 4 2 5 10 7 5 6 4 10
2009 4 3 1 5 12 15 5 2 3 13
2010 7 9 2 2 8 3 2 8 6 12
2011 5 5 1 6 13 18 4 8 4 13
2012 7 7 6 7 8 5 2 2 - 11
2013 3 3 3 9 7 7 2 6 6 13
2014 5 4 2 3 10 9 7 7 6 14
2015 11 6 4 8 7 3 3 5 2 16
2016 4 6 5 6 7 7 4 3 2 16
2017 3 3 2 5 7 11 1 3 1 12
2018 15 11 5 3 6 5 5 9 10 20
2019 7 7 5 9 6 12 5 5 3 21
Total 69 41 75 124 107 47 69 51 184 68
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* Academician, Undergraduates, Primary Education Stage 1 Students, Primary Education Stage 2 Students, Primary
Education Stage 1 Teachers, Primary Education Stage 2 Teachers, Secondary Education Students, Secondary Education
Teachers.

Table 8 shows that documents (31.39%) mostly constituted the samples of the theses completed in
the field of curriculum evaluation. The curricula in primary education, secondary education, and higher
education, articles and research, institutional reports, and etc. were considered as documents.
However, the total number of samples was different from the total number of thesis in the research.
This indicates that different sample groups were used simultaneously in one thesis. Especially, based
on the preference of documents, it can be interpreted that documents are used in several theses. On
the other hand, the samples in the theses consisted mainly of students and teachers. This shows that
the opinions of students and teachers were given importance in the process of the evaluation of
curricula. In addition, there are also samples consisting of undergraduates and academicians in the
theses. The fact that the regulations made in the curricula at higher education level are less when
compared to the curricula determined by the MoNE explains the situation in sample distribution.

Distribution of Theses According to the Main Subject
The distribution of postgraduate theses according to the main subject is presented in Table 9.

Table 9. The Distribution of Theses in the Research According to the Main Subjects

Main Subject
Year
Curriculum Usage Curriculum Development Process Outputs of Curriculum

2007 47 2 1
2008 37 2 2
2009 41 3 2
2010 41 2 2
2011 43 7 2
2012 26 7 5
2013 24 13 4
2014 32 9 2
2015 23 9 8
2016 29 11 4
2017 22 8 4
2018 34 11 5
2019 34 9 19
Total 433 93 60

Based on Table 9, when the theses completed in the field of the evaluation of curricula were
examined, the theses were written mostly on the curriculum usage (73.89%), and then, on the
curriculum development process (15.87%) and outputs of curriculum (10.23%) at the least. Here, it can
be said that the theses under the title of curriculum usage are an evaluation for one dimension. In
addition, theses completed using the curriculum usage path and curriculum are included under this
title. Theses under the title of curriculum development and assessment are studies that deal with the
preparation and the processes of the curriculum on a specific subject. In these theses, it is seen that
the curriculum development stages are applied and the curriculum is applied at the same time. When
the outputs of the curriculum were examined, we discussed the effects of the curriculum with on
course success, affective development, and psychomotor behavior. Concerning the distribution of the
theses according to the research subjects, it was found that the study for the evaluation of curricula
was carried out for a curriculum that was generally existing and implemented in the field of curriculum
evaluation. Additionally, there were a significant number of theses within the scope of which a new
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curriculum was developed, implemented and assessed. The theses completed in order to evaluate the
effect of changes such as method, technique, material, and model, and etc. within the curriculum were
also presented under the title of the effect of curriculum.

Distribution of Theses According to the Type of Curriculum Evaluated

The distribution of postgraduate theses according to the type of the curriculum evaluated is
presented in Table 10.

Table 10. The Distribution of Theses in the Research According to the Type of the Curriculum Evaluated

Curriculum*
Year
PS PES1 PES2 SE UE PE IST Other

2007 2 24 10 5 2 3 2 4
2008 1 11 10 8 6 1 3 1
2009 1 15 19 5 2 1 2 6
2010 - 10 5 12 9 2 3 6
2011 2 10 17 10 2 2 4 6
2012 2 12 8 5 6 1 4 -
2013 6 7 13 5 2 - 2 5
2014 3 6 9 10 5 4 2 6
2015 3 8 9 5 5 - 1 8
2016 7 7 11 7 8 1 2 3
2017 4 6 12 2 3 3 2 4
2018 5 8 10 6 10 4 1 7
2019 14 12 14 8 6 4 2 4
Total 50 136 147 88 66 26 30 60

* Pre-school, Primary Education Stage 1, Primary Education Stage 2, Secondary Education, Undergraduate Education, Public
Education, In-service Training.

