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The purpose of this research is to identify problems with formal
curricula at different levels of education in Turkiye and to present an
approach that offers solutions in line with these problems. In
accordance with this purpose, document analysis design within the
framework of systematic review was used in the research. In this
context, the curriculum evaluation studies carried out between the
years 2012-2021 were examined by using content analysis. In addition,
the commonplaces of different curriculum approaches from various
sources have been revealed. Curriculum evaluation studies conducted
in Tirkiye show that the curricula have various problems in terms of
commonplaces such as teacher, learner, subject matter, context, and
curriculum making. Moreover, in these studies it has been suggested
that comprehensive updates be made in the curricula to solve the
identified problems. Based on these findings, a curriculum approach
has been proposed, which is believed to contribute to the solution of
the curriculum problems. The Reason, Values, and Culture-Based
Approach is a responsive approach that aims to train individuals who
attach importance to mental and cultural values. In addition to the
solution proposals in the approach put forward, various suggestions
were presented to the institutions responsible for the curriculum
development process in Turkiye and to researchers who will study
corresponding issues.
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Introduction

Curriculum as a field of study is crucial to the health of schools and society. So, there is no
denying that curriculum affects educators, students, and other members of society (Ornstein
and Hunkins, 2018). Especially, curriculum is a powerful lever for changing student performance
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and well-being, and for preparing students to thrive in and shape the future. It can help to
ensure consistent levels of quality across types of education provision and age groups,
contributing to a more equitable system. It can also guide and support teachers, facilitate
communication between teachers and parents, and ensure continuity across different levels of
education (Organisation for Economic Co-operation and Development [OECD], 2020).

A number of different approaches have been developed for curriculum design and learning
progression for changing societies so far. These approaches have ensured that their curriculum
is linear and based on standardized progression (OECD, 2020). Curriculum approaches can be
viewed from a technical or nontechnical perspective. Technical approaches (behavioral,
managerial and systems approach) coincide with traditional theories and models of education
and reflect established, formal methods of schooling. Nontechnical approaches (academic,
humanistic, and postmodern approach) have evolved as part of avant-garde and experimental
philosophies and politics. So, an approach to curriculum reflects its perceptions, values, and
knowledge (Ornstein & Hunkins, 2018). Curriculum development approaches, influence of
which has been felt in different countries and/or contexts until today, and the basic ideas and
beliefs underlying them are explained below under the principles they have adopted.

The behavioral curriculum approach is the oldest and still referenced approach to curriculum
making. It includes paradigms or models as well as incremental and detailed strategies for
formulating the curriculum. This approach is often supported by a plan considering the
identified curriculum goals and objectives, identifies objectives and contents and learning
outcomes through sequential and structured activities, methodologies, and relevant criteria
and assessment forms (Standridge, 2002). Managerial curriculum approach considers the
school as a social system in which students, teachers, curriculum specialists and administrators
interact. Educators who rely on this approach plan the curriculum in terms of programs,
schedules, space, resources, equipment and personnel. This approach advocates selecting,
organizing, communicating with and supervising people involved in curriculum decisions. It
tends to focus on curriculum’s supervisory and administrative aspects (Ornstein & Hunkins,
2018). In the systems curriculum approach to curriculum, the parts of the school or school
district are handled in terms of their interrelatedness. Departments, personnel, equipment, and
schedules are planned to change people’s behavior. Information is usually conveyed to
administrators who then consider choices (Joyce, Weil & Showers, 2004). The academic
curriculum approach tries to analyze and synthesize the main positions, trends and concepts
of the curriculum. It tends to be based on historical and philosophical curriculum developments
and, to a lesser extent, on social conditions. This approach is related to broad areas of
schooling, including educational studies. It is generally scholastic and theoretical, therefore it
is also called traditional, encyclopedic, synoptic, intellectual or knowledge-oriented approach.
The academic approach to the curriculum deals with much more than subject matter and
pedagogy (Ornstein & Hunkins, 2018). Humanistic curriculum approach considers the whole
child, not only the cognitive dimension. The arts, the humanities and health education are just
as important as science and math. This approach tends to put faith in cooperative learning,
independent learning, small group learning and social activities as opposed to competitive,
teacher-dominated, large group learning. The students’ self-concept, self-esteem, and
personal identity are essential factors in learning, which involves social and moral, not just
cognitive aspects (Goleman & Senge, 2014). Postmodern curriculum approach considers
curricula’s interactions with political, economic, social, moral and artistic forces. The school is
seen as an extension of society and students as capable of changing society. The current
curricula are seen as overly controlling and designed to preserve the existing social order and
its equalities by postmodern approach.
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In the other words different curriculum approaches (liberal, systematic, existentialist, radical
and pragmatic) were also presented by Null (2017). The target in liberal curriculum approach is
not universal education, but the implementation of a curriculum is suitable for every type of
soul. With the rise of democracy, the new concern in education has been the idea of equal
education for all. Thus, the idea that liberal education should only be for a certain part of the
society has come to an end (Levine, 2007). Systematic curriculum approach is believed that only
a single type of research and the purpose of this research should produce the theoretical
knowledge that controls the implementation of the curriculum (Frase, Fenwick, & William,
1995). In the countries where this curriculum approach is discussed, especially businessmen
have attributed a remarkable importance to education, and they have taken a serious role in
the negotiations on the education policy about the curriculum. As a result, it has become
inevitable to establish a relationship between the business world and educators (Kendall, 2011).
Existentialist curriculum approach argues that young people will never be fully successful unless
they choose their own work for themselves. In this regard, it is claimed that personal preference
is the supreme case. It is stated that the curriculum is individual and not a social formation
(Greene, 1988). According to existentialists such as Eisner (1994), the curriculum is handled in
a different way. They emphasize that individual differences of teachers and curriculum makers
should be considered, rather than putting all students through the same experience. So, the
end of education is personal growth, self-actualization. Defendants of the radical curriculum
approach see their work as inherently political, opposing the systematic and existentialist
curriculum approach seriously. While systematic curriculum makers present their curriculum
views in an impartial, objective, and non-political manner; radicals embrace the political nature
of the curriculum (Apple, 1990). Embracing the rejection of neutrality and the acceptance of
political defense stands out as the most important feature that distinguishes radical curriculum
makers from those who advocate other traditions (Null, 2017). The radical curriculum approach
aims to raise a generation that will follow it. Therefore, this passion enables radicals to achieve
great success against inequality (Van den Akker, 2006). Pragmatic curriculum approach is
believed to focus on individual and societal needs and want their ideas to produce results. The
pragmatic curriculum approach is the most challenging of these approaches because it defies
a clear classification (Null, 2017). The general purpose of the pragmatic perspective is to stay
away from definitive answers and want the proposed solutions to be workable regardless of
how the curriculum changes (Martin, 2002). The pragmatic curriculum covers topics based on
too many assumptions with different consequences. Pragmatic curriculum philosophy consists
of a combination of achievements such as influencing change, making a difference in students'
lives, producing experimental results, or working to make them work (Dewey, 1991).

In this respect, as Varis (1998) and Kisakirek (1969) emphasized, curricula play a mediating
role and guide the studies on learning and teaching activities from the behavior standards of
trainees or learners. The transformation of the basic policies of national education into practice
is carried out through training programs. Accordingly, the curriculum acts as a bridge in the
spread and realization of the national education policy, which is based on the development of
the Turkish Nation in unity and integrity, to the farthest corner of the country. Curriculum also
functions as a tool applied to improve human behavior in a way that ensures effectiveness in
the social, political, moral, cultural, and economic order. A curriculum must be developed in a
systematic, coordinated, and scientific manner to fulfill these functions fully. Considering that
curriculum development is a collective process of designing learning experiences for learners
through a set of coordinated activities that also enable the curriculum to change and improve
the curriculum effectively, it is necessary to constantly review and update curricula (Marsh &
Willis, 2007; Wiles & Bondi, 1993). This also requires the evaluation of the related curricula
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being implemented in terms of whether they are suitable for the needs and expectations of
the society, the interests, needs and characteristics of the individuals, the developments in
science and technology, and the changes and developments in the subject area. Accordingly,
curricula should not only be developed in a systematic, coordinated, and scientific manner, but
also should be evaluated effectively and continuously (Ozdemir, 2009).