In the theses completed in the field of the evaluation of curricula, mostly the curricula for the
primary education stage 1 (23.20%) and stage 2 (25.08%) were evaluated. This shows similarity to the
findings obtained in the samples of theses completed in curriculum evaluation. Teachers and students
at the second stage of primary education and teachers and students at the first stage of primary
education were usually included as samples. This was considered as related to that the curricula for
the primary education stage 1 and stage 2 were mostly evaluated in the field of curriculum evaluation.
Also, the curricula for the first and second stage of the primary education were evaluated more
because the arrangements made in the primary education curricula were compared more to the ones
made in the curricula for higher education.

Distribution of Theses According to the Curriculum Evaluation Models Used

The distribution of postgraduate theses according to the curriculum evaluation models used is
presented in Table 11.
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Table 11. The distribution of Theses in the Research According to the Curriculum Evaluation Models Used

Curriculum Evaluation Model

Element-
o CPPEalaton  Oniried e e dtatona
Model Curriculum . . . Other
(Stufflebeam) Evaluation MI:' ;/sétll?;l(;n Evaluation E valuat.lon
Model (Erden) yler) Model (Stake) Model (Eisner)

2007 2 - 1 2 - 1
2008 2 - - - - 1
2009 2 3 4 - 1 0
2010 2 2 1 - 1 2
2011 3 4 2 - - 1
2012 3 - 1 2 - 2
2013 2 2 2 - 1 0
2014 4 1 1 - - 0
2015 4 1 - - 1 1
2016 7 - - - 7
2017 2 1 - 1 - 0
2018 6 - 1 1 2 5
2019 5 - - 1 1 0
Total 44 14 13 7 7 20

When the use of curriculum evaluation models was considered, it was determined that an
evaluation model was used only in the 105 (17.91%) of the theses included in the research. However,
the Context-Input-Process-Product (CIPP) model developed by Stufflebeam (41.90%) was mostly
preferred in the theses curriculum evaluation model was used. The reason why the CIPP curriculum
evaluation model was often preferred comparing to the others may be that it is easy to understand
and apply. The fact that it also has an application area in different disciplines especially in educational
sciences can be seen as another reason for the model to be preferred. Moreover, the use of curriculum
evaluation model in theses differed according to the years and there was no proportional increase or
decrease. Discrepancy Evaluation Model developed by Provus (3 theses), Four-Level Curriculum Albeit
small in number, Evaluation Model by Kirkpatrick (2 theses), Analytical Curriculum Evaluation Model
by Demirel (2 theses), Cube Model of Evaluation by Hammond (2 theses) and Responsive Evaluation
Model by Stake (2 theses) were the other evaluation models that have been preferred by the
researchers.

Discussion and Conclusion

In this study, which aims to examine the postgraduate theses written on curriculum evaluation in
Turkey between 2007 and 2019, 586 studies were analyzed. For the analysis, the theses were collected
under three main titles as curriculum usage (433 theses), outputs of curriculum (60 theses) and
curriculum development process (93 theses). Also, at this point, the trend is towards the evaluation of
existing curricula. According to the research by Gémleksiz and Bozpolat (2013), in the postgraduate
theses completed in the field of Curriculum and Instruction up until 2013, the subject of curriculum
evaluation was addressed at most. Considering the distribution of theses according to years, there is a
balanced distribution in general and the number of theses written in 2017 (34 theses) was lowest while
it was highest in 2019 In the 2000s, many changes were made in the curricula of both the MoNE and
the Council of Higher Education (CoHE). Within the MoNE, new curricula were introduced in line with
the extensive studies for curriculum development in both primary and secondary education in 2005,
2013, and 2017. In addition, in 2006, 2009, 2011, and 2015, studies for certain curricula (Religious
Culture and Moral Knowledge, Geometry, Science of Life, Elementary Citizenship and Democracy
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Education, English Language, Elementary Turkish Language Course) were carried out. Within the CoHE,
in 2007, 2009, and 2018, extensive regulations were introduced in teacher training programs. This
supports the proportional distribution of the postgraduate theses dealing with the curriculum
evaluation which were prepared from 2007 till 2019. Also, similar studies for the research in curriculum
development and curriculum evaluation revealed the significant increase in the number of
postgraduate theses for the curricula in the 2000s, especially after 2005 (Dindar & Merig, 2017; Hazir-
Bikmaz et al., 2013; Kurt & Erdogan, 2015; Schreglmann, 2016). This situation is supported by the
increase in the number of institutes at which postgraduate programs are conducted in the field of
Curriculum and Instruction in recent years and also the increase in the number of theses approved
every passing year (According to the data presented by the CoHE, approximately 53000 postgraduate
theses were approved in the academic year 2017-18). Moreover, while this mentioned increase
supports the high number of theses in the field of curriculum evaluation, especially the changes made
in the curricula of primary, secondary and higher education in the last 15 years can be considered as
the sign of the trend towards studies for the evaluation of curricula. A great majority of the
postgraduate theses examined in this research study (71.67%) are at master's degree level. These
studies are generally for the evaluation of existing curricula or determination of their effect. In the PhD
dissertations examined, it is mostly focused on the development of a new curriculum and its
evaluation. This is similar to the tendency to research which is to present an easier and short-term
result in master's theses and to provide longer-term and authentic product in doctoral dissertations.
Then, the evaluation of existing curricula is easier than the evaluation of a new curriculum after being
developed, and the former can be realized in a short time. Another reason for this may be that there
are more students at master's level and more master's theses have been written. According to the
data by the CoHE (2019), nearly 46000 of the 53000 postgraduate theses approved in the academic
year 2017-18 are master's theses and 7000 are at the PhD level. When the authors of the postgraduate
theses are considered, it can be said that female researchers have completed more thesis studies than
males, but the distribution is close to each other. This is similar to the rates of females and males who
further their education at postgraduate level in Turkey. Based on the CoHE data for 2019, in Turkey,
the number of people continuing postgraduate education is 490.373. 561% of these are men and 43.9%
are women.

Considering the distribution of the theses completed in the field of curriculum evaluation according
to universities, more theses were written on the evaluation of curricula in the universities such as
Ankara, Atatlirk, Gazi, Hacettepe, and Marmara. According to the CoHE 2019 data, when the number
of postgraduate students of the universities in the last decade was considered, the universities such as
Istanbul, Marmara, Ankara, Istanbul Technical, Hacettepe, Gazi, Dokuz Eylil, Yildiz Technical, Sakarya,
Ege, and Atatiirk ranked among the top ten. This shows that the universities with the high number of
postgraduate students and the ones in which the theses for curriculum evaluation are mainly studied
are similar. Especially, the number of students in Educational Sciences, Sciences, and Social Sciences
Institutes of the universities (Ankara with 14136 students, Atatlirk with 7913 students, Gazi with 9844
students, Hacettepe with 10702 students and Marmara with 19112 students) (CoHE, 2019) also
explains the high number of theses on curriculum evaluation in these universities. In parallel with this,
the theses on curriculum evaluation, included in the research, were written in the institutes of
educational sciences (n = 303) and social sciences (n = 242). Also, in the studies carried out for the
postgraduate theses completed in Curriculum and Instruction (Cl), it was found that the universities
such as Abant izzet Baysal, Anadolu, Ankara, Atatiirk, Firat, Gazi, Hacettepe, and METU produced more
theses in that field in the last fifteen years (Aslan & Saglam, 2017; Kozikoglu & Senemoglu, 2016;
Oziidogru, 2018; Yetkiner et al., 2019).