One of the main issues that occupy the field of curriculum and instruction has been the
determination of the approaches to be followed in the development of curriculum, and in this
context, various curriculum development models have come to the fore. One of the important
issues discussed after the Republic regarding the curriculum in Turkiye has been the
implementation of curriculum development studies within the framework of a model (Yildirim,
1994). With the proclamation of the Republic, it is seen that the focus is on curriculum
development studies in order to give direction to education in Turkiye. With the Law of
Unification of Education, which was accepted in 1924, religious education-oriented programs
were replaced by curricula organized in line with the secular world view (Aslan, 2010). Especially,
Religion Education and Morality courses in formal curriculum in primary schools have been
compulsory in the fourth, fifth, sixth, seventh and eighth grades in Tirkiye since 1982. However,
the curriculum of the Religion Education and Morality course in primary schools underwent a
partial change in 1992. The developments in science and technology, the increase in
communication opportunities, the increase in the pedagogical awareness of teachers
necessitated the questioning and development of the religious education course curriculum
(Aydin, 2005). It is seen that the curricula developed in 1924, 1926, 1936, 1948, 1968, 1982,
1995 and 2005 during the Republican period left their mark and gained an important position
in the history of curriculum development with their various features. In Tirkiye, the most
comprehensive program study after 2005 was carried out in 2017. While a subject-centered
approach was adopted in the 1924 Curriculum, which was seen as an extension of the
traditional education approach that was dominant in the Ottoman Empire, more progressive
education philosophy was emphasized in the 1926 Education Program, which was put into
practice two years later (Aktan, 2018). Among the remarkable features of the 1936 curriculum
are the strengthening of the connections between the first and second level courses in the
curriculum development process (Aktan, 2018) and the fact that the education-teaching
principles were clearly listed in the curriculum for the first time, unlike previous curricula (Arslan,
2000). On the 1948 Primary School Curriculum, it was stated that there was a report of the
application of a new teaching method (project method) without changing the basis of the
program. In the VII. National Education Council convened in 1962, “it was decided that the
curricula should be developed taking into account the realities and needs of the day, a trial
program to be prepared and implemented should be tested and evaluated in various regions for
two years, and the trial program should be developed and implemented throughout the country”
(Demirel, 1992, p. 28). The developed draft of the program was examined and sent to the Board
of Education with the necessary changes and suggestions, and it started to be implemented in
the 1968-1969 academic year. In 1982, the Ministry of National Education created a new
curriculum model in cooperation with scientists in universities in order to create a curriculum
development model and to ensure that all the curricula to be prepared and developed in the
future would be carried out in accordance with this model. Accordingly, the curriculum
development studies in the 1980s and 90s were carried out in this direction, and the evaluation
studies were mostly in the form of evaluation of trial programs. In this context, the curricula
developed in these years were implemented with minor changes until the 2000s. It can be said
that comprehensive, systematic and continuous curriculum evaluation studies were not carried
out much (Ozdemir, 2009). Since 2003, the Ministry of National Education has started to work
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initially on the renewal of primary education curricula. In a sense, the Ministry of National
Education named these studies reforms. In the curriculum development studies carried out
with the influence of Tirkiye's candidacy to the European Union in 2004, it was aimed to
develop the curricula of the courses in the light of principles and processes based on
constructivist philosophy by completely moving away from the behaviorist approach. However,
although the Ministry of National Education (MoNE) did not carry out these studies
systematically based on curriculum evaluation approaches and processes in schools, it
explained the necessity of changing existing curricula for various reasons. These reasons were
especially based on these following issues (MoNE, 2005, p. 3):

e Education and qualified manpower are becoming more and more important.

e Education is one of the most effective means of political, social, and cultural integration.

e Science and technology are constantly developing.

e Significant movements are observed in the demographic structure, the quality of the
family, the social texture, the understanding of consumption, and human rights.

o Lifelong learning is prominent all over the world.

e In line with national and international indicators, the international validity and
acceptability of the quality of education is questionable.

For these reasons, it was emphasized that the curricula should be reconsidered starting from
primary education. It has also been revealed by the findings of many quantitative and
qualitative studies on this subject that this situation has affected many problems since the
implementation of the different curricula especially in learning-teaching processes and
evaluation situations in Turkiye. The most comprehensive curriculum study was carried out in
2017 after 2005. MoNE (2017) stated that the density of academic knowledge was high in
previous curricula and regarded the instructions in these curricula as obstacles. In this context,
it is striking that in the curricula renewed in 2017, more importance is attributed to basic
competence and skill training and values education. Some core values such as honesty, self-
control, patience, respect, love, responsibility, patriotism and helpfulness are embedded in all
curricula. Moreover, nine competence areas were added, namely communication in mother
tongue, communication in foreign languages, mathematics proficiency, science-technology
proficiency, digital competence, learning to learn, initiative-taking-entrepreneurship
perception, social-public competencies, and cultural difference-expression (Cobanoglu &
Yildinm, 2021). When Ministry of National Education announced these curricula (2017), it was
criticized that the model on which the curriculum was based was unclear, the competencies of
the people participating in the program studies were not shared with the public, and it was not
clear how the skills were associated with the courses (Egitim Reformu Girisimi [ERG], 2017).

However, within the framework of global development, the definition of curriculum aims to
be inclusive, multilayered, dynamic, holistic, and multidirectional (OECD, 2020). Also, all
subjects including literature, art, music, dance, and vocational education serve as means to end,
expand the learner's understanding of culture, and enhance the learner's sensitivities and
appreciation of the norms and values of society. In this context, responsive evaluation offers a
perspective in which evaluation is reframed from the assessment of program interventions on
the basis of policy makers’ goals to an engagement with and among all stakeholders about the
value and meaning of their practice. In a responsive approach to evaluation, a program is not
considered as a means to a predefined end but rather a practice that has different, sometimes
conflicting, meanings for various participants and stakeholders (Abma, 2006). To acknowledge
this ambiguity, criteria for the evaluation are derived from the set of issues of various
stakeholders and gradually emerge in conversation with stakeholders. Participation in a
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responsive evaluation is not considered as a means to empowerment and transformation
(Mertens, 2002) but is instead of intrinsic importance. Relationships and dialogue are
intrinsically important because a responsive evaluation aims to facilitate the development of
good (in a moral sense) practice.

Education and curriculum problems have been frequently mentioned in different studies
conducted in Turkiye in recent years (Akyol, Yilmaz, Cavus, & Aksoy, 2018: Bumen, 2019; Cetin,
Ibrahim, Aydin, & Yazici, 2018; Sener, 2018). In such studies, only the opinions and thoughts of
different stakeholders about the quality of the relevant curriculum were consulted. The
opinions of different stakeholders of a curriculum are of course valuable in terms of revealing
the failing aspects. However, especially when it comes to identifying the failing aspects of a
curriculum, curriculum evaluation might be the most effective way of doing this. Therefore,
curriculum evaluation, by definition, means revealing the effectiveness and efficiency of a
curriculum developed using scientific processes and making a decision about it in the light of
these findings (Fitzpatrick, Sanders, & Worthen, 2011; Mertens, & Wilson, 2019; Stufflebeam,
& Coryn, 2014; Usun, 2012; Yuksel, & Saglam, 2014). In this context, it is important to consider
current curriculum evaluation studies at different levels to identify current curriculum problems
in Turkiye.

Purpose of the Study

The aim of this research is to identify current curriculum problems in Tirkiye and to present
an approach that offers solutions in line with these problems. While doing this, benefiting from
the strengths of the currently adopted curriculum approaches is among the aims of the study.
In this context, the following questions were tried to be answered:

1. What are the current curriculum problems in relation with the curriculum evaluation
studies conducted in Turkiye in the last ten years?

2. What kind of decisions have been suggested in the relevant evaluation studies for the
solution of these curriculum problems?

3. What are the commonplaces of different curriculum approaches that might be useful
in solving these problems?

4. What kind of curriculum approach should be adopted to solve current curriculum
problems in Turkiye?

The study is important in terms of revealing the current curriculum problems identified in
different curriculum evaluation studies, specifying the most common ones, and presenting
suggestions on how an approach might be adopted to solve these problems, albeit in theory,
by using the strengths of different curriculum approaches.