When the change by years in the distribution of the theses according to institutes was examined,
while more theses were written on the curriculum evaluation in the Institutes of Social Sciences
between 2007 and 2010, it was determined that more theses were completed in the Institutes of
Educational Sciences after 2010. According to the CoHE statistics (YOK, 2019), the number of
Educational Sciences Institute (n = 41) and Social Sciences Institute (n = 138) that were opened and are
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still operating in Turkey is 179. Based on these statistics, the number of Social Sciences Institute is
about three times more than the number of Educational Sciences Institute. Of 41 Educational Sciences
Institutes, 31 were opened after 2010. In addition, departments and/or disciplines such as Educational
Sciences and Basic Education that were previously under the Institute of Social Sciences were assigned
to the Institute of Educational Sciences. This explains the tendency in the distribution of theses from
Social Sciences towards Educational Sciences after 2010. According to the study by Hazir-Bikmaz et al.
(2013), dealing with the PhD theses completed in the field of Cl between 1974 and 2009, 285 of 358
PhD theses were completed in the social sciences and 58 of them in the educational sciences institutes.
Moreover, the studies carried out for postgraduate thesis in Cl, especially for the ones completed after
the 2000s, revealed that there was a significant increase in the theses completed in the institutes of
educational sciences (Kurt & Erdogan, 2015; Oziidogru, 2018). Regarding the distribution of the theses
according to departments, it was revealed that more studies were conducted for curriculum evaluation
in Educational Sciences in general, and those studies were mainly realized in the field of Curriculum
and Instruction. The main reason for this may be that Curriculum Evaluation in Education is taught as
a course under the Department/Discipline of Curriculum and Instruction. It was determined that, after
Educational Sciences, thesis for the evaluation of curricula were completed in the field of Basic
Education. Aslan and Saglam (2017) reached a similar result in their research for theses on curriculum
evaluation. According to the study, while most of the theses based on curriculum evaluation were
completed at educational sciences division, a significant number of them were realized at basic
education division.

Considering the research methods used in the theses completed in the field of the evaluation of
curricula, quantitative methods were mainly preferred and qualitative and mixed methods were
employed subsequently. In terms of the distribution according to years, it can be stated that
guantitative research methods were much more preferred especially till 2012, and after 2012,
gualitative and mixed methods were used more besides quantitative methods. In addition, the mixed
research method which had been selected only seven times until 2012 was used ninety times from
that year to 2019. This finding shows that the mixed method started to be selected for the theses on
curriculum evaluation. When the postgraduate theses in the fields of Cl and educational sciences were
examined, it was found that quantitative methods were mainly preferred in general; there was a
significant increase in the use of mixed methods especially after 2000, and qualitative methods were
relatively less preferred (Eskici & Cayak, 2017; Gokmenoglu, 2014; Gomleksiz & Bozpolat, 2013; Hazir-
Bikmaz et al.,, 2013; Yetkiner et al., 2019). Some factors such as quicker data collection through
guantitative methods, the ability to determine the limits of variables more clearly, enabling
generalizability thanks to the use of tools whose validity and reliability were already proved
statistically, and the objectivity of the researcher may constitute the basis for the preference of
guantitative research methods in the majority of the research. According to Patton (2014), in
guantitative research, the perspectives and experiences of people can be placed into the
predetermined answer categories each of which a certain number is assigned to. Thus, the method
can measure the reaction of a large number of people on the research subject with a limited number
of questions, can enable data to be compared and collected statistically, and provides a generalizable
set of findings presented in a brief and concise way. The similarity of findings obtained through
guantitative research and the need for reaching in-depth and different information about the same
curricula could be the reason for the increase in the use of qualitative and mixed methods in recent
years. According to Yildirim and Simsek (2013), human behavior can be investigated by a flexible and
holistic approach through qualitative research and with this approach, the opinions and experiences
of the individuals participating in the research can be reached. By using quantitative and qualitative
methods together in mixed research methods, both the weaknesses of these methods can be
eliminated and a multi-perspective can be provided to the researcher. In this way, more reliable and
detailed information is obtained by gathering both statistics and words (Creswell & Plano Clark, 2015).

It can be said that survey and experimental designs were preferred and case study and descriptive
research were also used in the theses on curriculum evaluation. In addition, mixed methods such as
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explanatory sequential, simultaneous, embedded, and exploratory sequential were applied. This
shows that the preference of research methods in the theses is consistent with the design preference.
Considering the research design preferences based on the years, survey designs were preferred mostly
until 2012, but from then on, transition to experimental research and case study was realized. Also,
after 2012, a significant increase in the use of designs within the scope of mixed methods occurred.
Similar studies for the field of Cl also revealed that survey (single and correlational) was generally
preferred in the postgraduate theses and experimental design was often used as of the 2000s. Also,
case study has become another design preferred in recent years (Aslan & Saglam, 2017; Kozikoglu &
Senemoglu, 2016; Schreglmann, 2016; Uysal, 2016). Similar trend is also seen in the studies for teacher
training and educational sciences (Ayaz, Oral, & Soylemez, 2015; Egmir, Erdem, & Kogyigit, 2017,
Karakog, Ozpolat, & Kara, 2018). The trend in research designs is in line with the tendency to prefer
guantitative, qualitative, and mixed methods. Based on this, it can be said that the reasons for the
trend seen in the preference of research designs are similar to the reasons for the tendency in research
methods. It was found that questionnaires and interview forms were mostly used in data collection
process in the theses included in the research. Attitude scale, skill and achievement tests, and
document analysis form were also used as data collection tools in the theses. Regarding the
distribution of data collection tools preference by years, questionnaires were mainly preferred
especially until 2012. Later on, the trend shifted towards the use of attitude scale, skill and
achievement tests, observation, and interview forms. Document analysis form was preferred at a
similar rate in each period. When the trend in Cl was considered, it was seen that some techniques,
particularly questionnaire, such as interview, attitude scale, achievement test, observation, and
document analysis were preferred. There has been a decrease in the use of questionnaires in recent
years, and especially, interview, observation, and document analysis have also started to be preferred
(Gékmenoglu, 2014; Gémleksiz & Bozpolat, 2013; Kozikoglu & Senemoglu, 2016; Oziidogru, 2018;
Yetkiner et al., 2019). This indicates that questionnaires have an important role as data collection tool
in the studies in Cl. Additionally, it can be said that data collection tools varied after the 2000s and
different tools such as interview, scale, observation, and document analysis were also preferred. The
reasons why questionnaires are mainly used in the research studies may be that it takes shorter time
and is easier to prepare and evaluate the questionnaire than the other tools and it is possible to apply
the questionnaire to larger groups and in different ways (face-to-face, online, via e-mail, and etc.).
According to Wolf (1988), questionnaires have specific advantages such as easy preparation, the
possibility of applying quickly to much larger groups from different regions, and having lower cost
when compared to the other data collection tools such as scales, interviews, and observations (Cited
by Blylikozturk, 2005). In recent years, data collection tools such as interview, observation and
document analysis have been used. According to Yildirm (1999), data collection techniques
corresponding to the qualitative approach are more effective in investigating the research problems
that require in-depth and comprehensive information.

Based on the sample chosen from the theses on curriculum evaluation, it was determined that both
the instructors implementing the curricula and the students at the target group of the curricula were
preferred in numbers close to each other. Also, curricula that evaluate in researches are chosen as
sample within the scope of document review. In the distribution of the participants included in
research sample according to their stages, it was seen that the curriculum evaluated was effective and,
in this regard, the teachers and students at Stage 1 in primary education were preferred more. When
the studies for postgraduate theses were examined, it was determined that teachers and students (at
pre-school, primary, secondary and higher education levels) were preferred in the selection of sample
and academicians were also included in the sample (Diindar & Merig, 2017; Eskici & Caylak, 2017;
Goékmenoglu, 2014; Kiciikoglu & Ozan, 2013; Ozsoy, Bayrak Ozmutlu, & Giindiiz, 2017; Sahin, Calp,
Bulut, & Kusdemir, 2013). The main factor in preferring mostly teachers and students as sample in
research may be related to that the population and sample are larger and more accessible than other
groups and they are the primary sharers of the curricula.
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Considering the types of curricula evaluated in the theses, it was determined that the curricula for
the Primary Education Stage 1 and Stage 2 were particularly dealt, and the curricula for secondary and
undergraduate education were also preferred primarily in evaluation. It can be said that a wide range
of curriculum-based arrangements made within the MoNE (2005, 2006, 2009, 2011, 2013, 2015, and
2017) and the CoHE (2007, 2009, and 2018) had an effect on the fact that the theses written in the
field of curriculum evaluation between 2007 and 2019 focused especially on those fields. It can be said
that the curricula of primary, secondary, and undergraduate education are evaluated in similar studies
(Aksan & Baki, 2017; Oziidogru, 2018; Yetkiner et al., 2019). When the postgraduate theses were
examined based on the disciplines, it was determined that the curricula of Science and Technology /
Sciences, Social Studies, English, Science of Life, and Turkish at the Stage 1 and Mathematics, Science
and Technology/Sciences, Social Studies, English, and Turkish at the Stage 2 in Primary Education, and
Biology, Physics, Geography, Mathematics, English and Counseling in Secondary Education, and English
Preparatory and Elementary School Teaching in Undergraduate Education were evaluated much more
than the others. When the postgraduate studies conducted within the field of Curriculum and
Instruction were analyzed, it was found that the same courses were addressed (Aksan & Baki, 2017;
Aslan & Saglam, 2017; Kurt & Erdogan, 2015). In the choice of Science and Technology/Sciences, Social
Sciences, English and Turkish Language curricula as the subject in more postgraduate theses, the fact
that these courses appeal to wider age groups and can be addressed at many grade levels can be
considered as an important factor. Only in one fifth of the curriculum evaluation postgraduate theses
examined in the research (105 theses), the curriculum evaluation models were taken as basis. In this
regard, the most preferred model is the CIPP (Context, Input, Process, Product) model developed by
Stufflebeam. In addition to this, "Element-Oriented Curriculum Evaluation Model" developed by Erden
and "Objective-Centered Evaluation Model" developed by Tyler were based on. The important point
here is that the curriculum evaluation models have not generally been used in the postgraduate theses
based on the curriculum evaluation. Similar results were also reached in different studies for
postgraduate theses in the field of the curriculum evaluation. It was found that the CIPP model was
the mostly used curriculum evaluation model in the studies and that Tyler's objective-centered
evaluation model, Stake's congruence-contingency model and Eisner's educational criticism model was
also preferred. However, it was also revealed that any curriculum evaluation model was not benefited
in most of the theses (Aksan & Baki, 2017; Aslan & Saglam, 2017; Gékmenoglu, 2014; Oziidogru, 2018).
In this respect, it can be stated that curriculum evaluation models were not used in a great part of the
curriculum evaluation studies carried out in Turkey in the last thirteen years. The fact that only 197 of
the 586 postgraduate theses included in the research scope were written in the field of Educational
Sciences and Curriculum and Instruction, the remaining theses were in the fields which do not include
a curriculum evaluation course. Therefore, they were written in the fields which do not require
specialization in that subject of study can be related to the lack of model use. This can be interpreted
in the way that the mentioned theses without an evaluation model may be weaker than the ones in
which a model is used.