Method

Research Design

A systematic review method was used in order to determine and evaluate the problems
revealed by the curriculum evaluation studies, the decisions made regarding these problems,
and the different curriculum approaches adopted in this research. Green and Higgins (2008)
adopted a definition of a systematic review as an attempt to gather all empirical evidence that
answers a particular eligibility criterion to answer a research question. The studies were handled
within the framework of document analysis and the data was obtained by examining existing
records and documents. Document analysis includes the processes of finding, reading, taking
notes and evaluating resources for a specific purpose (Karasar, 2005). In other words, document
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analysis is a series of processes that take place in the process of examining and evaluating
printed and electronic (computer-based and internet-enabled) materials (Bowen, 2009). This
process is also defined as the reviewing of written information materials about the
phenomenon or phenomena that are aimed to be investigated (Yildinm & Simsek, 2013). It is
also the collection, systematic examination and evaluation of official or private records (Ekiz,
2015). Also, curriculum, course contents, the effectiveness of a given education and educational
practices can be investigated by document analysis method in the field of education (O'Leary,
2017). The detailed explanations on the process of document analysis are presented in the
headings below:

Data Collection and Analysis

In the research, documents were used in the data gathering processes. Documents are
among the main data sources, especially for qualitative research (Creswell, 2012). In this
context, the curriculum evaluation studies carried out between the years 2012-2021 were
examined. Various criteria were considered in the selection of these studies. For this reason,
the sampling method used in the selection of the studies examined could be considered
criterion sampling. In criterion sampling, it is necessary to comply with a set of predetermined
criteria in the selection of the sample (Yildinm & Simsek, 2013). The criteria used in the selection
of the curriculum evaluation studies examined in the research are as follows:

e Studies carried out in the 10-year period between 2012 and 2021 were examined.

e Only studies using any curriculum evaluation model were included in the review.

e Only studies evaluating formal curricula at different levels of education were included
in the review.

Considering the above criteria, a total of 52 studies, including 19 articles, 18 master's theses,
and 15 PhD dissertations, accessed from national and international databases in the Database
Access and Statistics System (Vetis) and the National Thesis Center database were included in
the research. Related studies were subjected to content analysis using the Nvivo 10 application.
Content analysis refers to the coding and thematicization of data in terms of various features
within certain themes in the qualitative data analysis process (Yildinm & Simsek, 2013). In this
direction, the results and suggestions related to the curriculum problems identified in the
studies examined were themed under coded education levels. In addition, the commonplaces
of different curriculum approaches from various sources have been revealed and the strengths
of these approaches, which are thought to contribute to the solution of curriculum problems,
were emphasized.

Findings

Current Curriculum Problems Related to the Curriculum Evaluation Studies Conducted
in the Last Ten Years

Table 1 includes descriptive statistics regarding the curriculum problems revealed in the
curriculum evaluation studies at different levels conducted in Turkiye between 2012 and 2021.

Table 1 shows that the most basic curriculum problems in the primary education level in
Turkiye are related to the inadequacy of physical conditions, materials and equipment, and
course time, the inability to reach the goals of the curriculum adequately, the understanding
of exam-oriented measurement and evaluation, and the neglect of socioeconomic
characteristics in curriculum development. In addition to similar problems in high schools,
attention has been drawn to additional problems such as not preparing textbooks in
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accordance with the curriculum, limitations in teaching methods and techniques used,
problems of teachers' quality and teacher-centered understanding, and low readiness levels of
students. At the university level, the main curriculum problems are especially the problem of
curricula not responding to needs, which is also the focus of this study, lack of academician
qualifications, the duration of the courses, the insufficient content and physical opportunities,
the low level of readiness of the students, the employment problem of the graduates, and the
differences in applications among universities.

Considering the curriculum problems in Turkiye as a whole, from pre-school to higher
education, inadequacies physical conditions, materials, and equipment, the inability to reach
the objectives of the curriculum adequately, the low level of readiness of the students, the lack
of course time, the understanding of examination-oriented measurement and evaluation, and
the inability of the curricula to meet the needs are the most basic curriculum problems.
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Table 1. Descriptive Statistics on Curriculum Problems at Different Levels in Tiirkiye

2 Primary Education High School University

>

QL

- Codes f % Codes f % Codes f %
-Inadequacies in physical conditions 12 12.24% -Curricula failing to reach objectives sufficiently 4 14.29%  -Curricula not responding to needs 6 1333%
-Insufficient materials and equipment 12 12.24% -Inadequacies in physical conditions 3 10.71% -Lack of academician qualifications 6 1333%
-Insufficient lesson times 7 7.14% \_/v,\iltcr)]tt?\reegj:lr?cilt:ri tj:él;(:;l;snljr;:gccordance 3 10.71% -Insufficient content variety 4  88%%
-Curricula failing to reach objectives sufficiently 7 7.14% ;t]zcliecig:\(;zr:sﬂcatlon of teaching methods 3 10.71% -Lack of readiness of students 4  889%
-Exam-oriented measurement and evaluation 6 6.12%  -Teacher-centered approach 2 7.14%  -Inadequacies in physical conditions 3 6.67%
-Not ideri io- ic diffi .
in Suriii:SI:Jnirlineg\l/:gpﬁq:rcw(t)nomlc terences 6.12%  -Lack of readiness of students 2 7.14%  -Graduate unemployment problem 3 6.67%
_Rote teaching and learning approach 5 510% -The problem of teachers' adaptation to the 5 714% -Application differences among 3 6.67%

' curriculum ' universities in curricula ’
-Lack of readiness of students 5 5.10%  -Exam-oriented measurement and evaluation 2 7.14%  -Inadequate lesson times 2 444%
q

«» -Number of courses and content intensity 5 5.10%  -Lack of teacher qualifications 2 7.14%  -Rote teaching and learning approach 2 444%

g R, . . ) P .

g MNotconsdering indvidual diffrencesin 4 408% Curiculanot responding to neds 1oaspy ladkofdvesfictonofeaing

e

N . . ) _— o .

£ Thg problem of teachers' adaptation to the 4 408% In.cc?rppatlblllty of objectives and teaching 1 357%  -Lack of practical training 5 4.449%

S curriculum activities

S . . .

§ w,\iltittireesj?r?c%r:é tj::cjbetisotlzsn:jr;nagccordance 3 3.06%  -Insufficient materials and equipment 1 3.57% ei);TLrjr;tioor:]ented measurement and 2 444%

3

O . s .
-Lack of diversification of teaching methods . - . .
and techniques 3 3.06% -lnadequate lesson times 1 3.57%  -Insufficient materials and equipment 1 2.22%

-l ibility of joi ith
-Teacher-centered approach 3 3.06% di:fCeC;rennﬁa;l;IeI:);?Sicr:lc?:)l?rogramS wit 1 3.57%  -Lack of extracurricular activities 1 2.22%
-Lack of teacher qualifications 3 3.06% -Teacher-centered approach 1 2.22%
—I‘ncompatlblllty of joint programs with 3 3.06% -Lack of vocational training 1 2.22%
different types of schools
-Curricula not responding to needs 2 2.04% i_r:\lzjrcrioczslllenirgE/;T:pI):wdeunil differences 1 2.22%
-Lack of extracurricular activities 2 204% -Lack of university autonomy 1 2.22%
-Lack of teacher autonomy 2 2.04%
-Inadequate curriculum evaluation 2 2.04%
-Insufficient guidance and counseling service 2 2.04%
Total 98  100% Total 28  100% Total 45 100%
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Suggested Decisions About the Curricula with reference to the Curriculum Evaluation
Studies Conducted in the Last Ten Years

Based on the curriculum problems revealed, various suggestions were presented for the
decisions to be taken about the curricula at different levels in the studies examined. Descriptive
statistics regarding these recommendations are presented in Table 2.

Table 2. Descriptive Statistics on Decisions to be Taken About Curricula at Different Levels

§ Primary Education High School

[\}}

= Codes f % Codes f %
Partial updates should be made in 9 3333% Extensive updates should be made 4 44.44%
the curriculum =2 in the curriculum R

é Extensive updates should be made 8 2963% Partial updates should be made in 4 44.44%

'ﬁ in the curriculum 2 the curriculum R

2 The curriculum should be 5 18529 The curriculum should be 1 11.11%

& redeveloped 2 redeveloped S
No s.uggestlons were made for 5 18.529%
curriculum development

Total 27 100% Total 9 100%

w)

© University COMBINED

[}

- Codes f % Codes f %
Extensive updates should be made 6 3750% Extensive updates should be made 18 34.62%
in the curriculum =7 in the curriculum Den

é Partial updates should be made in 4 25.00% Partial updates should be made in 17 32.69%

‘£ the curriculum 2 the curriculum I

(0]

2 The curriculum should be 3 18.75% The curriculum should be 9 1731%

& redeveloped 2R redeveloped =R
No suggestions were made for 3 1875% No suggestions were made for 8 1538%
curriculum development 2% curriculum development =en

Total 16  100% Total 52 100%

When Table 2 is examined, the most basic step recommended being taken in studies
evaluating primary education curricula between 2012 and 2021 is to make partial updates in
the relevant curricula. In addition, it was emphasized that high school and university curricula
needed comprehensive updates. When all the suggestions are considered as a whole, it is
observed that comprehensive updates are needed. However, in 15.38% of the studies
examined, there is no recommendation for the decisions to be taken about any curriculum.

Commonplaces of Different Curriculum Approaches

Commonplace is the term used by Schwab to address the basic elements of the curriculum
that contains the concepts of the learner, the teacher, the milieu, and the subject matter
(Schwab, 1973). Later, these commonplaces were increased to five by Null and they were
handled as teachers, learners, subject matter, context, and curriculum making (Null, 2011). The
milieu expression in Null's commonplaces has later been changed to context. On the other
hand, curriculum making includes three dimensions that are practice, purpose, and integration
(Null, 2011). In this context, the curriculum understandings of different curriculum approaches
were examined in the context of Schwab and Null's commonplace concept from the studies
that provide clear statements about these commonplaces. Table 3 shows the commonplaces
of different curriculum approaches.
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Table 3. Commonplaces of Curriculum Approaches*

Akinci & Kurt

Curriculum Curriculum Making
Approach Teacher Commonplace Learner Commonplace Subject Area Commonplace Context Commonplace Commonplace
Behaviorist ~ Teacher is the main Student is a passive person It focuses on functional and The context is the inputs It adopts a goal-oriented
Curriculum  implementer of the who receives information until  effective school management  and outputs within the curriculum development
curriculum and is the person  she/he achieves success based on scientific school itself. In particular, process and emphasizes that
who monitors the students towards certain goals. management theories, the objectives are the schools should adopt a region-
and gives immediate influenced by industry. factors that must be oriented approach based on
feedback, accompanied by achieved. the needs of that region in the
direct instruction, exercises curriculum development
and practices. process.
Liberal Teacher is a person who It is crucial who they are and The subject area is also called It refers to the fiction in Curriculum development
Curriculum  receives any formal or what their interests, the content. While contentis  which the curriculum is processes are thought to hold
informal curriculum and backgrounds, levels are. How  a subject that curriculum taught. Although it shows other commonplaces together.
offers it to students. they are motivated and how makers should pay particular  similarities with the student It is argued that without
they react to different and attention to, it is included in dimension, it points to a curriculum development
new ideas is taken into all five factors mentioned. wider society rather than the processes, the other four
consideration. students in the school. commonplaces will remain
intangible.
Systematic ~ Teacher is the implementer Interests and abilities are It is based on actions and In bureaucratic and free Curriculum development
Curriculum  of the curriculum that important in bureaucratic experiences obtained as a market systems, the context  processes are based on

Existentialist
Curriculum

focuses on the needs of the
students.

Teacher is the person who
gives suggestions to the
students about the subjects
they might want to learn.

systems, and they are
considered as customers in
free market systems.

The student is the core
element of existential
curricula. A good curriculum
should refine the psychology
of students.

result of research in
bureaucratic systems, but it is
based on random research in
free market systems.

The subject area is in the
background of the
curriculum. The best subject
area is to study life itself.

is all institutions in which
any curriculum-related
problem is attempted to be
resolved.

The belief that focusing on
the needs of the students
will lead to the formation of
a good curriculum is
dominant.

experience, expert knowledge,
or curriculum standards.

It argues that curriculum
development should be done
with an individualistic
approach. Life is a big
curriculum development
process.
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Table 3. (Cont)

Akinci & Kurt

Curriculum Curriculum Making
Approach Teacher Commonplace Learner Commonplace Subject Area Commonplace Context Commonplace Commonplace
Radical Teacher is the most crucial The student is the raw Emphasis is placed on social It gives importance to Curriculum development is a
Curriculum factor of the curriculum. No material for radical sciences. Even when teaching  context in order to goal-oriented process, but
society can be formed education to be used to experimental disciplines, the understand the class radicals never aim at a definite
without the active rebuild society. teacher needs to know that structure of the society they  goal.
participation of teachers. the subject is influenced by will rebuild.
his or her social point of view.
Pragmatic Teacher is the person who There is a belief that The subject area is important ~ Context is almost Curriculum development is
Curriculum manage the learning students are shaped only insofar as it offers everything. All other factors  important if it means finding
experiences. Effective through experiences. solutions to social, political can be omitted from the new ways to make the
teachers are people who can and economic problems toa  curriculum if the context curriculum work better. It is
solve problems using their certain extent. In pragmatic requires it. because pragmatist curriculum
experience. curricula, no discipline makers dislike curriculum
contains a solid body of development processes, which
knowledge. are their ultimate goals.
Academic Teacher is a person who Student is a person who is It deals with teaching, Context is seen as all It has an expert-oriented
Curriculum constructs the knowledge trained as an intellectual learning, guidance, knowledge processes that curriculum development

and guides the student on
how to learn.

and expert in her/his field
and trained with
knowledge-based practices.

evaluation, inspection and
management processes,
especially in schools.

must be acquired in the field
to be specialized.

philosophy in every field based
on theoretical foundations.

* Simplified from Ornstein & Hunkins (2018); Ornstein, Levine, Gutek & Vocke (2016) & Null (2017).
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The aforementioned approaches were used in order to benefit from its strengths and to
learn from its weaknesses:

e The emphasize in which systematic approach states that every curriculum should be
systematic to a certain extent.

e The value given to human by existential and liberal approaches.

e The commitment of radical curriculum makers to their ideals.

e The commitment of liberal and academic approaches to values.

e The importance that the behaviourist approach gives to observable and measurable
objectives.

e The importance that the liberal approach gives to mind.

e The importance that pragmatic and systematic curricula give to practice rather than
theory.

e The importance given to the stakeholders of the curriculum by the existential and liberal
approaches.

The previously mentioned approaches have inspired aspects of the curriculum approach
based on reason, values, and culture. However, none of these approaches includes these
features on their own. This situation is reflected in the teacher, student, subject area, context
and curriculum making processes of the related approaches in different ways.

Curriculum Based on Reason, Values and Culture

When the curriculum problems identified in the research are examined, it is observed that
there are problems directly related to the preparation and implementation of the curricula in
addition to the issues such as physical conditions, lack of equipment, and materials. These
issues are related to commonplaces such as teachers, learners, subject matter, context, and
curriculum making as expressed by Schwab and Null. Especially under the curriculum making
topic, there are problems in the practice, purpose, and integration issues of the curriculum.
Table 4 includes the distribution of the curriculum problems identified in Turkiye in the context
of commonplaces.

Table 4. Distribution of the Curriculum Problems in the Context of Commonplaces

Teachers Learners Subject matter Context

- Lack of readiness of
students

- Teacher-centered approach - Number of courses - Inadequacies in physical
- Lack of teacher qualifications ~ ~ Gradualte . and content conditions
unemploymen . . - .
- Lack of academician problsm y intensity - Insufficient materials and
qualifications . - Insufficient content equipment
- Insufficient . .
- Lack of teacher autonomy variety - Inadequate lesson times

guidance and
counseling service

- Not considering socio-  Practice

[@)) . .
£ economic differences - Rote teaching and learning approach
© in curriculum . .
s - Exam-oriented measurement and evaluation
development . . .
g N L - Lack of diversification of teaching methods and techniques
< - Not considering ) T
o individual differences - Lack of extracurricular activities
5 in curriculum - Lack of practical training
development - Lack of vocational training
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Table 4. (Cont.)-

Purpose

Inadequate curriculum

‘ - Curricula failing to reach objectives sufficiently
evaluation

- Curricula not responding to needs

- Incompatibility of objectives and teaching activities

Integration

- The problem of teachers' adaptation to the curriculum

- Not preparing the textbooks in accordance with the curriculum
understanding

- Incompatibility of joint programs with different types of schools
- Application of differences among universities in curricula

The analytical approach considers the problems that may arise in the future, as well as the
existing problems in determining the needs in the curriculum development process (Demirel,
2017). In this context, if a responsive curriculum approach is mentioned, besides the problems
identified in the curriculum evaluation studies, the effects of the COVID-19 global epidemic,
which has become the problem of the whole world as of 2020, should not be ignored. For
example, it is stated that the use of technology may negatively affect children's brains, socio-
emotional, cognitive and physical development (Gottschalk, 2019). It is known that the COVID-
19 global epidemic causes excessive use of technology (Montag & Elhai, 2020). On the other
hand, one of the most important requirements underlying today's educational needs is the
development of the mind (Peters, 2010). This situation can lead to the growth of individuals
who are open to manipulation and whose perception can be played with. At this point, it is
important to gain the ability to use the mind reasonably.