In conclusion, a significant differentiation arises after 2012 in the research methods, designs, and
data collection tools preferred in theses on curriculum evaluation from 2007 to 2019. In this context,
there is a trend from quantitative methods to qualitative and mixed methods, from survey to
experimental research and case study, from collecting data with questionnaires to collecting data with
attitude scales, skill and achievement tests, observation, and interview forms. The curriculums
developed by MoNE and CoHE and its' years are influence in the curriculums evaluated. In sample
selection, the trend is related to the curriculum subject to the study. In new thesis studies on
curriculum evaluation, especially pay attention to the trends in research methods, designs, and data
collection tools. By using mixed methods and applying more than one data collection tool, evaluation
studies can be multi-dimensional. Besides, curriculum evaluation models preferred very few in the
theses on curriculum evaluation. For the more systematic research, using a significant curriculum
evaluation model is essential.
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TURKCE GENiS OZET
Program Degerlendirme Konulu Lisansiistii Tezler Uzerine Bir Sistematik Derleme
Giris

Egitim programlarinin niteligini belirleyebilmek icin program degerlendirmenin yapilmasi gereklidir.
Program degerlendirme ile yalnizca egitim programlari degil, ayni zamanda programda kullanilan
materyallerin, teknolojinin, zamanin, bitcenin ve program boyunca ise kosulan pek c¢ok kaynagin
degerlendirilmesi de yapilmaktadir. Egitim programinin hedefleri dogrultusunda hangi icerikte, nasil
bir stireg izledigini ortaya koyarak programdaki tim ogelerin niteligi hakkinda yargiya varilmaktadir. Bu
nedenle program degerlendirme; belirlenen amaclarin dogrulugu, uygulanabilirligi, giiveni, dGnemi ve
esitligi hakkindaki tanimlayici ve yargisal bilgiyi sistematik bir betimleme, edinme, raporlama ve
uygulama sirecidir (Stufflebeam & Shinkfield, 2007). Program degerlendirme sireci temele aldigi
felsefe, ideoloji, tasarim ve tirlere gore farkl kategorilerde siniflandirmaktadir. Objektivist (nesnelci)
felsefeye dayanan program degerlendirmeleri oldugu gibi slibjektivist (6znelci) felsefeye ydnelik
sirdiirilen program degerlendirmeleri yapilabilmektedir (Aygéren & Er, 2018). Program
degerlendirme siirecinde farkli uygulamalarin olmasi, program degerlendirme ¢alismalarinin yalnizca
egitim bilimleri alaninda degil ayni zamanda sosyal bilimler, fen bilimleri, saglk bilimleri gibi farkl
sahalarda ve is ve sanayi sektorlerinde de kullanilmasini saglamistir (Fitzpatrick, Sanders, & Worthen,
2004). Program degerlendirme calismalarinin Glkemizdeki lisansisti egitim programlarina nasil
yansidigini gormek amaciyla gerceklestirilen bu arastirmada, program degerlendirme konusunda
yapilmis yiksek lisans ve doktora tezlerini analiz etmek amaglanmistir. Lisansisti egitim diizeyinde
yapilan program degerlendirme konulu tezlerin liniversitelerde, enstitilerde, anabilim/bilim dallarinda
nasil dagilim gosterdigini belirlemek, bunun yaninda program degerlendirme ¢alismalarinda kullanilan
yontem, orneklem grubu, veri toplama araci ve degerlendirme yapilan konuya yodnelik calismalari
incelemek hedeflenmistir. Bu sayede program degerlendirme alaninda yapilan ¢alismalara iliskin genel
durum ortaya konulmaya calisiimistir.