Values lie on the basis of the development of this skill in the right direction. It is difficult to
gain these values only with the rules valid in the school (Dewey, 1909; Durkheim, 1993).
Although thinkers such as Dewey and Durkheim emphasized the values and values dimension
of education, these views lost their popularity over time (Kohlberg, 1975). This might be an
indicator of the risk that education is losing its functionality in terms of making students gain
values. Undoubtedly, the family and the culture of the family have an important place in the
acquisition of values as the family has a role of carrier and transmitter of culture (Celkan, 1991).
Education, on the other hand, is a tool for the realization of social ideals (Geng, 2018). For this
reason, it seems necessary to adopt an education approach that attaches importance to culture
in raising individuals who have values and use their minds in a good way.

In addition to the characteristics mentioned above, today's human being is a technology-
dependent (dependent) entity, especially with the effect of the COVID-19 global epidemic. The
mind, values and culture-based approach take all these features into account in its curriculum
understanding. In addition to these features, the strengths and weaknesses of the curriculum
approaches expressed before are also considered in the development of the mind, values, and
culture-based approach. So, ignoring all these approaches and starting all processes from the
beginning and trying to create a new approach will not bring us anything in learning from past
mistakes and successful steps.
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Commonplaces of Reason, Values and Culture-Based Curriculum Approach

In the research, a responsive approach that is believed to be useful in solving current
curriculum problems has been proposed. This curriculum approach based on reason, values
and culture has human virtues such as reason and values and tries to develop other human
characteristics in a positive way within the framework of these virtues. While this approach
brings various virtues to individuals, it remains loyal to the culture of the society and no practice
is independent of culture. Although there are many different definitions of education, culture,
one of the most basic dynamics of society, has found a place in these definitions. For example,
one of these definitions describes education as acculturation, that is, the society's shaping of
individuals in line with their own expectations and wishes (Helvaci, 2008). The only institutions
where these cultural expectations will be realized are schools. Schools are institutions that
constitute the formal education, which includes activities carried out within a certain plan and
program (Gorgen, 2013). Education should convey the values of the society and the culture of
the society to the students while providing the students with the written objectives of the
curricula. Moreover, culture should find a place for itself in the formal or informal goals of the
school. Transferring cultural heritage to future generations is among the main functions of
education (Geng, 2018). From this point of view, a responsive approach that responds to the
curriculum problems identified in each commonplace under the same headings has been put
forward. In this context, the five basic commonplaces of the reason, values and culture-based
curriculum approach are stated below.

Teacher Commonplace

In the curriculum evaluation studies examined, one of the most basic problems related to
the instructors who carry out the teaching activities is the quality problem of teachers and
academicians. At this point, besides the competencies of the teachers, their autonomy and
authoritarian approaches are also criticized. In addition, the problem of teachers' adaptation
to the curriculum is also included in the integration title under curriculum making
commonplace. However, in the reason, values, and culture-based curriculum approach the
teacher is a both stakeholder in the curriculum development process and an expert in the
implementation processes. S/he is a guide in teaching individuals to use their minds reasonable
and let them be have strong will. Also, the teacher is a master in providing students with
professional qualifications. Based on these qualifications, the teacher should have professional
ethics and pedagogical knowledge as well as having a command of the professional field in
which he/she teaches. Teacher must use the language well and have a command of the mother
tongue. They should liberate their minds in a values and rational framework instead of
controlling the students. In order to do this, their own minds must be liberated and, contrary
to what is stated, they must have a consciousness of autonomy. They should adhere to the
cultural values of the society while doing these actions. Individuals with the cultural
characteristics of the region to be assigned are selected as teachers. So, it is believed that the
teacher is the only power that can control the effect of culture on the student in this approach.

Learner Commonplace

Issues such as readiness problems of students and unemployment of graduates identified
in the studies examined are an indication that real needs are not considered in student
selection. Contrary to the responsive approach, this situation can cause both student needs
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and employment needs not to be met. In addition, the issue of not providing effective guidance
and counselling services for students is one of the problems emphasized. However, a
child/student is like a precious and sensitive metal. S/he is naturally clean. This mineral should
be used in the best way. S/he should not be considered as a tool to be used for cutting or
crushing metals that are softer than himself/herself, but as a well-worked jewellery. Mines are
so diverse that each can be used for useful purposes. Just like in this metaphor, each student
has different interests and abilities, and by using these features in the best way, they can be
trained as qualified personnel for different professions. At this point, providing effective
guidance and counseling services is of vital importance. The student should be introduced to
the culture he is in and should be supported to keep up with the social and cultural values. The
mental, values, emotional and physical development of students is crucial in these processes.

Subject Area Commonplace

Although the subject area is a commonplace that changes in relation to the level of
education, it is a quite important commonplace. While the high number of courses and the
content density are considered problems in the studies examined, the quality of these courses,
which are high in number, is criticized. In addition, the compatibility of the textbooks with the
understanding of the curriculum is another subject that has been criticized. However, the
course contents should be responsive to be used in real life in accordance with the
understanding of the program. In this context, subject area is mostly occurred within the
framework of teaching the mother tongue at primary school level, as well as lessons for getting
to know life, and fields such as art, sports, culture and values education in the reason, values
and culture-based curriculum approach. At the secondary school level, in addition to these
areas, foreign language education is given importance. When it comes to the high school level,
vocational education comes into play. This is the stage where the subject area becomes
somewhat more complex. In addition to the courses that contribute to the ethical and
intellectual development of the student, vocational courses are also included in the curricula
at this level. Moreover, cultural elements should be included in all materials to be used during
teaching.

Context Commonplace

Although the studies examined have been carried out in different contexts and curriculum
levels, there are common problems in issues such as inadequacies in physical facilities,
inadequacies of equipment and materials, limitations in teaching methods and techniques and
course durations, understanding of exam-based measurement and evaluation. This is actually
an indication that the same mistakes are made about the curriculum in different contexts. The
context commonplace is the most important one in the reason, values, and culture-based
curriculum approach. The context factor constitutes the infrastructure of the concept of culture
in this approach. However, it should not be considered independently of other commonplaces.
The context can be examined from two different aspects in the reason, values, and culture-
based curriculum approach. The first of these is the context of the school type and level, and
the other one is the social and cultural context in which the school is located. The context
related to school type and level does not differ greatly in terms of curriculum in primary and
secondary schools as a common understanding of education has been adopted for everyone
at these levels. The processes in which the context changes due to school type and grade are
related to high schools. So, high schools are evaluated in different contexts regarded to
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professional fields, and curriculum studies are carried out accordingly in this approach.
However, although primary and secondary school levels have a similar structure, they should
also be evaluated in their own contexts in relation to the region they are located in. In addition,
teaching should take place in a context where theory and practice will feed each other, and
emphasis should be placed on solving the problems arising from the context as quickly and
practically as possible.

Curriculum Making Commonplace

In the curriculum evaluation studies carried out in the last ten years, problems such as not
considering socio-economic and individual differences in the curriculum making process and
insufficient evaluation of the developed curricula have been mentioned. This situation is
considered a serious issue in the curriculum approach based on reason, values, and culture as
the culture and values adopted by this approach are based on social and individual
characteristics. In addition, various problems are mentioned under the sub-dimensions of
curriculum making commonplace, purpose, practice, and integration. For example, features
such as the incompatibility of the teaching activities with the objectives of the curriculum or
the inability to reach the objectives of the curriculum sufficiently could be evaluated as the
purposes of a curriculum making process. On the other hand, in the curriculum approach based
on reason, values, and culture it is important to what extent the predetermined purposes or
objectives are achieved. Undoubtedly, Tyler is one of the names who give the most importance
to the achievement of the goals of the curriculum (Ornstein & Hunkins, 2018). Tyler's target
resources are students, contemporary life, subject area, philosophy, and psychology (Tyler,
2013). These resources are no less important in a curriculum approach based on reason, values,
and culture. However, in this approach, it is expected that the basic qualities that students are
expected to acquire, regardless of their level and field, will be shaped within the framework of
mental skills, values and culture. In other words, reason, values, and culture are a tool in shaping
the other elements of the curriculum, especially the goals to be achieved.