Yontem

Arastirma sistematik derleme 0zelligi tasimaktadir. Sistematik derleme yontemi ile program
degerlendirme alaninda yayinlanmis lisanslsti tezlere iliskin kapsamh bilimsel bilgileri bir arada
sunmak amaclanmistir. Sistematik derleme ile program degerlendirme alaninda tamamlanan tez
calismalarinin detayh incelemesi gerceklestirilmistir. Arastirmada yer alan tezlerin seciminde bazi
Olcltlere dikkat edilmistir. Lisansistli tezlerin bir programin, mifredatin, sistemin, dersin ya da
etkinliklerin degerlendirilmesiyle ilgili olmasina; 2007-2019 yillari arasinda tamamlanmis olmasina ve
Ulusal Tez Merkezi’'nde erisime acik olmasina dikkat edilmistir. Ulusal Tez Merkezi kapsaminda bu
Olcltlere uyan 607 lisansistl tez belirlenmistir. Bu tezlerden 21 tanesi erisime kapal oldugu icin
arastirma kapsami disinda birakilmistir. Bu dogrultuda ulasilan 586 lisansisti tez arastirmada yer
almistir. Arastirma kapsamina alinan lisansisti tezler, arastirmacilar tarafindan hazirlanan belirtke
tablolarindan vyararlanarak toplanmistir. Hazirlanan belirtke tablolari; anahtar kelimeler ve tezin
tamamlandigi yillar olmak lizere iki degiskenli hazirlanmistir. Belirtke tablosu ile arastirma kapsaminda
yer alan lisansistii tezlere Ulusal Tez Merkezi'nin resmi web sayfasindan dogrudan erisim saglanmistir.
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Ulusal Tez Merkezi'nde yer alan lisansisti tezler, hichbir miidahalede bulunulmadan kaydedilmistir.
Arastirmanin iki arastirmacisi da birbirinden bagimsiz olarak lisansistli tezlerin dogrulugunu ve
glvenirligini kontrol etmistir. Veri toplama sirecinde arastirmaya dahil edilen lisansisti tezlerin
saklanmasi ve belirtke tablosuna uygun sekilde siniflandirilmasinda, arastirmada yer almayan bir
program degerlendirme uzmaninin gorisine de basvurulmustur. Arastirmada toplanan lisansisti
tezlerin incelenmesinde betimsel analizden yararlaniimistir.

Bulgular

Arastirma kapsaminda 586 tezin mevcut programlarin kullanimi (433 tez), program gelistirme siireci
(60 tez) ve programin giktilari (93 tez) seklinde li¢c temel baslik altinda toplandigi belirlenmistir. Tezlerin
yillara goére dagilimi géz 6niline alindiginda genel itibari ile dengeli bir dagilim oldugu, en disik sayida
tezin 34 ile 2017 yilinda, en yiksek ise 62 ile 2019 yilinda yapildigi goriilmektedir. Son yillarda Egitim
Programlari ve Ogretim alaninda lisansiistii program vyiiriitiilen enstitii sayisinda ve ayni sekilde her
gecen yil kabul edilen tez sayisinda artis olmasi program degerlendirme alanindaki tez sayisinin
yuksekligini desteklerken, ozellikle de son 15 vyilda ilk6gretim, ortadgretim ve yliksekégretim
programlarinda yapilan degisiklikler program degerlendirme c¢alismalarina olan ydnelimin bir
gostergesi olarak kabul edilebilir. Program degerlendirme alaninda yazilan tezlerin liniversitelere gore
dagilimina bakildiginda Ankara, Atatlirk, Gazi, Hacettepe, Marmara gibi kokli tGniversitelerde program
degerlendirmeye yonelik daha fazla tez yazildigi gérilmektedir. Tezlerin anabilim dallarina gore
dagilimi incelendiginde genellikle Egitim Bilimleri alaninda program degerlendirmeye yonelik daha
fazla calisma yapildigi, bu calismalarin da agirlikli olarak Egitim Programlari ve Ogretim alaninda oldugu
ortaya konmustur.

Tartisma, Sonug ve Oneriler

Program degerlendirme alaninda yazilmis tezlerde kullanilan arastirma yontemlerine bakildiginda
agirlikh olarak nicel yontemlerin tercih edildigi, daha sonra da nitel ve karma yontemlere basvuruldugu
belirlenmistir. Yillara gore dagilima bakildiginda ise o6zellikle 2012 yilina kadar nicel arastirma
yontemlerinin daha fazla tercih edildigi 2012 yilindan sonra ise nicel yontemlerin yaninda nitel ve
karma yontemlere de daha fazla basvuruldugu séylenebilir. Bunun yaninda 2012 yilina kadar sadece
yedi kez tercih edilen karma arastirma yonteminin bu yildan itibaren 2019 yilina kadar doksan defa
tercih edilmesi de karma yontem kullaniminin program degerlendirme tezlerinde tercih edilmeye
baslandigini gostermektedir. Program degerlendirme tezlerinde tarama ve deneysel desenlerin tercih
edildigi, bunun yaninda durum c¢alismasi ve betimsel arastirmanin da kullanildigi sdylenebilir. Ayrica
aciklayici sirali, es zamanli, i¢ ice, kesfedici sirali gibi karma desenlere de basvurulmustur. Bu durum
tezlerdeki arastirma yontemleri tercihi ile desen tercihinin tutarli oldugunu géstermektedir. Calisma
kapsamina alinan tezlerde verilerin toplanmasinda agirlikli olarak anket ve gorlisme formundan
yararlanildigi bunun yaninda tutum oOlgegi, beceri ve basari testleri ve dokiiman inceleme formu
kullanilmistir. Program degerlendirme tezlerinde tercih edilen 6rnekleme bakildiginda hem
programlari kullanan 6greticilerin hem de programlarin hedefi olan 6grencilerin birbirine yakin sayida
tercih edildigi soylenebilir.

Tezlerde degerlendirilen program tirleri incelendiginde 6zellikle ilkogretim 1. ve Il. kademe
programlarinin daha fazla ele alindig, bunun yaninda ortadgretim ve lisans programlarinin da
degerlendirmede oncelikli olarak tercih edildigi belirlenmistir. Lisansistli tezler disiplin bazinda
incelendiginde ilkdgretim birinci kademede Fen ve Teknoloji/Fen Bilimleri, Sosyal Bilgiler, ingilizce,
Hayat Bilgisi ve Tlrkce; ilkégretim ikinci kademede Matematik, Fen ve Teknoloji/Fen Bilimleri, Sosyal
Bilgiler, ingilizce ve Tiirkce; ortadgretimde Biyoloji, Fizik, Cografya, Matematik, ingilizce ve Rehberlik;
lisansta ingilizce Hazirlik ve Sinif Ogretmenligi programlarinin diger programlara gére daha fazla
degerlendirmeye tabi tutuldugu belirlenmistir.

63



International Journal of Curriculum and Instructional Studies, 11(1), 2021, 43-64 Tas & Duman

Arastirma kapsaminda incelenen program degerlendirme tezlerinin sadece beste birinde (105)
program degerlendirme modelleri temel alinmistir. Bu baglamda da en fazla tercih edilen model
Stufflebeam (2003) tarafindan gelistirilmis olan BGSU (Baglam, Girdi, Siire¢, Uriin) modelidir. Bunun
yaninda Erden (1995) tarafindan gelistirilen “Program Ogelerine Déniik Model” ve Tyler (2014)
tarafindan gelistirilen “Hedefe Dayali Degerlendirme Modeli” temel alinmistir. Burada 6nemli olan
nokta ise program degerlendirmeyi temel alan lisansistli tezlerde program degerlendirme
modellerinin genel itibariyle kullaniimamasidir.
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