In this context, the lack of diversification of teaching methods and techniques, inadequate
vocational and applied education, the absence of extracurricular activities, and the institutional
differences in the implementation of centrally developed curricula are among the problems.
This situation can be interpreted as the inability of formal curricula at different levels in Tarkiye
to adequately respond to the needs. In the studies examined, the fact that the curricula do not
meet the needs has also been expressed as a curriculum problem. In the curriculum approach
based on reason, values, and culture it is aimed to raise values of individuals who are experts
in a profession, who have the ability to use their minds correctly, and who do not contradict
the cultural values of the society, as outputs of the education system and the curriculum. The
characteristics of the reason, values, and culture-based approach in the context of the five
commonplaces above are summarized in Table 5.
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Table 5. Five Commonplaces of Curriculum Approach Based on Reason, Values and Culture

Curriculum Approach Based on Reason, Values and Culture

Teacher Student Subject Area Context Curriculum Making
-S/heisa - S/he is the -ltisa - It can be shown - It is important to what
stakeholder in mine that needs commonplace as the most extent the
curriculum to be that varies in important predetermined targets
development processed. relation to the commonplace, have been achieved.
procesg and . - Individual education .bUt 'tis not - It is expected that the
expert in practice. level. independent of

S/he is a guide in

differences are
considered for

The conditions

other
commonplaces.

basic qualifications that
students are expected to

teaching different of the region acquire, regardless of
individuals to use occupational where the - It guides what their level and field, will
their minds in a groups. school is role other be shaped within the
good way, to have . located should commonplaces framework of mental

- Their . ;
values and to be considered. should play. skills, values and cultural

have strong will,

development,

values.

. conditions and - Cultural - The situation
and also is a .
. - interests should elements presented by - Reason, values, and
master in gaining . .
. be considered. should be the type and culture are a tool in
professional . . .
e . included in all level of the shaping the other
qualifications. - Their mental, .
materials to be school and the commonplaces of the
. values, . . . .
- S/he liberates the . used during social and curriculum, especially the
. emotional, and .
minds of students . teaching. cultural context goals, as well as the
. physical . . .
in a mental and . in which the goals to be achieved.
development is .
values framework. . school is
important. - As the outputs of the
. located are .
- Individuals . curriculum, the purpose
. - The culture to emphasized. . .
carrying the . is to raise values of
which s/he . S
cultural - Teaching individuals who are
- belongs should . .
characteristics of . should take experts in a profession,
. be introduced . .
the region to be place ina have the ability to use
. correctly, and L
assigned are context where their minds correctly,
they should be ;
selected as theory and and do not contradict
supported to h .
teachers. . practice will the cultural values of the
keep up with .
. . feed each society.
- S/he is the only the social and
other.
force that can cultural values.
control the
influence of
culture on the
student.

Results, Discussion and Suggestions

The studies examined in line with the curriculum evaluation, commonplaces of the
curriculum as teacher, student, subject area, context, and curriculum development were taken
into consideration, and the problems that emerged were handled within the framework of
these commonplaces. One of the most basic problems about teachers or instructors who carry
out teaching activities is their qualifications. The quality of teachers and academics in Turkiye
has been a subject that has been questioned not only today but also in the past (Kavcar, 1980;
Sen & Erisen, 2002; Tekisik, 1986). At this point, besides the competencies of the teachers, their
autonomy and authoritarian approaches are also criticized. Issues such as readiness problems
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of students and unemployment of graduates identified in the studies examined are an
indication that real needs are not considered in student selection. In addition, the issue of not
providing effective guidance and counselling services for students is one of the problems
emphasized. Curricula are developed for purposes such as establishing a quality education
system at national or international level, raising qualified manpower that will ensure the
development of the country, and supporting the protection and development of social and
cultural values with reference to the report published by OECD (2020). From this point of view,
it is seen that there is an opposite relationship between the two situations. So, it is possible to
say that the effect of the curricula developed in Tirkiye on qualified students and teachers is
relatively weak. Similarly, the fact that curricula do not guide teachers (Cobanoglu & Yildirim,
2021) supports the results obtained. Although the high number of courses and the content
density are considered problems in the studies examined, the quality of these courses, which
are high in number, is criticized. In addition, the compatibility of the textbooks with the
understanding of the curriculum is another subject that has been criticized. Similar results were
obtained in different studies on the problems related to the content of the curricula (Akinci,
2021; Altindag, 2017; Dinger, 2013).

Although the studies examined have been carried out in different contexts and curriculum
levels, there are common problems in issues such as inadequacies in physical facilities,
inadequacies of equipment and materials, limitations in teaching methods and techniques and
course durations, understanding of exam-based measurement and evaluation. Similar findings
have been revealed in different studies on the physical, technological, and methodological
limitations of the teaching environment in Tirkiye (Balim, 2020; Eyiol, 2019; Kurt, 2016; Ucar
Kaplan, 2015). In the curriculum evaluation studies carried out in the last ten years, problems
such as not considering socio-economic and individual differences in the curriculum making
process and insufficient evaluation of the developed curricula were mentioned. In addition,
various problems are mentioned under the sub-dimensions of curriculum making
commonplace, purpose, practice, and integration. For example, features such as the
incompatibility of the teaching activities with the objectives of the curriculum or the inability
to reach the objectives of the curriculum sufficiently could be evaluated as the purposes of a
curriculum making process. In this context, the lack of diversification of teaching methods and
techniques, inadequate vocational and applied education, the absence of extracurricular
activities, and the institutional differences in the implementation of centrally developed
curricula are among the problems. This situation can be interpreted as the inability of formal
programs at different levels in Turkiye to adequately respond to the needs. In the studies
examined, the fact that the curricula do not meet the needs has also been expressed as a
curriculum problem. It is seen that these problems mostly focus on the inadequacy of
theoretical knowledge, the inability to transfer the results into practice, and competencies
mentioned also by Yapicioglu, Kara & Sever (2016). However, curriculum can equally limit the
creativity and agency of students and teachers if there is not sufficient space for them to
explore their own interests and sense of purpose (Coburn & Stein, 2006). Also, if curriculum
remains unchanged for years, it may lack the necessary innovation to adapt to changes in
society. Therefore, countries periodically reform curriculum to ensure that it is relevant to
students and to the world outside of school (Kuiper & Berkvens, 2013).

In the studies examined, the most basic step recommended being taken in studies
evaluating primary education curricula between 2012 and 2021 is to make partial updates to
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the relevant curricula. In addition, it was emphasized that high school and university programs
needed comprehensive updates. When all the suggestions regarding the curricula are
considered as a whole, it is observed that comprehensive updates are needed. However, in
15.38% of the studies examined, there is no recommendation for the decisions to be taken
about any curriculum. Curricula should be inclusive, multilayered, dynamic, holistic, and
multidirectional (OECD, 2020). Also, all subjects including literature, art, music, dance, and
vocational education serve as means to end, expand the learner’s understanding of culture,
and enhance the learner’s sensitivities and appreciation of the norms and values of society.
Around 2015, amid growing global debate on globalization and migration, climate change, and
technological advancements such as artificial intelligence, countries began to revisit questions
on the kinds of competencies students would need for the future and how these could best be
fostered through curriculum. Furthermore, while curriculum had long been considered a highly
domestic issue with high stakes and sensitive political implications, there was a clearly
identified need to consolidate an evidence base that would support countries in creating
systematic curriculum design processes (Penuel & Shepard, 2016). The COVID-19 pandemic
has also revealed and amplified the weaknesses of current systems. It has highlighted the
urgent need to think differently about how to close the equity gaps that have existed and are
now growing. The COVID-19 context has accelerated this analysis to make it as relevant as
possible to tackle existing challenges, particularly that of placing student well-being at the
center of curriculum design and re-design (OECD, 2020). So, it must be pointed out that the
kinds of knowledge, skills, attitudes and values are necessary to understand, engage with and
shape a changing world towards a better future. Therefore, the policies and practices should
be transformed effectively to support people’s learning and wellbeing within the framework of
changing societies and economies (Shepard, Penuel, & Pellegrino, 2018).

The curriculum problems identified in the study show that curricula in Turkey fall short in
responding to the needs of their stakeholders in various contexts. However, an educational
system or curriculum is expected to respond to the need of stakeholders (Stake, 2011; 2013).
It is crucial what kind of approach is adopted and what is done to meet these needs. In this
context, different curriculum approaches have been examined in the research, and a curriculum
approach that is thought to be able to respond to today's education needs and may be useful
in solving current curriculum problems in Tirkiye has been put forward by using the
experiences, strengths, and weaknesses of these approaches. Considering the years in which
they were introduced and the rapid change in the curriculum approaches that have been
expressed before, it is open to debate whether they have adopted an understanding that will
meet today's needs. Especially since the beginning of the 2000s, the rapid breakthrough in
computer technology, the introduction of mobile phones into our lives, the virtual sharing
culture created by social media and finally the emergence of the COVID-19 epidemic have
changed the educational needs of the society and individuals in the last 10-15 years. Now, in
addition to the question of how we should raise a person, the question of how we should
protect individuals from the harms of technology has become one of the main concerns of
education (Gottschalk, 2019). Of course, it is not appropriate to say that previous approaches
are completely unresponsive to today's needs. In this respect, it is possible to talk about the
strengths as well as the weaknesses of the approaches examined in the context of the
educational needs of 21st-century societies. However, since these features, which are expressed
as strengths, belong to different curriculum approaches, there is a dividedness. In this context,
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these features considered to be the strengths of different curriculum approaches in this study
have been integrated into the reason, values, and culture-based approach and have been trying
to be integrated within the framework of mental and cultural values within this approach.

Although the concept of systematic is a feature that gives its name to the systematic
approach, each curriculum must be systematic to a certain extent. This situation is also reflected
in the definition of the concept of curriculum development. Curriculum development is most
defined as the design, implementation, evaluation, and reorganization of a curriculum in
scientific research processes (Demirel, 2017; Ornstein & Hunkins, 2018). The processes of
designing, implementing, evaluating, and reorganizing a curriculum should be carried out in a
planned and systematic way for effectiveness. In this context, the reason, values and culture-
based approach also adopts a systematic approach in the curriculum development process.
However, the main concern here is to determine beforehand what, where, when and by whom
it will be done, and to carry out educational activities in an organized and systematic manner.
Being systematic is not meant to serve any economic or political system. The systematic
approach is criticized because it forms the basis of the understanding of serving the economic
system of the age and therefore focuses on the concern of economic benefit (Samuels, 2017).
This situation has brought along problems such as not accepting disadvantaged individuals to
schools due to the concern that private education institutions will reduce school success
(Jabbar, 2016).

It is stated that existential and systematic curriculum approaches give importance to the
stakeholders of the curriculum, namely individuals and society (Null, 2011). Considering the
criticism that individual and social differences are not taken into account in the curriculum
development process in Turkiye, it is possible to indicate that the relevant approaches are
strong in this respect. Therefore, it is claimed to be an approach that responds to needs.
However, the existential approach is sometimes criticized for neglecting society while valuing
the individual (Forbes, 2016; Singer, 2006). The issue of valuing the individuals who are the
stakeholders of the curriculum is of course substantial. However, it should be noted that not
every individual will contribute to the curriculum to the same extent. In this respect, the reason,
values and culture-based approach gives importance to expertise as much as it gives
importance to the opinions of the stakeholders in the curriculum development process. In
addition, the understanding of leaving individuals to their own responsibility, adopted by the
existential approach, is open to criticism in terms of gaining social responsibility awareness
(Singer, 2006). Leaving people to their own responsibility, especially at an early age, is seen as
a problem in the reason, values, and culture-based approach. The reason, values, and culture-
based approach argues that sometimes it is necessary to protect people from themselves. This
might be possible by providing effective counseling and guidance services, the adequacy of
which is shown as a curriculum problem in Tirkiye. In addition, effective guidance and
counseling services are important for individuals to gain thinking skills (Hidayah, Yuliana, &
Hanafi, 2020). The reason, values, and culture-based approach, like the liberal approach, aims
at raising individuals who use their minds in a good way. Using the mind reasonable should
not be seen as independent from the values. In this context, liberal and academic approaches
emphasize the moral dimension of the curriculum (Null, 2011; Pinar, Reynolds, Slattery, &
Taubman, 1995). In addition, there is a strict adherence to ideas in the radical curriculum
approach (Null, 2017). However, individuals need to be aware of the ideas they defend. The
reason, values, and culture-based approach considers it essential to use one's mind while
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defending certain ideals. One of the main functions of the curriculum should be to improve the
reasoning ability of the society with reference to this approach.

It is essential for the objectives of the curriculum to express observable student behaviors
in terms of measurement and evaluation (Miller, Linn, & Gronlund, 2009). The importance that
the behaviorist approach gives to student behavior is understandable in this respect. However,
it has been stated in the studies examined that this understanding sometimes causes exam-
oriented measurement and evaluation problems. The reason, values, and culture-based
approach, while considering measurable characteristics, does not ignore the fact that human
is a more complex creature. Tyler is one of the names who focus on how well the goals of the
curriculum are achieved (Stufflebeam, Madaus, & Kellaghan, 2000). However, approaches such
as Tyler focusing on the extent to which the objectives of the curriculum are achieved are
criticized for ignoring the different functions of education (Fitzpatrick, Sanders, & Worthen,
2011). Therefore, these approaches tend to see achievement tests as a basic measurement tool
to determine the extent to which the objectives of the curriculum have been achieved
(Stufflebeam, Madaus, & Kellaghan, 2000). However, this approach is only for theoretical
education. In this respect, this feature of pragmatic and systematic approaches that see the
curriculum as an application rather than an ideal should be taken as an example. However, the
issue here should not be to reject ideals, but to put them into practice. Reason, values, and
culture-based approach tends to put ideals into goals and goals into practice. Such an
understanding can also be a solution to the inadequacy of practical and vocational training
processes, which is expressed as a curriculum problem in Turkiye.

In summary, it is thought that current curriculum approaches may have problems in meeting
today's needs within the scope of current developments such as widespread use of technology
and the global epidemic of COVID-19. In this context, when the curriculum evaluation studies
conducted in Turkiye were examined, it was observed that the curricula have various problems
in terms of the commonplaces. In addition, in the studies examined, it has been suggested that
comprehensive updates be made in the curricula to solve the identified problems. In this study,
an approach that is thought to contribute to the solution of these identified problems has been
put forward. The reason, values, and culture-based approach is a responsive approach that
aims to train individuals who attach importance to mental and cultural values. In addition to
the solution proposals in the approach put forward, various suggestions were presented to the
institutions authorized for the curriculum development process in Turkiye and to researchers
who will study similar issues.

o Various contexts, individual, social and economic differences, and opportunities should
be taken into account in the curriculum development processes.

e Teaching and evaluation methods and techniques should be diversified in accordance
with the objectives of the curriculum, and in this context, skill-based approaches should
be adopted to prevent exam anxiety in the transition between levels and in the
employment process.

e Individuals who are compatible with the professions should be trained in line with the
needs of different professions, especially teachers to prevent employment, qualification,
and readiness problems.
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e The intensity of the course content should be reduced in the curricula, and the main
concern should be to present responsive and sufficient content instead of offering many
courses.

o Considering the rapid change in every field today, curriculum approaches should adopt
a flexible and updatable approach.

e It should not be forgotten that there is no single right or wrong about the curriculum
and education, and the experiences of different approaches should be used.
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TURKCE GENIiS OZET

Tiirk Egitim Sisteminin Program ihtiyaclarina Cevap Verici Bir Yaklagim:
Akil, Degerler ve Kiiltiir Temelli Program

Giris

Bu arastirmanin amaci, Tirkiye'deki giincel egitim programlarina iliskin sorunlan tespit
etmek ve bu sorunlar dogrultusunda halihazirda benimsenen program yaklasimlarinin gtgli
yonlerinden yararlanarak ¢6zim O&nerileri iceren bir yaklasim sunmaktir. Bu baglamda
calismada asagidaki sorulara cevap aranmaya calisiimistir:

1. Turkiye'de son on yilda yapilan program degerlendirme calismalarina gére mevcut
program sorunlari nelerdir?

2. Bu calismalarda degerlendirilen &6gretim programlari hakkinda ne tir kararlar
onerilmektedir?

3. Ortaya konulan problemlerin ¢o6ziminde faydali olabilecek farkli program
yaklasimlarinin ortak noktalar nelerdir?

4. Tirkiye'deki glincel program sorunlarinin ¢dziminde nasil bir program yaklasimi
benimsenmelidir?

Arastirma, farkli program degerlendirme calismalarinda tespit edilen mevcut programlara
iliskin problemlerin ortaya konulmasi, bu problemler arasinda en yaygin olanlarin belirlenmesi
ve bu problemlerin teoride de olsa ¢ozimune yonelik farkli yaklasimlarin gui¢li yonlerinden
nasil yararlanilabilecegine dair 6neriler sunmasi agisindan dnemli goérilmektedir.

Yontem

Bu arastirmada sistematik derleme yontemi kullanilmistir. Elde edilen calismalar nitel
arastirma desenlerinden dokiiman incelemesi cercevesinde ele alinmistir. Dokiiman analizi,
belirli bir amaca yonelik kaynaklar bulma, okuma, not alma ve degerlendirme sireclerini icerir
(Karasar, 2005). Diger bir deyisle dokiiman analizi, basili ve elektronik (bilgisayar tabanli ve
internet erisimli) materyallerin incelenmesi ve degerlendirilmesi surecinde yer alan bir dizi
surectir (Bowen, 2009). Bu sureg, arastiriimasi amaclanan olgu veya olgular hakkinda bilgi iceren
yazili materyallerin incelenmesi olarak da tanimlanmaktadir (Yildirm ve Simsek, 2013). Ayni
zamanda resmi veya Ozel kayitlarin toplanmasi, sistematik olarak incelenmesi ve
degerlendirilmesidir (Ekiz, 2015). Ayrica egitim alaninda 6gretim programi, ders igerikleri,
verilen bir egitimin etkililigi ve egitim uygulamalari dokiman incelemesi y&ntemiyle
arastinlabilir (O'Leary, 2017).
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Arastirmada veri toplama surecinde dokimanlardan yararlaniimistir. Dokimanlar, ozellikle
nitel arastirmalar icin temel veri kaynaklar arasinda gosterilmektedir (Creswell, 2012). Bu
kapsamda, 2012-2021 yillari arasinda gerceklestirilen program degerlendirme calismalar
incelenmistir. Bu calismalarin seciminde cesitli kriterler g6z 6niinde bulundurulmustur. Bu
nedenle incelenen calismalarin seciminde kullanilan 6rnekleme yontemi 6l¢it 6rnekleme olarak
kabul edilebilir. Olciit drneklemede, érneklem seciminde énceden belirlenmis bir dizi dlciite
uyulmasi gerekmektedir (Yildinm ve Simsek, 2013). Arastirmada incelenen program
degerlendirme galismalarinin seciminde kullanilan dlgltler su sekildedir:

e 2012-2021 yillan arasindaki 10 yillik ddnemde yapilan calismalar incelenmistir.

e incelemeye yalnizca herhangi bir program degerlendirme modeli kullanan calismalar
dahil edilmistir.

e Sadece farkli egitim seviyelerindeki 6rglin programlari degerlendiren c¢alismalar
incelemeye dahil edilmistir.

Yukaridaki kriterler dikkate alinarak Veri Tabani Erisim ve istatistik Sistemi (Vetis) ve Ulusal
Tez Merkezi gibi ulusal ve uluslararasi veri tabanlarindan erisilen 19 makale, 18 ylksek lisans
tezi ve 15 doktora tezi olmak lizere toplam 52 calisma analize dahil edilmistir. ilgili calismalar
Nvivo 10 uygulamasi kullanilarak icerik analizine tabi tutulmustur. icerik analizi, nitel veri analizi
suirecinde verilerin belirli temalar icerisinde cesitli Ozellikler acisindan kodlanmasi ve
temalastinimasini icerir (Yildinm ve Simsek, 2013). Bu dogrultuda incelenen calismalarda
belirlenen program sorunlarina iliskin sonug ve dneriler kodlanmis, egitim kademeleri altinda
temalastinimistir. Ayrica cesitli kaynaklardan farkli program yaklasimlarinin ortak noktalari
ortaya c¢ikarilmis ve program sorunlarinin ¢dzimine katki saglayacagi duistnilen bu
yaklagimlarin glgcla yonleri vurgulanmistir.

Bulgular

incelenen program degerlendirme calismalari dogrultusunda programlarin égretmen,
ogrenci, konu alani, baglam ve program gelistirme unsurlari dikkate ele alinarak elde edilen
bulgular su sekildedir:

incelenen program degerlendirme calismalarinda égretim faaliyetlerini yiiriiten dgretim
elemanlari ile ilgili en temel sorunlardan biri dgretmen ve akademisyenlerin kalite sorunudur.
Bu noktada ogretmenlerin yeterliklerinin yani sira 6zerklikleri ve otoriter yaklagimlari da
elestirilmektedir. Ayrica 6gretmenlerin programa uyum sorunu da program gelistirme bashgi
altinda verilmistir.

incelenen calismalarda tespit edilen dgrencilerin hazirbulunusluk sorunlari ve mezunlarin
issizligi gibi konular o6grenci seciminde gercek ihtiyaclarin dikkate alinmadiginin bir
gostergesidir. Ayrica 6grencilere yonelik etkili rehberlik ve psikolojik danisma hizmetlerinin
saglanamamasi da lzerinde durulan sorunlardan biridir.

incelenen calismalarda ders sayisinin ve icerik yogunlugunun fazla olmasi sorun olarak
gorilse de sayica fazla olan bu derslerin kalitesi elestirilmektedir. Ayrica ders kitaplarinin
program anlayisiyla uyumlulugu da elestirilen bir diger konu olarak ele alinmistir.

incelenen calismalar farkli baglamlarda ve program dizeylerinde gerceklestirilmis olsa da,
fiziki olanaklardaki yetersizlikler, arag-gere¢ ve malzeme yetersizlikleri, 6gretim yontem ve
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teknikleri ile ders surelerindeki kisitliliklar, sinava dayali 6lcme ve degerlendirme gibi yaygin
problemlerin gorildigu bulgularina varilmistir.

Son on yilda gerceklestirilen program degerlendirme calismalarinda program gelistirme
strecinde sosyo-ekonomik ve bireysel farkliliklarin dikkate alinmamasi ve gelistirilen
programlarin yeterince degerlendirilememesi gibi sorunlar yaygin olarak ele alinan problemler
arasinda gosterilmistir.

Sonug, Tartisma ve Oneriler

Ozetle yaygin teknoloji kullanimi ve COVID-19 kiiresel salgini gibi giincel gelismeler
kapsaminda mevcut program yaklasimlarinin ginimuz ihtiyaglarini karsilamada sorunlar
barindirabilecegi dusinilmektedir. Bu baglamda, Tirkiye'de yapilan program degerlendirme
calismalar incelendiginde programin temel faktorleri acisindan cesitli sorunlarinin oldugu
gorulmuistir. Ayrica incelenen calismalarda tespit edilen soranlarin ¢6zim icin programlarda
kapsamli glincellemelerin yapilmasi 6nerilmistir. Bu arastirmada ise tespit edilen bu sorunlarin
¢ozumunde katkisi olabilecegi disunilen bir yaklasim ortaya koyulmustur. Akil, degerler ve
kaltdr temelli yaklasim, zihinsel ve kultirel degerlere 6nem veren bireyler yetistirmeyi
amaglayan ihtiyaca cevap verici (responsive) bir yaklasimdir. Ortaya koyulan yaklasimdaki
¢6zUm Onerilerine ek olarak Turkiye'de program gelistirme stirecinden sorumlu olan kurumlara
ve benzer konularda ¢alisma yapacak arastirmacilara cesitli 6neriler sunulmustur.

e Program gelistirme sureclerinde farkli baglamlar, bireysel, toplumsal ve ekonomik
farkliliklar ve olanaklar daha fazla dikkate alinmalidir.

o Ogretim ve 6lgme-degerlendirme ydontem ve teknikleri programlarin hedeflerine uygun
bir bicimde cesitlendirilmeli, bu baglamda kademeler arasi gecis ve istihdam sirecinde
sinav kaygisinin 6niine gegecek beceri temelli yaklasimlar benimsenmelidir.

o Istihdam, nitelik ve hazirbulunusluk sorunlarinin &éniine gecebilmek icin basta
ogretmenler olmak Uzere farkli meslek dallarina yonelik ihtiyaglar dogrultusunda
mesleklere uyumlu bireyler yetistirilmelidir.

e Programlarda ders iceriklerinin yogunlugu azaltilmali, temel kaygi cok sayida ders
sunmak yerine ihtiyaca cevap verici yeterli icerikleri sunmak olmahdir.

e GUnumuzde her alandaki hizli degisimi dikkate alarak program yaklasimlan esnek ve
guncellenebilir bir anlayis benimsemelidir.

e Programa ve egitime yonelik tek bir dogru ya da yanhsin olmadigi unutulmamali, farkh
yaklasimlarin tecriibelerinden yararlaniimalidir.
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